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ACQUISITION AND PEDAGOGY
OF THE ARABIC EMPHATIC CONSONANTS

Abstract. English learners of Arabic struggle with acquiridgabic emphatic consonants
(Odisho, 2005), such as][[t], [d], which are alveolar consonants marked by phargiimgtion

or uvularization as secondary articulation (Heegall 1990, Zuwaideh, 1999). Pedagogical
research suggests that the pronunciation of thexsend language (L2) sounds can improve when
teaching involves various classroom activitieantray sessions, and feedback (Celce-Murcia and
Goodwin 1996). However, it is unclear which spectfipes of activities (e.g., controlled versus
communicative practice activities) are most effeefior improving the perception and production
of L2 Arabic emphatic sounds. Four tasks (artiarigt controlled, guided, and communicative
activities) were prepared to study L2 learners’wsitjon of Arabic emphatics, followed by
perception and production tests to monitor thenlea progress. The results suggest that
articulatory and controlled activities are moreeefive at improving learners’ perceptions, while
guided and communicative activities are more eiffecat enhancing learners’ pronunciation. The
results also show that different learners made resggafter some training sessions, suggesting
that diversifying the types of activities is crucfar learners with different learning styles and
pace of convergence with native-like pronunciation.

Keywords:1.2 acquisition, Arabic, emphatic consonants, atiett and communicative practice activities

1. Introduction

This paper investigates the pronunciation problehtanglish learners of Arabic as
a foreign language to improve their pronunciatib@bic emphatic consonants.
Two tests were created to diagnose the generalipeiation problems: a reading
passage (task 1) and general interview questiasis ). Both tests were deliberately
prepared with all Arabic consonants outside thdifimghonemic system. However,

! E-mail: aa1453@georgetown.edu
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the general interview questions could not forcestligects to produce all the targeted
foreign phonemes. Therefore, the reading passagemiaial for diagnosing the
learner’s production of foreign phonemes. The tac®reign phonemes are uvularized
consonants (emphatics), uvular stops, uvular fvest pharyngeal consonants,
and the alveolar trill. The learners had problenagipcing all these phonemes.

Emphatic consonants were chosen as the focus opéper to limit the
scope of the study. Because the reading passage?jtaelped diagnose only the
learners’ production of emphatics, a minimal pegt {task three) was prepared to
diagnose their perception of emphatics. The restilise perception and production
pretests showed that the learners have problebstinperceiving and producing
uvularization (or pharyngealization in some studieghe phonetics of this category
of Arabic consonants) as a secondary articulatidim tive consonants [t, d, s, 8].

Therefore, a series of training exercises weregsegpto train them on the
perception and production of the four Arabic emjghabnsonants {k [t¢], [df]
and [d8]. The first set of exercises was designed to tahelm the physical
articulation of these phonemes. These exercisekragksh near minimal pairs,
Arabic minimal pairs in isolation (task 4) and iengences (task 6), and sagittal
diagrams (task 5) of the vocal tract. The secopeé tyf exercise is a controlled
“colored rods” activity (task 7), the third a guiléDiapix” activity (task 8) |
adapted from Bradlow to work with Arabic emphatiesd the fourth IS a
communicative role-play activity (task 9).

After each training session, the learners practatdsdbme and were tested
using the reading passage and the minimal paipostsests for production and
perception, respectively.

Finally, an evaluation was made for the desigrhefdiagnostic material,
pretests, posttests, choice of the specific propéerd the design and presentation
of the training material.

2. Subjects

Eleven students participated in this study. Th&t fnguage the learners use is
American English. All of them were at the elemepntivel of Arabic. None
had had any exposure to Arabic before joining thementary Arabic class.
Their parents are also native speakers of Ametiaaglish with no exposure to
Arabic. The students’ age range is nineteen totyvene.

Two tests were created to diagnose the studentergkpronunciation
problems: A reading passage (Figure 2) and gemeaview questions (Figure 1).
These two tests were deliberately prepared withhallArabic consonants that
were not in the English phonemic system. Howebergeneral interview questions
could not force the subjects to produce all thgetad foreign phonemes. Therefore,
the reading passage was crucial for diagnosingéineers’ production of the foreign
phonemes. The targeted foreign phonemes are wadaconsonants (emphatics),
uvular stops, uvular fricatives, pharyngeal constsizand the alveolar trill.
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The learners had problems pronouncing uvularizedawants (emphatics),
uvular stops and fricatives, pharyngeal consondimsalveolar trill, short-long
vowel distinctions, and linking words into largenits of intonation in the reading
passage. Pharyngeal sountls [h] were pronounced a$][ [h], respectively.
Emphatics were pronounced without uvularizatioraagecondary articulation.
Uvular consonants were pronounced incorrectly. \fdieeless uvular stop]
was pronounced as a voiced velar stop [g], theeless uvular fricativey] as a
voiceless velar fricative [x], and the voiced uvdigcative [¥] as a voiced velar
fricative [y]. The alveolar trill [r] was pronounced as an alee flap []. The
diagnosis also showed that the learners pronouoogdvowels as short vowels.
Moreover, they had difficulty linking the phrasasdaspeaking fluently about
the reading passage. Due to time limits, emphatisanants were chosen as the
focus of this paper to assess the effectivenessiofy articulatory, controlled,
guided, and communicative activities in acquiringldic language foreign sounds.

3. Emphatics and the Diagnostic Pretests

Emphatic consonants are equivalent to English coasts [t, d, s, d] but
with uvularization as a secondary articulation iradic. Learners are usually
unaware they are not pronouncing them correcty, (with uvularization as a
secondary articulation).

It is very difficult for native English speakersdoquire emphatic consonants
(Odisho, 2005). This is believed to be due to theeace of uvularization in English
L1, which is the secondary articulation that accames the Arabic emphatics.

The secondary articulation of emphatic consonantsriabic native speakers
is controversial. It was either described as plgestized (Ghazeli, 1977; Jakobson,
1957), velarized (Kingston & Nichols, 1987) or umited (Herzallah, 1990;
Zawaydeh, 1999). Zawaydeh (1999) analyzed thewyidk spread of uvularization
in Arabic emphatics due to tongue root retractiRmR) that produces a low F2.
Zawaydeh’s analysis was based on the way the fdamaave into and out of
consonant closures, which is an important sourdafofmation about how the
consonants are produced. Other investigators (bgeef 2006; Ali et al, 1972;
Abercrombie, 1967) agree that the backing gestlitbeotongue distinguishes
the uvularized consonants (emphatics) by dividihg vocal tract into two
cavities: a small back (pharyngeal) and a largetfcavity (oral).

Each learner was inconsistent in producing emghatithe reading passage
production pretest. They sometimes produced themecity and other times
incorrectly, i.e., without uvularization. The readipassage (task 2) was helpful
in diagnosing the learners’ production, but nofirtiperception, of emphatics.
Therefore, a minimal pair test (task 3) was preghéwediagnose both perception
and production of emphatics. This task was alsadl asea posttest to track the
learner’'s perception and production progress aftah training session. The
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minimal pairs are words that are similar exceptuiaularization. One word has
nonemphatic consonants [t], [d], [s] or [8], whilee other word of the minimal
pair has the emphatic counterpatft, [&], [d°] or [6F]. The words are as follows:

[s*Ab] ‘poured’ vs. [sab] ‘cursed’

[d¥Am] ‘combining’ VS, [dAam] ‘bleod’

[fut®u:r] ‘breakfast’ Vs. [futu:r] ‘weakening (of relationship)’
[hud“1ra] ‘was forbidden’  vs. [hudira] ‘was warned’

In the minimal pairs’ perception pretest, | pronoeoh the minimal pairs randomly
and asked the learners to write in Arabic what theyight they heard. A binary
code was used to record the results. For words avitemphatic consonant, if
the learner wrote the emphatic consonant, the digias recorded; otherwise,
the digit 0 was recorded. In the case of words wittonemphatic consonant, if
the learner wrote the nonemphatic consonant, tlyit di was recorded;
otherwise, the digit O was recorded. In the producpretest, the learners were
presented with the minimal pairs written in Arabiod were asked to read them
aloud, while | wrote what they pronounced. The iteswere recorded in the
same way as the perception test.

£ p
BT EEYV
B
The results of the perception and production ptetase displayed in Figures
1.1 and 1.2 The x-axis represents the eleven dsidenl the y-axis represents
the eight items of the minimal pairs in section dbbve. The results show that
the learners find it challenging to perceive anddpce uvularization as a

secondary articulation with the consonants [t,,dj]sThe results also indicate
that the participants were slightly more accuratthé perception pretest.

Perception Pretest

m Perception Pretest

1234567891011

Figure 1.1.Perception Pretest
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Production Pretest

m Production Pretest

1 234567891011

Figure 1.2.Production Pretest

Figure 2 shows the percentage of accuracy in theep@on (the blue column)
and production pretests (the red column). The péage reflects the accuracy
count of all eleven participants. The results shbat participants had 67%
accuracy on the perception pretest and 59% in tbdugtion pretest. Thus,
their perception was 8% more accurate.

Pretest

Figure 2.Pretest Percentage

4. Training

Training exercises were prepared to train the k¥aron the perception and
production of the four Arabic emphatic consonasts [t°], [d] and [8]. The
first set of exercises was designed to teach thenphysical articulation of these
phonemes. These exercises included English neamalipairs (task 4), Arabic
minimal pairs in isolation (task 4) and in sentengask 6), and sagittal diagrams of
the vocal tract (task 5). The second type of egeris a controlled colored rods
activity (task 7), the third is a guided Diapixigity (task 8) | adapted from Bradlow
to work with Arabic emphatics, and the fourth i€@nmunicative role-play
activity (task 9). Each session took approximateiy-five minutes.
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4.1. Articulation activity

Before starting this session, the learners werghtatihe International Phonetic
Alphabet (IPA). All the minimal pairs were trandied and presented to them
on a piece of paper with the English translatigoronounced all pairs and had the
participants repeat them after me. They also pexttihe listening discrimination
minimal pair sentences by being asked to decigtenteaning of the sentence |
spoke. This was intended to train them to imprdwegr tperception of the minimal
pairs in context, especially because the meaniegai pair of sentences is different
(positive versus negative). The sagittal diagranesewintended to make the
learner aware of the tongue root retraction (uvzedion) when producing the
emphatics. Each emphatic vocal tract diagram wasgavith its nonemphatic
counterpart. The learners were asked to pronouacie emphatic/nonemphatic
pair and to feel the difference in the tongue ramtaction. For an explicit
illustration, the learners were presented withgheittal diagrams as in task (5)
in the Appendix on a computer screen of the sameesdiown in the Appendix.

[s“Ab] ‘poured’ vs. [sab] ‘cursed’

[d¥Am] ‘combining’ VS. [dam] ‘blood’

[fut®u:r] ‘breakfast’ vs. [futu:r] ‘weakening (of relationship)’
[hud®ira] ‘was forbidden’  vs. [hud1ra] ‘was warned’

Below is the pronunciation training schedule:

Session 1

1. Students record the diagnosis passage

2. Perception test (minimal pairs) at the beginninglags

3. Avrticulatory activity in class (minimal pairs andgsttal diagrams)

4. Practice pronunciation of the minimal pairs by fiagdaloud and
listening to the audio recording from the file “nmral pairs” on the
course website and from the sagittal diagrams.

4.2. Controlled Activity

This activity is a colored rod activity (task 7)hieh was selected because basic
vocabulary items like colors (white, green, andow) and shapes (rectangle,
box, and cross) have the targeted emphatic phonerhesactivity forces the
learner to produce the target phonemes withouhiegmew vocabulary. Each
of the three shapes was presented in three diffemsdors and two different size
parameters (length, volume), and each had a sh&é#oause only the word



Acquisition and Pedagogy of the Arabic Emphatic €boants 27

“shadow” has the phonemefdn this activity. | asked the learners to deserib
each shape by stating its name, color, and sileolasked them to describe the
shadow. | gave the learner the correct word orflandArabic noun phrase with
the name, color, and size of the objects (shapler,cthen size). This word
order is the mirror image in English: size, colthen shape (big yellow
rectangle). Below is the pronunciation trainingesiie:

Session 2

1. Perception and production posttest one at the hawjrof class
2. Controlled activity in class

3. Practice at home and with Teaching Assistant (TA)

a. Practice pronunciation of the minimal pairs bgding aloud and
listening to the audio recording from the “miningirs” file on
the course website and from the sagittal diagrams.

b. Write down and record phrases that describedh® and size of
the different shapes from the colored rods filehencourse website.

4.3. Guided Activity

| adapted This Diapix activity from Bradlow to workith Arabic emphatics
(task eight). | chose it to train the learners tonpunce the emphatics while
focusing on finding the twelve differences in theotpictures. This kind of
training is helpful because, in everyday free speéearners will not be as
aware of their pronunciation of the emphatics ay tre in the articulatory and
controlled activities. This activity was importaneécause many learners made
progress in producing and perceiving most of thegeta phonemes after
finishing the articulatory and the controlled on&bke learners were asked to
identify the differences by looking at the Diapixx @ computer screen. Below is
the pronunciation training schedule:

Session 3
1. Perception and production posttest two at the Imaggnof class
2. Guided activity in class
3. Practice at home and with TA
a. Practice pronunciation of the minimal pairs by fiegdaloud and
listening to the audio recording from the “miningirs” file on
the course website and from the sagittal diagrams.
b. Write down and record phrases that describe th&asis in the
Diapix file on the course website.
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4.4. Communicative Activity

This was the last activity and, again, it was chasetrain learners to produce
and perceive the target phonemes in a real-liféecdriFigure 9). The role play
asks the learner to play the role of a cashieraustomer ordering pizza on the
phone. This specific function is suitable for tdaghemphatics because the
different kinds of vegetables and their colors hawephatic consonants. The
learners were presented with detailed informatibaua their name, address,
and the kinds of vegetables and cheese they cdwddse. The activity was
repeated by giving the learners the cashier's while | assumed the role of
the customer. Below is the pronunciation trainiogesiule:

Session 4
1. Perception and production posttest three at thenbieg) of class
2. Communicative activity in class
3. Practice at home and with TA
a. Practice pronunciation of the minimal pairs by iegdaloud and
listening to the audio recording of “minimal pairsii the course
website and from the sagittal diagrams.
b. Write down and record a dialogue with a partnemfrdass. The
dialogue should follow the directions of the rolaypactivity on
the course website.

5. Description of the Outcome
5.1. Success Report

In this section, | report the success found inpbsttests. Four posttests were
conducted to assess the learners’ progress. Bhevéis conducted at the beginning
of the controlled activity session, the second keetbe guided activity, and the
third before the communicative stage. The fourtbtiest was performed after
the communicative exercise was completed.

The perception and production posttests presemteigure 3.1 were
conducted after the articulatory training sessi®he x-axis represents the
eleven students and the y-axis represents the igighs$ of the minimal pairs in
section 4.1 above. Comparing the perception resultsthe production results,
we find that learners do better in perception tiarproduction, except for
subject three, who scored 6/8 on perception anaii/Broduction. Comparing
the pretest results with posttest one results,ingethat subjects either made no
progress or their accuracy had a one-point increase
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Perception Testl

m Perception Testl

(=T T R PE R S T« s

Production Testl

m Production Testl

12 3 4 5 6 7 8 9 10M

Figure 3.1.Perception Posttest 1

However, the interesting results can be seen whegnaup the results of the
eleven subjects together. By doing so, we can thatteess the accuracy by
comparing perception and production and by compattire pretests with the
posttests. In Figure 3.2, we find that subjectstuaacy was 79.55% in
perception posttest one and 61.38% in productiett@st oné.This means the
subjects’ accuracy was 18% higher in the percegaenthan in the production
test. Recall that the subjects’ accuracy in thegumion pretest was 8% higher
than in the production pretest. However, this gapenthan doubled in posttest
one, because perception accuracy jumped from 6 eipretest to 79.55% in
the perception posttest one, i.e., a 12.55% inerdascontrast, the production
accuracy increased only slightly, around 2%, fr@%30 61.36%.

2 In all of the charts, the blue columns show #silts of the perception tests, and the red columns

show the results of the production tests.
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Posttestl
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Figure 3.2.Posttest 1 Percentages

These results suggest that the articulatory trgiréession helped improve
learners’ perceptions of emphatics but was not weipful in improving their

pronunciation of emphatics. In the articulationreises, the English near minimal
pairs helped make learners aware of uvularizatiothe words that have the

mid-back vowel[a]. English learners are usually unaware of uvuléiomain
such words because, unlike in Arabic, English wizdgion is allophonic, i.e.,
the meaning of such words does not change if waguoce them without
uvularization. Arabic minimal pairs in isolation lped learners identify the
contrast between emphatics and their nonemphaticitemparts because the
minimal pairs have different meanings, i.e., theyéra phonemic difference.
The Sagittal diagrams helped guide the learnetbes practiced the tongue's
articulation. The Arabic minimal pairs in sentencesated a helpful context.

The perception and production posttests in Figuneede conducted after
the controlled training session. The results kgt show that perception accuracy
is approximately 86%, while production accuracgpproximately 68%, meaning
perception accuracy is still 18% higher than préiducaccuracy. This is similar
to the results of posttest one. However, there i&@accuracy increase in
perception posttest two and production posttest Athough this is modest, it
is better than the 2% increase in production acguraposttest one.
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Posttest2
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Figure 4.Posttest 2 Percentages

The controlled activity aimed at raising awarerafdhe contrast between emphatic
and nonemphatic consonants while fulfilling a laage function, i.e., describing
the size, color, and type of an object. Howeveg, shbjects’ different learning
styles and the complex syntactic structure involvetthis activity might explain
why the accuracy increase is modest. Learnersh&atcus on the structure of
the Arabic noun phrase while producing the empbatitus, the emphasis on
the emphatic consonants was less than intended.

The perception and production posttests in Figuneete conducted after
the guided training session. The results show rfiignt increase in production
accuracy, from approximately 68% in posttest twoapproximately 84% in
posttest three, leaving the gap between perceptiohproduction accuracy as
little as 5.68%. This, in turn, shows that percaptaccuracy increased only
slightly from approximately 86% to 89% (roughly @ 3ncrease).

These results suggest that guided activity is thestneffective for
improving learners’ accuracy in pronouncing Aradnephatics. Again, this may
have to do with learning style, the fact that thbjscts enjoyed the activity, and
the real-life function of spotting minimal differees in almost identical
pictures. This also suggests that the less-coattaktivity is most helpful for
improving the production (pronunciation) of emphbati

Posttest3
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Figure 5.Posttest 3 Percentages
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The perception and production posttests in Figumeete conducted after the
communicative training session in the last traingwgsion. One important
finding is that the accuracy gap between percegiwh production accuracy is
around 2%, i.e. production accuracy is only abo¥i Rss than that of
perception. However, it should be emphasized tbatiracy is already high in
both perception (around 92%) and production (90%grception accuracy
increased by 2% from posttest three, while prodactccuracy increased by
around 6% (from around 84% to around 90%).

Posttestd
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Figure 6.Posttest 4 Percentages

These results suggest that the communicative lejexas also helpful in improving
the learners’ accuracy in producing Arabic emphedigsonants.

5.2. Intersubject Variation across Traning Sessions

In this section, | would like to highlight the imseibject variation that we
observe by tracking the progress of each of theeeléearners (indicated by the
colored lines in Figures 7 and 8). In Figures 7 8nthe x-axis represents the
five tests: the pretest and the four posttests. y-agis represents the eight
words in the minimal pair list of words in sectidrl. The results show that the
accuracy of different subjects increased in diffiér&raining sessions. For
example, the high perception accuracy of subjesésand ten in Figure 7 was
achieved as early as session one, the articul&taining. In contrast, subjects
four, five, seven, and eight achieved a high pdioepaccuracy after session
two, the controlled activity training.
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Perception Tests
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Figure 7.Perception tests of each subject

Similarly, in Figure 8, we found that the high puotion accuracy for specific
subjects (particularly subjects one, three, five] aeven, followed by subjects
four, eight, and ten) was achieved after sessimethhe guided activity. Subject
eleven, on the other hand, achieved a high levatofiracy in pronouncing the
Arabic emphatics after session four, the commuivieable-play activity’

Production Tests
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7 =S eries3
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0 . ! N ! 3 ! 4 ' 5 ' Series10

Figure 8.Production tests of each subject

These results suggest that the different typestofitees (articulatory, controlled,
guided, and communicative) can help learners tgingrdegrees. This, in turn,
points to subjects’ different learning styles, nmakit necessary to employ these
different activities when teaching Arabic pronuticiato native English speakeés.

Cf. Figure 9 in the supplement for explicit chartshe performance of individual subjects.

4 Cf. Figure 9 in the supplement for explicit chartshe performance of individual subjects.
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5.3. Evaluation and Reflection

In this section, an evaluation is made for the glesif the diagnostic material,
pretests, posttests, choice of the specific prabéerd the design and presentation
of the training material are evaluated. First, h#tag uvular consonants before
uvularized consonants “emphatics” might make itegdsr the learner to achieve
a native-like pronunciation of emphatics. This iscéuse teaching primary
articulation might be easier than teaching secgnddiculation. However, more
research is needed to ensure the validity of thisce.

Second, training sessions are required and praeticiome must be
controlled. By asking students to record theimirag in the language lab, | can
control their time spent on training.

Third, the articulation exercises and the guideactice exercises were
very successful. Therefore, more of these shoulgsked in the future.

Fourth, role play can have less text and directionsupper-level learners. It
can have more visual material, such as picturedheoplaces with signs for the
proper names and a menu for the vegetables. Thistiva activity will be less

guided and more communicative, helping the leapmactice pronunciation in

situations similar to real-life interactions.

6. Conclusion

This study investigated the pronunciation problefrisnglish learners of Arabic as
a foreign language. By preparing a diagnosticdest reading passage, | could
identify six areas of learners’ difficulty in Arabpronunciation: uvularized consonants
(emphatics), uvular stops and uvular fricativegrphgeal consonants, alveolar trill,
short-long vowels distinction and linking wordsan&rger units of intonation in
the reading passage. The major goal of this papdo iimprove learners’
perception and production of Arabic emphatic coast® [§], [t°], [d°] and [J].

A series of training exercises were prepared io tteem on the perception and
production of these four Arabic emphatic consonafie first set of exercises
was designed to teach them the physical articulatiothese phonemes. These
exercises are English near minimal pairs, Arabitimml pairs in isolation (task 4)
and in sentences (task 6), and sagittal diagrams& &) of the vocal tract. The
second type of exercise is a controlled colored rtivity (task 7), the third a
guided Diapix activity (task 8) that | adapted fr&@radlow to work with Arabic
emphatics, and the fourth a communicative role-pletyvity (task 9).

The results show that the learners achieved a higluracy rate in
perceiving the emphatic consonants after the datioty training in session one
and the controlled training in session two. In casit, the high accuracy in
pronouncing the emphatic consonants was achievedtate guided training in
session three and the communicative training irsigasfour. These results
suggest that the articulatory and the controlled/ities are more suitable and
effective for improving learners’ perceptions ofaiic emphatic consonants.
They also suggest that guided and communicativeitaes are more suitable and
effective for improving learners’ pronunciationAxiabic emphatic consonants.
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Moreover, the results show that certain subjedtéeae a high perception
accuracy after the articulatory training in sessime, while others do so after
the controlled training in session two. Similartgrtain subjects achieve a high
production accuracy, suggesting that the learraars tifferent learning styles after
the guided training in session three, while otltkrso after the communicative
training in session four. These results suggesttki@avarious learning styles of
the subjects and the amount of training play kelesran achieving high
accuracy. This, in turn, highlights the necessitemploying various types of
activities to teach Arabic pronunciation.
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Task 1:

Task 2:

General Interview Questions
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Task 3:
Minimal Pairs (Pretest and Posttest)
[s¥Ab] ‘poured’ vs. [sab] ‘cursed’
[d¥Am] ‘combining’ vs. [dam] ‘blood’
[fut¥u:r] ‘breakfast’ VS. [futu:r] ‘weakening (of relationship)’

[hud¥1ra] ‘was forbidden”  vs. [hudrra] ‘was warned’
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Task 4:

Articulatory Training

Focus on similar sounds in English (allophenic):

[sab]sub VS. [sin]sin
[d¥am]dumb vs. [dim]dim
[t¥an]ton Vs, [tin]tin
[0%as]thus vs. [1s]this
Arabic minimal pairs in iselation {phonemic}:
[s¥Ab] ‘poured’ Vs, [sab] ‘eursed’
[d¥Am] ‘combining’ vS. [dam] 'blood’
[d¥ab] ‘dabbllizard’ Vs, [dab] ‘fell down’
[fut®u:r] ‘breakfast’ vs. [futu:r] ‘weakening (of relationship)’
[hud¥ira] ‘was forbidden’  vs. [hudira] ‘was warned'
[0*allala] ‘casted a shadow’ vs. [0allala) ‘humiliated’
Task 5:

Proprioceptive Feedback

L KD
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Task 6:

Listening Discrimination

EArabic minimal pairs (in) sentences:
ol daal Caia ‘Ahmad poured the drink’
Gl all daal St ‘Ahmad cursed the drink’
Dshdll O gy ¥ s ‘Some don't like breakfast’
25l G saag Y syl ‘Some don't like indifference’
Uhill Cagjae ol 138 This person is known for sharpness/acuteness’
a8l Ca g e Laddll 12a ‘This person is known for treachery’
4Gyl Al Ji-a ‘The father misled his son’
45l Al s ‘The father indulged his son’
Cunial) N—'GDLH QJAA\ Lﬁ-lﬂ ‘The coach casted a shadow over the tired player’
Caaill uc)m C_ua.d\ d]; ‘The coach humiliated the tired player’

Task 7:

Controlled Activity

» Controlled: colored rods.
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Task 8:

Guided Activity

» Guided: Diapix (adapted from Van Engen et al 2010)12 differences
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Task 9:

Communicative Role-Play Activity
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The theoretical section (theories of humor)
Superiority Theory

The theory expresses the feeling of enjoyment @peréences when recognizing
weaknesses in others, and sometimes in oneseliléPeften target deficiencies,
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weaknesses, and inherent flaws in others' pertiesalinaking these shortcomings
the subject of mockery and derision (Lintott 20B&7; Nijholt 2015: 405;
Pebesma 2017: 3). Superiority Theory is considérectarliest theory of humor.
The concept of this theory first emerged in Plat@l27 BCE — 347 BCE)
account of Socrates (470 BCE — 399 BCE), who betlethat recognizing
weakness in another person is a source of amusemdrs trigger for laughter.
In this context, laughter is viewed as an attackilia weakness through the
domination of the individual harboring it (Sim6e&1Z: 26; Astolfi 2007: 18).

Aristotle (384 BCE — 322 BCE) first elucidated t@ncept of this theory
in his Poetics, where he observed that weaknes$keissource of humor,
with laughter expressing a pleasurable feeling wfesiority over another
person who appears to us as foolish, ugly, or mpel(Holoch 2012: 20;
Safa & Ghonchehpour 2017: 53; Astolfi 2008: 288).

Thomas Hobbes (1588-1679) was considered its fouhtidbbes viewed
that the passion for laughter is nothing but a sadglory arising from a sudden
conception of some superiority in ourselves whemmared to the weakness and
folly of others, or to our own former failings (Meall 1982: 244; Lippitt 1991.:
52-53; Pebesma 2017: 5).

Incongruity Theory

Many theorists affirm that the dominant theory oftor is the Incongruity Theory.
The theory’s origins can be traced to the eighteeentury, followed by the
subsequent emergence of the concept of humoroasdndity, which has been
extensively examined within the analytical framekvof joke studies during the
latter part of the twentieth century and into theenty-first century (Safa &
Ghonchehpour 2017: 52; Simdes 2017: 25; Nijholt&0109). Proponents of
this theory believe that contradiction is the essenf humor in the text. Humor
manifests when contradictory dualities exist wittire text, as a certain idea
appears through the text and soon after turnsoole tincorrect, thus creating a
sudden change in the reader’s thoughts, which foamsontradiction that
generates humor (Zhan 2012: 95; Saude 201858y 2019: 83).

Some scholars believe that the father of this théothe philosopher
Immanuel Kant (1724-1804), while others see thaitigin dates back to
Aristotle’s time but it evolved through the effodEother pioneering philosophers
and researchers of this theory, such as Kant atmir®’8chopenhauer (1788-1860).
The concept of the theory first appeared indireictlpome of Aristotle’s scattered
comments when he defended the viewpoint that l@ugidcurs due to setting up
an expectation at first and then experiencing fiosite of what was expected in
the end. The greater the contrast between two adiotory things, the stronger
becomes the probability of humor (Safa & Ghonchein@917: 52).
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Similarly, Schopenhauer posited that laughter rigps an expression of
the sudden realization of the contradiction betwd®sn idea presented in a
certain situation and a person’s thoughts thatlmbnith that idea (Morreall
1982: 3, 16; Lippitt 1991: 17; Boyd 2004: 4; Twa@07: 14).

In this context, Henri Bergson (1859-1941), in bk Laughter stated
that laughter has both human and social meaningmefore, he initially
focused on human behavior, actions, and moveméatscause laughter and
can be described by means of verbal jokes. He @démted out that there is
nothing funny outside of what is purely human; arg might be beautiful,
might mean nothing, or might be ugly, but it is @efunny unless it relates to
what is human. This is because people laugh whey $be an animal acting
like a human or imitating a human. They might lawghthe sight of a hat,
where what's funny isn’'t the piece of cloth itséliit rather the shape of the
person wearing it; it is the human element thag¢nsbodied in that amusing
model (=L 1998: 63-64).

Relief Theory

The theory postulates that laughter stems fronagdos that force a person to
experience uncomfortable feelings, and, consequelatlghter becomes the
reaction through which a person is liberated framnamfortable feelings, such
as embarrassment and tension resulting from hastdesometimes embarrassing
situations (Antonovici 2015: 421).

Philosopher Earl Shaftesbury (1671-1713) was orbeoarliest supporters
of this theory, and he expressed this in his ®eksus Communim which he
included an essay about humor and addressed thetidaf of humor and the
things that generate it (Anderson 2007: 6-7). Sishfiry believed that humor
should be taken as a mechanism for venting andalilbe, whereby people find
in it a refuge to achieve a kind of comfort andesgape from social criticism
(Simdes 2017: 6-7). This idea also emerged ingiest comments, who emphasized
that the power of laughter lies in releasing nesvtansion, although it wasn’t
carefully developed until the nineteenth century.

Sigmund Freud (1856-1939) stated that the funaifdmumor is releasing
tension and energy rather than providing stimut ttould be considered funny
and entertaining (Simdes 2017: 6-7). Freud belietved laughter occurs in
situations where people typically experience negaémotions, such as fear,
sadness, or anger, as the pleasure of humor &nisegeleasing energy that was
connected to these painful feelings but has becexaessive. He considered
humor to be one of the alternative mechanismsehalle the transformation of
socially forbidden (unacceptable) aggressive ingmilinto acceptable ones
(Road 1998: 18; Krikmann 2006: 38).
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The General Theory of Verbal Humour

Researchers Victor Raskin and Salvator Attardo diree build the GTVH
(General Theory of Verbal Humour) in 1991. Theyluded six knowledge
resources (six parameters or criteria) for verlolde$, arranging them in a
hierarchical model, and they examined jokes ant$ texforeign languages (not
Arabic) to demonstrate the criteria that formed bunm each of these texts
(Krikmann 2006: 31; Saude 2018: 5,8). The mainmelaf the GTVH model is
that jokes or texts are similar to each other akirngknowledge resources such
as language, narrative strategy, target, situatamtradiction, and logical mechanism.

1. Script Opposition

It aims to highlight the contradictions existingnaman communication, thinking,
or perception: when humorous speech is interprétegknerates a number of
contradictions that the recipient must resolvehgirtfinal interpretation (Ortega
2013: 597; Krikmann 2006: 38).

2. Logical Mechanism

This source is considered the most problematiccamidroversial in the GTVH

model. This is because the logical mechanism dotsantribute to identifying

humor in the text nor does it provide a definitesglanation for the contradiction
that generates humor (Saude 2018: 10-11; Orteg8: Z897; Hussein 2022:
258; Hempelmann & Ruch 2005: 364).

3. Situation

By this source is meant the basic situation in Wwhibe joke occurs, or
everything surrounding the humor, that is, the ernthat evokes and generates
the framework in the humor discourse (Ortega 208%7). Originally, the
situation refers to the remaining components oftéxt’'s content or a diverse
set of other characters, actions, and things. herotvords, there is a collection
of details (such as time, place, topics, or acéisjt that contribute to creating
humor in the text (Safa & Ghonchehpour 2017: 53id8z2018: 10).

4. Target
It is the target of the joke, which refers to tle¥gmn or stereotype that the joke

targets. Many jokes can have more than one speaifiet, not just a single one
(Binsted 1996: 18).
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5. Narrative Strategy

This source determines the image that the joke take or the form of the
narrative organization for its delivery. It alsosddbes the style of humor
employed in the text (Willibald, Attardo, Raskin@® 124; Krikmann 2006: 37).

6. Language

This refers to the actual verbal expression ofidke through which its content
is conveyed. This source focuses on revealingitiggiistic components of the
text that contribute to creating humor, includirgppetic (sound pronunciation),
phonological, morphological, lexical, grammaticahd semantic components.
Additionally, it highlights wordplay, emphasizesnguwith similar words but
different meanings, and the technique of repetiflilibald, Attardo, Raskin
1993: 124; Saude 2018: 9; Attardo 2017: 134; AlaH&j Alabbad 2014: 156).

Analytical section
Abu al-Shamagmagq

The poet Marwan ibn Muhammad, who was nicknamed Ab8hamagmaq
(died 180-200 AH / 797-815 CE) because he was -arepfly — "with a large
nose, protruding cheeks, and an ugly appearanaeWa$ of Khurasani origin,
a client (mawla) of the Umayyad Caliph Marwan ibrubdmmad (caliphate
years 127-132 AH / 744-750 CE). He was raised isr8and came to Baghdad
during the caliphate of al-Rashid (caliphate ydai®-193 AH / 786-809 CE) or
shortly before, and he became associated with #mma&kids and their officials
(US3 1997: 355k ¢ 1959: 12113 )5 2003: 304).

Abu al-Shamgamagq was a powerful poet, represetiti@gopular poetic
trend in the Abbasid era. He was a satirist andgtieatest poet who depicted
the ordeal of misery in the Abbasid period. Therefthe factors of poverty and
deprivation drove him to frustration, annoyanced am tendency towards
mockery and sarcasm in his poetry (Papoutsakis :2817;sx~! 2019: 330;
&=l 2021: 5573). He portrayed his bitter reality is poetry with a delightful
humorous style to express his poverty. What is namsusing is that he
employed animal scenes to paint a picture of theqhp that had befallen him,
wrapping it in an atmosphere of humor. An examdlehis is the amusing
dialogic scene he created with a cat, reflectirgdtate of poverty in his home
(xwli; 332). The poem aims to highlight the human righta dignified life
under a state that ensures prosperity for alletiavithout discrimination. It seems
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this was lacking in some periods of the Abbasid erat least this was the case
for Abu al-Shamgamagq and those like him. This poambe considered a message
directed to the caliphs and authorities, urgingrttie pay attention to the people’s
destiny and vital interests, away from selfishndssa great extent, it reveals
the depth of pain and suffering experienced by fher classes, including
humiliation, deprivation, misery, and extreme poy€iz_»<=<!'! 2011: 182, 185).
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The poem’s opening reveals the poet’s state oemdrpoverty and misery. The
poet exaggerates in describing his house, now epofpiiyod — like flour sacks
or pottery — and no longer visited by guests agmi before. The poet described
his wretched condition with a sarcastic, humorcarg] indirect style (self-
mockery). He highlighted the poor condition of #r@mals inhabiting his house
more than discussing his own suffering. He portidaygce and flies fleeing his
home, seeking refuge and a better place to livedridmatically depicted the cat
that lived with him, which remained in the housedoyear unable to catch mice
or find food, until it became dejected, moving litsad in bewilderment and
depression from extreme hunger and from life’shitéss.

He tried to console the cat and boast about itingoip would stay, but the
cat refused to endure and escaped seeking a miile fdace (Papoutsakis
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2017: 45). In this, he exaggerated in depicting phevailing bitterness, his
miserable state, and the intensity of his povertg way that exceeded reality,
with the purpose of expressing his inner desiréirtd humor in his situation
through a strange exaggeration. He continued laggetation by describing his
dog suffering from mange due to extreme hunger,thadspider that became
the house’s sole inhabitant, weaving its web ovatewvessels after visitors
disappeared. This metaphorically referenced hiens# poverty, echoing a
hadith from Ali ibn Abi Talib warning that spiderelss in a house attract
poverty (-lxll 1983: 322).

The humor analysis in this text is based on fivevikedge resources from
the General Theory of Verbal Humor (GTVH model),iethare: Situation,
Target, Contradiction, Language, and Narrativet&ga This is as follows:

First, Situation: A poet complaining about the sayeof his poverty and
suffering, calling on the animals living with hinotrto leave. He portrayed flies
and mice fleeing his house, with only the spideat e cat remaining, the latter
intending to leave. The poet then rushes to coevihe cat not to depart.

Second, Target: In the poem, there are two targetrect target and an
indirect one. The direct objective centers on thet Abu Al-Shamgamq himself,
who considered himself a target to mock his ownasion, hoping to win the
Caliph’s sympathy and potentially beg for moneyririhe ruling class — according
to the poem’s context.

The indirect target involves criticizing the wealtblass in the Abbasid
era who were stingy with their money and showeaampassion for the poor.
This is subtly indicated when the poet describestiserable condition and the
suffering experienced by the animal living with hifthrough this, he condemns
and reproaches the ruling class that leaves ifedgbn a poor economic and social
state, without extending a helping hand or spentlimg their abundant wealth.

Third, Script Opposition: Two main dualities ematga the poem: the
animal-human duality and the reality-imaginatiorality. The animal-human
duality is evident in the poet’s use of personifma, where he gave the animal
human characteristics and behaviors. For examplaited the fly to visit his
house and made the cat speak, repeatedly usingithéto say” to demonstrate
equality between himself and the talking animale plet also attributed human
traits to the cat, such as describing him as “headred” and “mature”, and even
placed the cat in a higher position than humansfteying him consolation and
repeatedly encouraging him to be patient. This ease to implore the cat not
to leave him and to keep him company.

The poet's use of personification, in which he pored the cat as a
human being who suffers, endures, and then ultignddses patience, led to
highlighting contradiction and provoking surpriseddaughter. This is because
he found in the cat a human-like situation or eggi@n, which is both unreal
and unfamiliar. According to Henri Bergson, ondhaf conditions of laughter is
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that it occurs when a being begins to adopt hunedsaboral patterns; the animal
becomes comical when it reminds us of somethinganufe 2004: 37 .=\4: 5805).

Bergson addressed this in his ba@ughter finding that humor emerges
when there is a proximity between the animal anohdmuin humorous text.
Attributing human characteristics or actions to ammal is a catalyst for
laughter. Humans often laugh when they observdaities between an animal
and themselves, especially when the animal dispdaysiman-like situation,
expression, or behaviop (€ ,» 1987: 10p: 37).

In other words, humor emerged when the animal wasted above the
human; the cat held power over the human, pladmegHuman in a lower
position, as the cat appeared to be arrogant t@nigsdcaretaker. The humor
also surfaced when the animal was given human ctaaistics, speaking,
expressing anger, and threatening to leave dueettatk of food in the house.
While an animal’s natural response to no food isdek sustenance elsewhere,
the comedic element lies in expressing its emotiand discontent before
departing (x> 2022: 10).

Additionally, the duality of reality and imaginatioemerged, with the
poem blending the expected and unexpected. Inistetio verses, the reader
anticipates the poet depicting his poor house antehting his condition, but
finds the opposite. Instead, the poet focused emitsfortunes of the animals
inhabiting his house rather than dwelling on hisnosuffering or explicitly
highlighting his poverty. He subtly revealed hisvedy through various
allusions, such as the line: “The cat resided i liouse for a year \ Never
seeing anything but barren corners”, which symieslithe emptiness of the
poet's dwelling. Similarly, the image of spider wgebovering water vessels
serves as another indicator of extreme poverty.

Moreover, the poet employed imagination and exaggaT as a comedic
technique by depicting animals with human-like hétis and expressions. The
animals spoke like humans, and the poet showed #ignificant attention,
focusing more on the cat’s suffering than his olda.even pleaded with the cat
to remain in the house. Portraying these scenesesepts an imaginative
construct aimed at humorously and comically deswilbhe poet’s misery and
poverty in a manner that provokes laughter in #asler, as the situation is both
unfamiliar and surprising.

According to the previous analysis, the theoryugdesiority is evident in
both dualities, particularly in the overall poenhelfundamental superiority is
that of the animal over the human, manifested éenpibet’'s greater empathy for
the cat than for himself. He is deeply preoccupith the cat's suffering,
disregarding his own. The poet attributed humarrasdtaristics to the animal
instead of treating it normally, with the purposk ppesenting the cat at a
superior level to the human (the poet). This detitee elevation of the animal
creates a satirical and humorous perspective ltladlenges traditional hierarchies.
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From another perspective, we can consider the sujpgrdemonstrated
by the Abbasid authorities and wealthy class ober poor. As seen in the
poem’s context, the poet addressed his poem assage to the wealthy ruling
class, including the Caliphs, calling for attenttonthe people’s dire situation,
which they had callously ignored, appearing supetio their own people.
Additionally, we observe a self-deprecating supé@siovhere the poet places
himself in a position lower than that of the animarther emphasizing the
social critique embedded in the poem.

Furthermore, we can observe the theory of libaratiocatharsis manifested
in these two dualities. The cat’'s anger and reactan be seen as an insult and
humiliation to the poet and his home, represeraifaym of sadistic amusement. In
the ninth verse, the cat mockingly compares thé'paevelling to the interior
of a minaret, expressing such dissatisfaction hieastrongly refuses to endure
the conditions he finds himself in.

Fourth, Language: As demonstrated above, languenyed the comedic
content by employing imagination and exaggeratisnhamor mechanisms
through personifying animals and making them spiak humans. This is
evident in the poet’s pleading with the cat to staging patience, and focusing
more on the cat’s suffering than his own. Depictiingse scenes represents an
imaginative construct aimed at humorously descghihe poet's miserable
state, provoking laughter through unfamiliarity amaprise. It's unexpected for
someone to forget their own troubles and insteat@e an intruder, advising
them to manage their affairs rather than addreghigig own situation.

Moreover, exaggeration emerged through the similéhe ninth verse,
where the cat compared the poet’'s house to theigntef a minaret. This
comparison contains satire aimed at diminishingpibet's status while elevating
the cat’s superiority.

The poet alluded to his poverty through severatorieal devices, such
as: “The cat resided in the house for a year \ Negeing anything but barren
corners\ spider webs covering water vessels”. Thdies extreme poverty, as
mice typically appear where food exists, and tladisence suggests complete
destitution. These subtle linguistic hints effeetivcommunicate the poet’s dire
economic situation without directly stating it, atiag a powerful and nuanced
representation of his impoverished state.

In addition, repetition dominated the poem: thebvéo say" was repeated
four times to demonstrate equality between the podtthe talking animal. The
word “house” appeared three times, indicating hipaverished state. Animals
like “cat”, “mouse”, and “dog” were mentioned twiteelevate their status over
the poet. The word “patience” was repeated twiteaging with the cat not to
leave the poet’s house.

139¢(2010¢g 3535 Sl a3 1 1) I3 Guiliall umall 8 Ol o) i canall 5 21 daal 4
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Fifth, narrative strategy: the poet employed huthooughout the poem,
primarily through the human-animal duality. He ¢eeha comedic scene by
depicting the mice and fly fleeing from his housleowing their aversion. In the
subsequent verses, he exaggerated by personifyggadt, attributing human
characteristics like being “mature” and “gloomyhdacreating a dialogue where
he pleads with the cat to stay.

The humor peaks with the cat’'s satirical comparisbthe poet’s house
to the interior of a minaret, which serves to mtuok poet and elevate the cat’'s
status. This highlighted the absurd contrast betwbe expected and actual
situation, emphasizing the poet’s poverty and theoaventional narrative.

The comedic scene also appears in the final tweegerwhere the poet
illustrates how his misery has driven away all aid@ creatures. Some fled
willingly or reluctantly, leaving behind only theoider weaving its web over
water vessels destined for ruin, and his dog saffdrom mange. Who knows,
they might eventually complain and request peraist departf<ic 2022: 23).

Conclusion

By applying modern humor theories to classical Argimetry, we gain new
insights into the literary techniques and sociahoentary of poets like Abu al-
Shamagmag. This approach offers a fresh and engagy to teach classical
Arabic literature, making it more accessible anthtedle to contemporary
students. By understanding the humor in these angieems, we create a
bridge between past and present, allowing us toegmie the timeless nature of
human experiences and social critique.

This analysis of Abu al-Shamagmagq’s poetry dematestrthe enduring
power of humor as a tool for social commentary artistic expression. By
applying modern theories to classical works, wengateeper appreciation for
the complexity and relevance of Arabic literatuceosas the ages.
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A HISTORY OF MOROCCAN ARABIC STUDIES

Abstract. The first recorded studies on Moroccan Arabic detek to the late 19th century, as a
consequence of the interest of the French adnditossr and Orientalists who were focused on
Morocco’s political and economic importance to EmnThese first studies aimed to report
grammatical descriptions and transcriptions of spokarieties. Since its beginning, the 20th century
brought a more extensive attentiveness in undelisgthe local language varieties of the colonised
North Africa, which led to more systematic studieat described Moroccan Arabic phonetics and
phonology, as well as comparative observationshenMaghrebi varieties. After World War I,
European linguists introduced a modern approacManoccan dialectology and sociolinguistics,
discovering relationships between different MorocAaabic varieties and documenting regional ones.
The 21st century studies keep pace with the maeelity in the Moroccan society, revealing cultural
sociolinguistic, educational, and socio-politicgliences in the spoken Moroccan Arabic.

Keywords:Moroccan Arabic, dialectology, language studiesdern studies, Morocco

1. Introduction

The present paper represents a non-exhaustive exinspon some of the most
significant studies concerning Moroccan Arabic tlgloout history, starting
with the first simple linguistic discoveries fromet 18th century, then reaching
the most recent study trends that display a mommptex and detailed
perspective in academic publications. We will theme observe the importance
and purpose of studies on Moroccan Arabic in tis¢ ¢@nturies. | have also
approached the topic of the present study in myadakthesis entitled “The
language of the sports supporters from Casablanca”.

Due to the fact that the Arabic vernacular spokeorsg Moroccans had
been given various names throughout history — madstvant beingDarija or

! E-mail: biancabrandea@drd.unibuc.ro
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el-maribiyya —, in the present paper we will distinguish oneneathat
encompasses all its aspects and phases, namelgddordrabic.

2. Early Studies

In their contributions about the evolution and lisjic aspects of Moroccan
Arabic, Heath (2020: 214) and Caubet (2008b: 274ntion that the first
documentations pertaining to this variety date baake 15th century and were
written by Jewish deportees from Spain.

Due to the Western colonizers’ interest in undeditay and using the
languages spoken in the conquered territories, bbanmo Arabic started being
documented in order to be taught and learnt by ablenizers, especially
motivated by the political and economic relevantat tMorocco had for the
European forces such as France and Spain. Théisé stidies aimed to report
grammatical descriptions and transcriptions of spokarieties.

A relevant study from this era is entitl@ldiments of the Arabic-Vulgar
of Morocco: With Numerous Exercices and ExampledtofTheory and
Practice and was published in 1872 in Spanish and in 180bniglish by José
Lerchundi, a Spanish Franciscan missionary AraBisthat time, Morocco is
referred to as part of The Moorish Empire andritgabitants are called Moors.
Lerchundi is among the first Arabists to emphasimedifferences between the
spoken and written language:

European grammarians usually divide the Arabic Tenigto the Literary, and the Vulgar.
Literary Arabic, called also “learned” “written” dclassical” is employed in writing; the Vulgar
is the languagsepokenin the different moslem countries, but it is nattten at anyrate by
educated persons as it is a corruption, more erdesceptible, from “Literary” Arabic from
whose rules it constantly wonders (Lerchundi 1900).

Lerchundi also unveils the colonial perception upaabic varieties in the 19th
century, as he states:

There are four principal Dialects of Arabic-Vulgaamely those of Arabic, Egypt, Syria
and Barbary, and without any doubt soever the lastad is the one which breaks away
the most from grammatical rules, particularly tfi@tm of it spoken in the Empire of
Morocco that is to say the Dialect treated of iis thork (Lerchundi 1900: VIII).

These observations suggest that speaking an Avabpi@acular as a non-Arab
implies prior knowledge of Standard Arabic grammar.

Nonetheless, Lerchundi admits the challenging dsped originality of
his work:
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Not without great difficulties, due to not havingMission any Monk conversant with the
Arabic tongue, to the lack of books for the purpodedo not know of any treatise,
Spanish or foreign, upon the Arabic Vulgar of Maroy, and finally to the difficulty of
finding any moor who would lend himself to teachiognstant application to compile
some few sheets for my private use (Lerchundi 1300:

Auguste Mouliéras, a French missionary and antHogist born in Algeria,
acknowledges the ignorance regarding the Arabienfidorocco from the
previous centuries. In his study published in 1898jtledLe Maroc inconnu:
étude géographique et sociologique. ExplorationRifj he observes various
regions and local tribes, underlining the lingwistomplexity by stating that
“knowing Arabic is like knowing at least twenty uages” (Mouliéras 1895: 3).

3. 20" Century Studies

Numerous studies from the 2@entury continue the exploration of Moroccan
Arabic focusing on semantics, morphology, and pkamo These trends lead to
a more expansive documentation about local vanigticommonly in contrast with
the Standard Arabic norms and, following Fergus@®&9) definition of diglossia,
the question of different varieties and languagasaming to Moroccans’ speech
has become an intriguing topic for internationdidars.

In his study about the linguistic history of Morogcthe Moroccan linguist
and anthropologist Simon Lévy (1996) concludesttf@multilinguistic social reality
of Morocco is the antithesis of thee nation, une langumotto (Lévy 1996: 127).

3.1. An Inconsistent Arabic Script

A remarkable characteristic identified in the sasdfrom previous centuries is
the inconsistency of the Arabic script, which ig hmited to certain periods.
Although the authors claim that the Arabic langudgong with its local
varieties) is the subject of their researches fkdonocco, some of them use the
Maghribi script in their textbooks, transcriptioasd glossaries.

The table below highlights the consonant variétaad in the aforementioned
studies, distinguishing the Modern Standard Arakdcsion of Arabic script
from the Maghribi:
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Table 1
Arabic Script Varieties Identified in Moroccan Arabic Studies from the 18' and 20" Centuries
Modern Standard Arabic Maghribi script Phoneme (Latin script)
- — f
JEj < k
& é q
d S g

The Maghribi script is used especially by Frenchotars, as it had been
observed in the following studielotices sur les caractéres étrangers, anciens
et modernedy the French Assyriologist Charles Fossey (192&xtes arabes
en parler des Chleuhs du Sous (Maroc): Transcriptivaductions, glossaire
by the French Arabist and Berberologist Edmond &egt(1937)Der arabische
Dialekt der Houwira des Wid Sis in Marokkoby the Swiss Orientalist Albert
Socin and German Linguist Hans Stumme (1894).

Nonetheless, the Maghribi script is used by a McaocProfessor in an
Arabic-French dictionary published in 1923, whicight suggest a preference
of the French audience for the Maghribi script. Th&ionary contains terms
mostly specific to Morocco, Tunisia, and Algeriae(ffini 1923: VI). A notable
example refers to the tertveaucoupwhich is listed in Moroccan Arabic as
bzzif or b-zzif: “<’: ous) 3 (Tedijini 1923: 18).

Although the following studies pertain to the saena as the ones listed
above, their Arabic texts had been written in thedbtn Standard scrigttespéris:
Archives Berbéres et Bulletin de I'Institut des esuEtudes Marocaingd.924),
and Mélanges René Bassgtt925) by the Moroccan High Studies Institute
members from Paris.

A different approach regarding Moroccan Arabic téag is notable in
the conversation guide published by two German itabin 1912, where they
had only used the Latin script for transcribingt$ei the Moroccan Arabic
from Casablanca, without using Arabic scripts ay amntent (Vassel and
Kampffmeyer 1912).

4. Moroccan Arabic's Status

The representative researcher Catherine Millelo¥adl the four main criteria
used by linguists to determine whether a languageety is either peripheral
or minority. Firstly, the geographical criterionsha different applicability in
Moroccan Arabic’s case, as it pertains to the “lemstral and more peripheral”
class of the peripheral Arabic dialects. The secori@rion is demographic,
implying that the language of the majority couldjaice the official status and
be imposed to the minorities. Along with the cosabm that this criterion
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cannot be universal (Miller 2011: 57), we can nbi it does not apply to the
linguistic situation in Morocco due to the lackioétitutional recognition of the
Moroccan Arabic as an official language.

Nevertheless, the third and fourth criteria lidgdMiller (2011: 58) could be
applied in the evaluation of Moroccan Arabic. Thid one is socio-economic
and is used to distinguish language levels ancestgkcording to the social
class hierarchies.

The uses of disadvantaged, even illiterate, satéalses will be considered less prestigious,
less valued than the uses of educated or bourgksses who would hold the norm. In
multilingual countries, the distinction between isbclasses can be based on the use of
different languages, while in more monolingual ddas, it will mainly be what sociolinguists
call sociolects.

The fourth criterion is a political one, implyingat the most powerful and/or
central groups define the standard norms of a aggMiller 2011: 58). The
Moroccan researcher Ahmed Ech-Charfi also concltitiss”linguistic change
in peripheral communities is caused not only byaloattitudes, but also by
attitudes of the dominant community” (Ech-Charfi.n26).

Such an influential status has been attributebddo¢rnacular of Casablanca,
according to several researchers’ observationshifa@018: 61-2). Jordi Aguadé
further argues that the city of Casablanca hassedldfter the colonization, which
concomitantly led to the evolution of the Moroc&sabic (Aguadé 2003: 301).

Although the main subject of the present paper edddcan Arabic, we
cannot overlook the influence of Amazigh in Morosclinguistic landscape. In
his publication entitledhe Arabic Language and National Identity: A Stirdy
Ideology Yasir Suleiman (2003) mentions the ideologicahganism between
Amazigh and Arabic in Morocco:

The Berber-speaking populations in Algeria and Mooosupported Arabic against
French during the nationalist struggle for indeparae in the first half of the twentieth
century. But the situation changed after indepeneleBerber-speakers started to assert
their own identity through an increased emphasitheir language (Suleiman 2003: 11).

Amazigh had been recognized as an official langiagiee current Constitution
of Morocco adopted in 2011, which led to an inciegslemand of institutional
recognition of Darija. Politicians, intellectualsnd the civil society had been
already encouraging this recognition before 20lde tb Darija’'s usage all
around the Moroccan media, from informal discussitm political debates,
interviews with officials, broadcasts from the Rarient, etc. (Chatar-Moumni
2015: 75-6). Unofficially, however, Darija is alddathe predominant Arabic
variety in Moroccans’ everyday speech.

In her study about the plurilingualism issues andllenges, the Moroccan
researcher Asma Nifaoui (2020) simply lists thetmelgvant languages in Morocco
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according to their status: “the group of officiahuages (standard Arabic and
Amazigh), the group of mother tongues (Moroccanbicraand Amazigh) and
that of foreign languages, mainly French, Englgsig Spanish” (Nifaoui 2020: 6).
The researcher Adil Moustaoui also notes thatrtippe/erment of the Moroccan Arabic
is based on “the appearance of a discourse tisaeresaMoroccan Arabic as the national
language, and through the expansion of its sptiersed (Moustaoui 2018: 535).

Even if Moroccans are constantly exposed to maltilinguages and
varieties, the mother tongue for many Moroccansamesnthe one which is used in
familial environments and in which they claim tosba greater level of proficiency,
according to survey responses from 2006 and 20&8i{@-Fernandez, de Ruiter
and Tamer 2012: 101-2). The individuality of theth®w tongue, thus being
different from standard Arabic, Amazigh, or othanduages, is also observed
by Caubet's research in 1999, which involved thestjonnaire responses of
Baccalaureate graduates (Caubet 1999: 235). Tidetey is thought to persist
as a consequence of the “failure of arabicizateutisequent to the independence
regained in 1956 (Benitez-Fernandez, de RuitefTamder 2012: 83).

After analysing and comparing dialectology studiekich illustrated
collected data using maps, Catherine Taine-ChéRhZ) concludes that, in the
process of understanding and defining the langeagéact and status between
Amazigh and Arabic in Morocco, historical eventsdazontinuity are more
relevant than geographical delimitations (Taineikh@012: 42).

Miller (2011) attempts to define the norms and tdgndeviations in
contemporary Moroccans’ speech, mentioning thatstagus and evolution of
Moroccan Arabic are mostly influenced by its usageurban areas and in
youth'’s speech, where it is generally exposed hguage contact and code-
switching, especially involving French and otherefgn terms that are popular
in virtual environments such as social media (Mi#811: 65).

The status of Moroccan Arabic as an identity faotdll be further
discussed in section 6, dedicated to this issue.

4.1. Diglossia and triglossia

The Moroccan researcher Abderrahim Youssi recorssttie definition of diglossia
provided by Charles Ferguson (1959):

Diglossia is a relatively stable language situatiorwhich, in addition to the primary
dialects of the language (which may include a siesh@r regional standards), there is a
very divergent, highly codified (often grammatigathore complex) superposed variety,
the vehicle of a large and respected body of wriliterature, either of an earlier period or
in another speech community, which is learned Igrbg formal education and is used
for most written and formal spoken purposes bunhas used by any sector of the
community for ordinary conversation (Ferguson 1%38).
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Youssi (2013) therefore indicates that the lingaisdndscape of Morocco is
more complex and exceeds the limitations of Fenggsooncept, introducing
the notion of triglossia, defined by the coexiseent the three linguistic levels:
the high level — or formal, represented by the §itad¢ or Modern Standard
Arabic, which is inaccessible to most speakerfe-Jaw level — referring to the
Moroccan Arabic that is used in daily communicatiespecially in informal
environments —, and the median variety — in addliteothe linguistic landscapes
observed by Ferguson (1959), the contemporary Marmspeakers use a blend
of linguistic elements from both Classical or Stamd Arabic and Moroccan
Arabic in media, intellectual discussions, and ptheeractions with speakers of
various statuses. He further concludes that “tlestwries-old situation of
diglossia in bilingualism, then of triglossia in hilingualism in the modern era,
has been able to create illusions regarding tHefurations of language in both
oral and written communication in general, andttheasmission of knowledge
and skills in particular” (Youssi 2013: 33-4).

Aguadé (2012) emphasizes the linguistic authoritycv politicians must
have and he condemns the lack of grammatical acgwad prestige that he
had noticed in the speech of Moroccan politiciamentioning his forthright
point of view in this regard:

In my opinion, the problem here does not lie in tise of the classical language, but
rather in that of the “wooden language” (whetheAmbic, dialect, French or Berber!) of
the Maghreb political class, a class with which mos the population unfortunately
cannot identify. Let us not forget that Egypt —Amab country where the use of dialect in
official speeches, magazines, books, plays, tetaviseries and films has been common
for decades — has a political regime much less deatio and much more repressive than
that of Morocco. And it is more than doubtful thia¢ Iragis recognized themselves in the
dialectal language that the dictator Saddam Hussaihhis entourage often used in their
speeches... (Aguadé 2012: 370).

5. Code-switching and Loanwords

Poplack (1988) distinguishes loanwords from codiefing according to the
frequency of the linguistic elements in questioreueryday speech. Therefore,
she suggests that a word or structure which isnoéimbedded in a matrix
language might become a loanword, as long assithgected to phonological and
morphological integration in the matrix languagefack 1988: 28-9). Although
such observations are relevant for standard laregjage can apply Poplack’s
strategy on Moroccan Arabic corpora, despite tble ¢d its official standardization.
One of the most common practices of code-switchdizgurring in
Moroccans’ speech implies the embedding of Frenofdsvinto the Moroccan
Arabic matrix. This phenomenon had been observedaypus European and
Moroccan researchers such as Hassan Takrour (2di@pbserves the phonological
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and morphosyntactic adaptation and order in sueb@pproductions. His study
proves that the mother tongue — Moroccan Arabiced@minantly represents

the matrix language and leads the linguistic tramsétions of the French

embedded terms, regardless the proficiency lewlttte speakers may have in
French (Takrour 2012: 74).

An additional noteworthy study assesses code-sinigctendencies and
patterns in Amazigh radio discourse. Based on Quotntitative and qualitative
analyses, the Moroccan authors conclude that tkeodises produced by
Amazigh bilinguals are bidirectional, implying th'dioth languages play the
role of matrix language and embedded language ryinga degrees” (Driouch
and Elghazi 2023: 1323).

Spanish language is another essential feature @neitpansion of the
Moroccan Arabic vocabulary. In this regard, a stpdplished in 1987 by the
Spanish researchers Laila Benyahia and Jordi Ageeg@ses instances of
Spanish words which had been embedded in Moroceabi@® and had been
adapted to the latter's rules and structures td st extent that they have
become loanwords (Benyahia and Aguadé 1987).

6. Linguistic identity and beyond

The emblematic French researcher Dominique Ca20dt7¢l) debates broadly
the impact of the Moroccan Arabic usage for defyjnimodern Moroccan
identity. She starts her study with the followirtgtement:

Darija (Moroccan Arabic) has undergone drastic geanin practices in the Moroccan
emerging civil society from the beginning of thentey. Its status was influenced by the
place it had taken in the Moroccan landscape. \$oeaimed that Darija was a key
element for the definition of a new Moroccan idgntMoroccanness (Caubet 2017d: 99).

Artistic productions are often meant to expose Bbtmits pertaining to their
authors, even from a sociolinguistic perspectiieis Taspect is exemplified by
Moroccan rappers who have started expressing thesasen their natural language,
Darija, sometimes mixed with French or Englishtsithe late 1990s. The progressive
development of Darija led to an extraordinary att2i006, when artists,
intellectuals, and journalists were claiming foe tfirst time that they were
“proud of their mother tongue, Darija” (Caubet 20Q83-7). After observing
manners in which modern Moroccans write their owabfe dialects, Aguadé (2006)
emphasizes the distinctiveness of Moroccan Arahiggesting that it could be
considered an independent language with its owguiitic system (Aguadé 2006).

Another significant statement extracted from Cawbsignificant works
is the following:
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The general impression is that this use of Datja danguage name is fairly recent, but
we haven't been able to trace it exactly. In the days, people used to referltearbiya
dyal-na (“our Arabic”) or justl-earbiya, when opposed to Berber or French;l-tghja
(“speech”, “parlance”), when opposed ltfosha (Classical Arabic). This reference to
Darija has developed tremendously since the beginof the century, together with a
form of public recognition. Nowadays, it is usedssiaely in Arabic — and in French ks
darija (Caubet 2017d, 100).

Furthermore, Moroccan Arabic has become more aftégrred to as Darija in
linguistic studies, especially after the first déeaf the 21 century.

A remarkable observation regarding formal aspeotsthe “correct” use
of Moroccan Arabic pertains to Dominique Caubetl@0 highlighting the
speakers’ fluency in a language without norms:

More than fifteen years of experience in writingriiza in Latin or Arabic script, have led
to a situation where most connected Moroccans haweacquired fluidity in reading and
writing Darija, through collective national efforBeyond the first amazement at the
easiness of communication, the fluency came withioatmuch effort and with it, the
ability to create. There was also a feeling of i@ since there is no language planning,
but the accessibility of the language also madsky (Caubet 2018: 13).

Additionally, Caubet argues that writing Darija Amabic could be a political
decision or even a statement, “because this is hiow message will be
conveyed to a maximum of people who are not resllgase reading Standard
Arabic or French. Another reason, more politicalthe idea of access to the
people, in a post-‘Arab spring’ climate” (CaubeflZ0120).

7. 21" Century Studies

A notable tendency from the first decade of th& @ntury is the delimitation
between local varieties of Moroccan Arabic, prowanough phonetic and
phonologic documentations from diverse areas. Aliegrto Caubet’s contribution
to The Encyclopedia of Arabic Language and Linguistafining the koine
reveals idiosyncratic implications, as it is prdsénto be spoken in the urban
areas, but different from

the pre-Hilalian dialects such as the ones spakétes, Old Rabat, Salé, or Tetouan. (...)
Morocco has a very particular situation in that diedect of the political capital, Rabat, is
too peculiar (old pre-Hilalian dialect of AndaluUsimilies) to be adopted as a koine; the
intellectual capital, Fes, offers the same situgteand although the dialects of these old
cities are prestigious in a way, they are not agtbpiationwide (Caubet 2008b: 273).

In their comparative study about varieties frone¢hiMoroccan cities, the researchers
Falchetta and Guerrero additionally state thatitier-urban vernacular does
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not pertain to a certain origin, although it is lspo all around major cities

(Falchetta and Guerrero 2023: 124). The Spanisdareker Christophe Pereira
(2012) further observes the division of the Norfidan dialects into sedentary
pre-Hilalian and Bedouin dialects (Pereira 201%5)95

Studies about Moroccan Arabic from the latest desado not focus
exclusively on modern subjects. Some scholars as®lex perspectives and
theories that have been developed until nowadaywder to scrutinize early
studies. Such an approach belongs to the Spansglaraher Jairo Guerrero,
who analyses a corpus published in 1800 underitlleeGrammatica linguae
Mauro-arabicae This grammar is authored by Franz von Dombayitargdthe
first systematic documentation of Moroccan Arakigscribing phonology,
morphology, and syntax, thus being a foundatioesl in Arabic dialectology
and it reveals cultural and linguistic interactiohstween Europeans and
Moroccans (Guerrero 2015).

Analyses elaborated on various spoken varietidenpeed by contemporary
scholars — who are knowledgeable about much olkelszarch results — agree
that the Arabic from Morocco has been highly inflaed, throughout the past
century, by “rural-to-urban migration and the urlameas’ growth in demographic,
socio-economic and political weight” (Falchetta aBderrero 2023: 123-4).
Other studies observe closely certain pronunciatemdencies and patterns
motivated by various sociolinguistic factors. Sachexample is represented by
Guererro’s research performed in 2019 and publisiee®023, where he
investigates the utterance of interdental fricative the north-eastern city of
Berkane, which differs from one generation to aao{Guerrero 2023).

Many studies in the 21century focus on varieties, trends, or specific
characteristics observed in certain communitieeeioffline or online, or in
the media. Nowadays scholars debate the statume dfloroccan Arabic and its
occurrence in the speech of multilingual commusitién addition to the
multilingual Moroccan speakers, it is worth mentimnthe Moroccan youth
exposed to multilingual content available on thienmet — especially on social
media — which motivates them to embed foreign listit elements into their
speech, despite their limited proficiency in thegaages in question.

Linguistic practices on Moroccan radio stationgired scholars such as
Miller (2012) to observe their evolution throughdbe first decade from the
21* century. In her research about the multilingualiophonic landscape,
Miller suggests that media might reflect socioliistic changes which are
constantly taking place in Morocco (Miller 2012:-18). In another study about
linguistic practices in the Moroccan media in teeand half of the 20century,
Miller (2012b) notes that during the 1950-1960 diectghe Moroccan media
aimed to contribute to the education of people toyrting speech productions
in Classical Arabic, but during the 1990s the us®eawnaculars in the media
revealed a mixed-style tendency (Miller 2012b: 8).7-



A History of Moroccan Arabic Studies 89

An additional observation extracted from her stadgut the use of Darija in
the first decade of the 21st century refers to lmxisoap operas that had been
dubbed into Darija instead of Classical or Standaathic, which marked an important
step to the popularity and recognition of Darijailid 2010). Other conclusions
following observations upon the printed Moroccaegsr from 2009 and 2010
show the prevalence of Standard Arabic in formal abjective sections, while
Darija had been used in rather informal and emtémtacontexts (Miller 2012c).

The question of the impact upon language evolli@sed on media corpus
analysis is also approached by Nizha Chatar-Moumher study published in
2015. The author speculates that the usage of nsggds and codes could
contribute to the standardization of Moroccan Asdgiihatar-Moumni 2015: 75).

The expansion and valorisation of Moroccan Arabis hecome conspicuous
also in the online environment, from entertainmergocial media interactions and
content creation. The sociolinguist Atiga Hachilomsiders that the outstanding and
increasing popularity of Moroccan Arabic pop songsYouTube demonstrates
an expanding interest in written and oral Darijdiich also “raises new and
important sociolinguistic questions” (Hachimi 20P24). Regarding the usage
of Moroccan Arabic in online interaction, Hachimirther argues that its
increasing popularity in online written contextsedmot necessarily entail the
users’ fidelity towards the exclusive usage of Moem Arabic (Hachimi 2017: 245).

The worldwide phenomenon of “keyboard-to-screen roomication or
electronically mediated communication”, which ensgtgas a consequence of
technology development and availability, led tonfat adaptations of written
Moroccan Arabic, “a language with no institutiosttus and no language planning”;
thus, following Caubet’s definition, “the portmaateword3aransiya< 3arabiya +
faransiya(“Arabic” + “French”) was the name given in thes8® Darija-French
code-switching; recently it was recovered by theng generations to name
Darija written in Latin script, which was calleddarija around 2006” (Caubet
2018: 3). Caubet further highlights script adaptadi that are recurrent in
written productions:

Table 2
Description of Arabic Characters Adapted to the Latn Script,
Based on the Visual Similarities between Digits andrabic Characters

Arabic character 3aransiya Phoneme
4 3 f
C 7 h
& 9 q

Due to the development of artificial intelligencethe latest decades, Moroccan
Arabic — like most of the contemporary languageb\amieties — has been subjected
to computational linguistic processes, such asralatanguage processing, which
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led to extensive discussions motivated especigllitlack of standardization.
A relevant study for this topic had been publisbgdwo researchers from the
Institute for Language and Information of the Umarg of Dusseldorf who
mention that the spontaneous code-switching stextalso represent an important
challenge in defining code-switching patterns (Saemd Maier 2016). Studies
on artificial intelligence represent an ongoingittemotivated especially by the
development of computational linguistics and maeh&@arning.

7.1. Notes on Multilingualism

The question of multilingualism and exposure tdoas languages and styles is
extensively discussed in contemporary researcicptibhs. Moroccans’ responsiveness
to external linguistic elements and their assinatatinto Moroccan Arabic
speeches is mostly common among young generatimhmativated mainly by
emigration and consistent online exposure to fareigntent. This tendency goes
beyond Arabic diglossia, triglossia, Amazigh, andrfeh, embedding elements
from other languages such as English, Italian, &pahish.

In their group study among the Moroccan ultras,girénent researchers
Catherine Miller, Dominique Caubet, and Karima Zaimndicate that their
style is rather “glocalized” — “both very localizeshd globalized” —, referring
mostly to their behaviour and approach to the silffhenomenon and fandom
(Miller, Caubet and Ziamari 2023: 52). Notwithstarg] | believe that their
aforementioned concept is valid also with regacdthé languages used by the
Moroccan ultras in their diversified demonstratigBsandea 2021: 507-8).

7.2. A Sociolinguistic Perspective on Free Speech

During the latest decades, Moroccans have beenllprivespired by international
events and trends they had learned about mostlyirhye of the media. The
flourishing freedom of speech has not been limitedertain topics, as it has
also influenced the linguistic productions, espécedter the Arab Spring.

The use and impact of Moroccan Arabic in artisticductions — mostly
pertaining to underground subcultures — has beamselgl observed by Dominique
Caubet throughout the past decades. In the begjrofiher paper about the
significance of Darija in new social and culturabvements, published in 2009,
Caubet mentions the emergence of new music styles as rap, rock, fusion,
concomitantly with the departure from the Northiédin Rai music; thus, Darija
had begun to be used by various young artists estégiers, contributing to its
recognition in the civil society (Caubet 2009).
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Analyses on Moroccan rap songs frequently unveiltihmgual aspects
and code-switching patterns or segments (Harro@0i5) but also disclose
rappers’ authenticity based on their expression meen that may include
elements which are specific to their place of origichwartz 2019).

Another ascending contemporary trend involvesitigeiistic and sociolinguistic
analysis of chants and other expression manndine aports supporters, frequently
focusing on the ultras. In their article entitleBrém emotion to politics: A
sociolinguistic analysis of the Moroccan Ultrasaots”, Miller, Caubet, and Ziamari
debate the linguistic behaviour of the Moroccaras|tfocusing on code-switching,
mixing, and affrication, then comparing them witbne general youth language
practices. In this particular case, Darija gainsemecognition due to the popularity
of the ultras’ chants, which are often meant toregp “the voice of the people”
(Miller, Caubet and Ziamari 2023).

8. Conclusions

A significant aspect in the evolution of MoroccarraBic studies is the
development of the Moroccan identity based on #rgyllage representation.
Studies published before the second half of then Z¥ntury reveal the
uncertainty of the national identity through incistent documentation of the
local Arabic varieties. As the language had bedrally documented in either
Maghribi or Arabic script, nowadays the Arabic ptrprevails, while native
Moroccan Arabic speakers also use the standardismipt in their written
expression, together with a modern adaptationef_titin script.

Moroccan Arabic studies have evolved throughoutetim comply with
the knowledge demand of their audience and to @dfiect the changes and
trends in the linguistic landscape of Morocco. Enatudies started from a
basic, even rudimentary point, where simple obsiems upon the “Moors’
language” had been listed, continuing to complexaties and analyses applied
on specific varieties and communities.

Contemporary studies on Moroccan Arabic are natditnto the language
on its own, but they often take into account itataot with other languages,
revealing attentiveness to the preservation anohitleh of Moroccan identity
whilst embracing external influences.
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Abstract. Mediation has emerged as the fourth mode of largyuagivity within the Common
European Framework of Reference for Languages (CHF shift from the traditional focus on four
skills to the recognition of four communication reed- reception, interaction, production and mextiati
reflects an acknowledgment of the social dimensiolanguage. As highlighted by Brian North and
Enrica Piccardo, mediation takes “the dynamic eatdimeaning to another level” (North and Piccardo
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to enhance accessibility and mutual understan@ngn the inherently pluriglossic nature of Arabic,
characterized by frequent alternation between lagguevels, this study explores how CEFR
mediation descriptors can be relevant for Arabitgleage instruction. The study discusses the
implications of our findings for enhancing Arab@athing practices.
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An introduction to the mediation concept

Mediation has its roots in the works of the Russisychologist and social
constructivist thinker Lev Semyonovich Vygotsky. his view, human beings
do not interact with the world directly but rathese mediating artifacts — tools and
signs that are culturally developed and transmitiéigl idea of social mediation
involves the role of more knowledgeable otherseffiar teachers, peers) in facilitating
learning, this being related to his theory of thae&of Proximal Development (ZPD).
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In the Common European Framework of Reference (GBi#Rsee mediation
manifesting in the original 2001 CEFR document witha set of descriptors,
but as a key communicative language activity almegseception, production and
interaction. As Iwona Janowska mentions, it wastéthto linguistic mediation,
associated with linguistic transcoding and thustiyadentified with translation.
Since then, the concept expanded, and this is hansk Cavalli and Daniel
Coste explain it in 2015:

To mediate is, inter alia, to reformulate, to trzte, to alter linguistically and/or semiotically
by rephrasing in the same language, by alterndéinguages, by switching from oral to
written expression or vice versa, by changing gersg combining text and other modes
of representation, or by relying on the resourcé®th human and technical — present in
the immediate environment. Mediation uses all add means and this is its attraction
for language learning and the development of agasfgdiscourse competences. (Coste
and Cavalli 2015: 62-3)

RECEPTION

2\ INTERACTION T MEDIATION
__—f—f—_—ﬂ

PRODUCTION

(Council of Europe, 2020: 34)

This scheme appeared in the first public versiothefCEFR, but we can find it
in Companion Voluméoo. This visual representation illustrates thenplexity

of language competencies and stresses the impertdnoediation. Interaction
involves the co-construction of discourse by twongore participants and
encompasses activities including oral interactioniten interaction and online
interaction. Interaction, in essence, refers todyreamic exchange between two
or more individuals, where participants alternagegume the roles of language
producers and receivers. Mediation, on the othed ha a more complex concept
that involves facilitating communication, understimg and sometimes learning.
Mediation has three distinct dimensions. First, th&ormative dimension
manifests itself when an individual mediates confenothers, facilitating the
transmission of knowledge or ideas. Second, theiteg dimension emerges in
collaborative mediation processes, where indivilaabage in joint meaning-making
and knowledge construction. Third, the social digi@m becomes salient when
mediation occurs between parties, highlightingititerpersonal and intercultural
aspects of communication. The graphical repredentatf the processes is of
paramount importance, particularly in the positimnbf directional indicators.
These indicators serve to illustrate the multifadetature of mediation, which
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involves the reception of information, its subsegugansformation through

mediative processes, and its ultimate productioramsmission. The Arabic

translation of this model reveals a significantapancy. Specifically, the Arabic
version exhibits two unidirectional arrows, whictl to accurately represent the
bidirectional and cyclical nature of the mediatmncess.

A

- =N

(Council of Europe 2020b: 51)

Mediation and Interaction cover in the CEFR the ommicative language
activities that Reception and Production could rss. presented in Brian
North’'s and Enrica Piccardo’s bodBeveloping lllustrative Descriptors for
Aspects of Mediatignthere are four forms of mediation: linguistic,ltatal,
social and pedagogical. Linguistic mediation is altifarious concept that
encompasses various aspects of language use amaucdcation. At its core, it
involves the facilitation of understanding and ttransfer of information
between different linguistic contexts. It has ifitguistic and intralinguistic
dimensions. As for the interlinguistic dimensidmistaspect involves translation
and interpretation between different languages asd includes transforming
one kind of text into another. Intralinguistic dinston occurs within the same
language and can take place in either the targgtikge or the source language.
For example, summarizing an L2 (second languaga)inel.2, or an L1 (first
language) text in L1. The latter often focuses othBinguistic expression and
information transfer.

Linguistic mediation also encompasses the flexiske of multiple languages,
particularly in multilingual settings. In a profémsal context, this can involve
alternating between languages to facilitate comoatiain. Lidi (2014) described
this flexible alternation meanwhile presenting enseio where a client's knowledge
of a common international language is limited anchediator might use a
combination of different languages, gestures areharawings to complete a
transaction, such as purchasing a train ticket.

As North and Piccardo mention, as soon as we t@kecbnsideration the
cultural implication of words we begin to enter tlealm of cultural mediation.
“A process of linguistic mediation that tries tacifdate understanding is also
unavoidably a process of cultural mediation” (NpRitcardo 2016: 9). Mediation
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is fundamental to developing and enhancing cultawahreness. However, it
also applies within a single language, intracultaradiation, with consideration
of idiolects, sociolects, and of the links betwstyies and textual genres.

Social mediation concerns language users who adntasmediaries
between different interlocutors but is not limitedhelping two or more persons
to communicate. The learner/user can find himsedf situation that requires some
form of mediation for the information to becomeessible. With regard to pedagogic
mediation, the main idea is that successful tegdkia form of mediation.

Mediation presents the user/learner as a “socethtagho creates bridges
and helps to construct or convey meaning, sometmithin the same language,
sometimes across modalities (e.g. from spokengtuesi or vice versa, in cross-
modal communication) and sometimes from one languaganother (cross-
linguistic mediation)” (Council of Europe 2020a:)9Bccording to theCompanion
Volume there are three categories of activities (medjatntext, mediating
concepts and mediating communication) and two caiteg for the strategies
(strategies to explain a new concept and stratégissnplify a text).

Arabic language and mediation

The unique linguistic landscape of Arabic is wetlekvn, so an extensive
introduction may be superfluous. Arabic encompaadaighly codified variety,
which serves as the medium for a substantial ateeeed literary corpus and
is predominantly employed in formal discourse. Gorently we observe the
presence of various dialects. This linguistic dyaresents significant challenges
to Arabic language pedagogy, perhaps constituliergrost difficult obstacle in
the field.

A persistent dilemma in Arabic instruction revoha®sund the choice of
language variety to teach, whether to focus on Mo@&tandard Arabic or to
prioritize dialectal varieties. This question remaiunresolved, which is
understandable given the complexity of the lingaisituation. It is widely
acknowledged that Modern Standard Arabic is notrthéve tongue of Arab
populations; rather they acquire it in educatic®tings almost akin to learning
a foreign language. The dialects conversely reptedbeir mother tongue.

For non-native speakers, communication with Aragpeakers can be
fraught with difficulties. Moreover, even intra-Ar@ommunication across regional
boundaries can pose challenges. As scholars sughgedes Vicente and Clive
Holes have noted, the divergence between dialatdéssified by geographical
distances can be so pronounced that Modern Staddalic often emerges as
the sole viable medium for mutual comprehensiosuich scenarios.

The selection of which Arabic variety to teach fgrelearners requires
taking into consideration numerous social lingaistactors, including the
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expectations of native Arabic speakers regardingidoers’ language use and the
social perceptions associated with different viasetWhile these considerations
are significant, delving into such polemics at thiacture would be neither
productive nor pragmatic in addressing the coreeis# hand. It is pertinent to
note that there are three primary pedagogical &gpes in Arabic language
instruction: focusing exclusively on Modern Stamdarabic; initiating instruction
with MSA before transitioning to a dialect or sitameously teaching both MSA
and the dialect. In my assessment the optimal apprimvolves instruction in both
varieties. However, the crux of the matter lieghia practical implementation of
this dual variety instructional model. In my PH2#ms,La pragmatique dans la
didactique de I'arabe langue étrangé&i@ojanu 2024), | conducted an extensive
analysis of this aspect. The study encompassenhprebensive review of literature,
and an in-depth examination of Arabic languagerutsional materials utilized
both within and outside the Arab world. It is eviti¢hat these materials draw
inspiration from frameworks like CEFR (Common Ewap Framework of
Reference) or ACTFL (American Council on the Teaglof Foreign Languages)
in numerous aspects. However, a clear and systemgilementation of CEFR
principles is notably absent.

An examination of the CEFR in relation to Arabindaage instruction
reveals compelling evidence that its implementataud yield significant benefits
across various aspects of Arabic pedagogy, inctudgsessment methodologies
and communicative teaching approaches. Howeveiinthkementation process
is complicated by the diglossic nature of Arabidjiah presents a fundamental
challenge in determining which linguistic variethosild be aligned with
CEFR’s descriptors.

Mediation didn't receive a lot of attention sinde development in the
CEFR. And, as the CEFR is not actually applied rab#c instruction (for example,
there are no teaching materials based on CEFRslewed could not anticipate
seeing any implementation of mediation practicestlitcs language. However,
given the linguistic situation of Arabic, it is welikely for a user/learner to find
himself/herself in the position to mediate lingigatly or culturally between
Modern Standard Arabic and a dialect, to move baatt forth with ease in
order to achieve a communicative goal.

Mediation can be conceptualized as a process tiiatsects with the
traditional language skills of Reception, Produtti@nd Interaction. In the
context of Reception, mediation manifests itselfaasintrapersonal cognitive
process, whereby individuals internalize and tramsfinformation to facilitate
comprehension, for example in self-directed studly mformation processing.
RegardingProduction mediation takes on a transformative role. It ires
the processes of reformulating and adapting infdonafor an effective
transmission to others. In the realmmteraction mediation can be observed in
both unidirectional and bidirectional contexts. tlrectional mediation occurs
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when an individual interprets and explains infoiomatvithout immediate reciprocal
communication. Bidirectional mediation, conversahyolves active engagement
in interpersonal communication, where the medisgéoves as an intermediary.

What Arabs do in their daily life can be consideaddrm of translanguaging
because it involves transferring information frone danguage to another. However,
this is not purposeful but automatic, because geggeive it as being one system.
This is true from an inside viewing of the lingugssituation but not necessarily
from the outside. For this reason, mediation, fasra of translanguaging, can help
the learner shift his/her attention from langudgaguage entity as a static object)
to resources. This will emphasize “the fact that¢hare no clear-cut boundaries
between languages” (Canagarajah 2006, Garcia 2Z0&8rinos 2012pud
Stathopoulou 2016: 763). It is not expected of uker to be an ideal speaker
but to be a social actor actively participatinghe intercultural communicative
event. As Coste and Simon mention, the ability ediate is “not conceived as
the sum of abilities and competences in distinatjleages but as one global but
complex capacity” (Coste and Simon 2009: 174).

From a pedagogical perspective “the implementatfom program replacing
the tradition established by mainstream foreigmylege didactics and favoring
mediation practices within the classroom would émaddarners to make sense
of multilingual linguistic landscape they live ir(tf. Gorter 2006). For the
linguistic landscape of Arabic this means the preseof both varieties because
translanguaging (dialect — MSA) is a real practicthe Arab world.

When we take into consideration the assessmenhajt groficiency in
Arabic, we find ourselves in a difficult positidhthere is a growing interest in having
multilingual teaching and learning, multilinguaktiag is very complicated for
multiple but obvious reasons. Canagarajah (2006) 8dggests that tests have
to reflect the communication practices of spectftenmunities “in relation to
the repertoire of codes, discourses and genrearthabnventional for that context”.
An approach that would promote multilingualism @sting can present the
languages as being part of the same system initiee ghthe language user and
would assess “learners’ ability to simultaneoustgwd on different linguistic
and cultural resources from a variety of contert®iider to make meaning”
(Stathopoulou 2016: 768).

Mediating an Arabic text

Mediating a text involves passing on to anothesqerthe content of a text to
which they do not have access, often because giisitic, cultural, semantic or
technical barriers. The notion of mediating a teag also been further developed to
include mediating a text for oneself (for examptetaking notes during a
lecture) or in expressing reactions to texts, @aldily creative and literary ones.
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The most important scales aRelaying specific informatigrExplaining data
(e.g. in graphs, diagrams, charts, etdyocessing textTranslating a written
text Note-taking (lectures, seminars, meetings, eticdReactions to a creative
text (including literature)

Giving the diglossic context of Arabic, mediatirexts in this language is
inherently complex. Arabic speakers, as we haveadlr mentioned, navigate
between different levels of Arabic in a pluriglassiontext, each level serving
distinct functions in society. We can consider thatare dealing with intralingual
mediation that characterizes the way native Arapiakers use their language.

The activity of relaying specific information inwas extracting and
conveying particular pieces of information. In Aigkthis might mean reading
a text in MSA and relaying it orally in a dialeet,common practice among
native speakers. Processing text is an even monplea endeavor because it
requires comprehending the main points of a sotexieand transferring them
to another text, often in a condensed form. Théod&ic nature of Arabic adds
an extra layer of complexity to this task.

The phenomenon of code-switching is deeply ingdhimethe linguistic
repertoire of Arabic native speakers, to such aeréxhat the very concept of
“Arabic native speaker” can be most accurately wtded within this code-
switching paradigm. The linguistic reality for Aialspeakers is characterized
by a complex interplay between their primary digletich serves as their mother
tongue, and other varieties of Arabic, such assiakArabic, encountered for
example in religious contexts, MSA in formal segsnbut also other dialects.
This sociolinguistic landscape raises pertinentstipies regarding the feasibility
and desirability of non-native speakers emulatirghsntricate linguistic practices.
While a perfect replication of native-like code-king may be beyond the
reach of most learners, it is posited that Arahiggliage pedagogy should strive
to approximate this linguistic reality as closesy@ossible.

In this context, the concept of mediation emergea @otentially impactful
tool. It offers a framework for standardizing angbleeitly teaching these complex
linguistic practices, as well as providing a bdsistheir assessment. Through the
implementation of mediation tasks, instructors etucidate the sociocultural
implications associated with the use of differenalfic varieties. This approach
aims to equip learners with the necessary socigltig competence to navigate
the contextual appropriateness of various Arabigetias, thereby mitigating
the risk of miscommunication or misperception.

If we take into consideration the descriptordPobcessing text in speech
or signandProcessing text in writingrom our point of view, expressed as well
in La pragmatique dans la didactique de l'arabe langiteangére(Cojanu
2024), is also very useful when dealing with Aragiaching/learning.
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Processing text in speech or sign:

A2 Can report (in language B) the main points madsirimple TV or radio news items
(in language A) reporting events, sports, accidemts., provided the topics
concerned are familiar and the delivery is slow eledr.

Al Can convey (in Language B) simple, predictabl@rimfation given in short, very
simple signs and notices, posters and programmésatiguage A).

Processing text in writing:

A2 Can list a series of bullet points (in Languagett® relevant information contained
in short simple texts (in Language A), provided tbets concern concrete, familiar
subjects and contain only simple everyday language.

Al Can, with the help of dictionary, convey (in larage B) the meaning of simple
phrases (in Language A) on familiar and everydayrnibs.

Can copy out single words and short texts presentsthndard printed format. (Council

of Europe, 2020a:101)

These descriptors, or the descriptorsTianslating a written text in speech and
in writing (it is noteworthy that this scale is the procdsspontaneously giving an

oral or written translation and is not relatedh® activity of professional translators
or to their training), imply a very good accessext, a good comprehension of
the text. These scales prove the importance of vertleties, MSA and dialects,

from the beginning of learning/teaching this lamggiaontinuum that we can
call Arabic, as Giolfo, Lancioni and Salvaggio d#se it and wonder about it:

An infinitely variable Arabic, not only thanks tdd linguistic phenomenon of code-
switching and code-mixing, but above all to thatoéle-shifting, which results in creation
of hybrid forms, neither standard or dialectal.sThi goes without saying, poses a serious
challenge for TAFL: can we teach a continuum? (8idlancioni, Salvaggio 2023: 38).

We wonder about the same problem, namely if a rativan speaker could be
able to emulate this linguistic behavior, and itlsar that we are at a dead end.
The linguistic situation is already complicated Aombic L1 speakers, and there
is no model for what native speaker proficiencysigpposed to be, as Eisele
himself suggests (Eisele 2006: 197). On her tush&&oliman (2023) mentioned
that most L1 speakers of Arabic are proficienthieirt own mother tongue dialect
but they are also capable of producing MSA at Wdeidevels of accuracy
(Wahba 2006). “The average educated L1 speakeralsanto variable extents,
comprehend the variation they hear from speakenthef dialects” (Soliman 2015
in Soliman 2023: 72). Wahba (2023) also descrilezg well, in our opinion,
the skills of an Arabic L1 speaker.

He considers that the H (high) variety “represéhnésmain source for six of eight skills of
the educated native Arab, i.e., speaking and listeim one’s L (low) variety, reading and
writing in the H variety (Active skills), and lisieng and speaking in the H variety (Dormant
skill). The remaining two skills, reading and wrdiin the L variety, are, for educated Arab,
influenced by H as well. Thus, the educated napeaker competence is mainly influenced
by the literary one (H). However, it was noted thahe last few years, the reading and writing
of the L variety became an active skill and theliegand writing in the H variety became a
dormant skill under the influence of the variousaneeof social media (Wahba, 2023:195).
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There are studies directly connecting “frozen digla” (Myhill 2014) with the
level of illiteracy in the Arab world (Shendy 2023). However, we also know
that the ability to integrate knowledge acquiredbath varieties can play a part
in developing the reading fluency and shaping trerall reading experience of
Arabic L1 speakers (Hashem 2022). This concluséaichied by Rabab Hashem
is also very important and representative of the tioat the ability to mediate
between these varieties can have for non-nativakgpe. Therefore, if we
consider mediation a tool that language users dhmirequired to be equipped
with in order to “enable them to be effective iflifiy communication gaps”
(Stathopoulou 2016: 768), then it is the best tool teaching/learning and
assessing in the context of Arabic’s linguisticiatton.

The assessment of proficiency in diglossic langsagech as Arabic,
presents significant challenges in the field ofglzage pedagogy and evaluation.
This complexity is particularly evident in the Epean context, where Arabic
language instruction exhibits considerable hetereitye across various educational
institutions. The diversity in teaching methodoksgi curriculum content, and
instructional focus — ranging from exclusive empha® MSA to the inclusion
of specific dialects, or even dialect-only apprasch creates substantial obstacles
in establishing standardized assessment protaduslack of uniformity becomes
particularly problematic in the context of intestitutional student mobility
programs, such as Erasmus. When students tranbitimveen universities, the
disparate nature of the Arabic language curriculd the varying emphasis on
different Arabic varieties complicate the procegsaocurately evaluating a
student’s proficiency level and determining appiater placement for continued
language study. Furthermore, the significant diganeies in the allocation of
instructional hours for Arabic language course®sgrinstitutions complicate
these assessment challenges. While this issuesegpiseonly one facet of the
broader complexities in TAFL in Europe, it underssthe need for a more
comprehensive and flexible approach to Arabic lagguassessment. In this
context, the concept of mediation emerges as atlg transformative framework.
Mediation offers a promising avenue for addressimgchallenges inherent in
the diglossic nature of Arabic by providing a stawed approach to navigating
between MSA and various dialects.

The integration of mediation into Arabic languagsessment protocols
could facilitate the development of more nuanced e@mprehensive evaluation
methodologies. By explicitly incorporating taskattmequire students to mediate
between different Arabic varieties, this approaebk the potential to bridge the
gap between MSA and dialectal proficiency. Morepitenffers a framework for
establishing clear guidelines and criteria for aatihg linguistic competence
across the spectrum of Arabic varieties.
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Final remarks

While mediation as a linguistic concept is not irdmtly specific to Arabic, the
unique sociolinguistic landscape of Arabic languagreders it particularly apt
for application in this context. The linguistic ligafor Arabic L1 speakers is
characterized by a de facto multilingual environtneacessitating the utilization of
multiple varieties for diverse communicative fuoais. Notably, this linguistic
multiplicity is often perceived by native speakassa unified linguistic entity
rather than discrete language varieties. Uponaingkamination, there appears
to be a significant congruence between the conagkepiediation as applied to
Arabic and thdntegrated Approacho Arabic teaching and learning, pioneered
by Munther Younes. Both paradigms emphasize ttiearimportance of bridging
linguistic varieties within the Arabic language tioaum. The mediation framework
offers potential mechanisms for facilitating learmavigation between MSA
and various dialects, while thetegrated Approactadvocates for contextually
appropriate instruction in multiple Arabic varietjdostering learner awareness
of the inherent variation of the language.

Furthermore, both approaches share a common emspbiagieveloping
sociolinguistic awareness and cultural competeite Integrated Approach
explicitly incorporates aspects of both formal amidrmal Arabic, elucidating
the socio-pragmatic distinctions between MSA araledital usage. Similarly,
cultural mediation forms a crucial component oftbiopameworks.

A notable parallel lies in the conceptualization limiguistic variation
within the learning process. Youndategrated Approacliposits that linguistic
dissonance, rather than being problematic, istagrial part of the Arabic language
learning journey. This perspective aligns, for eglaywith Stathopoulou’s citation
of Bakhtin, which advocates for a pedagogical apphahat embraces multiple
linguistic voices within the classroom. As Stathdpa (2016) notes, citing Busch’s
interpretation of Bakhtin, this approach “meangeoognize and appreciate all
kinds of multimodal languaging practices as legitienmeans of creating meaning
and sense, to accept situations of not understgradid of limited control”, and
to cultivate the ability to “regard one languageotigh the eyes of another
language” (Bakhtin 1981: 297 quoted in Busch 204 $tathopoulou 2016: 764).

While thelntegrated Approacloffers valuable insights into Arabic language
pedagogy, it lacks a standardized framework foresking the complexities of
Arabic diglossia. In contrast, the CEFR conceptMs#diation, although not
specifically developed for Arabic, presents a pbédliy robust platform for
systematically addressing this linguistic phenomefidelntegrated Approachas
the name suggests, is an approach for teachingifigaArabic. What is also
needed is a framework for this diglossic variatiand that is whyMediation
work can be seen as complementary toltiegrated Approachin this context
of looking for a framework for the diglossic lingtic situation of Arabic, we
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should also mention Annamaria Ventura’s diglossiitching model, a model
based on the concept of diglossic switching ancclwisan include all kinds of
colloquial Arabic. Ventura also tries a mediatingpgess between all the
diastratic, diaphasic and diamesic variables ofbiran order to create a
template for the integration of diglossia into TAFL

In other wordsMediationcan be conceptualized as an effective strategy
for addressing linguistic dissonance in a structunanner. Teaching ressources
that aim to integrate Modern Standard Arabic witdiedtal Arabic must navigate
this phenomenon. As analyzed in Cojanu (2024)ptmits like'Arabiyyat al-
Naas and Al-Kitaab tackle this issue directly. While these materiaiksat
linguistic dissonance as a manageable challendeerrahan a significant
obstacle for learners, its impact cannot be distegh Linguistic dissonance,
which manifests itself as confusion about the appate linguistic structure to
use in specific contexts, may seem more theoretizal practical in its impact
on students. However, it remains an essential asgeengaging with the
multifaceted linguistic reality of Arabic. To addeethis issue, we agree with
Younes and we suggest that linguistic dissonancefo@med as an opportunity
rather than a problem, but with a systematic fraor&wthat could be developed
to provide learners with greater clarity. Specificacollaboration among
Arabic language educators and professionals twlestadescriptors tailored to
the unique pluriglossic situation of Arabic would highly beneficial. Such a
framework could standardize teaching approaches#adclear guidelines for
navigating the interplay between MSA and dialeth®reby enhancing both
teaching efficacy and student comprehension. lalg worth noting that
mediating may not mean integrating but finding tigdt balance between the
teaching of Arabic varieties. While the integratiefiorts, especially coming
from Munther Younes and his colleaguesAmnabiyyat al-Naasand Al-Batal
and his colleagues iAl-Kitaab textbooks’ are commendable, there are and
there should be other methods too. According toresearch (Cojanu 2024),
aligning the CEFR descriptors with the pluriglosselity of Arabic suggests
that both MSA and dialectal Arabic should be giwamparable attention at
each proficiency level. An example of a method thed a similar approach is
Andreas Hallberg's Parallel Text-Based ApproachARTmplemented at the
University of Gothenburg. This model involves tdaghMSA and dialectal
Arabic in separate parallel courses, allowing fomare structured learning
experience. It incorporates transcribed dialogoeslifalectal instruction, which
highlight sociolinguistic and pragmatic featuresaking linguistic features of
dialectal Arabic more noticeable and discoverablallperg 2022: 34). What is
clear for us is that the necessity of a comprelensamework tailored to the

2 While Munther Younes is the author of thrtegrated ApproachAl-Kitaab textbooks also

propose a method for integrating MSA with differelilects.
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unique linguistic situation of Arabic is evidentEER’s mediation descriptors
could play a pivotal role in establishing this flawork by providing guidelines
for navigating diglossia and thus a possibly clearay for teaching both MSA
and dialectal Arabic.
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AN UNEDITED POEM OF ABD AR-RAHMAN AL-BUSIRI
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DEI LINCEI IN ROME

Abstract. This paper aims to present the version of an ueeédibem of Abd ar-Raman al-
Busirt preserved in the Conti Rossini Archive at the AcoaideNazionale dei Lincei in Rome.
The poem was composed on the occasion of the otioop Libya by the Italian Army in 1911
and its themes are war, occupation, resistancéamabah(lit. “valour”). The poem, which constitutes
an important expression of Libyaknizg heritage, has no title and was most likely cogigd
Conti Rossini himself. The poem is written in claasiArabic and is composed of nineteen lines,
each of which is divided into two hemistichs. Thegent work will focus on the linguistic and
literary aspects of the poem and the descriptidtsafalient features, function and meaning.

The literary text, such as the one presented # diticle, represents a textual typology
characterized by a high quality of both linguisdied cultural input. It allows us to appreciate the
art of the poet and his contribution to the litgraadition, to understand the characteristicshef t
historical period taken into consideration and, engenerally, the culture of a population. In
addition, literary text, especially that writtendtassical Arabic, is a valuable tool for teachthg
Arabic language itself; indeed, it is an autheatid real text, which leads the student to a pefsona
re-elaboration of the contents and, consequertlyg greater production in terms of linguistic
output. Thus, its use should be re-evaluated ichieg Arabic language in today's Academia.

Keywords:Arabic literature, Arabic poetryAbd ar-Raman al-Bisiri, Carlo Conti Rossini, Accademia
Nazionale dei Lincei, Teaching Arabic Language Gutture
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Introduction: Tracing the Trail of Arab Studies in the Modern Greek Academia

As it is the case in other European nations, exaitne status of Arab Studies
in today’s Greece needs revisiting this acadenaild fagainst their intellectual
and historical backdrop, not least their orientalisderpinnings. Even before
the inception of the modern Greek state, a — mdisthary — Greek Orientalism
had been articulated among the Greek Orthodox clefghe Arab (Ottoman)
East, the Phanariots of Wallachia and Moldavia, taedGreek intelligentsia of
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the West, although the neohellenist George Kehlyicguggests that the origins of
that tradition may be traced even earlier (198968h After all, it was the
11" century Byzantine scientist, Simeon Seth, whoslated Ibn al-Mugaffa‘’s
famous book of fableKalila wa Dimnafrom Arabic to Greek, renaming the
two animal protagonists toStephanitésand “ Ichnelate8 respectively, well before
the Europeans’ discovery of theabian NightgyBassoukos-Condylis 1997; Muhawi
2005), not to mention John of Damascus (675-749, Abp could be called the
first non-Muslim “Islamologist” (Sahas 1972) atite §" century Byzantine monk,
Nikitas Vizantios, who seems to be the first nonshta scholar who has ever
attempted to translate parts of the Quran (Gry28d0; Kondyli 2020: 254).

However, as the orientalist pendulum was gradusttlifting during the
following centuries in favor of the West by virtagits technological, commercial,
political, and military advancements, it comes @asurprise that the first (complete)
Greek translation of the Quran was conducted byldte 1760s through the
intermediary of an Italian translation insteadtad Arabic prototype (Kehayioglou
1989: 68). In this regard, Alexander Kazamias laited throughout his survey
on an extensive body of Greek literary worksbarfowed constructichstatus
to the Greek orientalist discourses between the 18t — early 28 centuries,
which had been in tandem with the great orientalatitions of Europe of that
time and the colonialist-imperialist schemes thegemdered them (2022: 161).
Nevertheless, several peculiarities pertinent éoGneek case distinguished the
local orientalist tradition from its Western Eurapecontext in various historical
phases, such as the young kingdom'’s irredentistnaref reviving the Byzantine
Empire at the expense of the Ottoman lands, ie.cincept oMegak Idea
(Great Idea) (Roukounas 1983: 299-315), the presesfca large Greek
community in Egypt since the early™8entury, known in Greek &&gyptistes
and in Arabic asMutamasirin, and their exodus that ensued almost a century
and a half later due to their disaffection with dlarss reforms (Kitroeff 1989:
12-16, 37; Soulogiannis 2010: 9-19), the Greek lschopreoccupation with
medieval Graeco-Arab intellectual relations, nogdble translation movement
of bayt alikma and, last but not least, the national historipbyés shift
towards the concept dflellenism’s continuity(Liakos 2001: 32-33) being
confronted “from time immemorial” by a “nexus of i@ntal enemies”, be they
Persians, Arabs or Turks; these two last pointsaanemelevant to date, judging
by the bulk of the Greek Arabists’ academic prouurctand the schools’
curricula ethnocentric imbuement with orientaligtreotypes.

Definitely, the diaspora Greeks of Egypt contrilolifer almost a century
(1870-1960) to the enrichment of Greek Orientalisrma literary and scholarly
fashion alike (Michailidis 1966; Moussa 2015), nattar the fact that only a
few intellectuals mastered Classical Arabic, gitkat its teaching had been
virtually absent from the Greek community schoatdiluthe late 1940s, as a
recent study aptly demonstrates (Adamantidou 2@8+43). Well-known
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authors and poets, inter alia, Constantine Cavb®$3-1933), Penelope Delta
(1874-1941), Nikos Kazantzakis (1883-1957), andtiStiTsirkas (1911-1980) are
deeply affected by their presence in or travelSggpt (Karampetsos 1984: 39, 45;
Kazamias 2007: 99; Kazantzakis 1991: 21-22); Daawe@utas (1945-), perhaps
the most well-known Greek Arabist of our age, washkin Cairo, while some
of the most interesting historical treatises on eradeEgypt written in Greek
(Politis 1928; Radopoulos 1930), the first Greell#ic dictionaries and vice
versa (Kamel and Thalassinos 1950; Pentakis 1&8%ddition to a history of
the Arab conquests (Nomikos 1927), were all work¢he Egyptibtes At the
same time, it should be stressed that Greece wasnlly European country that
voted against the United Nations Resolution 181tlier Partition of Palestine
on 29 November 1947, invoking the fate of the 100.@Greeks residing in
Egypt at that juncture, whereas it was the last HEGropean Economic
Community) member to recognize the state of Isdaejure (Kourgiotis 2023:
40-41). Yet, neither th&gyptiotes’ knowledge of Arabic and their valuable
first-hand experience from the largest Arab couatrg neighbor of Greece, nor
the latter’s undisputedly pro-Arab stance for mdegades were translated into
an advanced level of Arab Studies in the countagademia, except for a few
essays and two scientific journaSraeco-Arabicaand theJournal of Oriental
and African Studieswvhich were founded in the early 1980s, i.e. atpgeak of
Greek pro-Arabism. These two journals representateek Orientalism’s main
academic references at present, albeit the forsigrublished intermittently,
while the latter, which is published annually, cainbe considered exclusively
arabist. It is noteworthy that among the founddr&meco-Arabica was also
anEgyptit, the late Professor Vasilios Christidis (12024).

Overall, the Arab Studies’ main deficiency in thee€k academia has
historically concerned a lack of institutions ratltkan journals. As early as
1909, the Greek lawyer and historian, Nikolaos tBkriadis, lamented the
absence of Oriental Studies similar to those ofoperand his compatriots’
obsession with westernization which, in his viewntradicted Hellenism’s
historical, geographical, and cultural proximityvitnat he called the “Orient”
(Eleftheriadis 1909: 15-17). He was then followed Evgenios Michaelidis
(1895-1976) a promineiidgyptbt and Greek arabist who filed a much-detailed
report to the universities of Athens and Thess&lani 1933, urging them to
introduce Arab Studies (Ziaka 2010a: 439-40). Se¢vdecades later, geopolitical
developments in the broader region spurred Greekeanic interest vis-a-vis
the field of Area Studies, resulting to the emeogenf Balkan, Slavic, and
Oriental Studies (1998, University of Macedoniag3$aloniki), Mediterranean

2 Professor Christidis taught Classical Arabic ie fhepartment of Mediterranean Studies,

University of the Aegean, for the spring semesfethe academic year 2001-2002. | was lucky
enough to meet him and be a student of his; ttperpia dedicated to his memory.
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Studies (1999, University of the Aegean, Rhodes) @arkish and Modern
Asian Studies (2003, National and Kapodistrian drsity of Athens). Despite
that growing trend towards the discovery of the-Bomopean worlds, Greece
has yet to develop a distinct university departmentan academic research
center dedicated exclusively to the study of th@bAworld, its languages,
peoples, diverse cultures, and history. The greadsevement of the, almost
defunct today, Association of Greek and Arabic &tsidhat was established in
Thessaloniki in 1980 has been the nonperiodic patitin of Graeco-Arabica
still, the Association’s stated goal, in the wordsts first president, Professor
Nikolaos Konomis, of establishing a Research Ceote&Breek-Arabic Studies
remains unfulfilled (Graeco-Arabica | 1982 :9).

Finally, yet importantly, it should be noted thhetfirst Arabists in the
modern Greek academia were either professors oy and Classical
Greek literature, like John Theophanes Papademetnbo studied the Greek
translations of Arabic manuscripts, or theologiaagy. the Archbishop of
Albania at present, Anastasios, and to a lessenekiistorians. That explains
their epistemological preoccupation either with thedieval translations of the
ancient Greeks or with Islam and its encountefls Gfiristianity. Arabists associated
with the more modern disciplines of political sa@enand/or international
relations would not come to the forefront before thrn of the 2% century.
Likewise, Arabic Studies were introduced for thestfitime as an academic
major in 1994 at the Faculty of Philosophy of thatibihal and Kapodistrian
University of Athens’yet, it has not developed into a separate sdiemtiinch
since. In comparison to the rest of Europe, Gressams to lag behind and
faculties remain reluctant in granting Arab Studies institutional autonomy
they need to flourish. Notwithstanding that delsgyme steps forward have been
made during the last quarter of a century; apamnfthe rising numbers of
publications about Islam, the Arabs, the MiddletEard the Arabic language,
as of today, four faculties offer the study of #eabic language as either a
compulsory or optional course, thus breeding a mgmmeration of local
Arabists. Furthermore, a new undergraduate progralslamic Studies within
the Faculty of Theology — the first of its kind time Greek academia — accepts
students since 2016. In the sections that followillipresent the factors which,
in my view, affected the most and continue to afthe content and orientations
of Arab Studies in Greece.

3 “Conference de 'EFA (Ecole Francaise d’Athénesf—Kondyli: The Arabic studies in

Greece”, April 30, 2015, video, (42:56) https://wwautube.com/watch?v=uux2ISL_220&t=
2776s&ab_channel=Ecolefran%C3%A7aised%27Ath%C3%A8neSreek).
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The Centrality of the Medieval Graeco-Arab Relations
Ethnocentrism, Orientalism and Beyond

If the study of the ancient Greek thought's Aralémslations by the 8century
orientalists vindicated their “imaginary” vision &urope as the legitimate heir to
classical antiquity under the auspices of the, frewalent in the West, current
of Classicism (Mavroudi 2015: 28-50), for Greguxes seit has represented the
most popular subject of the local orientalists’ ddakly research, in fact, the
raison d’étreof Arab Studies in the nascent nation’s acadeitsascientific
value aside, in the Greek case that preoccupaigsnih national-ideological
reasons as well, as soon as the new nation-stateliiced a system of tertiary
education for its population and produced its omteliectuals, who had been
assigned with the task of narrating its history.aiMtemains remarkable though,
until nowadays, is the national narrative’s ostdlabetween viewing the Arabs as
the — religiously driven — conquerors of the BymamtEast and appreciating
their role as guardians and transmitters of theeabh&reek heritage.

Depicting the Arabs as “enemies of Hellenism” makesse within the
still dominant, in the school curricula and thei@l historiography, dogma of
“Helleno-Christian synthesijsmarking the Greek nation’s supposedly unintdedp
continuity from the ancient to Byzantine times opghe modern era (Soper and
Fetzer 2018: 110-15; Zambeta 2000: 148-51). Thatet in turn stemmed from
the appropriation of the Byzantine period by th@omalistic historians Spyridon
Zambelios (1815-1881) and Konstantinos Paparrigiyso(1815-1891), who
incorporated the Byzantine Empire, its achievement$ endless wars in what
could be called by the late ®entury “national history” (Kim 2023: 16;
Zervas 2012: 104-105). The Byzantines’ military frontation with the Islamic
Caliphate constituted a significant part of bothdieeal empires’ history, but
there were periods of peaceful exchange and cultordacts too (Gutas 1998:
17-24; Paparrigopoulos 1902: 256-79). In the meamtihe filling of that huge
historiographic gap intersected with the interralan of the European
orientalist discourses into the domestic narratieésHellenism’s cultural
superiority compared with the “underdeveloped Qdksi (Kazamias 2022). In
that sense an almost axiomatic belief has beenistmd in the country’s
academia, history textbooks and public discoursegeneral: the Arabs owe to
a large extent the evolution of their civilizatida their study of Aristotle,
Hippocrates, etc., while the West has been recaeddo its “original, Hellenic
matrix” thus paving the way for its Renaissance &miightenment only by
virtue of its discovery of Greek philosophy, medisi and science through the
translations of the Arabs (Koutsounaki 2022: 544¥8yroudi 2019: 281).

As far as the academic institutions and literatane concerned, we may
assume that their emphasis on the medieval Graez-itellectual contacts
benefited Greek scholarly Orientalism since the damrter of the 20century,
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even at the expense of other fields of the —estilbryonic — Arab Studies. Apart
from its undisputed scientific significance, thee€k Arabists’ preoccupation
with the Arabic translations of their ancestord'itage seems to pay lip service
to national-ideological imperatives in the same elangth with the school

curricula. Under that prism, it is easy to undardt®rofessor Gregory Ziakas’
latent comment on the negligence of what shoulc ltawnstituted the country’s
Arab Studies’ outmost priority:

despite the direct interest that the incorporatibthe Greek and Aristotelian thought in
the Arab-Islamic tradition represents for our ovire.(the Greek) intellectual tradition,
relevant studies are missing from the Greek bibéipgy, with the exceptions of the work
of Demetrios Gutas and llias Giannakis who havétevriin English (Ziakas 2007: 12)

The Egyptiot Gutas, indeed, is considered among the “foundatigefs” of the
Graeco-Arabic Studies in today’s Greek academianUpe completion of his
doctoral thesis in the 1970s on the Arabic tramstat of the ancient Greek
philosophers, i.e. the Graeco-Araldnomologia he would be soon recognized
as one of the most prolific researchers of Grae@bAntellectual relations and
Arab-Byzantine mutual perceptions, along with the IProfessor Irfan Shahid
(12016), Daniel J. Sahas, Nadia El Cheick and others; his seminal Greek
Thought, Arabic Culturdas been translated in several languages, ameny th
Greek, Arabic, Turkish, and Japarfeaed remains to this day perhaps the most
classical work of reference in the study of the &did translation movement.
Notwithstanding his Greek origin and impact on tlext generations of Greek
Arabists, Gutas was affiliated, both as student tatat, with Yale University,
not Greek academia. It was the Professor of RelgyiBtudies at the Aristotle
University of Thessaloniki, Faculty of Theology, dammong the founding
members ofsraeco-Arabica Gregory Ziakas, who introduced the Greek public
to the Arabic translation movement via the firgatise of its kind written in
Greek,Greek Letters and Aristotle in the Arab Traditidnis study was first
published in 1980 and was based on a series afiréectorganized by the
Aristotle University of Thessaloniki, Faculty of iRisophy, in 1978-79 marking
the 2.308 anniversary of the great philosopher's demised8 B.C. (Ziakas
2007: 11). Seen from such a political-ideologioalgpective, Ziakas’ choice to
commemorate al-mu‘allim al-awwal' (the first master), through the lens of
his Arab disciples reflected, among other thinggg &ura of the exceptional
diplomatic, economic, and cultural ties of that dgdween Greece and most
Arab countries.

4 “Conference de 'EFA (Ecole Francaise d’Athénesf—Kondyli: The Arabic studies in

Greece”, April 30, 2015, video, (22:22) https://wwautube.com/watch?v=uux2ISL_220&t=2
776s&ab_channel=Ecolefran%C3%A7aised%27Ath%C3%A8neSreek).
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Ziakas' work has been republished many times siacé should be
considered a turning point for the Greek academihis nascent Arab Studies.
Even though in the 2007 edition of his — by nowssleal — study he asserted
that there was still a gap in the Greek literaturéhe study of Graeco-Arab
intellectual relations, the progress made durirggtevious decades cannot be
underestimated. With published articles in Greetghic, English, German and
French, and over twelve volumes since 198Paeco-Arabicaremains at the
forefront of the local arabist academic productimoncerning Graeco-Arab
relations throughout history, although the bulktef journal’s topics are related
to the study of the premodern eeago confirming its continuous centrality for
the Greek Orientalism. In the words of its senditar, Professor Christidis, the
purpose and aims @raeco-Arabicavere outlined as follows:

The cultural interrelations between Greece andtbo-Islamic world have been numerous
and diverse. The urgent need to evaluate data framous disciplines leads us to the
publication of a special periodical which providide necessary forum for articles on
Greek-Arabic topics (Graeco-Arabica | 1982).

The ideological drive behind certain state poliaéshat period should not be
downplayed at this point. The fact that the firslwnes ofGraeco-Arabica
have been partially funded by the Ministry of Crdtuin addition to the National
Research Foundation of Greece, speaks volumesh#orstaunch pro-Arab
policies of Prime Minister Andreas Papandreou (lgoitis 2023: 46-48); in
other words, the Greek pro-Arabism of the 19804rdmrted to the cultivation
of that sense of “indebtment” to the Arabs for sgwour heritage from oblivion
in the academic and educational discourses.

The Journal of Oriental and African StudiefIOAS) is the second
international academic journal of its kind in GreeElaving published its first
volume in 1989 and being issued annually, the ggggc and thematic span of
JOAS is more diverse as compared to thatGofeco-Arabica yet at least
twenty of its articles examine Graeco-Arab relaiaf several periods, again
with a preference shown by the researchers towthal8yzantine and Islamic
medieval eras.

Professors who were assigned teaching positiotiwiGreek universities
throughout the 1990s and the early 2000s would nmee inroads into the
country’s Arab Studies, in spite of the Graeco-Ardéllectual relations’ continuous
dominance. Helen Kondyli (or Condylis, as she iganoften mentioned), an
Arabist from the Catholic University of Louvain (Bh1989) and Maria Mavroudi,
a Harvard Byzantinist (PhD, 1998), moved towardsdpposite direction of Gutas
and Ziakas and shed light on the Byzantines’ tediasi of Arabic manuscripts

5 The contents of the journal's volumes since 19%® be retrieved from its website

https://joastudies.wordpress.com/contents/.
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into Greek (Mavroudi 2019: 285-89). Nonethelessyiadi’'s contribution to
Greek Arabic Studies has been mostly literary, esistte has never taught in a
Greek university(she remains a Berkeley affiliate), whereas Kondgtl been
teaching the major of Arabic Studies at the Unikgrsf Athens since its
introduction in 1994 until her retirement almosirtthyears later. Her overall
contribution includes several studigster alia, her seminalntroduction to the
Arabic Literature that was first published in 1991 and which covalisthe
literary history of the Arabs since tlehiliyya, Arabic Civilization(2008) and
a Greek translation of Adonigll-Mutabagat wa-l-Awa'il (2019), as well. On
the other hand, Elias Giannakis, an arabist frorfofax(PhD, 1992) specialized
on the Arab translations of Greek manuscripts; evhll his publications are in
English, he has been teaching the major of Graeabi&Studies (15" century)
since its introduction in 2000 in the DepartmentHi$tory and Archeology,
University of loannind. Theodora Zampaki, Giannakis’ former doctoral shide
followed in his footsteps and published the monplralexander the Great:
His Image in the Early Arabic Historiograph{006) and an essay focusing on
the translations of Abu Nasr al-Farabellenic Letters in the Arabic Literature
(2022). The contribution of the Professor of Philgisy, Konstantinos Romanos
(1947-), should be mentioned in the same contétkipagh not an arabist in the
strict sense of the term, Romanos too exalted ttab® contribution to the
survival of the Greek civilization thanks to thejppropriation of the classical
thought, as he asserts in his stitdllenistic Islam(2001).

The names of two academics of non-Greek origin, edxmed their PhD
from the Aristotle University of Thessaloniki (1988d 2007, respectively) and
contributed in the local Arab Studies from the gliloe of medieval history,
deserve to be mentioned: Hasan Badawi, an Egypgéiad, former Assistant
Professor (now retired) of Arab-Islamic historythe Department of History
and Archeology, Aristotle University, who comparétt Byzantine with the
Arab model of administration in Egypt after tH& &&ntury conqueband Marco
Miotto, an Italian, who is a faculty member at prasn the Democritus University
of Thrace, Department of History and Ethnology, arttbse work focuses on
the Arab conquest of Byzantine Syria and the FatiByzantine relations
(10" — 11" centuriesy. Last but not least, Giannis Sakkas, who teachesekfo
Mediterranean and Middle Eastern History since 200the Department of

5 Mavroudi's bio can be retrieved from Berkeley Ussity’s website https:/history.berkel

ey.edu/maria-mavroudi.
" Giannakis bio can be retrieved from the univgisiwebsite http://users.uoi.gr/gramisar/
prosopiko/giannakis/index_en.htm.

Badawi's dissertation can be retrieved in Greeknfithe National Archive of PhD Theses
https://www.didaktorika.gr/eadd/handle/10442/1148ale=en.
®  Miotto’s bio can be retrieved from the univeysit website https://www.he.duth.gr/en/
staff/marco-miotto.
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Mediterranean Studies, University of the Aegears i first Greek academic
who focused on the modern and contemporary histbtlie Arabs, thus filling
a gap in the Greek bibliography (Sakkas 2002: 1)1-A4 it will be discussed in
the following section, the challenges posed by dnematic events in the
Eastern Mediterranean neighborhood of Greece irtuire of the 21 century
would gradually pivot Arab Studies away from themditional emphasis on
Graeco-Arabic medieval contacts towards other oern” domains.

The Arab Spring and Its Ramifications for the GreekAcademia

More than a decade after the eruption of the seata@rab Spring revolts that
led in some cases to democratic change and pbliesiabilization, e.g. Tunisia
and Egypt and even civil war followed by severe hoitarian and refugee
crises as were the cases of Libya, Syria, and Yé¢Beyat 2017: 18; Rogan 2017:
483-512), Arab Studies in the Greek universitieséo have been enhanced
both in the scope of their subjects and in the remalb students attending them,
regardless of the continuous lack of a relevantadepent and/or academic
program. Progress has been witnessed first anthfmtein the expansion of the
academic teaching of the Arabic language througtinaulast two decades and the
emergence of the first modern “Orientalist”, if tieem could be still applicable,
Greek think tank, the Center of Mediterranean, N@dHastern and Islamic
Studies (CEMMIS)? Hence, it is strongly suggested that there existtirect
link between regional geopolitics and the orieptadi of domestic academia.
Time and again, Greece has been dubbed the MiddiEsEgetaway to
Europé€ (Drozdiak 2016; European Commission 2015). Rea#ises tend to
vindicate that characterization, given that Greeseeived an unprecedented
inflow of Arab refugees escaping turmoil and seatastrife in their countries.
It is worth mentioning that in 2016 alone, Syriamxmstituted 46% and Iraqis
15% of the total number of refugees who arrivedhi@ country (Ministry of
Education 2017§ Apart from their accommodation mainly in northeand
central Greece, the Aegean islands and Crete,dhergment has undertaken
the task of providing education to their childretiner in reception classes or in
mainstream schools in close proximity to their aséaesidence (Foulidi et al.
2019: 3-5; Palaiologou et al. 2018: 4-22; Vergod D0 As it is argued in this
section, new realities on the ground gave an ingptiuthe academic teaching
of the Arabic language, mainly for two reasonsstfithe realization in the
Greek media and public discourses that the Middist & not as far as it was

10 https:/icemmis.edu.gr/index.php/en/

' Relevant data can be retrieved from the Ministryigbsite https://www.minedu.gov.gr/
publications/docs2017/16_06_17_Epistimoniki_Epitréwosfygon_YPPETH_Apotimisi_Protas
eis_2016_2017_Final.pdf.
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perceived to be, and second, the need to propeatlicate Greek social
scientists, educators, and even police and coastigficers so as to cope with
the growing numbers of Arabic-speaking refugees.

Recent trends concerning the status of Arabic lagguin the Greek
academia seem to comply with the new geopolitindl lrumanitarian challenges.
Suffice it to say that during the first decadetaf 2£' century Modern Standard
Arabic (MSA) has been taught only in two departreene. Balkan Slavic and
Oriental Studie®$ (University of Macedonia, Thessaloniki) and Medi@ean
Studie$® (University of the Aegean, Rhodes), whereas inafiermath of the
Arab Spring the total number of university depaniseteaching MSA
increased to four; these include the new progranslamic Studies within the
Department of Theolog} (Aristotle University of Thessaloniki) and the
Department of Language and Intercultural Studi@dniversity of Thessaly,
Volos) founded in 2016 and 2019 respectively. Adoay to their latest study
guides, Mediterranean and Islamic Studies offehteggmesters of MSA to
students (Arabic | to VIII), the students of Langaaand Intercultural Studies
may attend up to five semesters (Arabic | to V)jlevkhose of Balkan, Slavic
and Oriental Studies four academic semesters (&rakio V). Also, the
increasing number of students attending Arabicselassupport this section’s
research hypothesis. The data provided by the Depat of Balkan Slavic and
Oriental Studies, where Arabic is not a mandatayrse, is quite illuminating
in this regard. While during the 2000s hardly 10%dte registered students
chose Arabic, by the late 2010s that percentageoskgted to around 25%,
reaching its apogee in the academic year 2021-Z%)3° The students’
preference for Arabic over other optional courseeps at pace with the
repercussions of the Arab Spring, as most studesutally suggest when asked
why they chose Arabit!. At the postgraduate level Hellenic Open University
fact Greece’s only public virtual university, ops since 2017 an English-
speaking Master's Program titledanguage Education for Refugees and
Migrants As its name suggests, that program was espeda#ligned to meet
the needs of educators in Greece who have encednter the last ten years
hundreds of refugee children mostly of Arabic arjgihe program’s module
Introduction to the Arabic Language and Cultuemains indispensable to the
tutors’ special training, while its importance Hzeen affirmed anew in view of

12
13
14
15
16

https://www.uom.gr/en/bso#undefinedl.

https://dms.aegean.gr/en/.

https://theo.auth.gr/en/eisagogiki_mousoulmanilspoudon_eng/.
https://gdia.uth.gr/en/undergraduate-studies/.

Special thanks to the department’s secretarymaore specifically, Mrs. Anna Soulioti for
providing me with all the relevant data.

17" The students’ opinions on the matter have bebiected and evaluated at the beginning of every
academic year since 2015-16, when | was assigrieddo Modern Standard Arabic in that department.
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the dramatic developments in Palestine, LebanonSymid as these lines are
being written. In the module’s general descriptipecial reference is made to
“the recent socio-political conditions that hold @reece and Europe” that
“challenge educators to become acquainted withchsoé the Arabic language
and culture” and “appreciate its complexitie”.

Meanwhile, the study material for learning Aralift was virtually non-
existent or largely outdated during the 20th centapnsisting mainly of the
works of a fewEgyptbts (Petroxeilos 1927), has been remarkably improved
during the last quarter of a century and readjuside new needs of the Greek
public. A Greek-educated Egyptian professor, whe W&n teaching Arabic in
the Department of Balkan, Slavic, and Oriental #sicand is now a VU-
Amsterdam affiliate based at Holland, published firg Arabic textbook for
Greeks (Ellethy 2006). After six years the firstammar was published
(Kourgiotis 2012) by another professor, this timeék, who currently teaches
Arabic language, Middle Eastern history, and paiiin the same department as
his Egyptian predecessor back in the 2000s. AsdHyt, that book remains an
essential part of teaching Arabic in all the unsitgr departments mentioned
above, while the fact that it was republished i1&@peaks volumes for the
language’s reception by Greek students and norestsdalike. Interestingly
enough, in the 2012 edition the author pinpoinésrtcessity of such a book by
invoking the critical juncture of the Arab Springdaits timely coincidence with
the Greek debt crisis of 2009; parallels, indeeah lose drawn between the two
crises (Tsibiridou and Bartsidis 2016: 35-41), whitheir ramifications
intersected in multiple ways. If the Greek soc@estists and educators needed
Arabic to communicate with the rising numbers digees from the war-torn
Middle East, highly educated engineers and doctays poverty-stricken
Greece were surging, among other destinationsietoich Arab nations of the
Gulf in search for better payment and working ctads (Labrianidis and
Pratsinakis 2016: 10-18).

Parallel to the Arabic language’s academic devetlgmthe emergence
of CEMMIS as a research group under the aegiseoDipartment of Political
Science and International Relations of the Universi Peloponnese constitutes
a great leap forward for the study of the MiddlestEa the Greek academia.
Quoting the words of its founders “the initial teaof scholars and researchers
embarked on an ambitious plan to initiate an acadéimlogue on the Middle
East and the Mediterranean” and since 2008 ingfarmed itself into a Centre
for Mediterranean, Middle Eastern and Islamic S#sdiCEMMIS), broadening
its interests to include Muslim societies and comities in South Asia, Africa

and Europe™® As was the case with Arabic language, the estabbsit of such

8 hitps:/lwww.eap.gr/en/language-education-forgefs-and-immigrants/topics/#60.
¥ hitps:/icemmis.edu.gr/index.php/en/about-us/abemimis.
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a specialized think tank definitely illustrates thvay geopolitical challenges
emanating from the Arab Spring and the reorientatiof the Greek academia
are closely associated. Nevertheless, as it becoimé@sus from the Center’s
numerous reports and analyses which are publiskgdlarly, its scope far
exceeds the boundaries of the Arab countries, vdril@o account its scholars
could be described as Arabists in the classicateserh the term, nor do they
intend to do so; their academic profiles are thokenternational relations
specialists focusing on various Middle Eastern dsfi In that fashion, if
Graeco-Arabicaclaims to be an heir to classical Greek oriertgliske Sahas
or Gutas, CEMMIS presents as its academic “forefdtlthe well-known
political scientist and historian of the modern Wil East, P.J. Vatikiotis
(1928-1997). Not surprisingly, CEMMIS too refersadgreat disappointment”
concerning the status of Middle Eastern StudigSreece and speaks of the gap
that the Center aspires to fill.

Islamic Studies in the Absence of Arab Studies

Although Greece has yet to establish her own dewsnt of Arab Studies,
Islamic Studies do exist within the framework oé thaculty of Theology in the
Aristotle University of Thessaloniki and their tirstudents were enrolled in the
academic year 2016-17. In that case too, the iifmepf the new undergraduate
program has been dictated by an interplay of damesticies and geopolitical
realities, with its designers and supporters pyirtiait as a question of national
interest. The general secretary for religious edfaGeorge Kalantzis stated in
this regard: “although as a country we have armgrbus Muslim minority and
we are Europe’s border with the Muslim world, w#l gb not have an Islamic
studies program” (Ekathimerini.com 2016). Indeebatsets Islamic Studies in
Greece apart from similar programs across Europhds they are not only
poised to produce a new generation of local exmertlslam, i.e. islamologists,
but rather to offer adequate theological trainingstreek Muslims who wish to
be appointed as imams in the state schools of thesli minority
(Koukoumakas 2016). According to the program’s vegs its graduates have:

the necessary scientific training and inner culttwedeepen their study of Islamic
theology and tradition, as well as the religiousmpdmenon and its relationship with
society, politics and culture. In addition, theyanall the necessary requirements to teach
Islam in public schools in Thrace, to work in varsoscientific, cultural and social
organisations and in public or private enterprfdes.

20 All the center's affiliates’ bio can be retrievédm CEMMIS website https://cemmis.edu.gr
/index.php/en/about-us/team.
2L https://theo.auth.gr/en/eisagogiki_mousoulmanilepoudon_eng/.
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Islam has been from the very beginning an integeat of modern Greece.
Muslims constituted the largest religious grougemfChristians in the newly
independent state, whose irredentist ambitions destvwhe 19 and 28 centuries,
locally known asMegak Ideg entailed the Greek kingdom’s territorial and
demographic enlargement, leading to the inclusibrthe former Ottoman
subjects many of whom being Muslims (Katsikas 204849). Institutionally
speaking, the Muslims of Greece were internatignatognized as a protected
minority “enjoying religious and educational autamg for the first time in
1881 by the Convention of the Constantinople andumber of successive
treaties, i.e. the Convention of Athens in therafgh of the Balkan Wars on
November 1913, and the Treaty of Sévres signed wgugt 1920 (Tsitselikis
2007: 363; Ziaka 2013: 126-27). Even though thegmage of the country’s
Muslims shrank from 7 to 2 percent as a resulhefd¢ompulsory exchange of
populations between Greece and the newly foundepulitie of Turkey
following Greek defeat in the Greek-Turkish War1222), the minority status
of those exempted from the exchange was enhanceer uhe terms of the
Lausanne Treaty in 1923. Their population compriSeaks, Slavophone
Pomaks and Roma (Gypsies) residing in the regiowesét Thrace in eastern
Greece; in view of their diverse ethnolinguistiofile, back then it was agreed
by the signatory states to regard them collectivasy “Muslim minority”
(Tsitselikis 2004: 406). It is worth mentioning thhy the time Kemal Atatirk
abolished the Sga, Greece had already incorporated it in its maiidegislation
and constitution in accordance with the Lausaneatyr Thus, to this day, Greece
is the only EU member to apply the Baregardless of European court rulings
against it on discrimination grounds (Berger 20206-127). In a sense, while
the Greek state boasts about its legal pluralierfgdt it imposes on its Muslim
citizens what the expert on the institutional atpet Greek Islam — professor
Tsitselikis calls “neo-millet”, i.e. “a system whidkeeps alive pre-modern legal
divisions based on religion and inserts them irte targer framework of
modern citizenship” (Tsitselikis 2007: 355).

For several decades, however, the academic studglash had been
inconsistent with its official status as a Greedestreligion. Apart from a few
theologians from the universities of Athens and sBadoniki, like Anastasios
Giannoulatos, Archbishop of Albania at present, #med— now retired — Gregory
Ziakas, who had systematically studied Islam stheel970s and attempted via
their teaching and treatises to address anti-Islgméjudices emanating from a
decades-old “Turcophobia” intertwined with the aiteligious dogma of
“Helleno-Christian synthesis” (Grigoriadis 2015:-8%; Ziaka 2010a: 444-45),
the Greek academic institutions as a whole werberaindifferent at best
towards the faith of an important segment of thenty's citizens. In the
meantime, Islamic demographics in Greece startechémge since the 1990s
and the 2000s and so did the interest of the Gaeaklemics on Islam, giving
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way to a much more interdisciplinary approach; tention but a few, these
include professors of religious studies, like thgert on Shia Islam and
Ibadism, Angeliki Ziaka (the daughter of Gregoryalkas mentioned above),
professors of law and legal history, e.g. the afmmetioned Konstantinos
Tsitselikis, who illuminated the legal dimension$ the Muslim minority
regarding the Sdm, anthropologists, who conducted rich ethnographi
fieldwork in Muslim environments both inside andt®ide Greece, like
Gerasimos Makris and Fotini Tsibiridou, in tanderthwpolitical scientists,
such as the scientific advisor and founder of CEMMSbotiris Roussos, who
has combined the discipline of international relasi with the study of Islam
and authored many interesting studies on Politiskdm, among thenwhy
Islamists Go Green™anos Karagiannis. Consisting mostly of economic
immigrants from Asia (mainly Pakistan and Banglé&desnd Africa at first,
Muslim presence in Greece was augmented durintagitelecade by the flows
of refugees to Europe, mainly Arabs, Persians afgha¥s. In order to
differentiate between the Muslim Greek citizenstled Lausanne Treaty and
these new-comers, Greek scholars tend to call them Islam” as compared to
the “old Islam” of the minority. Still, “new Islamis neither institutionalized
nor does enjoy the rights and the autonomy of td fslam”, notably with
respect to the jurisdiction of the Sar(Hatziprokopiou and Evergeti 2014: 604-606;
Ziaka 2010b: 263-294).

It is against this background that the senate @fAfistotle University of
Thessaloniki voted in early 2014 in favor of estgiihg for the first time in the
Greek academia, Islamic Studies within the Faafltfheology. As it had been
expected, a part of the Greek Orthodox clergy aral rmost conservative
academics and politicians belonging to the righttlud political spectrum,
vehemently opposed the initiative from the outsestaging public rallies and
even appealed to the Council of State, the countsyipreme administrative
court, questioning its constitutionality, despite tfact that the Archbishop of
Athens and all Greece, leronymos, gave its cong¢€mimas 2017). The
arguments of the Islamic Studies’ critics, thedest among them being the then
Metropolitan of Thessaloniki, Anthimos, revolveadand the “incompatibility”
of teaching Islam and Orthodoxy together within saene faculty, the creation
of a “breeding ground for Islamic extremism” anck tthidden agendas” of
Erdgzan’s Turkish Islamism, echoing well-known islamoplwoclichés of the
Greek public discourse during the last quarter otatury (Sakellariou 2017:
515-20; Sakellariou 2021).

The supporters of Islamic Studies on the other hatedended their
decision on scientific and national grounds alikee program’s “chief architects”,
Professor Chrysostomos Stamoulis, then presidethiedDepartment of Theology,
and Angeliki Ziaka, undertook the task of informitige public and addressing
misconceptions surrounding the project. The proomotf interfaith dialogue
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between Christianity and Islam (both “old” and “rigwvhich almost ten years
ago had reached approximately 5% of the countryerall populatiorf? has
been mentioned several times in interviews andiputierventions (Paratiritis
tis Thrakis 2016). Additionally, political argumerttave been expressed, invoking
the need to keep extremist views at bay throughsthpervision of the future
Greek imams’ theological training, i.e. what thenggial secretary for religious
affairs has described as “checking fundamentallmough knowledge” (Lakasas
2016), or even the national necessity to curtaik@yis influence on the religious
instruction of the Greek madrasas’ teaching persbfifotopoulos 2016). Such
arguments, apparently tried to reverse in theiofathe ultranationalist and
islamophobic rhetoric of Islamic Studies’ critiédter all, it should be remembered
that before the inauguration of the program, thee&rimams were either —
inadequately — trained as teachers and not thewisgin the State Special
Pedagogical Academy of Thessaloniki (EPATH) thas i@unded in 1969, or
they received their theological training from Tuwkar the Arab countries, like
Egypt and Saudi Arabia (Ziaka 2009: 141-178). Ttoeee Islamic Studies in
the Aristotle University of Thessaloniki could tyulill that existing gap, even
though, Ziaka has made it clear that on no accdaoas the specific academic
program intend to “compete in any way with Islamigiversities of Muslim
majority countries on a confessional level” (Ziad@d Koukounaras 2021: 174)
or “replace the Qur’anic schools, but rather cdmitié in a more scientific and
broader understanding of the Islamic worlds andlizations” (Paratiritis tis
Thrakis 2016).

Regarding the program’s content, it is carefullysigeed to keep the
balance between endowing the future imams with thk theological
requirements they need to undertake their teachiisignments and providing
all students (Muslims and non-Muslims alike) witn anterdisciplinary
approach towards the study of Islam, accordingp¢ostudy guidé® In the same
fashion, the inclusion of Arabic language courgegvery semester does not
only intend to pave the way for the students’ ingi@r in the scientific
disciplines of Islamic theology, e.§afdgr, whose attendance demand a decent
understanding of Classical Arabic terminology, blgo train them in Modern
Standard Arabic, reaching a level equivalent to Bssides, “the learning of the
relevant languages (with emphasis on Arabic andsi@eF* is explicitly
referred among the program’s goals. The programgfepsor of Arabic language
and history, Evina Dimitriadou-Badawi, who kindlyased her experience from
the class, clarified that the use of examples fitbn Quran, the Hadith or
traditional Islamic historiography throughout ttemdluage acquisition process,

2 https:/iwww.pewresearch.org/religion/2011/01/aBke-muslim-population-by-country/.
2 https:/iga.auth.gr/en/x/studyguide/60000017 3mifr
2 https://theo.auth.gr/en/eisagogiki_mousoulmanilepoudon_eng/.
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generally keeps a pace with more secular themedecklto contemporary
Middle Eastern politics, especially in the advanteekls (Arabic VI-VIII)2
Consequently, the program’s contribution in teagttime Arabic language at an
academic level should be highlighted, remedyingdme extent the country’s
institutional deficit with regard to Arab Studies.

Conclusion

The article illustrated the breakthroughs in theaeli@oment of Arab Studies in
the Greek academia, along with the impediments heir t growth and
materialization. Definitely, there are no easy amsamo the question why an
autonomous university department of Arab Studies y&t to be established,
considering the main obstacles at play at sevés#drical junctures throughout
the period under examination: the reassessmentaftigs and an emphasis on
the study of the West, notably for political anceatbgical reasons, at the
expense of the non-European worlds, the lack d@é dtanding and initiatives,
the traditionally negative attitudes towards Island consequently the Arabs,
stemming from the “Hellenization” of the Byzantihistory and/or the memory
of Ottoman rule in the national consciousness, a§ as a belief that the
academic discipline of Arab Studies is sufficiengigrved within the existing
departments of Mediterranean and Balkan, Slavic @mnigntal Studies, in
tandem with the program of Islamic Studies.

As our research has demonstrated, both orientadisth— the closely
associated with it — Arab Studies in the Greek anad, have been more
developed in literary terms, i.e. studies, treatised literature, rather than
institutional, i.e. in the form of research centansl university departments. The
few bright exceptions, which saw the light of theydrom the early 1980s
onwards, like the Association of Greek and Arabdits (1980), CEMMIS
(2008) and, of course, the undergraduate progratslamic Studies (2016),
prove that rule. Nonetheless, in the absence pkaialized academic program
or center of Arabic Studies, the above-mentionetiatives constitute an
important leap forward, whether through the puldlighof essays on the
Graeco-Arab medieval relations and contemporarybfaad Middle Eastern
affairs or the preparation of local experts onrsldhose academic endeavors
combinedly enhance the status of Arab Studies. Thigarticularly true for
Islamic Studies’ constructive role in advancing theademic study of the
Arabic language.

Furthermore, in accordance with the essay’'s firglinpe status and
orientations of Arab Studies in the Greek academipresent have been and

%5 Interview with Evina Dimitriadou-Badawi, 14 Deceent2024.
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remain susceptible at various degrees to two pdemmehistorical ties to the
Arab lands and peoples, and domestic and regiooldicg. In regard to the
first, Greek Orientalism owes much to tlEEyptbtes whose experiences,
knowledge and initiatives throughout most of thé" 2@ntury served as a
stepping stone for introducing the Greek public anddemia into the study of
Egypt, Islam, and the Arabs; meanwhile, the Gresdntalists’ “rediscovery”
of the Graeco-Arab early intellectual contactsabbt the Abbasids’ translation
movement, not only redeemed the — erstwhile negatipublic perceptions of
the Arabs vis-a-vis Hellenism, especially in théioval historiography and the
school textbooks, but also represents the mostfiprdield of the domestic
arabist literary production. As for the second,reifehe academic footprint of
the Greek pro-Arab policies until the late 1980s haen rather mediocre, that
was not the case with the ramifications of the Aggning, as the relevant data
from the Arabic classes of the Department of Balk&tavic and Oriental
Studies have demonstrated. The same applies tooth@ry’s Islamic Studies,
when questions of national interest in relatiortiie status of Islam in Greece
were called upon by the program’s founders. Newitipal calculations
corresponding to the changing geopolitical fact&sieece’s Arab and Middle
Eastern neighborhoods, would hopefully give theegriight for the inception
of Arab Studies in the country’s academia.
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Abstract. As indicated by the title, this study deals witke thhonetic adaptation of the Arabic
loanwords in the Dobrujan Tatar. This Turkic varipbssesses a large number of Arabic lexical
borrowings due to the fact that Arabic is the laanggi of the Quran, a language of high prestige
for Muslims. Arabic, as a donor language, is clpselated to the spread of the Islamic religion
among the Turkic populations. Several phonologmalcesses in Dobrujan Tatar apply with
regard to the adaptation of lexical borrowings frAnabic.

Keywords:Tatar, Arabic, Dobruja, loanwoard, phonetic adépha

1. Sources of data

The lexical data for my study were taken from salveemi-structured interviews
with the Dobrujan Tatars | met in the cities of ama and Medgidia. | observed
that many words they used in the conversations Weabic loanwords, and
they could not avoid lexical borrowings from Arabiie order to identify Arabic
loanwords, | also consulted dictionaries suclalsruca Kirimtatar &zi Sozlgu
(Saim Osman Karahan, 2011) and books written irrljab Tatar, such asaniye
(Kerim 1984). A valuable tool waé Dictionary of Modern Written Arabic
(Arabic-English) (Hans Wehr, 1979). The phonololgaziaptation of Arabic names
was the subject of one previous study written bprGe Grigore and Sevghin
Omer — “Phonetic Changes in the Arabic Islamic Naofi@®obrudjan Tatars” (2009).

1 E-mail: leylal7@gmail.com
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2. The language and its speakers

Dobrujan Tatar is spoken by the Sunni Muslifatar minority living in
Dobruja, a historical province located in southeastRomania. Tatar belongs
to the Turkic languages, which are included by R (2020: 31) into the
Transeurasidarianguages, “a group of geographically adjacent stnatturally
homogenous languages across Eurasia that congidigeouncontroversial
families: the Turkic, Mongolic, Tungusic, Koreanind Japonic languages”.
The Transeurasian term complements the tradititared “Altaic” that is used
for the unity of Turkic, Mongolic, and Tungusic tarages (Robbeets 2020: 31).
Rybatzki (2020: 27) divides the Turkic languages$oirfCommon Turkic,
Bulgharic (represented by Chuvash), and Arghu Tuflépresented by Khalaj).
Common Turkic includes the following subgroups:

Southern / Southwestern, Oghuz group (Turkistga@az, Azeri, Turkmen,
Afshar, Salar of Qinghai and Xinjiang)

Western, Kipchak group: Kumyk, Tatar, Karaim,gkay

- Central group: Kazakh, Karakalpak, Kurgyz

Eastern or Southeastern, Karluk group: UzbelgHuy, with their dialects

- Northern or Northeastern Siberian group: Yakuyal Khakas, Shor, Chulym, Oirot,
Western Yughur of Gansu, Fuyu Kyrgyz of HeilongjjgRybatzki 2020: 27).

Johanson (2020: 108) divides modern Turkic langsiag® six branches based
on genealogical affiliations and typological chaeaistics:

- the Southern or Oghuz branch

- the Northwestern or Kipchak branch

- the Southeastern or Karluk branch

- the Northeastern or Siberian branch

- the Oghur branch represented by Chuvash

- the Arghu branch represented by Khalaj (Joha28@0: 108).

Johanson (2020: 108) includes Tatar and Noghaytihed<ipchak group: Tatar
belongs to the Volga-Ural subbranch, and Noghagrgd to the Aralo-Caspian
subbranch.

2 |slam was spread among the Tatar nomads of Dmlwhgn a Bektashi mystic from Bukhara,

Sari Saltuk, arrived in this territory in 1261 widpproximately 40 clans of Yérik Turcomans
(Williams 2001: 203).

% Gustaf John Ramstedt is considered the found@rarfseurasian linguistics. He proposed a
linguistic framework for Transeurasian comparigomfthe perspective of regular sound correspondence
and morphological cognates (Robbeets 2020: 310).
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There are two varieties of Dobrujan Tatar: Crimdaar and Noghay
Tatar. The two dialects are agglutinative languamyes share the same vowel
and consonant system, the same vowel harmony ithiesame morphological
features (with a few exceptions), and the sameasyiotrules. They also share
the same Arabic, Persian, Russian, and Romaniamvbryds. Some Arabic and
Persian lexical borrowings came to Tatar via TirkiSrigore and Omer 2009: 50).

This study will not distinguish between the two ieties because the
differences are irrelevant to my approach.

Dobrujan Tatar is spoken by the Tatar minority, etthis formed from the
Crimean Tatars and Noghays, who account together8d56 people, according
to the 2021 census.

The Turkic Kipchak tribes dominated Dobruja from640 the Kipchak
element in this territory increased following th@hgol conquest of the Desht-i
Kipchak plains to the north-east of Dobruja; thowsaof Turkic nomads fled
the army of Batu Khan (Williams 2001: 203). As Waihs (2001: 203) notes,
“by the mid 1200s the Golden Horde had extendedvég over the Kipchak
Dobruja and, as in the Pontic steppes proper, thegdl elite quickly became
Turkified and Islamicized in Dobruja and came tokbewn as Tatars”. In the
thirteenth-fourteenth centuries, the ancestorshef European Tatars lived in
vast territories located north of the Black Seamnfrthe Mouths of the Danube
to the Urals. Initially, these territories formedgaographical and linguistic
continuum, despite the existence, in this area pfultitude of separate Tatar
states resulting from the disintegration of thedeal Horde Empire, namely the
Great Horde, the Khanate of Kazan, the Khanatestfakhan, the Khanate of
Kasimov, the Great and Small Noghay Hordes (Obde&marnoveanu and
Adam 2005: 28). The loss of autonomy in the eightte@ineteenth centuries
led to a strong enclavisation of the Tatar popatetiand a numerical reduction;
the modern period was marked by huge displacenaéritee Tatar populations
around the Black Sea, often followed by the degradaof their social
structures (Oberlander-Tarnoveanu and Adam 2005: 28

Nowadays, in Romania, specifically in Dobruja, thare two groups of
Tatars: the Crimean Tatars and the Noghays. SuBagazit “Yildirirm” (The
Thunderbolt), 1389-1402, and Mehmed |, 1413-142l9rézed Dobruja with
Noghay Tatars from the Budjak (Williams 2001: 204)few hundred years
later, Noghays migrated from the Black Sea stepfibs: Dobruja Noghays
came from Crimea but partly consists of West Ukeminand Bessarabic
Noghays, who fled to the Ottoman territory at thed ef the eighteenth and the
beginning of the nineteenth century” (Johanson 269). The Tatar migration
to Dobruja accelerated with the fall of Tatar powelCrimea in 1783 and the
Tatars’ presence became so dense that Dobrujanesagikhroughout the Balkans
as Kucuk Tatarstan — Little Tatary (Williams 20@D5). They were known as
the Qabail Tatars, “to differentiate them from thass wave of Tatar emigrants
who arrived in Dobruja following the Crimean WaW({lliams 2001: 205).
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For almost 500 years, Dobruja was part of the GitoEmpire. In July 1878,
the Treaty of Berlin decided that this territorigreg with the Danube Delta and
the Serpents’ Island, would be part of Romania (@béer-Tarnoveanu and
Adam 2005: 38), so the Dobrujan Tatars became Riama&itizens.

3. Contact with Arabic

Dobrujan Tatar possesses a large number of Arabicwords. According to
Haspelmath (2009: 36), “loanword or lexical bornogvis here defined as a word
that at some point in the history of a languagereat its lexicon as a result of
borrowing (or transfer, or copying)”. Haspelmatl0@2: 36) also underlines
that “...the term borrowing is based on a strangeaptair (after all, the donor
language does not expect to receive its words backa term like transfer or
transference would be preferable”. Most of the Veands came through religion.
Contact with Arabic began with the Islamization tbe Turkic populations.
Kaye (1997: 190) underlines that Arabic

is in wide use throughout the Muslim world as sosédanguage and as a learned, liturgical
language. Indeed, among Orthodox Muslims, Arabtbéslanguage of the angels, and the
language par excellence in the world since Allandsilf is believed to have revealed his
Holy Book, the Qur'an, in the Arabic language.

According to Poppe (1965: 171), “Arabic words anghgmatical forms penetrated
into Turkic after the tenth century, when Islam vis@ginning to spread among
some Turkic peoples”. First, Arabic words enterieel Turkic languages of the
Turkmen group (i.e., Turkish, Azerbaidjan TurkiadaTurkmenian) and those
spoken in Turkestan, and then, they were carrigddedratars and other Turkic
peoples (Poppe 1965: 171). On the other hand,aRessrved as an intermediary
for Arabic loans. In Turkic languages, Johansor2{2@07) notes that words of
Arabic origin are taken from Persian and, therefomest of them are not the
result of direct exposure to Arabic. There are mAmbic-Persian loans in all
Turkic languages of the Islamic cultural sphereictviiepresent abstract concepts
and concrete phenomena in Islamic societies (Joha2@21: 206). As Johanson
(2021: 206) mentions, Arabic-Persian loans playngportant role in the SW
and NW branches. Such lexical borrowings had atgrémence on literary
Ottoman Turkish and became dominant in the fifteenibeteenth centuries;
large parts of the native vocabulary were ousteciuding Old Ottoman words
(Johanson 2021: 206).
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4. Phonetic adaptation of loanwords

Loanwords from Arabic are adapted to Dobrujan Tatdeinreich (1968: 14)
underlines that “the problem of phonic interferermmcerns the manner in
which a speaker perceives and reproduces the safnoise language, which
might be designated secondary, in terms of anotieehe called primary”.
Arabic loanwords undergo changes to make themmfit the Dobrujan Tatar.
Some vowels are changed in order to follow the Magamony rules. Whereas
Dobrujan Tatar has no vowel length distinction, ficaidentifies vowels as
either short or long. When adapted to the Tatakespan Dobruja, Arabic long
vowels are shortened. Arabic consonant clusters bmoken up through
epenthetic vowels. The stops /b/ and /d/ are clhdtwtheir voiceless pairs. The
voiced pharyngeal fricative// the voiceless pharyngeal fricatitg, /the voiced
laryngeal stop /’/, and the voiceless laryngealafiive /h/, which do not exist in
native Tatar words, drop.

4.1. Arabic and Dobrujan Tatar phonology

| first present the vowel and consonant systenthetwo languages to explain
the phonetic adaptation of Arabic lexical borrovéng

4.1.1. Arabic vowel and consonant system

In my study, | used Roman letters for transcribithg Arabic loanwords.

Transliteration symbols are used for spelling Acdbkical items. According to
Grigore and Omer (2009: 52), the Arabic consongsiiesn is represented as:
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4.1.2. Dobrujan Tatar vowel and consonant system

| used as a reference the alphabet used in theldiagmage textbooks from Dobruja
(Ziyaeddin and Ahmet Naci 2015: 78) in order totevthe Arabic loanwords.
The Dobrujan Tatar consonants are represented as:

Table 2
= ©
_ 3 3
3 E 2 5 3
© 3 < 2 S
@ 2 & > =
a [
\oiceless
stops/affricates P t ¢ k q
Voiced d c g
stops/affricates
\oiceless S .
fricatives/sibilants
\Voiced
fricatives/sibilants z )
Nasals m m fi
Laterals |
Rhotics r
Semivowels w y

The common consonants in Arabic and Dobrujan Baaro/, /t/, /d/, IK/, Isl, Izl, Ic,
Isl, Im/, In/, NIf, Ir/. But word-initial |- and r-ra not found in native Turkic words
(Johanson 2021: 235). As Grigore and Omer (200P:n&htion, “the remaining
consonants in Arabic that are not to be found iaT¢hey will either disappear, or
they will be equated to Tatar consonants sharmgibst common features”.

Vowel harmony is one of the main characteristicshef Turkic languages,
including Dobrujan Tatar. Depending on the placeaxticulation, the vowels
are divided into two groups: back (/a/, /i/, loll) land front (/e/, /il,il, 16/, 0.
These two groups are subdivided into rounded f#d/,/6/, /u/) and unrounded
(/al,lel, lil, i, 1. If the first vowel in a word is baclalt-mis “six-ty”, dog-san
“ninety”), all the following vowels are back andcei versaifki “two”, yet-mg
“seventy”). Also, if the first vowel is rounded,| @he following vowels are
rounded and vice versa. Some loans are not adapteawel harmonyinsan
“human” € insan “human”, kitap “book” < kitab “book”.

Dobrujan Tatar does not possess long vowels. instaf length distinction
of the vowels, Proto-Turkic had a system of thrieetpantity: long, half long,
and short; long vowels became short through a gilaalod protracted process
(Johanson 2021: 331).
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Table 3
Front Back
Unrounded Rounded Unrounded Rounded
i U I u
e 0 a 0
i

4.2. Consonants

4.2.1. Arabic consonant dropping

Some Arabic consonants disappear due to the pleoagdiptation to Dobrujan
Tatar. According to Grigore and Omer (2009: 54s¢&eonsonants are the pairs

of pharyngeal fricatives and uvular fricative:

a. the voiced pharyngeal fricative:/

acele"to rush”, “to hurry” < ‘agila “to hurry”, “to rush”

aile “family” < g'lla “family”

alem“world” < ‘glam “world”

agaret“piece of landed property that yields < ‘agarat “immovable property”,
a revenue” “immovables”

sanat“‘art” <san‘a “work, fabrication/ art”
zayp “weak” € da‘ff “weak”

b. the voiceless pharyngeal fricatie:/

azir“ready”, “prepared” <hadir “present, “ready”, “prepared”
maraba“hello”, “hi” &marhab® “welcome”, “hello”
marebe‘war” <muiaraba “struggle”, “fight”, “battle”

raat “comfortable”

saba“‘morning”

zamet'toil”, “labor”, “trouble”, “effort”,

“torment”

aqq“justice”, “rightness”

c. the voiced laryngeal stof/

bina “building”

pal “fortune telling’

”

payda“benefit”,
seda‘voice”

zeké“cleverness

uti

" ou
’

lity”

intelligence”

<rahat “rest”, “repose”, “recreation”, “leisure
<sahah “morning”

<zahmat“crush”, “jam”

<haqq“truth”, “correctness”, “rightness”

< bina’ “building”, “construction”

< fa'l “good omen”, “favorable auspice”
(gara’a I-fa'l “to tell fortunes, to predict the future”)
< fa'ida “benefit”, “utility ”

< sadan“echo”

< daka’ “brightness”, “intelligence”, “mental
acuteness”
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d. the voiceless laryngeal fricative /h/ is subjécymcopation in Arabic loanwords:

muacir‘migrant” < muhagir “emigrant’
muendis‘engineer” < muhandisarchitect”, “engineer”

4.2.2. Arabic consonant shift
Some Arabic consonants change when the loanwadbisted to Tatar.

a. Final devoicing of the stops /b/ and /d/

-Ipl € bl
galp “heart” < qalb“heart”
. N < maktab“office”, ”bureati, ’school’,
mekteg'school W \
elementary school
sebep'reason”, “cause” < sabab“reasort, “cause”
sayip“owner” < sahib “companion”, “owner”
sarap “wine” < sarab “beverage”, “drink”, “wine”
zapt“taking by force”, “conquering” & daby “capture”, “arresting”
-t < [d:
adet“piece” < ‘adad“number”
tikyan“shop”, “store” < duklan “bench”, “store”, “shop”

b. The Arabic voiceless labio-dental fricative /f/

The Arabic voiceless labio-dental fricative /f/ lizes as the voiceless bilabial
stop /p/ in Tatar (Grigore and Omer 2009: 55):

< fulan “(substituting for an unnamed or
unspecified person or thing) so-and-so

< farq “separatiofri, “division”,
“differentiation”, “distinction”

petwa“formal legal opinion” <« fatwa “formal legal opinion”

pikir “idea” < fikr “thinking”, “reflection”, “thought”, “idea”
sipra“dining table” < sufra“dining table”

palan“so-and-so”

parq “difference”, “distinction”
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c. The interdental fricatives

The inter-dental fricatived/ shifts to dental fricative /z/ in Tatar /(GrigoreOmer

2009: 56):

muezzirfperson who makes the call to
prayer”

zaten“besides”

zewk'taste”

zikir “mention”

d. The emphatic consonarig, /t/, /z/

< mu’addin “muezzir’, “announcer of the
hour of prayer”

€ dat “being, essence; self, persog?it?”
“personally”bi-d-dat “none other than..., ... of
all things, ... of all people”

< dawq“gustatory sensk “taste”

< dikr “recollectiori’, “remembrance”,

”ow

“naming”, “mention(ing)”

The emphatic consonantg, /it/, /z/ lose their pharyngeal features, and they are
assimilated to the Tatar consonants /s/, /t/ Grigore and Omer 2009: 56):

Isl & Isl

”ow

pirsat“opportunity”, “chance”

magqgsat‘aim”, “purpose”

masuntinnocent”

It < i/

sultan“sultan”

talebe“pupil”

1zl € 7/

zann“opinion”

< fursa “opportunity’, “chance”
< magid “destinatiory, “intention”, “purpose”
< ma'‘saum “inviolable”, “infallible”, “sinless”,

“impeccable”

” o«

< sulan “sultan”, “muslim sovereign”,
“authority”, “sovereignty”
& ralib pl ralaba“seeket, “pursuer”,

LTINS

“student”, “scholar”

€ zann“opinion”, “assumption”
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4.3. Vowels
4.3.1. The long vowels

All Arabic long vowels /a/, /il, lul become sharfliatar (Grigore and Omer 2009: 57):

- /al:
aywan“animal”, “beast” < hayawin “animal”, “beast”
dinya“world” < duny “world”, “earth”

< ’idara “direction”, “management”,

idare “administration”, “management” “ S T
administration

imam“imam”, “prayer leader” < 'imam*“imam”, “prayer leader”
mal “goods”, “property” < mal “property”, “possessions”, “wealth”
mana‘meaning”, “sense” < ma'na “sense”, “meaning”, “signification”

< tamam “completeness”, “wholness”,

”ow

tamam‘“done”, “finished” “ - "
perfection”, “perfect

zalim “despot”, “tyrant” < zalim “unjust”, “unfair”, “tyrant”, “oppressor”
-l
kelime“word” < kalima“word”, “speech”

< ma‘naw “relating to the sense”,
“significative”, “ideal”

< taklif “burdening”, “commissioning”,
“taxation”, pl. “duties”, “taxes”

manevi‘spiritual”, “moral”

teklif “offer”, “proposal”

teslim“delivery” < tasim“handing over”, “surrender”, “delivery”
- ul:

mecbur‘forced”, “compelled” < magbar “forced”, “compelled”

mewcut‘available”, “existing” < mawid “found”, “available”, “existing”

4.3.2. The short vowels
a. The Arabic short vowels in a consonant environment

In Arabic, the consonant environment affects thenpnciation of the three
vowels /a/, i/, /ul, and this phenomenon is foimd atar; /a/ does not change
when placed near emphatic or very back conson@nigofe and Omer 2009: 57):

< ta‘sil “hindering”, “obstruction”,
tatil “holiday”, “vacation” “interruption”; ‘ugla (same root) “leisure”,
“holidays”
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/il becomes /I/:

Israr “insistence” & ’israr “persistencg, “insistence”
vasita“means” < wagra “means”
b. Imala

According to Grigore and Omer (2009: 58), in a cmamt environment, the
vowel /a/ is subject to amala phenomenonifiala means inclination and it
refers to /a/-raising) and it becomes /e/ in Tatar:

< ‘askar“army”, “troops”; ‘askariyy

asker“soldier” P » > u o
military”, “army”, “soldier

memleketcountry”, “homeland < mamlakat’kingdon”
meseleissue’ < mas’ala“question”, “issue”
< maslak‘way”, “course of actioh,
mesleKjob”, “professiort “procedure”;maslakiyy‘professional,
“vocational”
niyet“intention” < niyyat“intention”

tecriibe“experiencg, “knowledgé é tagr!ba t”"f‘ll ' t‘?Sf,; experiment,
experiencé, “practice

c. The epenthetic vowel /i/

Syllable final clusters which are formed from twonsonants, the second one
being /r/, are not accepted in Tatar (Grigore antk©2009: 60). In the Arabic
loanwords, the vowel /i/ of//is inserted between the two consonants, according
to vowel harmony:

aqil “mind”, “reasort < ‘agl “sensé, “reasori, “mind”
pitir “alms given at the end of Ramazan” < figr “fast breaking”

Conclusions

In this study, | have presented the phonetic adiaptaf Arabic loanwords in
Dobrujan Tatar. As a donor language, Arabic hastedea great influence on
Dobrujan Tatar. As grammatical category, most &f ligxical borrowings are
nouns. The phoneme inventories of the two languagesot similar, so the
loanwords are not taken over in a form identicathet of the source language.
They undergo phonetic modifications due to thegrdagon to the Dobrujan
Tatar phonetic system. This Turkic variety lacks #rabic phonemes such as
the voiced pharyngeal fricativé/,/ the voiced laryngeal stop /'/, the voiceless
pharyngeal fricativel/, and the voiceless laryngeal fricative /h/. Thel#c
phoneme /f/ shifts to /p/ in any position. Arablw’ &and /d/ consonants are
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replaced by their voiceless pairs /p/ and /t/. ifer-dental fricatived/ shifts to
dental fricative /z/ in Dobrujan Tatar, while theghatic consonants// 1t/, Iz/
lose their pharyngeal features, being assimilatetti¢ Tatar consonants /s/, /t/,
/z/. On the other hand, the long vowels becometshobobrujan Tatar. In a
consonant environment, the vowel /a/ is subjeetrtionala phenomenon, and it
becomes /e/ in Tatar. The vowel /If @rig inserted between the two consonants
in Arabic loanwords.
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The field in which Bogdan Cojanu’s work developArabic language teaching —
is a long-standing concern for Arabists who alsoycaut teaching activity, more
so since, as the author emphasizes, the diglossic a times, multilingual
situation in the Arab world can set up as many adiss in the acquisition of
this linguistic code. Bogdan Cojanu’s work is, #fere, an attempt to answer —
through a scholarly and informed problematizatibthe subject — an essential
guestion for the Arabic teacher and their studditsv does one teach Arabic
better? How can one better acquire the languageickiVkeaching methods
should we use or better said which are most usefuni@ finally, what kind of
Arabic? What kind of Arabic are we learning® doubt, Bogdan Cojanu’s
demonstration is valid for the acquisition of aapduage other than the mother
tongue, but especially for linguistic contexts $anio the one configured in the
Arab space marked by a pronounced dialectal diyecsimplemented by the
existence of a literary register that does notilfulhe condition of mother
tongue of Arabs, but is nevertheless the languégellture of the space and a
common inter-Arab communication code.

The author situates the analysis from the onséténcontext of current
trends in teaching by stating in the Introductibattthe major objective of
the dominant teaching methodstle competence to use the language in
communication with an emphasis on linguistic theory which pkacthe
individual in his or her dimension as a social acfdter setting out the theories
developed throughout the history of language tewghirom the classical
grammaire-traductiormethod to thalirect-communicativenethod, the author
seems to opt for a third methdthe integrative or integrating methpahich
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involves both linguistic and educational objectigée. the integration of a
cultural system through language).

Mettre en contacis the essence of direct teaching — communication,
especially in its oral dimension, seems to be tlhod that meets with the
agreement of most didacticians. For literary Arabithe mother tongue of no
one as we emphasized earlier — the situation is gardohplex, as the author also
points out; thus, direct teaching methods wouldlynm the case of literary
Arabic, a shift from the acquisition of grammatitaories and the mechanisms
of language functioning to the acquisition of conmication skills. In light of
what has been said, the comparative approach thwte author resorts, subjecting
to a detailed analysis the content, implicitly aimel teaching method, of textbooks
for learning literary Arabic, intended for 1) Arafi®. native speakers of various
dialects of Arabic) and 2) non-Arabs who wish tguce literary Arabic is all
the more relevant, but also necessary. As we akndewith the learning of a
second language for both Arabs and non-Arabs,dhgarative method proposed
by the author is well chosen, although it may seadaciougo some specialists.

How do we measure acquired language knowledge?hanaxtremely
difficult question in the case of literary Arabiwhether to refer exclusively to
the direct method of acquisition, which presuppos@®munication, contact,
interaction, intercomprehension with native spesk@ét this point, the author
raises the possibility of applying the Common Frashé&keference adopted in
2001 by the Council of Europe, which emphasizesrtegrative perspective of
language teaching, alongside the concrete soomrdiion of language knowledge,
which involves the use of a language in a spedfimain: La compétence
communicative langagiere est divisée en trois c@aptes principales: la
compétence linguistique, la compétence sociolitiguie et la competence
pragmatique(p. 29). The author's analysis of the types ofbfrdahat coexist
and function on different socio-pragmatic levelghisrefore extremely necessary,
attempting with the help of hypotheses developegi@stigious researchers
(I would cite only the names of Kees Versteegh @k Holes) to identify the
usefulness of acquiring one or the other from th@municative perspective of
didactics to which, incidentally, the Common Eurapd-ramework also refers
(pp. 32-43). Each time, for each problematized espghe author proposes a
solution or comes to a personal conclusion, whiglegythe work a pragmatic
dimension and the research undertaken a finality.

Chapters Il and Il of the paper bring originality the fore. The second
chapter,Analyse des manuels pour les arabes et pour legeéts proposes a
comparative, mirror-image analysis of the textboolsed for teaching and
learning the literary Arabic language in Arab coig®t (here, as a case study,
the author used Egypt and Tunisia, two countrieth wihich the Bucharest
School of Arabic Studies has close ties) and inrtbe-Arab world, starting
from a pertinent premisdf Arab students initially learn literary Arabic aa
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foreign language, could we benefit from their téaghsystem and use their
strategies in teaching Arabic to non-Arab speakers?

The differences noted and analyzed by Bogdan Cdjatween the two
types of teaching approach are significant, trdimgain fact also into an
ideological vision of the Arabic language. Thus firesence or absence of the
option for the vocalized text, for the introductiohreligious or ancient texts,
for the insertion in the textbooks of texts by aartauthors and the exclusion of
others, for dialectal information or its silence ail directions in the conception
of the teaching process. We note once again thenbadl tone and analytical
spirit developed in dealing with the delicate asp@d the work’s problematic.
Probably the most striking difference between W tiypes of textbooks analyzed,
those for Arabs and those for non-Arabs respegtiviel the introduction of
references to dialectal variations of Arabic; thukjle in Egyptian and Tunisian
textbooks this aspect is overlooked (perhaps becius common knowledge
among Arab students), in those for non-Arabs we #imon-unitary approach,
from the introduction in the texts to the rejectadrthis option altogether.

Chapter IlI,L'implémentation du Cadre européen commun de nééére
pour la langue arab&onstitutes in my opinion the most productive drthe
work. The systematization of the information in dwpus and the attempt to
subject it to the filters instituted by the Comnibaropean Frame of Reference
is conducted with great diligence, but also withiticn, the author taking the
necessary safeguards of one who proposes a newréttdion grid, as Bogdan
Cojanu does. The main problem identified in therafit to apply the Common
European Framework’s principles of assessment adactic framing is the
diglossic situation of the Arabic-speaking area #mal strict division of roles
between the two language varieties, which makegtiemely difficult both to
establish learning objectives and to assess thte@inaent. In this context, the
integrated solution proposed by Arabists ManuetdfGand Federico Salvaggio is
discussed by the author, together with the modelpgsed by John Eisele and
Rasha Soliman (p.181-187). Without totally disagrgewith the integrated
learning model proposed by Giolfo & Salvaggio, whitvolves learning
literary Arabic together with dialectal elementglatividing the areas of use of
each, the author believes that the solution wowdfdy literary Arabic and
dialectal Arabic to be learned simultaneously nuparallel, as proposed at the
end of the 19 century by the Christian missionary in Lebanonir@bus Van
Dyck (p. 229). Analyzing in detail the skills aca through the learning of literary
Arabic and its dialectal varieties, Bogdan Cojamlidves that establishing a
common learning framework is only possible for likerary variety of Arabic,
which is the only one capable of covering all atpspecific to the learning and
teaching of a foreign language. The best resultte@mning Arabic can be
achieved by treating Arabic as an autonomous lagguaithout taking into
account its diglossic nature. Students should bdensware of the linguistic
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situation from the outset; they should be exposedhe dialect from the
beginning, but separately, in parallel with therhéag of literary Arabic. This is
the conclusion reached by Bogdan Cojanu at the afnd rigorous study,
strongly supported by the works that make up thidgraphy, in shorune
nouvelle approche intégré@.228). We hope that the proposed method will
prove successful and be verified in practice.
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