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  1إ���ن �� ��دق �� ���� ا�
�ا
Sultan Qaboos University 

 
 
 


���� ا��اھ��، ����
ت و	��ل�
ط ا��  ��ر�) '��م ا�%$#� ا���"�� !  ا�و
 
 
 
 

2
�م ا�0/.# ا�)&�'#، -	 ��`& .ا�,�+* a'
(

�I'> ا��bاع -	  �C5cd �� 	9ا� Z0ا�� aّ9(/ء أھ+f #ه ا��را+# ���و�hھ 
0
iا�9)
'a ا�I9و�� 	ات . (��)hjاkأ�&ز ا�� #(mا&�� fإ iI'I�
 �[�! f اع��bا اhنّ ھc� ن��!bا <
N$� �� <
N$
وھ	، -	 ھhا، 

 #n!ور �Cَ5�; 	2�ّ

(�ھ�ت ا���!n# أن fا o(0� p.�ّ+ 	9ات ا�hjاkا�� 	ا�0/.# ا�)&�'#، وھ V
ا�9	 أhjھ� ا��ار+�ن 2

p ا,+
��'#، أو (- ��
n� ،#./0
� �CW��� �C�W$� ف&ّ(ُ

p ��ر+# ا��(�ج" ا�0/.# ا�(�!�ة"أن (- ��
n� . V
و�)� ا��?�ف 2

a'
  .ھhه ا��kاhjات، 
9I&ح ا��را+# �� !�]� �2
i -	 ��د ا��L! �ٍ�$� �C(� Z��(9م ا�7&ض ا,+�س وھ� ا��bاع -	 ا�9)
 ُ9- ،	ّ
'
0&ز X2&ة �� أھa ا��hjw ا�9	 أhjھ� ا��ار+�ن ا�)&ب 
�9)'� ا��را+# -	 ��)�ھ� ا��h;�ر ����$vC ا���Wّ	 ا��9

2
V ا�0/.# ا�9	 !�
� �]aC$� &'n أن !WD�ھ� �ـ  aو.'&ھ"#!�'
I9ا�" ،�C9ّ'(?ووا hjwه ا��hى ��`�2'# ھ�� 	- &z$و�#ً ا���� ،


O را�N#ً إ!�ھ� ���z&ف ا��9ر!L	 ا��Lص �$cXة ا��را+�ت ا�0/.'# ا�)&�'# ا��I!�#، و���و�#ً ا?9 V
2 |
&اح �� ?� !()Z ا�79

 hjwا��– ً#ّ'I'I� p5�; إن –�ً��
N� Z� ،�ً$[�� . 
 

��	
  ا��bاع، ا�9)
'a، ا�
7#، ا�0/.#، ا��hjw:ا�/�,
ت ا�,.-
 
  

 ا�-�ط�0
 


'�ن �(�!�، -hCا ھ� �)$V ا�]
�# -	 ا�
7#" ا��bاع"ا���!{ �2 b�2 ا }!���ََ�عَ ا�X	ءَ : "إ��5 ھ� 
 ً2�� i2�0!i2�9ه و��أه، و��ع ا�ّ&;'ّ#: � وا�cX5!<: أ�� 	ور;ّ ،�C6����!n# ا��W&، وا��0!< : ا+�CN0$9 وأ

وھ� ا��)$i�W5 V ا�hي ظ
pّ "). ��ع"ا�� �$z�ر، ���ن ا�)&ب، ��دة " (ا�X	ء ا�hي !]�ن أوfًّ : وا�0ِ�ع

&دّده -	 ا�)D& ا���!{، إذ أنّ ا��bاع أو #'�
NDا�'3 ا���Iھ� ا��را+�ت وا� <
Lا� " f ء	X� ن�'
bا

  ). I(!1987 :9�ب و���م " (i� &'z5، أو إj&اج �� -	 ا�b]�ن وا�)�م إ�V ا��m�ب وا��m�د
2
�م – �� ا�$��'# ا��$IN'# –إنّ �� ا��0ھّ	 أi5 �'3 -	 وُ+)$�  a'
(
 أن ��95ث �2 ا��bاع -	 

fإ ،i
0I9و�� 	ا�(��) a'
 إذا و?W$� و?W#ً ��`�2'# ��د?# �< ا��`< ا�hي ا�0/.# ا�)&�'#، -	 ��`& ا�9)
و�
p إ�'i درا+�
$� ا���!n# -	 ھhه ا�(�ا5|، ودر+$� �&وح �5?�ة أھa ا��hjw ا�9	 أhjُت 2
V ھhه ا��را+�ت 

#)��(�� i� Z+ّ�9ي !�]$$� ا�hد ا��X$اع ا����b��9 �$�، �� �)�، آ-�ق ا


]a و�$�ھ(�C وط&ا=> 
�ر!��C؛ ;'��  
jwا��#���cا�� ���Iا�� Vً�ا، إ�!��
  .h، أو ا�C$2 #��mb، وا��'& �9)
'a ا�
7# ا�)&�'# ��2#ً، وا�0/.# 

;n'ً&ا �� ��0�{ ا�0/.# ا��I!�# �� "و2
V ا�&.a �� ا92&اف ;n'& �� ا��ار+'� ا����c� �'6نّ 
2
V ا���9�ى ا �C� pI�� 	9ءة ا��+bا a.&� �C9ّ'وأھ� �C9ّ!�ّ)� #zW9�� pوح زا�&Xا� 	ي -&'z$9�

                                                           
1  E-mail: drehsan@squ.edu.om 



 

 	
 إ���ن �� ��دق �� ���� ا�
�ا

 

10 


|  ("وا�9
�D'LتNا�0/.# )5: �021994 ا�� �� �
L9ورة ا�&` Vا��2�ات إ� pا��
 �I- ،
"#!�'
I9ا� " i5أ Vھ�، أو إ��WD! أن �!&'n[� �
�! ��;" /ً��d /ً��; 7''ً&ا

7''& ا�0/.# ا�)&�'#  |)! "
& ا�I&ن ا�X2 >+�9& ا��'/دي 2
V ظC&ت ا,+
��'# -	 أواj). 182: �021992 ا��$)a، �02 ا�)^!^(

 إ�V أ���ث 
��ول 
09ّ< أ���# – 1886 -	 ا�)�م –!�ي ا�)��a ا��5&W	 m�+�9ف ;�!&
$v ا�hي د�2 
 #!�'
I9ا� vً�ا �2 ا��$�ھ'(� ،#'��
2
a ا,+
�ب، ��0د=i وإm&اءا
z$ُ! : ،i&(ا�9)0'&ات ا,+ ،Z�- ح/�

أنّ ا,+
��'# و�'�ة ا�0/.# وور!�Cn ا��V$(� ،&d�0 ذ�O "ن ، و+&�2ن �� أhj ا,+
��'�ن !$�دو)15ص 
 –و-	 أوا+� ا�I&ن ا�)X&!� ). 52: �021993 ا��/م ا���ّ�ي " (أنّ ا,+
��'# ?��p ��!ً/ �2 ا�0/.#


��!ً�ا 1958-	 ا�)�م  – i5c� ا��(�ج 	- ��C��9; �['9'
، و�� �0{ ھhا "ا�0/.# ا�(�!�ة" و�� �'&���ن و
�0�{ ا�0/.# 2
V ا���� � Vإ� &z$ُ! ر�� V9� ،a'XCا� 	ر ا�$�ر -�X95ا #'�
أن اX95& -	 ا,و+�ط ا�)


�'�ة ا�)
�'# ا��)��&ة� �
D! f يhا� a!�Iء �� ا�	d �C5أ . a� 9']� ���(ّ�ة'
�]ّ� و�� �/.# �'&���ن و
 �
(! p!3 ��!� وا�'m �5�m�- ،�!�)9و�# ا���� �� �'I�ا�0/.# "�'/د �/.# +ّ��ھ� !�$< ا��0�n'� ا�/


)��9 ا�
7# وا��In-# وا��W أ+�ً+�، و
��9 إ�V "�0'ّ$ً� أConstitutive Rhetoric ( �C5 ("ا�9]�!$'# #./�
ا,دب و�)o ا���`��2ت ا5��5b'# ا,j&ى ا�9	 
��L9م ا�
D$2 #7ً&ا -��C'- /ً2، و��j Z[Xص -	 

 /ًn� 5�ن�I��; ،�C
�I
N$و� �C���02" (أ� 	در ا�&�2�ّ�I14: 2023 ا�.(  
 –و�'3 �� اھ����9ت درا+9$� ا����'# أن 
�Zj -	 ھhا ا�(�ل ا����9م ��ل ;�ن ا�0/.# 


>، وf أن –و��!n$� إ��5 ھ� �2 ا�0/.# ا�)&�'# 
��!ً�ا N� ��$� #���� &'. أو &D(ا ا�hC� #���� 
 ِ#'2&d َة&[- ���L

# ا�9	 
k!ّ� أو !�Nت ا��d�I$

)&ض � i

hCا ;- ،�C� ا�(�!� أو ذاك a
 ورا6# ھhا ا�)

i� ص�Lا� i5�[� . ھ� ا��ار+�ن ا����6�نhjأ 	ا�9 hjwا�� aأھ V
إ��5 
�)V ھhه ا��را+# إ�V ا��?�ف 2
2
V ا�0/.# "#!�'
I9ا�" a'
(


3�ّ آ-�ق ا��bاع -	  	- Zn�9ا�� 	I'I�790ھ� ا��� Vإ� �C$� <
N$
؛ �]	 

	- �ً'(��m #./0ا�#'
 : ا���`& وا���Z0I9، وذ�O �� ط&!> ا�9)ّ&ض �
$�Iط ا�
 

 
1. 1�
 رؤ�� ا��

 
2
'��C ا��0�n�ن <
Nُ! ،a��(
ا�&ؤ!# ا�(�ھ&!# وا�&ؤ!# ا��m�د!#، -�,و�V ھ	 ا�&ؤ!# ا�9	 p5�; : �6# رؤ!�9ن �


a'I ا����I# -	 و� �(ً`�jوأ��!ً� و �ًI
N� �CَI-ء و	d Z; و;�ن ،��ً!�? a��(ا� a[�
 	- #
m�دھ� 2
V ا��5bن وا���6

]� ا�
7# ��)^ل �2 ھhا، -C	 . ا�]�ن �$h وm�ده aو�– a��(ا� Zn� – p5�;��5ن، وbرج �2 ;'�ن ا�j ق�
L� 

Z0? �� #I'Iا?< وا���
�'$�h -	 ا�)�دة إ�V ا�)n�ر 2
V ا�D'� ا��(��ة � &D�$
  .وظ'W# ا�2�X& أو ا,د!| 

$�زل �2 ھhه ا�&ؤ!#، ورأى �)o ا��0�n'� ھhا ا�9$�زل ��9
^ً�� �]ّ� ا��5bن -	 ا�)D& ا���!{  �?

��C?�I ا�X&2'# و
$^ل �Cd&2 �2 و
�9^ق أط&ھ� ا�I9)'�!# ا�$��ذ�W9jf #'mء ا,+3 ",نْ  >'�m #./0ا� �IW

9� #��j #WDو� ،�C'- ة وا��(�9< ودوره�'�
��9 2
'�C و
7'ّ& رؤ!# ا��5bن �(
 p5�; 	9ا� #'��n7'ّ& وظ�=� ا��

 &2�Xا�9)0'& �2 ا,-]�ر وا�� #

�0D �(&د ��رة ��j Z[Xرm	 -	 �&آة ا��5bن، �Z و+' /- ،i!�� #7
ا�

�ر!L	 ���د �?�� 	- #'DLXا�) " Z�- 152: �1985/ح.(  

�'3 �6# �� �&اء -	 �D�ل 
- &'0; &''7	 z5&ة ا��5bن إ�V ا��m�د وا��'�ة وا�]�ن، وھ	 z5&ة 
&''7
 >m&!د�m�ا�]�ن وا� �� i(?�� Vوإ� ،i�W5 V��5ن إ�bة ا&z5 	- &ّ'79ا� V. ھ� إ� 	ل -�I! أن �[�! �� �ّ[�

 -	 ا�I&ن ا�X2 ���n& – ;�� ذ;& ا��0�{ i�W5 –ھhا ا��Dد ھ� أنّ ھhا ا�79'ّ& -	 ا�$z&ة �'�m 3!ً�ا، -�I ا��9أ 
V إ��7ء ;Z �� ;�ن 2$� ا��5bن �� 2
�م و�)�رف ھZ أدّى ھhا ا�79'ّ& إ�: وھ$� c�5ل. )i�W5151، ص  (ا��'/دي

�Z0? #2�$9 ھhا ا�I&ن ا��h;�ر؟ إنّ �2م ا�7�bء ���'Z ?�ط< 2
V إ�]�5'# 
��!& ;n'& �� ا��)�رف وا�)
�م 

]�ن ا�0/.# ��  f ذا��
- ،i��� �� Z;و i�W5 V��5ن إ�bة ا&z5 &ّ'7
ا5��5b'#، إن ��C('�m ZI5 a؛ �99/ءم �< 

 #
�mى&jم؟ و�)�0رة أ�
-��� أن 
9/ءم ا�z5 >� #./0&ة : ���ذا f !]�ن أ���$� +�ى ط&!I'�: ھhه ا��)�رف وا�)
 VN(ُ

V7 �� أ+�+�C؟ ���ذا ��W5 f ا��(�ل، و�� f ،�ً!&z5-9&اض آj&، وھ� أن ُ
إ��5ن ا�)D& إ�V ا��'�ة وإ�� أن 

� #
��d #(mا&�� |َ��Nُ

��C$� �W9 إf ��� !9/ءم �< ا�$z&ة ا�(�!�ة؟ا�0/.# �> ا��'�ة، 2
V أن  /- ،�Cn�
�C و��0��  N&و



 


�ل �
�ر!3 2
�م ا�0/.# ا�)&�'# -	 ا,و+�ط ا�(��)'# ا�&اھ$#، 
��!�ت و 
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'a ا�0/.# –إنّ �� 
Iّ�م !�9
^م (
 أن 5&�� ا��رس ا�0/.	 ر�Nً� – -	 +'�ق +)'$� �5� ا��bاع -	 
 �C'

# وا�X�اھ� ا�9	 ا2 ��92n�,9&د!� ا� 	W9[5 /- ،#X'(ا ����'�ة ا��)��&ة ا��&ًd�0� �ًI'6ء، �< أھ�'# و���Iا�


>؛ z5ً&ا ��� ��j >?�� �� �Cص -	 �$�ء ا�hا=I# ا,د�'# ا�)&�'# 2
V �ّ& ا�I&ون، N� a[�� �C$2 	ّ
L9�2م ا�
 Z� ،a��(

# وا�X�اھ� �� ا�X)& وا�$n& ا��)��&!�؛ z5ً&ا ��� !)]��i5 �� رؤ!# ��!�m #n!�ة �n�,�0{ �2 ا$-


9$� �� ا,دبn��9اد أ�+�� 	W9[5 f Z2/م وآ�'�ت ا�9�ا�bا Z=�+و 	5(�ه - �� �Cَ$�` Zj�ُ$- ،ه�� و

# �W'�ةnو�7# ا�$�س ا�)�د!'� �� أ� 	2��9mfا . #-�In� �0
&! ��'- �C9'ى أھ��� aC�W5ء أ���Iه ا��2�ة أدرك ا�hوھ


aC د2�ات إ�V أن !$�9W ا,د!| 2
D2 #-�I6 V&ه و�� -'i �� ا+f��(9ت��
; 	- �5�m�- ،aC52$� ��2# ز�� 
�| ھhه ا�D$�2# !��9ج إ�V ا�Z[� }ّ0X9 -ّ� �� ا�W$�ن، �V9 "ا�$�س، �V9 إنّ ا�� ا,6'& ?� ذھ| إ�V أنّ ��


�ة ا�)&وس، وإ�i��I! �� V ا��$�دي -	 m �$2 #Ndا�$�د�# �'� ا�$��ء، وا��� i��I
 �� #-&(� V�9ج إ��! iّ5إ
#(
، -�ذا ;�ن ھhا ھ]hا ���$�0# ��د!| -	 

O )102: 1: 1990`'�ء ا��!� ا�� ا,6'&  ("ا���ق 2
V ا��

#0�$ �
$�?� وا�0/.ّ	 -	 ز��5$� أو�V �/ ر!|��� �C- ،#Iا,ز�$# ا����. 
 
 

  ا4ط$ق و'�م ا�-
ر�+��.2
  

2
V ا�0/.#  hjk!"#!�'
I9ا� " #'L!ا��9ر �CN=ا&X� م�[�
> أ�]���C إط/?ً�، دو��5 �&ا�2ة �&�� ھhه ا,Nُ
 �C5أ

��'# �nً/، ذ�O أنّ ا+,�; #n!7�!# ا���
2
a ا�0/.# 2
a �7�ي "��C� #��L، وھhا �L/ف �� 
�2� إ�'i ا�)
�م ا�

}!���'� أنّ .. ?�!a، و2
a ا,+
�ب 2
a �7�ي  	- ،p��6 ء	d �C5أ V
2 #7

$z& إ�V ا� #�!�I7�!# ا�

�م ا�(��-
 �� �C'

�ّ(N! �� Z&أ 2 #n!7�!# ا���
  ).d1982 :44]&ي 2'ّ�د " (
7'ّ& و
Nّ�را�)
�م ا�

 V
2 �!�Xا�0/.# ا� ^';&
 Vرة إ��dbا <
N$� �� <
N$5 أن hjcا ا��hھ #X?�$� م�I� 	- �!&5 f
-	 ا�]/م ا�0
'�؛ z5ً&ا �
0�ن ا�V�9I� �'� >+�X ا���ل ھhا و�� !&�	 " �V�9I ا���ل"`&ورة �&ا�2ة 

�9I� 3'� ر ھ$�، إذ�;hا�� hjcا�� i'إ� i5�; �� 	ّI
V ا���ل 2$� ا�0/.''� ا����Iء +�ى �&ا�2ة ���# ا��9
�'� أنّ ا��hjc ا��h;�ر !��9ث �2  	- ،&0Lن ا������ �ً�hّ[� ھ� أو +�=ً/ �9&ددًا أو �$]ً&اhا� 	��j /ًn�


� ���Dا� 	ا�0/.ّ a[���- ،ر�N9! f �ً9��6 �ً�'d �CW��� #7
2
V ا� �C��[�
> أNُ
7# ا�&ئ ;�ن ا�0/.# 
 #7

7# ����د درو!� أو أدوn� 3'5ً/، وھhا -'i'- �� i �� إ.�Wل �0N')# ا�� ��ً��� Zz! i�W5 �3 ھ'Iا�
 �C
�?�'�� ��&ُ
 a� �� #I'?ن د�[
 f �C9('0N� م�[��'ًّ� �N9ّ�رًا، إ`�-#ً إ�V أنّ ا, �ً$=�; �C5�; #Cm ��

�C� #��Lا�^�$'# ا� �C-وظ&و.  
 �'W5'�ت �'� �'� أنّ �� ا����
2
��ء ا� #?&W
أن ��9�5& ھ$� �� !Iّ&ره �)o ا��ار+'� ا����6'� �� 

ط0')# ا��رس ا�
7�ي 2$��� !9$�ول �7# أو ظ�اھ& �7�!# ?�!�#، و�'� طi9('0 2$��� !9$�ول �7# أو ظ�اھ& 

Nّ�ريّ 
�ر!Lّ	، وا��)��&ة ) Diachronic(-��Iَِ�م "�7�!# �)��&ة،  vC$�� ُ�رس!)Synchronic (

 	ّWو� vC$�� ُ�رس
)Descriptive(#'('0Nم ا��
255: 1991
��م ���ن " )، أi0d �� !]�ن ��$�ھv ا�( .(
 V

aC، و!0$�ن 2�!&z5 �C$� �9�ن�! ،aC� ًء ;�5�ا !�ر+�ن �7#ً �)��&ة���Iأنّ ا�0/.''� ا� 	ّ
إنّ �� ا�(

 ّ
7�يّ �9�ا-> ;Z ا�9�ا-> �< ا��$vC ا���Wّ	، أ+�aC)=�95 �C، وھhا !($	 أنّ �2م ا�I� aC=�$92'# ا�N9ّ�ر ا�
 �� #�6 �[! a5'�ن ا����6�ن، و���
وھ� ا��$vC ا�hي 
ُ�رس �i ا�
7# وا�z�اھ& ا�
7�!# ا��)��&ة، ;�� ?�ل ا�

  ."ا�Iَِ�م"!�2�ھa إ�V ا��را+# ا��9ر!L'#، �� دا��ا �a !]�5�ا ��Dد درا+# 

Iّ�م W(! f'$� ��5 �� اN`f/ع  �� �ّ[� <I�5 أن /ً(- �$�d �� د إذا�Dا ا�hھ 	- #�Cو�'9$� ا��k���


i ا�
7# ا�)&�'# �� 
Nّ�ر -	 ا,��Wظ وا,+��'|، �Cd ��� 	$9(5 ً�ا أنm aّC، -�� ا��	ا�0/. �$�'
(
ا��bاع -	 
!�7

9(�وز ھhا ا�N9ّ�ر و
f Z� ،i$2 ZW7 ��'� �2 اam�(���� #5�(9+f ا� #��2 ��ً�[�
> أN5 /- #'L!ا��9ر #

 #!�7
ا�9	 ��أت 

o(� VI اfھ��9م -	 D2&�5 ھhا، ر.a أنّ ھhا اfھ��9م �mء �jc9ً&ا mً�ا ?'�ً+� ����)�am ا�
و5]&ر ھ$� �&ة أj&ى �� +
� ا���!{ i$2 -	 ا�$NI# ا����I# �� . ا��9ر!L'# -	 ا�
�7ت ا�)���'# ا,j&ى


X��� �$9�اھ� ا��)��&ة �� �7# ا,nأ� ���!nً� -	 ا��'�ة ا�'��'#، و�hCا ZW[5 `&ورة ر� #
دب وا�
7# ا���9)�
#7ّ
� 	L!ر ا��9ر�N9ا� #I'I�
I# ا�9	 
9(�وز Nم ا���[����# ا, VNL9! أن 	ا�0/. �$�'
(9�. 



 

 	
 إ���ن �� ��دق �� ���� ا�
�ا
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  ا���9ة ا�-���0�7 ����6ص.3
  

2
V ا�0/.#  hjk

'�!#"�� ا��hjw ا��)&و-# ا�9	 I9ا� "

)9$	 ��را+# ا�$D�ص و f �C5أ �N9I
 Z� ،ً#
��; �C
'
�
 �Cّ5اه �/=ً��، أي أ&
 ��0����ود ا�9)0'& وو`< ���'�
hd �C$�" iرات ھ$� وھ$�ك،  �$2 �C9+درا 	- pW?و

 �C� َّ��9! a� ��; ،Z��[ا� 	ا,د� Z�(ا� }�� Vول ا����ل إ���
 aة، و��NLه ا�hت 2$� ھ��)
و
�CW'$D، و

| " ()�����Z&ورة درا+# ا�Z['C ا�=�$0	 �hCا ا�N259: ����1994 �02 ا��.(  

و��� ;�ن �)o ا��ار+'� ا,+
��''� ا����Z0I! �'6 ا�D9?fر 2
V درا+# ?N)# �7'&ة �� �(�Z ا�$� 
Z=�Iا� /ًn� ، ;7&اھ�م ھ�ف	ا,د�" : #(N? 	- #`ا��)&و �=�DLا� �� Z��[ا� Z�(إنّ -]&ة إ�]�ن ا+9$�9ج ط0')# ا�

X95fا̂ل وا+)# ا 
9
� ;Z ا9jf/ف �2 )22: 1985.&اھ�م ھ�ف  ("�ر، وذ�O ��0أ أ+
��	ّ �7'&ة �� L� اhنّ ھ�- ،
ا��hjc ا��jc�ذ 2
V ا�0/.#؛ ذ�O أنّ ا���0أ ا,+
��ّ	 ا�hي أ�dر ھ�ف إ�'i إ��5 ھ� ا�W9+fدة �� ?N)# �7'&ة دا�ّ# �� 

� أنّ  
i، و�� ا��ا̀�;c� 	ا,د� Z�(ا� �=�Dj V
2 a[ا�� Zm, Z��[ا�$� ا� 	W9[
 p5�; Z� ،اhھ Z(W
 �[
 a� #./0ا� 
̂='�ت ا���رو+# إ�V ا�$� ;��ً/  2
'�C، دو��5 ���و�# �
$j �� &z/ل ھhه ا�( &D9I
̂='�ت �� ا�$� و m #+را��.  

 	X
 �6c9ّ& ا�0/.''� ا����Iء ���$z&ة – و�� -	 �)o أ�)�دھ� –و!�0و أنّ ھhه ا�$z&ة ا�9(^!�'# إ�V ا�$� 

�2�ھa إ�V ا�)&-'# ا��� p5�; 	9ة ا�9(^!�'# ا�&z$ا� 	��2#ً، وھ i'ّI
=�ة ?�!ً�� -	 أو+�ط �h9و?	 ا�X)& و�9

 ،p'� V)وأھ p'� ا ا���9ؤل "ا���9ؤل �2 أ.^لhھ �[! aو�– i9mاh+ V
 و�'� ا�I92د �cنّ ا�p'0 ھ� ا����ة – 2
�CX9+fا V
��9 2
V ا���W و2(

�� ھ� ا�X)&!#، وإ��5 ;�ن و�'� ا�0'�# ا�9	 n� ،دة ا���=&ة&Wت ا���'�,�� Zّn�9د وا�

��
# ا���ذ- #m	 �N5ق ا���`�ع ا��ا̀ �Wن �02س " (�95ج ا�����  ).34: 1993إ
  :وأ!ً� �� ;�ن ا,�&، -�نّ ا�D5bف !�9I'$� أن hjc5 ������0ن ھ$� m #6/6�ا5|


9$�و �[
 a� ،�C�z(� أو ،#�!�Iھ� أنّ ا��را+�ت ا�0/.'# ا� �C�ّوc- Z; ص ا,د�'# �7'#َ إ!��ح�D$ل ا�

9$�و�Zm, �C ا�CX9+fد 2
o(� V ا���I!� وا�N&و��ت  p5�; ��5ةً، وإ��m�ا�C05 ا�W$'# وا�(���'# د-)#ً وا


i. ا�0/.'# ا����دة�;c� �$ا� Z'
�
 V2� ا��ارسَ إ��! f اhC; fًو�$
ا�$z&ة ا�9(^!�'# : و�]
�#. و�� ا��ا`� أنّ 
/9� p5�; �$

�9&ك �5�ھ�� #�!�Iا��را+�ت ا�0/.'# ا� p5�; 	9ؤم �< ا,.&اض ا�/
  .=�# أ!ّ�� 

 a� �C5c� #�!�Iا��را+�ت ا�0/.'# ا� Z; V
2 a[ا�� a'�(
وا�(�5| ا�5�n	 ا�hي !$70	 �$� أن 5&اi'2 ھ� أنّ 

�C ا�9(^!�'#، ھhا ا�9)�'i'- a ?�ر .'& &z$� ً#'W9[� /ً��[9� �$ا� Vإ� &z$
 �[
 &'. Z���9ا� �� Z'
?

2
V أھ�'# ا�O+��9 . ا���`�2	ّ  iّ05;��ً/، و 	ا,د� Z�(ا� Vإ� &z$ء ا�0/.# َ�� أّ;� `&ورة ا���
-C$�ك ِ�� 2
ا��0?/5	، و�02 ا��Iھ& ا�(&5�m	، وا�� ا,6'&، : ا�$Dّّ	 ا�hي !9$�ول ;Z أm^اء ا�)�Z ا,د�	، و�� ھfkء ا�)
��ء

	$mط�&Iزم ا���
��W9 (و�Z'
j a'درا+# إ�&اھ /ًn� >mا&ُ
 Z'" :	$mط�&Iزم ا��� : ّ	Dّ$ا� O+��9ا� "i��9; 	- :
  ).63 – 54ا,+
��'# وz5&!# ا�$�، ص 

2
��ء ا�z5 �? #./0&وا إ�V ا�$�  Z; ّوا-9&`$� ��# أن �$� ّ̂ $
وا�(�5| ا,j'& -	 ا��I'# ھ� أ�$5 �� 
�W5 #./0ا �� !�'& ا�hھ 	- ZC- ،#'�!^)
9
z5 O&ة �
 f #./0ا� p5�; إذا ��'- �ًC'mو hjc؟ إ��5 !]�ن ا���C

i=�2ّاد V
2 ��  .ا,دوات ا�W$'# ا�/ز�# �9$�ول ا�$� ;��ً/، وھhا �� �a !(&ؤ أ
 a'

'�$� ا�0/.	، وھ	 
Zn�9 -	 أنّ ھhا ا�9)(
�hCا ZD5 إ��C� #NI5 V# -	 +'�ق +'&�5 �5� ا��bاع -	 



'D5 Z�ص !70$	 �i أن !9�+< -	 �

i �< ا�$D�ص �]	 !Z�X ا�$� ;��ً/، -'hjc ا,+�9ذ ا�(��)	 -	 ��(
 Z�9X! 	9ا,�)�د ا� Z; #0
Nك أ��م ا��

# ا��92دًا 2
V ا��)N'�ت ا�hC� &Cz9- ،#'./0ا ا����; #!&n5 أو #!&(d


i و
m >ّ09�اi05 ا�&ؤ!�!# وا�(���'# -	 آنٍ �ً)�'
�
2
'�C ا�$� ا�]��Z، و!9'�&  V
2 �ً'
�2 #0
Nو!9)ّ&ف ا� ،
#

'Z ا�$D�ص ا�]���
9
]�C ا�0/.# -	 �
  .ا�b]��5ت ا��I'I'# ا�9	 

  
  

  ا�;/��ّ�.4
  

2
V و
'&ة  hjcا ا��hق ھ��
 f ه ا�]���9تhظ أنّ ھ��

&دده -	 ;���9ت ا��0�n'� ا����6'�، وا�� &n[! hjc� اhوھ

'ّ# ا�9	 
��a ا�0/.[X
-��c ا��im ا,ول �Z'? �� �C- �C، و!�Iل �2دةً، �� أنّ : # ا��C� #�!�Iوا��ة، -�n# و�Cmن �


05�m �'� p	 ا�Z[X وا�����ن، وا��5زت إ�5�m V| ا�Z[X، -ـ Dََ- �? #./0ا�" Z[Xا� ZD- ا�0/.# ?� ا��92ت



 


�ل �
�ر!3 2
�م ا�0/.# ا�)&�'# -	 ا,و+�ط ا�(��)'# ا�&اھ$#، 
��!�ت و 
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��'# �2 ا�����ن -	 ا��NLب ا�
��5	، -�'ّ^ت -	 و+�=
�C ا�)�
'# �'� ا,.&اض وا�D�ر، �'$�� 
&.| ا+,
 ،#�f�
I� Z; �2'�س �� ?0
ّ	، و
&-o ��0أ ا�ZDW �'� ا��ال وا�����ل إذ f وm�د �]
'��C إ�I9� fط)'� و�]ّ�5'� �

  ).53: �021993 ا��/م ا����ي " (-��n�� �C� ��C# وCm	 ور?# وا��ة
� Z��(9

0/.# إ�V ا�$z& إ�V �]��5ت ا�]/م ا�9	 � 	ّ
[Xا� Z'ا ا��hد و?� ?�د ھ&)� p5�; �� ��; �C(

ھhا ا�cNL ا��ّ=�0	 - " .	 cNj ��0=	ّ – -'�� !&ى �)o ا��0�n'� –ز�jرف -	 ا�]/م، �� أدى إ�V و?�ع ا�0/.# 
 i'
2 <
Nُ! ��'- Zn�9!"#�
0ً� 2
V ھhا ا��0D! cNL �ُ�+)$� أن X9�5)& " د!]�9
�ر!# ا�]'
&
-	 z5&!# ا���f#، و

2 #�m�$6'&ات ا�0)'�ة ا�c9ا� �'�C
 �2 /ً�- ،	ّ-&j^ا� >��Nا� 	9)�رة -+fا #W'ر وظ�D�5ا �Cو�� أھ� ،i$
�C
  ).236: �1996/ح -�Z " (ا,d]�ل ا,j&ى ور��CN ����ظ'W# ذا

9]��
# ا,ط&اف � #!&z5 رة�
� V
2 �C

'ّ# ا�9	 
��a ا�C- ،�C� #./0� �2م ?�ر[X
� &jا� im�وأ�� ا�
&W9ا�� }�

�9d aّت ;Z ا���0�C'- #6�n0ا�� #? . �C5c� #'['+/[ا�0/.# ا� �D! /ًn� ن ;�ھ��m"#'
[d #./�) " ن�m


&�m# ���� ا���	 و���� ا�)�&ي، ص  ،#!&(X7# ا�
�a "، و!ُ&m< و�iW ھhا إ��C5�; V )48;�ھ�، �$'# ا�
#W
9Lر ا���D9&;# �'� ا�X�0{ �2 ا�0$'# ا��

��m �'� ا��I-'# واf+9)�رة وا�...  ZC- #;&9X� #W� &'jc9وا� a!�I9


�C �)'� ا�092fر؟�'��(- hjc
  ).i�W547 – 48، ص " (�� �C5cd أن 
#n!وا��� #�!�Iم ا��
إنّ أھa �� !�'ّ^ ا�)
�م ا��I!�# : "و!)ّ� �)o ا��0�n'� ھhه ا�$��'# ا���=^ ا,ھa �'� ا�)

���س �cھ�'# ا���`��2ت، �� ا���!n# �'3 ھ� ا�9�ا-> -	 �)o ا��/��zت، وf ا���س �o(0 ا�bط أو ا�I$
 #')C$� 3+أ V
2 Z��d م�z5 #��?و�'� إ ،#'�وإ��5 ھ� ا�W&ق �'� ا,�9dت ا��n(0&ة وا��/��zت ا��9$�6&ة �� �5

&j5| آ�m �� #'�
�#، !kدي إ�I! v=�95 V'$'ّ# و!W'� �� ا�����9ث �� ا��)N'�ت ا�) 9̂
�) " Z�- 160: �1985/ح.(  


'ّ# ا�0/.#و�$�، �)� �� [X� �!ر�;hا�� �'Cm�ا� >� #W?ّ�م، وI:  

 ،#�!�I9| ا�0/.# ا�; �� i� سc� f �2د 	- <I�9� &��9ث �2 أ�! i5أ Od /- ،��C$� ا,ول im�ا� ��c-
i2�0
����i أ+��ء �2د �� . وf +'�� 2$� ا��jc9&!� �� ا�0/.''� �� ��ر+# ا��]�;ّ	 وأ �� �I�ُ! ،اhھ >� ،i$[�

���ب ا�����نا�0/. V
2 Z[X

��ا ���ZDW �'� ا�Z[X وا�����ن وf ا��5زوا �&! a� �!hء ا����Iا� �'' .
  .أ�&ز ھfkء �/ ر!| ھ� �02 ا��Iھ& ا�(&5�m	 -	 i'��9; ا��)&و-'� ا��Z=f وا,+&ار

 #!&z$� #-ا��)&و i9!&z5 	- &ھ�I�02 ا� �V ا��رm#  �'� ا�Z[X وا�����ن ر�Nً� وI'6ً�، إ�2"ا�$az"ر�
0̀� ا��)�5	 ا�9	 �jّ�9!ھ� 
W]'& -	 ا,��Wظ إذا ھ�  V�9ج إ��! f ا��&ء �C(� ر�� 	ا�9" : �� p.&- إذا O5وأ


| �a[�� O أ�j �C5م &9

(�ھ�  Z� ،ظ�W�,ا |'
&

�v9 إ�V أن 
��5c9 -]ً&ا -	  a� ،O�W5 	- 	5�(ا�� |'
&

 a
��C� #I، وأنّ ا�)fو ،�C� #(��

�)�5	، و�N$ا� 	- �C'
3 2
aٌ ���ا?< ا,��Wظ ا��ا�ّ# 2W$ا� 	- 	ا?< ا��)�5���< "

  ).54.: ت.�02 ا��Iھ& ا�(&5�m	 د(
�Iً� �ـ f 2ُ&ف ��'- #ّ!̂ إ�V " ا���ّ�$�ت ا�
Z�"#ّ'zW ذھ| ا�(&5�m	 -	 ھhا ا��$�V �)'ً�ا �'� أرm< ا��

 /ًn� 3'$)9ل �2 ا��I- ،��ً!أ V$(أنّ �: "ا�� O� �ّ'0
 �I- ة&D$� fإ aّ9! a� &ٌأ� #
'�Wا�9($'3 �� ا� VN(! �
 i$� ر�n[9+fذُمّ ا O�h؛ و��)َC9�� |'(� fإ i'- �mُ�9َ��، و��� و�� i'- ه ��� ;�ن��ا��)$V، إذ �� ;�ن ���
�W و


�!� -	 ;�C�h)! ��� >`�� Z ا�9($'3 إ�'i، إذ ا,��Wظ �jم ا��)�5	 وا� f 	5�(أنّ ا�� Oوذ� ،i� وا����ع #-&ّD�
�C92ط� #I�9ا��� ،�C9+�'+ #[ا���� 	ھ 	ا��)�5 p5�;و ،�C�[�  ).5.: ت.�02 ا��Iھ& ا�(&5�m	 د" (-	 

 Z; أن !0ُ&ز ا�5�اء �'n���ول �)o ا��0 �I- ،#./0ا� #'
[X� &;ُي ذhا� &jا� im���� �0
وأ�� -'�� !&
 #6/nوع ا�&Wا� 	ا�0/.'# ا���0�6# - }�
��I- ،&'0; >��m pل)  وا��0!<ا��)�5	 وا�0'�ن(ا���0 : 

  
 	- Zn�9
 #Nا�&ا� O

 ،�C 
$�-& �� أ.&ا̀ �� ��ّ�
 #Nرا� �C$'� م�I
 ،�C
و2
V ا�&.a �� ا9j/ف ھhه ا�W&وع -	 ��`��2


- >I	 �N5ق درا+# ا,+��'| #6/nوع ا�&W) أنّ ا�Stylistics( X5b0& واLا� 	��
�ء، -���)�5	 !�0أ ��`�W9��� i2&!> �'� أ+
 ،Z��وا� ZDW��; #'��
&ب ا�X5bء، a6 !�رس -'�� �I	 �� ��`��2ت ظ�اھ& أ+ &ب ا�0L& وأ̀ a6 ا�W9&!> �'� أ̀

9
� �2 أ+
�ب اf+9)��ل ا��(�زي. وا��hف، واb!(�ز واbط$�ب إ��L! �ً��
و!W&ق . وا�0'�ن !&ى -	 اf+9)��ل ا��I'I	 أ+
! O�h;أ5�اع ا��(�ز ���092رھ� أ+��'|، و �'�i
أ�� ا�N- >!�0&ق ا���9'� 2$�ه �� . W&ق �'� ;Z ذ�O و�'� ا�]$�!�ت �hCا ا�aCW ذا


�ور ��ل ا,+��'|... ?Z'0 ا,+��'| أ!ً�� �C2��)� 	- #./0ح -�نّ ا���!bا اhن، ا,��ل، ص . (وإذا �ّ� ھ���390
��م .( 

                                                           
2
��ء �� �Zn ا�(��� و�02 ا�(�0ر ا��)9^�	     2 �C'إ� iI0+ Z� ،90]&ھ� ا,ول� i5أ 	$(
 f &ھ�I�02 ا� Vإ� #!&z$ه ا�h90�5ُ$� ھ


9I&ن  �C
(m ��$� �ً'I'0N
 .��+�iو.'&ھ��، �]� �02 ا��Iھ& 2ّ�> ا�$z&!# و
�ّ+< -'z5 �C&!ً� و



 

 	
 إ���ن �� ��دق �� ���� ا�
�ا
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#  وھ� ا�5�اء –-�نْ ;�ن �� ذ;&ه ھhا ا��0�{ �kد!ً� �
7&ض ا��DI�د ��d #!&z5 p�
 –ا���0�{ ا�0/.'# 

a ا�0/.#(� #6/nوع ا�&Wء ا����Iا� �C� 2ّ&ف 	ا�5ت ا�)&!�# ا�9�$(��� 	W9[5 3 أ���$� +�ى أن'
- fوإ ،i� �$'W9;ا :

، )52: 1993ا�NL'| ا�I^و!$	 " (2
a !ُ)&ف �i أ��ال ا�
�W ا�9	 �V�9I� <��N! �C ا���ل"-)
a ا��)�5	 ھ� 
9
W# -	 و`�ح 3ھ� 2
a !ُ)&ف �i إ!&اد ا��)$V ا��ا�� �I!&N# "و2
a ا�0'�نL� i'
2 #�fم" (ا�� ،i�W52ص 4 ج 

2
V�9I� V ا���ل وو`�ح "، و2
a ا��0!< ھ� )4-5 iI'0N
2
a !ُ)&ف �i وm�ه 
��'� ا�]/م، �)� ر�2!# 
#�fم " (ا�� ،i�W52 أنّ ا��0). 4 ص 6 ج V
�{ ا��)� p�'� #'./0�2# �� إنّ -	 ھhه ا��W!&(9ت �� !��ّ$� 2�

 }�
9X&ك ا���0 #;&9X� ھ$�ك رؤ!# �)'ّ$# ,.&اض Z� ،<W
ا,�9dت ا�9	 أدُرpm -	 ا�]9| ا���W'; #'./0 ا

Wّ&ق �� m�ا5|  �� >�)

cد!�C9، و�hا 
I�9> ا����ة ا�9	  	- #6/nوع ا�&Wع �� ا�&- Z; p�
ا�0/.'# ا��$��!# 

 ا�$z& إ�V ا����ة ا���m�دة -	 ;Z -&ع ��ZI9 �2 ا�$z& إ�V .'&ه �� ا�W&وع، وf ا�0/.#، .�!# �� ھ$��O أنّ 

$�رج 
�p 2$�ان o!&2 ھ� ا�0/.# #6/6 ��ً�
2 ،#I'Iا�� 	- ،Zّn�
 #6/nوع ا�&Wا� p5�; ا �)� أنhھ 	- &'̀.  


'a ا�0/.#، ھ� أن �5&ص (
2
V ا��bاع -	  �$�&�
Iّ�م -	 +'�ق  ��� �$'$(! ��– #Cm �� – V
2 

'�$� �'� ا�����ن وا���C- ،Z[X و�Cmن �)�
# وا��ة، -/ 
Dّ� درا+# أ��ھ�� ��0)�ة �2 (
 	- ZDW�2م ا�
 �2 #�̂ 
�)V إ�V درا+# ا�&ؤ!# �$) p5�; 	9ا� #!�'
I9�2 ا,+��'| ا��9ر!�'# ا� V
L95 أن �$'
درا+# ا�j&، و2

�W]&ة ا��I!�# ا��9)
I# �]�ن أ�� ا�(�05'� أھaّ أو أو�V ���&�2!# �� ا�j&، ا,داء، ;�� f !$70	 أن 
�ور -	 أذھ�5$� ا
�(ً� ��C'

$� ا,د�	 أو .'&ه �$�ء دون ا��92fد 2� a'I9�! fو ،&jھ�� ا���   .-��(��05ن �9]��/ن، !)�� أ

�'
(
C- ،�C	 ���$9'(# و�� Cm# أj&ى، !$70	 أن �5&ص 2
V ا�&�� �'� ا�)
�م ا�0/.'# ا�n/6# -	 أ6$�ء 

# �'3 �6# �� ار
�0ط �'$�C؛ ,نّ I9�� &=ا^m �CW��� �C+ّأن �5ر �[�! fا�]/م، و #./� <'I�

9X&ك -	 
 <'I�

�ر!�o(� �2 �C�(� fً^($� �C +'�&م ا��9
I	 �� ا��D�ل 2
V ا�D�رة ا��ا?)'# ,6&ھ� ا��9X&ك -	 

! f يhا��0!< ا� a
2 �C'- ��� ،ى �/.# ا�]/مc$�� أو ،i
�]$$� أن �5رّس ��ّ�$�
i ��)^ل �2 أ6&ھ� -	 ا�$� وm�د
	5�m&)0ً� �2 ا�!&? �$
I5 ��; V$(���� �C��D
  .�2 ا

  
  

   ا�,��
ر�ّ�.5
  

 �I- ،#I5�Lا��)'�ر!ّ# ا� �C'
2 p7ط #
�&� Vإ� ،#ّ'C� #ّ'Wو� #
�&� �� p
I95ا �C5إ #�!�I�2 ا�0/.# ا� Z'?
,داء ا�$W	 �Z[ أ��اi5 ا��)&و-# ھ� ��ا!# ا��رس ا�0/.	 وا�$�Iي ا�a!�I، ;�ن ر�� أوim ا�ُ��� -	 ا"


| إ�V �)'�ر!ّ# D��j#، ا�C'- &092 ا�0/.'�ن I5ا }'�.'& أنّ ھhا ا��$vC ا���ّW	 �a !��9& ط�!ً/، 
2
V ر?�ب ا,د �ًN
�� �ًW'+ ھ��
(mت ?$ّ$�ھ� و�'��
" ��ءأaC�W5 أو�'�ء 2
V ا��bاع ا,د�	 �� j/ل 

) |
Nق �'� ). 258: ����1994 �02 ا��&W! �� aه ا��)'�ر!# ا�0/.'# أھhھ �'n�و?� o(� �ّ2 ا��0
#'��
إنّ �� أ�&ز ا���Wر?�ت �'� ا��$z�ر!� ا�0/.	 وا,+
��	، أنّ ا�0/.# 2
a �)'�ري : "ا�0/.# وا,+


'a ��د
i و��`�i2، �/.# ا�0(
 Vإ� 	و!&� #'�''I9م ا��[�'�ن، �'$�� 
$W	 ا,+
��'# Z+&! �C�W5 �2 ا,

'�'# ا�0(
 #!�. Vإ� V(�
 fو ،�')C9ح أو ا������ #'�''I9م ا��[�" Z;#9 �)'�ر!# و
)^ف �2 إر+�ل ا,

  ). 53-52: �021993 ا��/م ا����ي (
!�9I'$� ا�D5bف ھ$� أن 5)9&ف �cنّ ا��)'�ر!# �f #Wز�# �
�C$[�! f ،#./0 اW5f]�ك �C$2؛ 

z5 3'�7ً، و�'

# �()D- aC�/; Z'ً�� و�'W[ا�$�س ا,+3 ا� a'
(
 Vف إ��C! ��ً
ً&ا �]�ن ا�0/.# -	 ا,+�س 2
�]ّ� ھhا k�� �� �$'W(! fو�'�
$� -	 ا�WL9ّ� . !�]� ,ي 2
a وُ`< ��7!# ا�9)
'a أن !]�ن �(&دًا �� ا��)'�ر!ّ#


c� ،�Cنْ 5]�ن أ�&ص �'
)

hوّق ا�$D�ص -	 �� آ�6ر ھhه ا��)'�ر!ّ# و V

$�'# ا��3ّ ا�(���ّ	 وا��Iرة 2 V
2
W5�س ط
90$�، و5(aC0ّ$ اfھ��9م ا�h9+�� ���0;�ر ا�9)&!�Wت ا�(��)# ا���5)#، وا��&ص 2
V ا��I9'��ت ا�(�-#، 

&'79
 f 	9ظ# ا��Wا��� #
n�,ار ا&[

'�$� ا�0/.#َ �)�9ً�ا -	 ا�. و(
 �[! a� �� ا ���9حhھ <'I�
��Iم ا,ول و�'3 
#0 2
V ا+9]$�ه ��اط� ا�(��ل وا��C'- &'6c9، �)'ً�ا �2 
Nّ{ ا��� 	ص ا,د�'# ا��9$�2#، وا��)�D$ا� Z'
�
 V
2

�C$'(�َ �� ZC$ا� �� fً�� ،#ّI�2 ا�0/.# ا�� a0)�ھ
  .ا�I�ا�2 ا��)-# وا��I�ّ(9ت .'& ا��(�!# -	 m�ا5| ?� 

                                                           

    3�'�Dا� Zّ(ا، و�h; :ق&N�. 



 


�ل �
�ر!3 2
�م ا�0/.# ا�)&�'# -	 ا,و+�ط ا�(��)'# ا�&اھ$#، 
��!�ت و 
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6.-,�� ��'
 /�1 إھ,
ل ا��
�� ا��.<�� وا=>-,
  

اp$92 ا�0/.# ا��I!�# ����# ا���Lطَ| ا92$�ءً ����7ً، -�9ّ�ث ا�)
��ء I��N� �2# ا�]/م ��V�9I ا���ل 
ZDّW� ��$� . /ًn� aھ��9
�، -�نّ ����Iت ا�]/م ��W9و
#، -��Iم ا�9$]'& !�0!� : "?�ل أL� ا���ل V�9Iو�

ا��I� �!�0! a!�I9م ا�jc9'&، و��Iم ا��I� �!�0! &;hم ��Iم ا�9)&!�، و��Iم اbط/ق !�I� �!�0م ا�I9''�، و��Iم 
ا��hف، و��Iم ا��I� �!�0! &DIم i-/j، و��Iم ا��I� �!�0! ZDWم ا���Z، و��Iم اb!(�ز !�I� �!�0م 

  ). 43-42: 1993ا�NL'| ا�I^و!$	 " (اbط$�ب وا����واة، و;hا �Njب ا�ّ;h	 �Nj �!�0!ب ا�07	ّ 
ا-p`&9 ا��را+# : "�X!�ة ���ل ا���Lطَ| إ�V أن !]9| أ�� ا��0�n'�و?� أدّت 2$�!# ا�0/.# ا�

 	- &'6c9ا� Zmأ �� &(X!و &[ّW! ��5ر، وإ�(Xا� im�� &(X! fو ،&'[W9ا� im�� &[ّW! f ��5نbا�0/.'# أنّ ا
'
2 |

� �� �)o ا���L�i) " ���5 VWND�1989 :190( . ،#7��0طَ| أو ا�79L! f �? ا ا�&أيhوھ

 ،i$[�#'./0ا� }�2
V أ!# ��ل، دالّ 2
V ا��$^�# ا�&-')# ا�9	 
0ّ�أھ� ا���Lطَ| -	 ا���0.  

�لِ، -	 ا��Z��I، ا��9]
aَ ا�)$�!# ا�9	  a� �Cّ5ھ� أ #�!�Iا�0/.# ا� V
2 hjk! يhا� hjcا�� �ّ[�

���i9 ا�$�W'# و?i�/; pَ، و;O�h و`)i ا2��9mfّ	 ا�hي ?�  p
!9&ك آ�6رًا وا`�# !��CI�9، إذ أ�Cّ5 أھ�
i��

Cz& �� ا�o(� �''./0 ا�dbرات إ�V ا��9]
a، ;�� -	 ��0{ ا�W9�fت . 24
V +��ت أ+ �? ،a(5

 #'�W$ا� i-وظ&و a
[9���� #'I'I� #!�$2 V

$oC د�'ً/ 2 f رات ا����ودة�dbه اhھ �ّ[� ،/ًn�
#'2��9mfا��9. وا #���ا�WD# ا���`�2'# أو "]
a إ�V و!ُ&o(� >m ا��0�n'� ا��0| -	 إھ��ل 


0/.# ا�)&�'#� #'DLd/ي 2'ّ�د " (ا�&[d1985 :235 .(  
 i'- p)95ُي أhا� 	L!ا��9ر �C?�'+ 	- #�!�Iت ا�0/.'# ا��Wّ�kا�� V�5 إ�&z5 وا��ّ> أ5ّ$� إذا

2
a ا�$3W و2
a ا��9mfع �W&–وا�z&وف ا�)
�'# آh5اك  ��'+ fو #n!م ا����
(
� �[! a� �'�  ��C2و
�0�{ –ا��9$�2# ا�'�م أيّ 2'� أو أ6& � V
2 �C���9d�2م ا 	ر -h(ا� Z; ت ا��0ّ]&ة�Wّ�kا�� a[
9� �5�m�� 

 #'5��5bم ا�

i ا�)�Cd يhا� Z=�Cر ا��N9ا� �� #n!5'ّ# ا�����
ا+�W9د
�C ا,+
��'# وا���ارس ا�
#n!2��9'# ا���mfا��. وا 	- �$
 إن �d$� –ا?< ا��)��&، -$�� �0��N�ن �]� d f	ء !)k�� �� �$'Wو�'�

 a'
 أن 9�C+ُ hjc5$� �� اb-�دة �� �)N'�ت ا�)
�م ا���!n#، -$�رج -	 ا�0/.# –ا��bاع �I'I#ً -	 ا�9)
	ّI
���# ا��9]
a إ�5�m V| ���ظ ���# ا��9 �C'- ��
ُ
�0�{ �a !]� ا,?���ن ?� أدرm�ھ� -'�C، و�.  

 &'X5 أن �$
�W! f �$ّ5أ V
إ�dرةً ��2&ةً إ�V أنّ 
&;'^ ا�0/.# 2
V ا���Lطَ| أو ا��9
Iّ	 و�2م 2

'�C5cd �� Z، �� د�$� �CX5 -	 ا�$�I ا���!{ وا��)��& I9
�C9!�$2 ���ل ا��9]
f ،a !$70	 أن !]�ن +00ً� �


'ً/ �� cdن ا����k إ�V درm# ا�9&و!W� v]&ة I
"��kت ا����"	ّI
، f ، وإ2/ءً cd �� ��ً'z2ن ا��9
	ّI
  .+'�� -	 ظ/ل z5&!# ا�0I9+fل أو ا�9

  
  


ت ا��Aى.7B��
" �Cر
D,ل ا�
   إھ,
  

 �C!أو !�از �C
6��! ��� ،�� #7� 	- �C+ر�

�)V ا��را+�ت ا�
��5'# ا���!n# دا=ً�� إ��I� Vر5# ا�z�اھ& ا�9	 
v=�9$ا� 	ا��?# وا�)�> - V
2 �C$� ��ً&�
'�!#"�]ّ� ا�0/.# . -	 ا�
�7ت ا,j&ى؛ I9ا�0/.# "ا� �C$و� ،

 �C5إ #'�&(�2 ا�0/.# ا� Z'? اh� 5|؛�)ا ا�hھ p
W.أ �? �Cّ5أ �C'
2 ���� ،#�!�Iر أن "ا�)&�'# ا��D9
 a�


O ا�9	 ;�ن  V9�
a'I أ!# ��Iرz$� #5ّ�# �'� و+�=Z ا�
7# ا�)&�'# -	 ا�9)0'& وو+�=Z ا�
�7ت ا,j&ى، 

n� #./0ء ا���
  ). 160: �1985/ح -�Z) " Z ا��Wر+'# وا�'�5�5'#.��0ً� �� !('�ھ� 2
 Zّ?أ 	- aC�(� أذھ�ن ا�0/.''� ا�)&ب، أو 	ا -&ً`��وا��ا?< أنّ ��0أ ا���Iر5# �'� ا�
�7ت ;�ن 

&!�I
 . �'�
7# ا�)&�'#، -	 ��� #D9L� ة�'W9)�رة .'& ا��+fأنّ ا Vر إ��dأ ،/ًn� ،	5�m&ھ& ا�(�I�02 ا�
'W9)�رة ا��+f�7ت، ?�=ً/ أنّ ا
وإذا ;�ن ��ار أ�&ه 2
V ا�
D9ُ! a� �W�ر أن !]�ن : "�ة ��m�دة -	 ;Z ا�

                                                           


|، ا�0/.# وا,+
��'# ص : !ُ&اm< -	 ھhا ا��Dد4    Nص ����259 �02 ا�� 	��
 .234، وأ!ً�� d]&ي 2'ّ�د، ا
(�ھ�ت ا��0{ ا,+



 

 	
 إ���ن �� ��دق �� ���� ا�
�ا
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�ا ا�X	ء �� ا�(3$ I5 a6 وق&Wه ا�hس �&ا�2ة �5� ھ&W7# ا�� 	- �mُإن و V
-	 .'& �7# ا�)&ب، �
 ،�'Wا�� O�h; 3'و� ،�C97� 	- ا�)&ب O
�� aC97� 	- ا�[
-�نّ ا��DL�ص �i إ�m V$3 آj&، ;�5�ا ?� +


&اه -	 �2اد �� !9X&ك -'i أm'�ل ا�$�س، و!(&ي �i ا�)&ف -	 �m'< ا�
�7ت i$� &'n[ھ& " (ا��I�02 ا�
-�نّ ;Zّ �7# �� : "و5(� أ!ً�� ��0أ ا���Iر#5 ��`ً&ا -	 و2	 ا�� ا,6'& ا�Z=�I). 25.: ت.ا�(&5�m	 د

�# وا�0/.# ا���W�,�� �'D9Lظ وا��)�DWا� 	Wو� �� �
L
 f �7ت
�5	، إf أنّ �
7ّ# ا�)&�'# �^!ّ# 2
V ا�

��m -	 �7# أj&ى +�اھ� f 	9ا�9�ّ+)�ت ا� �� �C'- ��� 85: 1: 1990ا�� ا,6'& " (.'&ھ�؛.(  


��ظ�ت � p5�; ��5وإ ،#�z$� #'

]� ��]��# �$z&ة ; a� ر�5ت�Iه ا��hا��ّ> أ!ً�� أنّ ھ �� �[�

(	ء �2دةً -	 p5�;6# ھ$� وھ$�ك، و�n0� 7# ا�)&�'# و�^ا!�ھ� ��2 +�اھ� �� ��2&ة
 +'�ق �'�ن 
Wّ&د ا�


'a ا�0/.#، . ا�
�7ت، وھhا وا`� -	 ا����n'� ا��h;�ر!�(
و�� ا��&يّ �$� وV(�5 ��5 �5� ا��bاع -	 
 #0
Nا� Vّ�م إ�Iُ
أن 5)'& ا�5�)| ا���Iرّ5	 D5'0ً� �� 2$�!9$�؛ -���(&-# ���0/.# ا�)&�'# +99)ّ�> أ;n& و

I!&N� #7

�7ت أj&ى، أو �� �0
&
 #./0� �C95ر�I�� p5&9?إذا ا ��'- ،aC���9اھ �ّdو aC�hm Vإ� V2أد #
&!�I
 Z?أ 	ى -&jة أ��
0# أن !
�z�ا �aC�W5c ;'� أن ا�
�7ت 
9X&ك -'�� . 5واN
و+']�ن �W'ً�ا mً�ا �

2
a ا�0'�ن �� �C!9$�و� 	ا�9 O

 ��'+ f ،#'./0ا�(�ا5| ا� o(� 	- �C$'� ز�)وا+9)�رة و;$�!# و� i'0X
 
2
a ا��)�5	 }��0� �� &'n; 	- Vّ
)9
9
� أ+��'- �C0	 m�ا5| أj&ى، L
  .�&+Z، و;'� 
�W9وت و

  
 

8. ّ E�
�,�FE ا�ر" �ّGH-ا�   
 

 �C$� ،#
'
? &'. #ّ'0

6cّ&ھ� ا��ا`� ����$N> ا,ر+Nّ	 ا�hي 
&ك -'�C آ�6رًا + #�!�Iا�0/.# ا� V
2 ����
�5 �� /ًn�i��I� �''��
و!&ى ا,+
��'�ن أنّ ا�0/.# ظ
I� pّ&ون ط�!
# : "o(� i0 ا��ار+'� إ�V ا,+


$��ذج ا,ر+Nّ	، ��� أ-��C� V إ�V ا�)(^ �2 ا���9ن إ�]��5ت ا�9)0'& ا�
7�ي ا�9	 
9(�وز � #$!��
 fا ا�)(^ إhھ �[! a9&;'|، و�
��92fد ا�0/.# 2
V ا�0$'# ا���N'ّ#، و
�.- Z	 0d]�ت ا,�$'# ا�9�9'ّ# �

i'رة إ��dbا 	- �C9W'وظ &D�و�� ھhه ا��6ر ). 194: �21996ط� m�دة D5& "(ر�� ا�
7# ����ا?<، و
���i9 ا���mا5'#  �� &n;طَ| أ�L�
� #'
I(ا� #������ #�!�Iذُ;&ت أ!ً�� ا92$�ء ا�0/.# ا� 	0'# ا�9
d]&ي (ا��

2
a ا,+
�ب، ص  Vإ� Zj�� ،5)247'ّ�د O�h;ي ا��`�ح ��� ھ� ، و&ّ�
 Vوع ا�0/.# إ�^" 	ّ
I2 م�CW�
#'('0N7# ا�
��� #
Dع ا��NI� ي 2'ّ�د " (�&ف، !]�د !]�ن&[d1982 :235 .(  

وأ!ًّ� �� ;�ن ��ى ا��?# وا���`�2'# -	 ھhه ا��
0'�ت ا�9	 ذُ;&ت، -�نّ ��� j f/ف -'i أنّ ��ا?� 

; �[
 a� 	N+ا,ر <N$6ً&ا ����7ً، ا�0/.''� ا�)&ب �� ا��c
 <N$���� &ّ6c
 �� aC$'� �)5 ��$'0- ،#C��X9� �C

;�Iا�# �� W(m& و��زم ا�I&ط�$m	 �nً/، 5(� أ!ً�� �� و?� �� ا��$N> ��?َ� ر-oٍ ?�ط<ٍ، و�)Zّ أ�&ز 
 /ً=�? �'W�
W9ا�� �َ�2
'�C أ5: "ھfkء ا�� ا,6'& ا�hي �jط| أ �I
 a� ظ أ+&ارًا�W�,9)��ل ا+f ّأن a
p وf ا2

  ). 162-161: 1990ا�� ا,6'& " (نأ=�Zn� O9 ا�� +'$� وا��Wرا�	، وf �� أ`
Zn� aCّ أر+��N'3 وأ-/ط�
وf �&اء -	 أنّ 
�ّ&ب ا��$N> إ�V ا���0�{ ا�0/.'# ;�ن أ�� أ�&ز ا�)�ا�Z ا���kو�# �2 

�ع ا��I9��� �''./0'��ت �Wmف 

]a ا���0�{ و-�Iا�C5 رو�CI5 ا�(���ّ	 ا��'�يّ، و�&ز ھhا -	 �dة و�
���ب ا�)$�!# ��9
'Z ا�$D�ص  V
��ود ور+�م، 2 �� �C'- ��� #(5ت ا�(��)# ا����W!&(9ت وا��(!&W9وا�

�C
�'���m ا�0/.'# . وإ�&از }�2
'$� أV�$5 fّ �� ;�ن �
�$N> �� أ6& -	 
$a'z ا���0 ،Z��Iا�� 	- ،�$$[�

$�'�CI، إ`�-#ً إ�i9�9- �� V ا�)$� ���!#ُ ����$N> �� أ��اب ���0�{ �m!�ة، ;�Dق ا�0L& و;i�h، و

 /ًn� <!�D9ا� |
N� ر أو�ّD9ا� |
N� م�CW9+fوإ-�دة أدوات ا.  

�7و وا`�#، -)
'$� أfّ 79�5$	 �2 إ!(��'�ت  a'
و�9�ّC$�، �)� ھhا، -	 ط&!> ا��bاع -	 ا�9)

I'?د #ّ'�
���5 �
6c9'& ا��$N> -	 ا�a'z$9 وا�9$�'> وا�C-bم �N&ا=> 2 fّأ �$'
2 i�W5 p?�ا� 	و- ،#

                                                           

    5 �$��9; Vإ� &'X5 ھ$� أن �'Wر5#"?� !]�ن �� ا���I� #+س، درا&Wم ا�0/.# 2$� ا�)&ب وا��
,�Z ر+��# ، وھ� -	 ا"2
 .م، و;�d�� p5&اف ا,+�9ذ ا��;9�ر !�+� �]�ر2000ا��;9�راه ا�9	 - pX?�5	 ��m)# ا�'&��ك ��,ردن -	 ا�)�م 



 


�ل �
�ر!3 2
�م ا�0/.# ا�)&�'# -	 ا,و+�ط ا�(��)'# ا�&اھ$#، 
��!�ت و 
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��# ?Nً)� -	 ا���0�{ ا�0/.'#، و�)$V ھhا أنّ Nا�� #'
'
ا��$IN	 ���7N'�ن 2
V ا�$��'# ا�(���'# ا��9
 f ��� �WL95 أو V
L9$- ،ت�W!&(9ت وا��(!&W9ت وا���'�I9��� �$95�(9+ى ا�� 	أن 5]�ن �)��9'� - �$'
2

()5 fو ،i� �$� #m��i�W5 ��
�C ھ�-ً� �DI�دًا -	 .  
  
  

9.*Dا��   
  

 �� i02�9�
2
V ا�0/.# ا�)&�'# ا��I!�# أZ[� #02�9�� &'. ،#D?�5 �C5 �� !(| أن  �'n�أo(� hj ا��0

�9�2| أ��ل ا�0/.# ;�� !(| أن 
]�ن، ���9!& "��0�{؛ ذ�O أنّ  f ھ�&Nj V
ھhه ا��را+�ت 2

i5�$-و i0'��+أ 	- 	=�X5bا,دب ا) " |!�Xا� ���و�� ھ$� د�2 أ��� ا��X!| إ�V إ�2دة ). 3: 1966أ
 : و`< 2
a ا�0/.# ا�)&�'# و`ً)� �m!ً�ا -	 ���'� ھ��

  
و-	 ھhا ا��0ب أو ... ��ب ا,+
�ب أو ;i��9، و!9$�ول درا+# ا��&وف وا�]
��ت وا�(�Z وا�D�ر وا�IW&ات وا�)�0رات 

2
V أD- �C5�ل -	 ��ب ا,+
�ب ا�]�9ب 
�Zj ��`��2ت ا��)�5	 وا�0'�ن وا��0 Z� ،#
I9�� م�
2 �C5أ V
2 f ،>!
أ�� ا��0ب أو ا�]�9ب ا�5�n	 -'�رس ا�W$�ن ا,د�'# و?�اd �C$'5)ً&ا أو n5ً&ا، !�رس . !9$�ول ����C6 ;�� !9$�ول .'&ھ�


'# وا�9'n�9وا� #��
�ر!� وا��c9'�، إ�V أ��ل ا����I# وا���NL# وا�&+��# وا�(�ل وا���� وا�&�6ء وا�DI# وا��
  ). 4-3أ��� ا��X!|، ا,+
�ب، ص (.'&ھ� �� ھhه ا�W$�ن ا,د�'# 

 
�� Z� – /� �C�W5 أ��اب و;9| –إنّ -]&ة إ`�-# ��0�{ و��`��2ت  	- #��0I� ة&[- 	C� #./0ا� Vإ� 

Iا�� #-�`bا �[� ،�C

# �9(ّ�د د��ء ا�0/.# و
I�!# 2�دھ� و
�+)# اھ����9'W; 	C- ،Od &ّ� 	9ا� #�َ&9

# -	 ا���D9jت jس ا,د�'# ا��9$ّ�2# دا�$m,ا �]�ن درا+# أ��ل ا&ًz5 �0و .'& �$�+0#؛
ذ;&ھ� 

2
�م أj&ى ;��$�I ا,د�	 و
�ر!� ا,دب، -
'3 �6# �� !�2� إ�V إدرا�Cm -	 ا�0/.# أ!ً��.  
  
  


ت ا��.��ّ�.10I�<�-ا�   
  

C'
2 #�!�Iا�0/.# ا�)&�'# ا� 	دار+ o(� hjc! #ّ'�

��C'mت W5)'ّ# �)'�ة �2 �&ا�'�C ا�) pCmُّو �? �Cّ5أ �
 	C- ،�5�ھ� imّ�9ا� 	- �
L
?� cX5ت -	 .'& أھ
c- �Cرادوا ��C .'& ط&!�CI، "ا,�
'ّ# ا�9	 ;�ن 2
'�C أن 

�(W9$ا�� �C'�ّ�!و ،�C`&. f i`&. #��j �C� وم&! ٌّZ;و ،�Cّ!اث �'� �� أ��0�ھ� .'& ز��ن a6 ر��C� p ا,
aC(W$� دّون�! �� |�� V
2 �C� . �!ر�C0و� <N$���� �'5�9Wو�7�!'� و;9ّ�ب دواو!� و� �'�

(� �� ھfkء �9]


cو!/
aC ا�0/.'# i� �(ً0
 �
9L
9
� �hاھaC0 وL
 ،�!&�ّW" (���(�ل و� 	ء 2�m7: 1979ر.(  

]&!3 ا��09$'�ت ا�9	 ;�ن !& 	- p
اھ� ا�)&ف ا���=� و!&ى ���{ آj& أنّ ا�0/.# ?� ا+9ُ)�

;�p5 ا�0/.# ا�)&�'# .���j �ً0دً�� �
)&ف وvC5 ا�W9]'& ا���=� -	 طI0# �� : "وا�&أي ا���'I'- ،&N�ل
&'[W9ا ا�h�9'�ت ھI� V
;�p5 ا�0/.# أ+'&ة �z5م . ط�I0ت ا��(�9<، و�a !]� �� ا�(�=^ ا�L&وج 2


��'� ھhا ا�$�zم Vإ� �ًCmّ�� �'n�  ). �j) " ���5 VWND�1989 :191ص، و;�ن ھaّ ا��0

Iّ�م !�]� ا�I�ل �� V
2 �ًI'
(
إنّ ا?9&ان cX5ة ا�0/.# ا�)&�'# ���)��Z ا��!$	 ا��Zn�9 -	 إ�06ت : و

إ2(�ز ا�I&آن ا�]&!a ��� ا���I=> ا�9	 �C'- Od f، ;�� أنّ ا����ر+# ا�5�m �� #'./0| أ�5ُس 2ُ&-�ا 
I- أم p5�; ً#!&'�W

aC ا,j&ى، �Cm�9� #('0N- أ!ً��؛ i'- Od f ��ّ�� ،Oأم .'& ذ� #'IN$� أم �7�!# أم #'C

ا�0/.# 
7&ي ا�(�'< ��^او��C9، و?� !]�ن �hCا اb.&اء ��'3 �
# �cھ�اف W5)'ّ# أj&ى !��N إ�'�C ھfkء 
�{ �� وf !�0و -	 ھhا أيّ `'&، إن �h5 aھ| إ�V ا�)]3 وc� a2^5نّ ھhا ��� أ6&ى ا�0/.#َ ��0. ا��^او��ن�
V9d ت . أ��ان�Cmى �� ا?9'�د ا�0/.# ��ب و&j,ا #ّ'(W$ا,ھ�اف ا� p$[�
a(5، ا��'& !I�9> -'�� إذا 

#'I'Iا�� �C-أو أھ�ا �C9('0ط >� V-�$9
وأ�� �� ذُ;& �� ا+79/ل ا�0/.# �9]&!3 آراء ا�)&ف ا���=� . 
DIُ! إذا ;�ن i��0? �[�! ت ا��(�9<، -&أي�I0ط �� #I0ات ط&z5ا��)�!'& و >�
 p5�; #./0أنّ ا� i� �



 

 	
 إ���ن �� ��دق �� ���� ا�
�ا
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�# وا�0/.# ا��92دًا 2
V �� ھ� +�=� -	 ا��(�9< �� آراء ��C$2، و�'3 ھhا ��)'|�DW��� #��Lوأ�� إذا . ا�

> ;/م Nُ! 0�ل أنI3 �� ا��'
�i0؛ -�� V
2 Zّz
;�ن ا��DI�د .'& ھhا ا��)$V، -�نّ 
0)# ھhا ا��DI�د 

وأ!ً� �� ;�ن ا��DI�د -I! f �C�د إ�V إ��7ء ا�0/.# �� . ا`�# ووا-'# ����hC;V2�ّا �� �c� �ّ!kُ! aد�# و
#./0
� 	�
  .أ+�+�C، إذ .�!# �� !I�د إ�'i ھ� 
$�'# ا,.&اض ا�$W)'ّ# .'& ا�)
�'# �� ا��'�ان ا�)

V�5 إ��(��� �0
 ا��bاع إنّ ھhا ا�hي ذ;&�5ه أj'ً&ا ھ� ا�hي !$70	 أن !]�ن ��Zّ اھ�$���9 -'�� !&
 Vإ� &z5 ��5ھ�، دو��
N0# ���$�ا�	 ا�)
�'# و&� a'

'a ا�0/.#، -'$70	 أن 
]�ن أ.&اض ھhا ا�9)(
 	-
ا��$�-< ا�DLX'# أو ا��W�!# ا���L# أو ا,.&اض ا��0X�ھ#، ھhا ;
i إن +
ّ�$� �cنّ �Zn ھhه ا,.&اض �� 

�$��! V9� #'?�� pزا�. 
 
 

�,�
  ا�+
  

ّ�
p ا��را+# �

(�ا��C -	 أھaّ ا��kاhjات واf�[dbت ا���nرة `ّ� ا�0/.# ا�)&�'# و
�ر!��C، إ�V أ�$ّ5  �)�– 
 Z[� hj,ا Vإ� 	ا�ّ�) �� �$� �ّ� f Z� ،#ّ'6ا�]9| ا�9&ا 	- �$

�� �mءn� #./0ر!3 ا��
 Z$� أن 5�ا�� 	70$! f


9)�ط	 �< �)N'�ت ا�)D& ا�&اھ� ا��$�ھv وا��+�=Z وا�N&ا=> ا�9	 �� �C5cd أن 
()Z ا�0/.# ����ً# �

�0ت ا��9ر!3 -	 ا,و+�ط ا�(��)'# ا�&اھ$#، و?� ا?9&�p ا��را+# �(��2# �� ا��
�ل أ��م ا���9!�ت N9و�

  .ا��N&و�# -	 ھhا ا��(�ل
�ْ'ّ� أنّ ا��را+# أّ;�ت أنّ وm�د ا��kاhjات واf�[dbت، وو�mھ# �2د �$f ،�C !�ّ�غ �$� أن 2�5� إ�V إ��7ء 

�0/.# �� �$�ھ($� ا�(��)'# و�� ���ر+�
$� ا�$�I!#؛ ذ�O أنّ ا�DI�ر وا�m&! &'DI9)�ن -	 ;n'& �� ا���fت ا
 >� Z��(9ا� 	9$� -I!&ط a6 ،�C9'وأھ� �C95�[� Vإ� �$
&z5 #'2�5و ،�C9W'0/.# ووظ
� �$�C- #('0ط Vإ�'$� ��5، إ�

 ّ	I'I� &!�N
 Vإ� 	;09$� ا�9&ا6'# دو��5 +) 	يّ �� ورد -&D2 <'�(
 . أو 
 
 

J<ا�,�ا  
 
 
  


�I'> ���� ا��Zn ا���=& -	 أدب ا�]�
| وا�2�X&. 1990. ا�� ا,6'&، `'�ء ا��!� D5& الله �� ���� ،
  .ا��]09# ا�)D&!#: �'&وت. ��'	 ا��!� �02 ا���'�

  .دار ا��)&-#: ، 
�I'> ���� رd'� ر`�، �'&وتأ+&ار ا�0/.#. ت.د. ا�(&5�m	، �02 ا��Iھ&
  .�]09# ا�5�L(	: ا��Iھ&ة. 2، 
�I'> ����د ���� �d;&، طدZ=f ا2b(�ز. 1989. ا�(&5�m	، �02 ا��Iھ&
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��'#. m .1994'&و، �''& ،2 .|
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  .دار ا��In-#: ا��ار ا�0'��ء. ا,��ل. 1991. ���ن، 
��م

: ا��Iھ&ة. ا,+
��'# وا�0'�ن ا�)&�	. 1992. -&ھ�د و�02 ا�)^!^ d&فm�Wj	، ���� �02 ا��$)a و���� 
#'5�$0
  .ا��ار ا��D&!# ا�
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a'إ�&اھ ،Z'
j .1997 .�$ا� #!&z5و #'��

�را+�ت وا�$X&ا��k+�# ا�)&�': �'&وت. ا,+� #.  


'Z ا��NLب. 2023. ا�&��2	، �02 ا��Iدر�
  .دار -��ءات: 2ّ��ن. ا�0/.# ا�(�!�ة و
���  .�]09# ا�$�C# ا��D&!#: ا��Iھ&ة. 6ط . ا,+
�ب. 1966. ا��X!|، أ

  .دار ا�X&وق: 2ّ��ن. 2ط . 
�ر!� ا�$�I ا,د�	 2$� ا�)&ب. 1993. �02س، إ���ن
���� ،|
N1994. �02 ا�� .#'��
  .�0$�ن d�5&ون و��5(��ن: ا��Iھ&ة. ا�0/.# وا,+

2
a ا,+
�ب. 1982. 2'�د، d]&ي Vإ� Zj�� .م، ا�&!�ض: ا�&!�ض�
  .دار ا�)



 


�ل �
�ر!3 2
�م ا�0/.# ا�)&�'# -	 ا,و+�ط ا�(��)'# ا�&اھ$#، 
��!�ت و 
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Abstract. English learners of Arabic struggle with acquiring Arabic emphatic consonants 
(Odisho, 2005), such as [ṣ], [ṭ], [ḍ], which are alveolar consonants marked by pharyngealization 
or uvularization as secondary articulation (Herzallah, 1990, Zuwaideh, 1999). Pedagogical 
research suggests that the pronunciation of these second language (L2) sounds can improve when 
teaching involves various classroom activities, training sessions, and feedback (Celce-Murcia and 
Goodwin 1996). However, it is unclear which specific types of activities (e.g., controlled versus 
communicative practice activities) are most effective for improving the perception and production 
of L2 Arabic emphatic sounds. Four tasks (articulatory, controlled, guided, and communicative 
activities) were prepared to study L2 learners’ acquisition of Arabic emphatics, followed by 
perception and production tests to monitor the learners’ progress. The results suggest that 
articulatory and controlled activities are more effective at improving learners’ perceptions, while 
guided and communicative activities are more effective at enhancing learners’ pronunciation. The 
results also show that different learners made progress after some training sessions, suggesting 
that diversifying the types of activities is crucial for learners with different learning styles and 
pace of convergence with native-like pronunciation. 

 

Keywords: L2 acquisition, Arabic, emphatic consonants, controlled and communicative practice activities 
 
 
1. Introduction 
  
This paper investigates the pronunciation problems of English learners of Arabic as 
a foreign language to improve their pronunciation of Arabic emphatic consonants. 
Two tests were created to diagnose the general pronunciation problems: a reading 
passage (task 1) and general interview questions (task 2). Both tests were deliberately 
prepared with all Arabic consonants outside the English phonemic system. However, 
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the general interview questions could not force the subjects to produce all the targeted 
foreign phonemes. Therefore, the reading passage was crucial for diagnosing the 
learner’s production of foreign phonemes. The targeted foreign phonemes are uvularized 
consonants (emphatics), uvular stops, uvular fricatives, pharyngeal consonants, 
and the alveolar trill. The learners had problems producing all these phonemes. 

Emphatic consonants were chosen as the focus of this paper to limit the 
scope of the study. Because the reading passage (task 2) helped diagnose only the 
learners’ production of emphatics, a minimal pair test (task three) was prepared to 
diagnose their perception of emphatics. The results of the perception and production 
pretests showed that the learners have problems in both perceiving and producing 
uvularization (or pharyngealization in some studies on the phonetics of this category 
of Arabic consonants) as a secondary articulation with the consonants [t, d, s, ð].  

Therefore, a series of training exercises were prepared to train them on the 
perception and production of the four Arabic emphatic consonants [sˁ], [tˁ], [dˁ] 
and [ðˁ]. The first set of exercises was designed to teach them the physical 
articulation of these phonemes. These exercises are English near minimal pairs, 
Arabic minimal pairs in isolation (task 4) and in sentences (task 6), and sagittal 
diagrams (task 5) of the vocal tract. The second type of exercise is a controlled 
“colored rods” activity (task 7), the third a guided “Diapix” activity (task 8) I 
adapted from Bradlow to work with Arabic emphatics, and the fourth IS a 
communicative role-play activity (task 9).  

After each training session, the learners practiced at home and were tested 
using the reading passage and the minimal pairs as posttests for production and 
perception, respectively.  

Finally, an evaluation was made for the design of the diagnostic material, 
pretests, posttests, choice of the specific problem, and the design and presentation 
of the training material. 
 
 
2. Subjects 
 
Eleven students participated in this study. The first language the learners use is 
American English. All of them were at the elementary level of Arabic. None 
had had any exposure to Arabic before joining the Elementary Arabic class. 
Their parents are also native speakers of American English with no exposure to 
Arabic. The students’ age range is nineteen to twenty-one.  

Two tests were created to diagnose the students’ general pronunciation 
problems: A reading passage (Figure 2) and general interview questions (Figure 1). 
These two tests were deliberately prepared with all the Arabic consonants that 
were not in the English phonemic system. However, the general interview questions 
could not force the subjects to produce all the targeted foreign phonemes. Therefore, 
the reading passage was crucial for diagnosing the learners’ production of the foreign 
phonemes. The targeted foreign phonemes are uvularized consonants (emphatics), 
uvular stops, uvular fricatives, pharyngeal consonants, and the alveolar trill.  
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The learners had problems pronouncing uvularized consonants (emphatics), 
uvular stops and fricatives, pharyngeal consonants, the alveolar trill, short-long 
vowel distinctions, and linking words into larger units of intonation in the reading 
passage. Pharyngeal sounds [ʕ], [ħ] were pronounced as [ʔ], [h], respectively. 
Emphatics were pronounced without uvularization as a secondary articulation. 
Uvular consonants were pronounced incorrectly. The voiceless uvular stop [q] 
was pronounced as a voiced velar stop [g], the voiceless uvular fricative [χ] as a 
voiceless velar fricative [x], and the voiced uvular fricative [ʁ] as a voiced velar 
fricative [ɣ]. The alveolar trill [r] was pronounced as an alveolar flap [ɽ]. The 
diagnosis also showed that the learners pronounced long vowels as short vowels. 
Moreover, they had difficulty linking the phrases and speaking fluently about 
the reading passage. Due to time limits, emphatic consonants were chosen as the 
focus of this paper to assess the effectiveness of using articulatory, controlled, 
guided, and communicative activities in acquiring Arabic language foreign sounds. 
 
 
3. Emphatics and the Diagnostic Pretests 
 
Emphatic consonants are equivalent to English consonants [t, d, s, ð] but 
with uvularization as a secondary articulation in Arabic. Learners are usually 
unaware they are not pronouncing them correctly (i.e., with uvularization as a 
secondary articulation).  

It is very difficult for native English speakers to acquire emphatic consonants 
(Odisho, 2005). This is believed to be due to the absence of uvularization in English 
L1, which is the secondary articulation that accompanies the Arabic emphatics.  

The secondary articulation of emphatic consonants by Arabic native speakers 
is controversial. It was either described as pharyngealized (Ghazeli, 1977; Jakobson, 
1957), velarized (Kingston & Nichols, 1987) or uvularized (Herzallah, 1990; 
Zawaydeh, 1999). Zawaydeh (1999) analyzed the rightward spread of uvularization 
in Arabic emphatics due to tongue root retraction (RTR) that produces a low F2. 
Zawaydeh’s analysis was based on the way the formants move into and out of 
consonant closures, which is an important source of information about how the 
consonants are produced. Other investigators (Ladefoged, 2006; Ali et al, 1972; 
Abercrombie, 1967) agree that the backing gesture of the tongue distinguishes 
the uvularized consonants (emphatics) by dividing the vocal tract into two 
cavities: a small back (pharyngeal) and a large front cavity (oral). 

Each learner was inconsistent in producing emphatics in the reading passage 
production pretest. They sometimes produced them correctly and other times 
incorrectly, i.e., without uvularization. The reading passage (task 2) was helpful 
in diagnosing the learners’ production, but not their perception, of emphatics. 
Therefore, a minimal pair test (task 3) was prepared to diagnose both perception 
and production of emphatics. This task was also used as a posttest to track the 
learner’s perception and production progress after each training session. The 
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minimal pairs are words that are similar except for uvularization. One word has 
nonemphatic consonants [t], [d], [s] or [ð], while the other word of the minimal 
pair has the emphatic counterpart [sˁ], [tˁ], [dˁ] or [ðˁ]. The words are as follows: 
 

 
 
In the minimal pairs’ perception pretest, I pronounced the minimal pairs randomly 
and asked the learners to write in Arabic what they thought they heard. A binary 
code was used to record the results. For words with an emphatic consonant, if 
the learner wrote the emphatic consonant, the digit 1 was recorded; otherwise, 
the digit 0 was recorded. In the case of words with a nonemphatic consonant, if 
the learner wrote the nonemphatic consonant, the digit 1 was recorded; 
otherwise, the digit 0 was recorded. In the production pretest, the learners were 
presented with the minimal pairs written in Arabic and were asked to read them 
aloud, while I wrote what they pronounced. The results were recorded in the 
same way as the perception test. 
 

|+       |� 
 `a         دم

        -9�ر-N�ر
&zِ��hِرُُ        

 
The results of the perception and production pretests are displayed in Figures 
1.1 and 1.2 The x-axis represents the eleven students and the y-axis represents 
the eight items of the minimal pairs in section 4.1 above. The results show that 
the learners find it challenging to perceive and produce uvularization as a 
secondary articulation with the consonants [t, d, s, ð]. The results also indicate 
that the participants were slightly more accurate in the perception pretest. 
 

 
 

Figure 1.1. Perception Pretest 
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Figure 1.2. Production Pretest 
  
Figure 2 shows the percentage of accuracy in the perception (the blue column) 
and production pretests (the red column). The percentage reflects the accuracy 
count of all eleven participants. The results show that participants had 67% 
accuracy on the perception pretest and 59% in the production pretest. Thus, 
their perception was 8% more accurate. 
 

 
 

Figure 2. Pretest Percentage 
 
 

4. Training 
 
Training exercises were prepared to train the learners on the perception and 
production of the four Arabic emphatic consonants [sˁ ], [tˁ], [dˁ] and [ðˁ]. The 
first set of exercises was designed to teach them the physical articulation of these 
phonemes. These exercises included English near minimal pairs (task 4), Arabic 
minimal pairs in isolation (task 4) and in sentences (task 6), and sagittal diagrams of 
the vocal tract (task 5). The second type of exercise is a controlled colored rods 
activity (task 7), the third is a guided Diapix activity (task 8) I adapted from Bradlow 
to work with Arabic emphatics, and the fourth is a communicative role-play 
activity (task 9). Each session took approximately forty-five minutes.  
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4.1. Articulation activity 
 
Before starting this session, the learners were taught the International Phonetic 
Alphabet (IPA). All the minimal pairs were transcribed and presented to them 
on a piece of paper with the English translation. I pronounced all pairs and had the 
participants repeat them after me. They also practiced the listening discrimination 
minimal pair sentences by being asked to decipher the meaning of the sentence I 
spoke. This was intended to train them to improve their perception of the minimal 
pairs in context, especially because the meaning of each pair of sentences is different 
(positive versus negative). The sagittal diagrams were intended to make the 
learner aware of the tongue root retraction (uvularization) when producing the 
emphatics. Each emphatic vocal tract diagram was paired with its nonemphatic 
counterpart. The learners were asked to pronounce each emphatic/nonemphatic 
pair and to feel the difference in the tongue root retraction. For an explicit 
illustration, the learners were presented with the sagittal diagrams as in task (5) 
in the Appendix on a computer screen of the same size shown in the Appendix. 

 

 
 
Below is the pronunciation training schedule: 
 

Session 1 
1. Students record the diagnosis passage 
2. Perception test (minimal pairs) at the beginning of class 
3. Articulatory activity in class (minimal pairs and sagittal diagrams)  
4. Practice pronunciation of the minimal pairs by reading aloud and 

listening to the audio recording from the file “minimal pairs” on the 
course website and from the sagittal diagrams. 

 
 
4.2. Controlled Activity 
 
This activity is a colored rod activity (task 7), which was selected because basic 
vocabulary items like colors (white, green, and yellow) and shapes (rectangle, 
box, and cross) have the targeted emphatic phonemes. The activity forces the 
learner to produce the target phonemes without learning new vocabulary. Each 
of the three shapes was presented in three different colors and two different size 
parameters (length, volume), and each had a shadow because only the word 
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“shadow” has the phoneme [ðˁ] in this activity. I asked the learners to describe 
each shape by stating its name, color, and size. I also asked them to describe the 
shadow. I gave the learner the correct word order of an Arabic noun phrase with 
the name, color, and size of the objects (shape, color, then size). This word 
order is the mirror image in English: size, color, then shape (big yellow 
rectangle). Below is the pronunciation training schedule: 
 

Session 2 
1. Perception and production posttest one at the beginning of class 
2. Controlled activity in class 
3. Practice at home and with Teaching Assistant (TA) 

a. Practice pronunciation of the minimal pairs by reading aloud and 
listening to the audio recording from the “minimal pairs” file on 
the course website and from the sagittal diagrams. 

b. Write down and record phrases that describe the color and size of 
the different shapes from the colored rods file on the course website. 

 
 
4.3. Guided Activity 
 
I adapted This Diapix activity from Bradlow to work with Arabic emphatics 
(task eight). I chose it to train the learners to pronounce the emphatics while 
focusing on finding the twelve differences in the two pictures. This kind of 
training is helpful because, in everyday free speech, learners will not be as 
aware of their pronunciation of the emphatics as they are in the articulatory and 
controlled activities. This activity was important because many learners made 
progress in producing and perceiving most of the target phonemes after 
finishing the articulatory and the controlled ones. The learners were asked to 
identify the differences by looking at the Diapix on a computer screen. Below is 
the pronunciation training schedule: 
 

Session 3 
1. Perception and production posttest two at the beginning of class 
2. Guided activity in class 
3. Practice at home and with TA 

a. Practice pronunciation of the minimal pairs by reading aloud and 
listening to the audio recording from the “minimal pairs” file on 
the course website and from the sagittal diagrams. 

b. Write down and record phrases that describe the contrasts in the 
Diapix file on the course website. 
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4.4. Communicative Activity 
 
This was the last activity and, again, it was chosen to train learners to produce 
and perceive the target phonemes in a real-life context (Figure 9). The role play 
asks the learner to play the role of a cashier or a customer ordering pizza on the 
phone. This specific function is suitable for teaching emphatics because the 
different kinds of vegetables and their colors have emphatic consonants. The 
learners were presented with detailed information about their name, address, 
and the kinds of vegetables and cheese they could choose. The activity was 
repeated by giving the learners the cashier’s role, while I assumed the role of 
the customer. Below is the pronunciation training schedule: 
 

Session 4  
1. Perception and production posttest three at the beginning of class 
2. Communicative activity in class 
3. Practice at home and with TA 

a. Practice pronunciation of the minimal pairs by reading aloud and 
listening to the audio recording of “minimal pairs” on the course 
website and from the sagittal diagrams. 

b. Write down and record a dialogue with a partner from class. The 
dialogue should follow the directions of the role-play activity on 
the course website. 

 
 
5. Description of the Outcome 
 
5.1. Success Report 
 
In this section, I report the success found in the posttests. Four posttests were 
conducted to assess the learners’ progress. The first was conducted at the beginning 
of the controlled activity session, the second before the guided activity, and the 
third before the communicative stage. The fourth posttest was performed after 
the communicative exercise was completed.  

The perception and production posttests presented in Figure 3.1 were 
conducted after the articulatory training session. The x-axis represents the 
eleven students and the y-axis represents the eight items of the minimal pairs in 
section 4.1 above. Comparing the perception results with the production results, 
we find that learners do better in perception than in production, except for 
subject three, who scored 6/8 on perception and 7/8 on production. Comparing 
the pretest results with posttest one results, we find that subjects either made no 
progress or their accuracy had a one-point increase. 
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Perception Test1 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Production Test1 
 

 
 
 
 
 
 
 
 
 
 

Figure 3.1. Perception Posttest 1 
 

However, the interesting results can be seen when we group the results of the 
eleven subjects together. By doing so, we can better assess the accuracy by 
comparing perception and production and by comparing the pretests with the 
posttests. In Figure 3.2, we find that subjects’ accuracy was 79.55% in 
perception posttest one and 61.38% in production posttest one.2 This means the 
subjects’ accuracy was 18% higher in the perception test than in the production 
test. Recall that the subjects’ accuracy in the perception pretest was 8% higher 
than in the production pretest. However, this gap more than doubled in posttest 
one, because perception accuracy jumped from 67% in the pretest to 79.55% in 
the perception posttest one, i.e., a 12.55% increase; in contrast, the production 
accuracy increased only slightly, around 2%, from 59% to 61.36%. 
 
 

                                                           
2  In all of the charts, the blue columns show the results of the perception tests, and the red columns 
show the results of the production tests. 

Perception Test1 

Production Test1 
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Figure 3.2. Posttest 1 Percentages 
 

These results suggest that the articulatory training session helped improve 
learners’ perceptions of emphatics but was not very helpful in improving their 
pronunciation of emphatics. In the articulation exercises, the English near minimal 
pairs helped make learners aware of uvularization in the words that have the 

mid-back vowel [�]. English learners are usually unaware of uvularization in 
such words because, unlike in Arabic, English uvularization is allophonic, i.e., 
the meaning of such words does not change if we pronounce them without 
uvularization. Arabic minimal pairs in isolation helped learners identify the 
contrast between emphatics and their nonemphatic counterparts because the 
minimal pairs have different meanings, i.e., they have a phonemic difference. 
The Sagittal diagrams helped guide the learners as they practiced the tongue's 
articulation. The Arabic minimal pairs in sentences created a helpful context.  

The perception and production posttests in Figure 4 were conducted after 
the controlled training session. The results in Figure 4 show that perception accuracy 
is approximately 86%, while production accuracy is approximately 68%, meaning 
perception accuracy is still 18% higher than production accuracy. This is similar 
to the results of posttest one. However, there is a 7% accuracy increase in 
perception posttest two and production posttest two. Although this is modest, it 
is better than the 2% increase in production accuracy in posttest one. 
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Figure 4. Posttest 2 Percentages 
 

The controlled activity aimed at raising awareness of the contrast between emphatic 
and nonemphatic consonants while fulfilling a language function, i.e., describing 
the size, color, and type of an object. However, the subjects’ different learning 
styles and the complex syntactic structure involved in this activity might explain 
why the accuracy increase is modest. Learners had to focus on the structure of 
the Arabic noun phrase while producing the emphatics; thus, the emphasis on 
the emphatic consonants was less than intended.  

The perception and production posttests in Figure 5 were conducted after 
the guided training session. The results show a significant increase in production 
accuracy, from approximately 68% in posttest two to approximately 84% in 
posttest three, leaving the gap between perception and production accuracy as 
little as 5.68%. This, in turn, shows that perception accuracy increased only 
slightly from approximately 86% to 89% (roughly a 3% increase).  

These results suggest that guided activity is the most effective for 
improving learners’ accuracy in pronouncing Arabic emphatics. Again, this may 
have to do with learning style, the fact that the subjects enjoyed the activity, and 
the real-life function of spotting minimal differences in almost identical 
pictures. This also suggests that the less-controlled activity is most helpful for 
improving the production (pronunciation) of emphatics. 

 

 
 

Figure 5. Posttest 3 Percentages 
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The perception and production posttests in Figure 6 were conducted after the 
communicative training session in the last training session. One important 
finding is that the accuracy gap between perception and production accuracy is 
around 2%, i.e. production accuracy is only about 2% less than that of 
perception. However, it should be emphasized that accuracy is already high in 
both perception (around 92%) and production (90%). Perception accuracy 
increased by 2% from posttest three, while production accuracy increased by 
around 6% (from around 84% to around 90%). 
 

 
 

Figure 6. Posttest 4 Percentages 
 
These results suggest that the communicative role play was also helpful in improving 
the learners’ accuracy in producing Arabic emphatic consonants. 
 
 
5.2. Intersubject Variation across Traning Sessions 
 
In this section, I would like to highlight the intersubject variation that we 
observe by tracking the progress of each of the eleven learners (indicated by the 
colored lines in Figures 7 and 8). In Figures 7 and 8, the x-axis represents the 
five tests: the pretest and the four posttests. The y-axis represents the eight 
words in the minimal pair list of words in section 4.1. The results show that the 
accuracy of different subjects increased in different training sessions. For 
example, the high perception accuracy of subjects one and ten in Figure 7 was 
achieved as early as session one, the articulatory training. In contrast, subjects 
four, five, seven, and eight achieved a high perception accuracy after session 
two, the controlled activity training. 
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Figure 7. Perception tests of each subject 
 

Similarly, in Figure 8, we found that the high production accuracy for specific 
subjects (particularly subjects one, three, five, and seven, followed by subjects 
four, eight, and ten) was achieved after session three, the guided activity. Subject 
eleven, on the other hand, achieved a high level of accuracy in pronouncing the 
Arabic emphatics after session four, the communicative role-play activity.3 

 

 
 

Figure 8. Production tests of each subject 
 

These results suggest that the different types of activities (articulatory, controlled, 
guided, and communicative) can help learners to varying degrees. This, in turn, 
points to subjects’ different learning styles, making it necessary to employ these 
different activities when teaching Arabic pronunciation to native English speakers.4 
                                                           
3  Cf. Figure 9 in the supplement for explicit charts of the performance of individual subjects. 
4  Cf. Figure 9 in the supplement for explicit charts of the performance of individual subjects. 
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5.3. Evaluation and Reflection 
 
In this section, an evaluation is made for the design of the diagnostic material, 
pretests, posttests, choice of the specific problem, and the design and presentation 
of the training material are evaluated. First, teaching uvular consonants before 
uvularized consonants “emphatics” might make it easier for the learner to achieve 
a native-like pronunciation of emphatics. This is because teaching primary 
articulation might be easier than teaching secondary articulation. However, more 
research is needed to ensure the validity of this choice.  

Second, training sessions are required and practice at home must be 
controlled. By asking students to record their training in the language lab, I can 
control their time spent on training. 

Third, the articulation exercises and the guided practice exercises were 
very successful. Therefore, more of these should be used in the future.  
Fourth, role play can have less text and directions for upper-level learners. It 
can have more visual material, such as pictures of the places with signs for the 
proper names and a menu for the vegetables. This way, the activity will be less 
guided and more communicative, helping the learner practice pronunciation in 
situations similar to real-life interactions. 
 
 
6. Conclusion 
 
This study investigated the pronunciation problems of English learners of Arabic as 
a foreign language. By preparing a diagnostic test as a reading passage, I could 
identify six areas of learners’ difficulty in Arabic pronunciation: uvularized consonants 
(emphatics), uvular stops and uvular fricatives, pharyngeal consonants, alveolar trill, 
short-long vowels distinction and linking words into larger units of intonation in 
the reading passage. The major goal of this paper is to improve learners’ 
perception and production of Arabic emphatic consonants [sˁ], [tˁ], [dˁ] and [ðˁ]. 
A series of training exercises were prepared to train them on the perception and 
production of these four Arabic emphatic consonants. The first set of exercises 
was designed to teach them the physical articulation of these phonemes. These 
exercises are English near minimal pairs, Arabic minimal pairs in isolation (task 4) 
and in sentences (task 6), and sagittal diagrams (task 5) of the vocal tract. The 
second type of exercise is a controlled colored rods activity (task 7), the third a 
guided Diapix activity (task 8) that I adapted from Bradlow to work with Arabic 
emphatics, and the fourth a communicative role-play activity (task 9). 

The results show that the learners achieved a high accuracy rate in 
perceiving the emphatic consonants after the articulatory training in session one 
and the controlled training in session two. In contrast, the high accuracy in 
pronouncing the emphatic consonants was achieved after the guided training in 
session three and the communicative training in session four. These results 
suggest that the articulatory and the controlled activities are more suitable and 
effective for improving learners’ perceptions of Arabic emphatic consonants. 
They also suggest that guided and communicative activities are more suitable and 
effective for improving learners’ pronunciation of Arabic emphatic consonants.  
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Moreover, the results show that certain subjects achieve a high perception 
accuracy after the articulatory training in session one, while others do so after 
the controlled training in session two. Similarly, certain subjects achieve a high 
production accuracy, suggesting that the learners have different learning styles after 
the guided training in session three, while others do so after the communicative 
training in session four. These results suggest that the various learning styles of 
the subjects and the amount of training play key roles in achieving high 
accuracy. This, in turn, highlights the necessity of employing various types of 
activities to teach Arabic pronunciation. 
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Appendix 
 
 
 
Task 1: 
 

General Interview Questions 
 

ODَ؟ ھ� ��� ُّDL
 
�a; �2&ك؟ 
 ا�)&�'#؟ ?Z0 در+p �7# أي�
�a; #7� ف&(

a؟ أو [9
 
�V9� أ!� '#؟ا�)&� درا+# ��أت p+ا�)&�'#؟ در a;  ً�W� أو  ً/D- ؟ أو#$+ 
 ا�Cz&؟ �)� او ا��0Dح �� أp5؟ �� أي -	�
 ا�)&�'#؟ 
�رس ���ذا�
�a; |ط�� 	؟ -OW� 

)�Z؟ ان 
�| ��ذا� 
�Zھ &�ّ�
 Z0? ؟�Dا� 
�a; #0mو Z;c
 Z; ؟ !�م؟V9؟ �� و�	ھ 
�a; �Ld 	- ؟O9
=�2 a; ؟ أخpjوأ 

 
 
Task 2: 
 

Reading Diagnosis Passage (Production Pretest and Posttest) 
 

& وا��
	 ط)�م ا�NُW�رِ و أ?ُ)ُ� , أ��� -	 ا��0Dح ��ا�	 ا�2��ّ# ا�&ا�ِ)#, ا+�	 ظ�ھِ& ا�zِّ/ل وأ�5 ظ&!� ِّ��

&�j,ا 	ا=h� ً���f &W�,ا 	ا�]&+ V
َ� أِ�|ُّ ا���Nطaَ وا�ZَDََ0 وا�ُ��ُّ . أ
$�وَلُ ا���Lرَ وD2'َ& ا�)$|ِ . 2

 َZ�َ(َرَ وا��'Lوا� َ̂ 0Lط� وا��N0ا=ِ'َِّ# . وا�h7ٌِّ �ِ����اد ا�	أ!��ً َ.ـ$ 	مِ وأ+9�َ9ُِ< , َ.ـ�ا=�(َّNُ.&-َِ# ا� 	وَلُ ا��7اءَ -�$َ
أ
 ِ&'-�D(ـ)�مِ . �7َ9ِ&!ِ� ا�N��ِ� ُّ�.َُ2$��� أ &َ'D(َبُ ا�&َdأ .Z�(ا+�9$�فِ ا� Zَ0? ً#َ��
'َ? hُـjُآ &ِCُّzا� �َ(� .	- ِ#َ
N(ُا� 

ِ̂!َّ# وأُ�ِ�ُ& -	 ?�رِبٍ ?ُ&بَ �َ'9	 
َ)ِ&-�نَ ��ذا أ?&أ؟ أ?&أُ ?ـDَِ#ًّ �2 ا�Iـ&ون , أ�� ?Z0 ا�$�م. أ�3ُ0 ?ـ0َُّ)# ?ـِ&ِ� ZَCَ-
VN+�ُا�! 

 
 
Task 3: 
 

Minimal Pairs (Pretest and Posttest) 
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Task 4: 
 

Articulatory Training 
 

 
 
 

Task 5: 
 

Proprioceptive Feedback 
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Task 6: 
 

Listening Discrimination 
 

 
 
 
Task 7: 
 

Controlled Activity 
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Task 8: 
 

Guided Activity 
 

 
 
 
Task 9:  
 

Communicative Role-Play Activity 
 

ل ا��َّور »ا�7ّ"�ن أو ا�ُ,;-�ي«: ا�وَّ  
Zَّ'L
  َOَّ5أ |
N
 �dرع -	 أ+]�» «ط/ل �0&ي إ+�	«: ;����9	 �
�0=< و2$�اOَ5 إ+�O أ2�ِ . ا�9
W�ن 2
V �'9^ا 
O

�)��# ر?a ط/ل ا�� ��
�)# ر?Id aَّ# -	 و+0)'�، ووا <ِ��َّNا�ّ&ا�ِ< ا� 	ل �$�!# -/ِّzا� .Zُ? >=�0
�  َOَّ5أ �!&
 

»Z'��
�05
	 «وأ�W+«،  َOَّ5ري «�'3» َ«، |

ZُW: ا���9'# وا���Lُر �'��ء 0m$# اطُ- &Wأ� ،&�jوأ &Nُ- 
aِوط��ط ZDََو� .Zُ? >=�0
�  َOَّ5أ �!&
» Z'��َ9» ا�	ة ا���2# -��.ا�Cz& �)� ا��اِ  


C  ا��َّورَّPا� :»JQ
»ا�%  
Zَّ'L
  َOَّ50'< أ

O؟ �� و2$�اO5 ا+�O , ظ0	 أ�� �'9^ا«: �����9	 ا��أ. ا�9
W�ن 2
V �'9^ا �- « َّaُ6 لاc+» Zھ �!&
 

Z'��

ZُW: ا���9'# ا���Lر َ+a�� « ِّa؟ أو ��jُر» «+�Wري؟ أو ُ- &Wأ� &�jوأ &�� و�ZDََ ط��طaِ و -Nُ&, وأ
. �W&اء و0m$# �'��ء 0m$#: ا���9'# ا�(�0 أ5�اع َ+aِّ . وز!9�ن  
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 ,��" ����1   
   ��m)# ���� ا,ول 

  
  
  

  ا��9�ل ا�
7�ي -	 
�ر!�'# ا�
7# ا�)&�'# �#7 5�6'#
 
 
 
 


Code Switching  a9 ا��9�ل ا�
7�ي!)09&  .��+* }'�ا+9&ا
'('# �� ا+9&ا
'('�ت ا�9�ا�Z �'� ا,-&اد وا�(���2ت، 
�'9)C� 9'�، أوW
9L� �'97� �'� Z�mت و��

'�'# ا�
�7ت .  �$�و�# ;(9� #��L7�!# ا�
و��وث ا��zھ&ة أ�& �d=< -	 ا��&ا;^ ا�

#'0$m,ا .��(� V

'�	�j �� Z�($+ O�h/ل ��n$� ھhا 2(
... (# �)o ا���I!� ا��&
�z��� #N0ھ&ة �� �$z�ر ا2��9m	، �7�ي و

'a ا�
7# ا�)&�'# �7'& ا�$�ط�C� �'I؟(
  اdb]�ل ا�hي ط&ح i�W5 ھ� ھZ ا��9�ل ا�
7�ي �0َ$َ# �$�ء، أم َ�َ(& n2&ة أ��م 

'
(
 &!�N
 	- i9'��(- 7�ي و��ى
  .a ا�
7# ا�)&�'# و
��!� ?'�i9 ا����-#و�� �'� أھ�اف ھhا ا��0{ إ�06ت أھ�'# ا��9�ل ا�
وz5&ا �DL��'# ا���`�ع آ6&�5 ا�I'�م ��را+# �'�اvC$���� �'$'(9�� #'5 ا2��9mf	 ا�]�	 أ6$�ء �m< ا��)N'�ت، �� 

aC'+و��ر ،�C� �'I7# ا�)&�'# �� .'& ا�$�ط

0# ا�N� �'9Cm�� �'9'5إ�]9&و �'

D$� إ�V أن �
�9�ل. j/ل إ�2اد ا+��9رjو 

'a ا�
7# ا�)&�'#(
 	- f�(- 7�ي دورا
��ل ا��9�ل �� �7# إ�V �7# أj&ى -	 ،ا� �ً!�7� v2^� أو 	ء .'& ط0')	d �m�! f i5وأ 

a
 .ا�ZDW ا��را+	 و�I=�2 Z[X! f أ��م �2
'# ا�9)
  

��	
  ا��9�ل ا�
7�ي، 
�ر!�'# ا�
7# ا�)&�'#، ا�
7# ا�5�n'#، اb.��س ا�
7�ي:ا�/�,
ت ا�,.-
 

 
���D�  

  

9)0'& �2 ا,.&اض، و�� . 
)09& ا�
h. #7اء �
)ZI وأداة �
W]&، و�m&ا �5� ا��I9م وا�&?	� #
-C	 و+'

�9 2
V ��?	 ا��In-�تW$5 و02&ھ� ،�$[�� �I(ل ا���D
fا �� Z()
و�V9 5]�ن . Z[X5 �C�/j ا,-]�ر و
z�� Z; ت�n!��
 �CX! يhا� a��(��� a=ل دا�D
2
V اط/ع ���9& وا ،#'�
9
� ا��f�)ت ا�(L� 	- #

#'5�6 #7� a
(
  .ا�D9?fد!#، ا��'�+'#، ا2��9mf'#، وا�9)
'�'# ;�ن f �� �$� �� إ�mدة �97$� ا,م، و
 a
(
 V
2 &'z$ا� >NI$� f�0?إ ��2
V �(�ل 
�ر!3 ا�
�7ت -	 ا�9W&ة ا�&اھ$# !/ >
Nإن ا��


'�'# ا�
�7ت . $#ا�
7# ا�)&�'# �� ا�$�طI'� �7'&ھ� ,.&اض ��09!(
وھhا �� د-)$� إ�V ا�79dfل -	 �(�ل 

> �$i، و$05	 2
'i أ-]�ر�5N$5 �!&z5 إط�را i
(m5'# و�nا ا��0{ 2$�ان . ا�hC� �5&9j7�ي "و?� ا
ا��9�ل ا�

9
� -D�ل " -	 
�ر!�'# ا�
7# ا�)&�'# �#7 5�6'#L� 	- ھ&ة�zا� i
�C� >+ه �� ا+9)��ل وا�$z�f ���

�ر!�'# ا�#'0$m,�7ت ا
�j �� �0D5 O�h/ل ���I$� ھhا �)��(#َ �)o ا���I!� ا��9)
I# ����9�ل ا�
7�ي . 

	�'
(
 .�� �$z�ر ا2��9m	، ���5	 و
  

                                                           
1  E-mail: saidbarrimi55@gmail.com 
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  ا��را�� ا�����9
  
 ا�-��ل ا���Bي  .1
  

 Zjى دا&jأ Vل ا����9ث �� �7# إ��I95ھ� ا #'I'0N95'�ت ا���
!)09& ا��9�ل ا�
7�ي ��| ا��0�n'� -	 ا�

#  �NL� (Grosjean 1982: 7)ب3W5 ا�m أو ��وھ� أ!�� ا��9�ل ا����Z �'� �97'� دا�Nj Zjب وا

وW'- i-&2'�ن ;�ك ���)�
'# ا�9	 �C'- &�9�! 6$�='� ا�
7# -	 ا�I95fل �� �7# إ�V أj&ى -	 ��D9$ ا�]/م 
�'97
ل Ldٌ� آjَ& و!��ث ذ�c�َ! ���$2 �0��. Oَ  (Cook 1991: 174) 2$��� !]�5�ن 2
V درا!# ���

 #7� Vا����د6# إ� �
7# .'& ا�9	 �C� Z�+، أو 2$��� !�0أ Ldٌ� ا���!{ �
7# �)'$# و!ZI9$ -	 و+� i0')'-
6��9'� �
97'. أj&ى�
� ZD�! ك �7�ي�
أو �9)
�	 ) O�h� �)Muysken 1995: 47 -���9�ل ا�
7�ي +

#'0$m,5'# أو ا�n7# ا�
����C ا�
7�!�ن، -C$�ك �� !)09&وا��9�ل ا�
7�ي �� �'� ا�z�اھ& ا�. ا� �
9jا 	ه9 
2
V أن  �;k! �� ھ$�ك �'� 	- ،#7
ا��9�ل ا�
7�ي -	 ا��(�9)�ت ا�9)�د!# "�Cz&ا �� ��zھ& -��د ا�

#�!&D.'& ا� 	9)0'& �2 ا��)�5
� Z=�+�ا� �� |�$! f �$'(� �'�
[9�
� &-�!) " ���  .)17: 2017ا��Xر-	 أ
�ت ا�)
�'# ا����I# -	 ��`�ع ا��9�ل ا�
7�ي -	 -D�ل و�)� اfط/ع 2
o(� V ا��را+

�'n�
�0!$� -	 ا�راء �� ?Z0 ا��0 �5�m0'# و$m,5'# وا�n�7ت ا�
-C$�ك �� !&ى �cن ا��9�ل . 
�ر!�'# ا�

&��!# -)��#، و�� �'$aC ا�
��5	 وا�9&��ي أر9�5�ا  #')'

a ا�
7# ا�5�n'# ا+9&ا(

'a و(
ا�
7�ي أ6$�ء 

وا��0�{ وا�9&��ي +'&ت أ;/ي  )Vivian Cook( ، و-'W'�ن ;�ك)Ernesto Macaro(��;�رو 
)Sert Oclay(، �dا&; �W'9+ 	5��
 و�� �'� ا��)�ر`'� �W]&ة ا+9)��ل ا��9�ل ا�
7�ي 5(� ا�
)Stephen Krashen (#'('0Nا� i9!&z5 ل/j �� / #!&NWا�)The Natural Approach( #��jو ،

�CWت ا��/j�ُا�� #'`&- #�)Comprehensible Inputs.(  
 	- �'
j�9ا�� |

'a ا�
7# ا�)&�'# �
$�طI'� �7'&ھ�، -�$(� أن أ.(
و��� أ�D� �$5د ا���!{ �2 
ا�cXن ا�9)
'�	 !�)�ن وراء �
�غ ھ�ف أ+�+	 !Zn�9 -	 إ.��س ا��9)
�'� �7�!�، و!)09&ون اf^5fقَ 

و�]� ھZ �� ا���Z�9 أن 5]�ن ��NL'� . &.�ب -'iإ�V �7# أj&ى .'& ا��Cف 
��'&ا +'��، وأ�&ا .'& �
�cXن ھ�
i ا��zھ&ة ط�ال ھhا ا��?p؟ وھZ ھ� �hC� �Iا ا���ء -	 ;Z +'�ق؟ ھZ �� ا���]� أن !]�ن 


'�'# �W'�ة و�'3 5��2ً �� ا��)'�Iت ا�9)
'�'#؟ ا�(�اب �)| و�&;|(
 #')'
�]� . ا��9�ل ا�
7�ي ا+9&ا
�# m'�ة �2bدة ا�$- &z	 �o( أ-]�ر�5 ��ل ظ�ھ&ة ا��9�ل ا�
7�ي -	 !�0و أن ھhا ا��0{ ?� !]�ن -&

��| ا�9(&�#  ،i9'�7ت وأھ�
ا�DW�ل ا��را+'#، �� j/ل 
��!� أ�&ز وظ�=- iW	 D-�ل 
�ر!�'# ا�
#'5�n�7ت ا�

'�'# ا�(

)�!� �� ا�0L&اء -	 ا�
��5'�ت ا���j #'I'0N9# -	 �(�ل � #
!�Nا�. 

 
 

ل ا�- .2,�-�
ب ا%�
��CأPا� �Bء ����1 ا��
�Gي أ�Bل ا���� 
  

&j� p?و �� ZI9$5 �(ً'�m �$5c� ھ& و5)9&ف�z9�2 ا� َّZL9$� . Oذ� �� a؟ وا,ھV9� �[� ...ذا؟���  

Czُ& ا,���ث ��ل ھhا ا���`�ع أن ا,+�0ب ا,;�I95f �2ً�'d &nل ا���ر+'� �� ا�
7# ا��Cف 


0#، إ�V ا�
7# ا,و�V �2!�ة و�� �'$�C ا,+�0N0$�ء ا�����9 وا�)/?�ت ا���'�# �< ا�� Oب ا��(�ز!# وذ�
 #)��(� Vا,ذھ�ن، إ`�-# إ� 	- �I��2 VI0! V9�� ا���ء 2
d V	ء �)'� ذي أھ�'# '
�
و;hا 

�Z[X� �C أ-�Z دون ��m^ ا�
7#: ا���`��2ت أو ا�I�ا�2 ا�
7�!# ا��)�Iة&dوا�$��!# و ،#'-&Dا� .
و-	 ھhه ا����#، !a9 . ن ا��9�ل ا�
7�ي ھ� ا+9&ا
'('# �a!�I9 ا��)$V ا��DI�د، -�)Sert) 2005وو-Iً� �ـ 

 �، �� )Sert 2005: 6(ا+9)���i �9($| +�ء ا�aCW و����2ة ط
0# ا�
7# ا�Z()� #'5�n ا�9)
a أ+ZC وأ��
m �� �C)وا� p?�ا� �� &'n[ا �� !�-& ا�hوھ ،#'
�j |5/ل 
^و!�ھo(� V$(�� a ا�]
��ت -	 �aC97 ا,�


�� ;�p5 ا�0'�# ا�
7�!# دا�2# ;�ن ا�)�Nء واb?�0ل 2
V ا�9)
a أ;0&، . ا���رس، و!�I> ا��Cف ا��$X�د[-
 ،#'

aC97 ا,�� aC90ط�L� a9

0# �&ا�# أ;���$2 &0 Nا� &(X! }'� ،&n;0# أ
Nا� �'� Z2�W9و;�ن ا�



 

 ا��9�ل ا�
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�ر!�'# ا�
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aC(� ء 2/?�ت�$� Oذ� ZّC�َُ!و .�I� 7�ي
!�# m'�ة، إن 
a ا+��n9ره �I!&N# و�hCا ?� !]�ن ا��9�ل ا�
#�'
+ . #I!&Nن ا��[

7# ا��Cف أ!ً��، �]� -	 �)az ا,�'�ن ��� >')X9ا� <'I�
 �[�! i55$]& أ fو

  .ا,;I�9� #'��(- &n'> ذ�O ھ	 ا�)�دة إ�V ا�
7# ا,م
  
  
3. ��C
Pا� �Bي !  ����1 ا���Bا�-��ل ا�� TQ
 وظ
  

 .�S.L.T ا�]9| وا��f�Iت ا��&
N0# ��9ر!3 ا�
7# ا�j �� #'5�n/ل ا��0{ واfط/ع -	 �(��#2 �
 Sertو?� ��د �)��C +'&ت . ا
�� �$� أن �
�9�ل ا�
7�ي داZj ا�DW�ل ا��را+'# وظ�=� �2!�ة

)2005( �ًI-و i97� Z!�09� م ا���رس�I! }'�
7''& -	 ا���`�ع،  	- Z�(9�! ي !&ى أن ا��9�لhا� ،
#X?�$ع ?'� ا���`��
� .+ V
(- Vف إ��C7# ا�

'a ?�ا�2 ا�
ZI9$! ،#7 ا���رس �� ا�(
Z'0 ا���nل، وأ6$�ء 

 V7# ا,و�


O ا�
�L1 (#z(ا� 	- �C�!ر�
 a9! #!��5 #NI5 ح&X� . #0
Nا�095ه ا� i'm�
 a9! ،#ه ا����hھ 	-
 #'
). Sert 2005: 6(�5� ا��)&-# ا�(�!�ة �� j/ل ا��9�ل ا�
7�ي و�����9	 ا�W9+fدة �� �aC97 ا,�


N/ب ) 1998(و!&ى ;�ل � #Iا���� V7# ا,و�

a ا�(
 #�&)
) L1(أن ا���ر+'� ?�درون 2
V ا+79/ل 

7# ا�(�!�ة � aC�C- دة�!^�)Sert 2005: 6 .( #-7# �)&و� �� ��'{ !9I&ح إ�X5ء را�)#'
) ا�
7# ا,�

 أي ،ا��)$V ا�hي !9'� ا��`�ح�$ZI ا���9�ى ا�(�!� و) ��9�ى �7# أ�m #'0$m!�(إ�V �7# .'& �)&و-# 
i�/ا���رس وط �'� Zا�9�ا� #'
�2 &'�'9� ،#'5�n7# ا�
و�� . اN5f/ق �� ا�
7# ا,و�V �0$�ء �m& �5� ا�

 وھ	 ZI$! ���$2 ا���رس ا�&+��# �]
Repetitive Function( �9(�'� ا��ظ�=� أ!�� ا��ظ'W# ا�9]&ار!# 
 V
2 �';c9ا�9�`'� وا� Zm97'�، �� أ
 Sertو�< ذ�O، ذ;& . أھ�'# ��9�ى ا�
7# ا��Cف وا�aCW ا�W)�لا�

)2005 ( �C'- ت .'& ا��&.�ب�';�

]&ار ا�9)
'��ت ���
7# ا,و�k! �? Vدي إ�o(� V ا�� Vه إ��)
fأن ا

&�m# ا���رس  V
2 	
�O�h !��9> ھhا اf+9)��ل �hل ). Zn�)Cole 1998: 11-22 ا��92fد ا�]

��ل ا+�L9ا�aC أ?VD در�mت ا��hر، , V���; #0
Nا� Z()
i5 �� ا���Z�9 ا��?�ع -	 �2دات +'�# 
#'�[2 v=�95 �D�5ف و�C7# ا�
�. 

  
  
4. ��C
Pت ا�
Bي !  !�6ل ��ر�<�� ا���Bل ا�-��ل ا��
,�-� ��6رات ا�,-+H;" V�66ن ا
  

� �C'
2 <W9و.'& ا�� ،#[=�Xاھ& ا���+'����5'# ا��z7�ي �� ا�
'� ا��0�n'�، إذ 
)09& ظ�ھ&ة ا��9�ل ا�
9
k� �'� pW!� و�)�رض �C���(9+f داZj ا�DW�ل ا��را+'# ��2#، و-	 jدت ا�راء وا���ا?�، وا�(


0$'# 2
V وim ا�DL�صm,5'#، أو ا�n7# ا�
إذن �� ھa أ�&ز ا���ا-)'� �2 ا+9)��ل ا��9�ل . 
�ر!3 ا�
  ا�
7�ي، و�� ھa ا�&ا-��ن �hCا اf+9)��ل؟

 
  
 ) Ernesto Macaro(إر5'�9� ��;�رو  . أ
  

2
'�C ��;�رو ��?z5 iW&!# ا��)��(# ا��)&-'# V$� 	9ا� #!&z$ا,+3 ا� ��) Cognitive Processing 
Theory( a9! 	9ا� #I!&N3 ا�W$� a9
 �C$!^L
 ا�9	 
9�?< أن ا�I!&N# ا�9	 �C� a9! إدراك ا�
7# و�)��(�C9 و

hا� Z2�W9
 }'�
L^!� أ5�اع ا��)
���ت ا,j&ى  �C� Zmا���ى �� أ #
!�Nا;&ة ا�hوا�  #
ا;&ة ا�)��
 &'. #'5�n7# ا�
��| ��;�رو أن ا�
7# ا,و�V وا� #!&z$ه ا�hھ i��I
ا����ح �hCه ا�)�
'�ت، و��� 

Z[X� i أ-�j �� Z/ل �2د �9^ا!� 'n�
 a9! 	$ھhا� a)(وأن ا�� ،#
DW$� #'�'ھ�W� |?�ا� 	��9�ُ$9َ'� -


f�Dت fا�9(�� ا 	و�����9Z�9ا��� �'X$ .( 7�!'� ا,ول
� ;Z �� ا��)(�'� ا�'X$
 a9! ،&jآ V$(��

# ا���ى، 2$��� !��ول ا����9ث ا�n$�=	 ا�
7# �)��(# ا�
z5 ،#7ً&ا ,ن !�Nا;&ة ا�hا� 	، -	5�nوا�



 

 	�!&� �'(+ 
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#'5�n7# ا�

f�Dت ���fا �� &'n[� 9]�ن أ?�ى+ V7# ا,و�

f�Dت ���f7# ا,و�. ا
V و�O�h -�ن 
(�ھZ ا�
#'5�n7# ا�

a ا�(

a ا�
7# ا�5�n'# ھ� 
(�ھZ أداة أ+�+'# -	 (
 #'
2
'�C . أ6$�ء �2 V$� 	95'# ا��nا� #!&z$وا�

#'-�In2��9'# ا�mfا #!&z$ا� 	ره ھ�D
و
X'& ھhه ا�$z&!# إ�Sociocultural Theory( ، V (��;�رو 
	
jا���ار ا��ا) Inner Speech(،ت د�� i� ��5نbأنّ ا 	$(!و  ،iد��)!و i0ط�L!وره و��! 	
jا

 f �C2ات و�&اhار ا���
	 وjا��ا &'[W9ا ا�hأو !�09)�ھ�، وھ #�+��ور��� !i�/j �� hL9 ?&ارات 
 V7# ا,و�
��� fن إ�[!)Macaro 2009: 37( a
، وأ6$�ء ھhا ا�W9]'& وإ��ن ا�)�
'# ا�9)
'�'# +'N&ح ا��9)

  .��ا?� ا2��9mf'# وا��In-'# ا�9	 !70	 ا��C(� Z��(9 وا��C$2 &'0(9أ+�
# �2!�ة �2 ا��W&دات وا�9)0'&ات وا�
و��� أ�dر إ�'i ��;�رو أ!�� ھ� أن ا��9�ل ا�
7�ي !���2 ا���رس -	 d&ح ا�9)
'��ت 

| �Cmا أ;0& 2
V ��9�ى ا�o(0; aCW ا�z�اھ& ا�
7�!#، دون ا�N�fام N9
واmb&اءات ا��)�Iة ا�9	 

�h� 7#، و
-/ " f O `'& -	 ا+9)��ل ا�
7# ا,و�- V	 �Zn ھhه ا���ا`<، �'{ !I�لأ!�� ���m^ ا�

�W& ا;��9ب ا�
7# ا�j �� #'5�n/ل ا+�L9ام ا�
7# ا�5�n'# ?�ر ا�b]�ن #!&z5 أي V
" !�]$$	 ا�)n�ر 2

)Macaro 2009: 37 ( Z!�(
 	- #��(- #
إ`�-# إ�V أن ا+�L9ام ا�
7# ا,م داZj ا�ZDW !ُ)09& و+'
;�
�'{ �� !N0�$�ا ��| ��;�رو + ،aC$� o(0ت ا��-&D
 	- a[�9ا� |(D0#، -�� ا�
Nت ا��

aC'- &6k

��ا ا�]�C$� &'n �)� و�� (9! a� 	9ف ا��C7# ا�
و?� أ`�ف أن ھ$�ك . �
�C'm�9ت ا��Dر�# ���

| و?�9 و�Cmا ;[� �!&'0	 X!&ح ا���رس �)$�ھ�، -	 �'� أن N9

��ت ا��(&دة ا�9	 NDا�� o(�
ا,�& f !��9ج +�ى ا�I95fل إ�V ا�
7# ا,م �'�9�2| ا�N/ب �)$�ھ� و!]ّ�5�ا ?���+aC ا�n$�=	 ا�hھ$	 

aC� ص�Lا� . Zn�,ام ا�L9+f�� i'��! �� V-�]�رو !�2� إ� 	و�����9)Optimal Use( 7�ي

�9�ل ا�� 

�ر!3 ا�
�7ت ا�Z� #'5�n ا�6c9'&ات ا���رة ا����9. داZj ا�DW�ل ا��را+'#، ,- &�! f i5	 d	ء 	- #


 �'97

0# إ�m V�اaC97� |5 ا,و�V، أو �2م إm&اء ��Iر�5ت �'� ا�Nب ا�095ه ا�hm �2م 	- ��[
 i0��
 #'5�nوا� Vا,و�)Macaro 2009: 38 ( Z0? �� اء�+ V7# ا,و�
-�f+9)��ل ا,�Zn ھ� أن 
�Z�(9 ا�

0�ط#، وو-> �)�!'& !��دھ� ا���رس، و!(| ا���رس أو ا��9)
a �]� -	 +'�?�ت ���دة و��ا`< ��
 aھ��
�a9! f V9 ا+��n9ر ا�
7# ا,و��j Z[X� Vط¢، و
L&ج �C`&. �2 ا�9)
'�	، و��ل أن  �C� 9^ام�fا


�I=�2 �0D أ��م اf;��9ب ا�
7�ي ،#!�7

0# ا�Nرات ا��C� &!�N
 	-.  
 
  

 )�W'9+)Stephen Krashen ;&ا�d  . ب
 

#7

]�9| ا�
7# ا,و�V أ!��، و�)
�م أن اf;��9ب !&ى +�W'9 ;&ا�d أن ا� ��; |�9[
 ا�5�n'# !$70	 أن 
!a9 دون و2	، أي �d f #I!&N)�ر!#، 2]3 �2
'# ا�9)
a ا�9	 
��9ج إ�V ��رس، !�im و!&�d، و
&ى 

- #7

9'�، أو���C ا;��9ب d f)�ري �� j/ل ا+9)��ل ا��&� &02 a9! #'5�n7# ا�
	 ا�$z&!# أن ا;��9ب ا�
 a
(


�I='#، أ�� ا�I!&N# ا�j �� a99- #'5�n/ل  #I!&N� �I�f �C���(9+�� ���! ��� #'I'I� #'
+'�?�ت 
�ا�
7�!# �
7# ا�5�n'# وf !]�ن -'i اfھ��9م ���9�ا�Z ا�
7�ي ;0'&ا 
واع !�0� -'i ا��9)
a ا�I�ا�2 ا�

)Krashen, Terrell 1983: 18 .(`&- 3�j V
2 �dا&; #!&z5 م�I
'�ت، �� !�C$� �$�C -	 ھhا و
 ،#��CWت ا��/jا��'�ق ھ� -&`'# ا���)Comprehensible input ( ه�I
9! �� Z; 	ت ھ/j��ُوا�

و
I�ل . ا��9)
a �� أ-]�ر و�W&دات ���
7# ا�Z[X� #'5�n +��2	، �2 ط&!> ا,ذن و�C�[2 ا���m&Lت

7# ا�5�n'#، و!9Xُ&ط -'�C ھ�
i ا�W&`'# إن ا��9)
N9�! a'< أن !9)
j �� a/ل 
^و!�ه ���� #N'�� رف�(�


Krashen, Terrell 1983: 18 .( #7(أن 
]�ن ?��
# �/+9')�ب ��� a
و��� أن ا��9)
a ?�در 2
V أن !9)
Vا,و� i97� �� دات&W� &X�� a
و��| ;&ا�d . ا�5�n'# ��9رج و��ء، -
'3 ھ$�ك �� داع b-��د ھhا ا�9)


� V7# ا,و�

&ا;'| و�$N> ا�
7#، �< إھ��ل -�ن ا+9)��ل ا� V
2 �0D$� i
; aھ^';&
 Z()! �'�
(9�
#W
9Lا��'�?�ت ا�� 	5'# -�n7# ا�
  .ا��)�5	 وا��ffت و;O�h ا+f��(9ت ا�

  
  



 

 ا��9�ل ا�
7�ي -	 
�ر!�'# ا�
7# ا�)&�'# �#7 5�6'# 
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 ��Cا�,��ا ��  ا��را
  
 ا�,�WI ا�,�-,� .1
  

�$��79 2
V أ�&ز ?��!� ا��0{ اvC$�� #5�(9+f !(�< �'� 6$�!�ه ا����dآ6&�5 أ6$�ء ا �I� V9� ،&'�W9وا� 
 Z'
�
!]�ن ھ$�ك 5�ع �� ا��/ء�# �'� ا���I!� ا���رو+# وا��$vC ا��)��9، و��� أ�D� �$5د درا+# و
 ��� �?/N5ھ&ة ا�zا� �D5 }'� vه ا��$�ھhھ Zn�� Z+�9ظ�ھ&ة +�+'����5'# ;�ن �� ا�/زم ا�


j �� �C/ل d&ح �)'
�
 V
2 Z�(5 a6 ،ا��)��9ة >mه �� ا��&ا�$D
L9+ا �C�(� V
2 <'
��C وا�9)
  .و+$)��9 2
V ا��$vC ا�]�	 -	 ا��را+# ا��'�ا5'#. ا�j& وا�L&وج ��+�m�9$9ت

  
2.�� '��� ا��را
  


�p ز!�رة �)o ا��&ا;^ ا�
7�!# ا�9	 
ُ)$V ��9ر!3 ا�
7# ا�)&�'# �
$�طI'� �7'&ھ�، �Zn ا��&;^ ا�
7�ي 
ا��9�ا�mة " )Middlebury (��!��0�ري" و�&;^ ")Amideast(أ�'�+p "، و;hا �&;^ "?
a و��ح"


�C ���!$# ا�&��ط; . o(0'#، و�$m7# أ

# -	 �)o ط
0# ا�
7# ا�)&�'# ;n�99'�ر ا�)'$# ا��jا Zmأ �� Oوذ�
 .ا���ر+'�

 
 1ا�(�ول 

 ��ز�J أ!�اد '��� ا� �%�E	��B-� X>ي ا���) وا�,<-�ى ا���Bي
  

��B-,ا�  (��  ا�,<-�ى ا���Bي  ا�
  �-�Dم  �-��`  �%-�ئ  أPC^  ذ\�  ا���ع
  7  13  10  17  13  ا���د

  %23.33  %43.33  %33.33 %54.8  %43.2 %ا��<%� ا�,���0 
 �
  30  30  ا���د ا=>,

  
  
3. �� أدوات ا��را
  

 <'0N
، و!)�د +0| ا9j'�ر�I�»GOOGLE FORMS« �5 ا�5��92 2
V ا+95�09'� إ�]9&و02 �'9'5& 
}'� �� ،i� ^'�9
 �� Vه ا,داة إ�hC� :�`�� }�2'# ا���Xرك -	 ا��mb# �2 ا,+�
#، �)�م �)&-# ا��0

 ،O�h� i90.ل �2م ر�� 	- ،�C�
� o-رك ر�X� ي, �[�! }'��i، إ`�-# إ��C5�; V أ;n& د!��?&اط'#، 
	2�N
 Z�2 أن ��ھ� Vإ� �C9��I� 	- �5&dو?� أ . a� رك و���d �� #-&(� �� }�و�� !�9]� ا��0

2
V +&!# ا��)
���ت، و2
�'# ا���`�ع!�Xرك، �)�م إدرا5�L� �$m# ا ��&� �C'- a+f .  
 
  
4. 

رة ا�+
�a ",��,  ا���B ا���"�� ���
ط��B" V�Dھ,-�
WQ ا=-C b���� 
  
 :ا�v=�9$ ا��9)
N(���� #I'�ت ا�DLX'# و
�W'&ھ� و�$�?�C9X . أ
  


�	 ا�
7# ا�)&�'# (� Vإ� �$Cm�
 ،#'2�`�� &n;أ �C
(mت، و�'N(ا�� 	- #?�
� �!&�
 �'Iا�$�ط &'. ��
 v=�95 &'�W

N0'� ���($3، وا�0L&ة ا��9ر!�'#، ��� ���C �� أھ�'# -	 &� ،�''DLd �'ا�k+ �C�

	��9��; v=�9$ءت ا��m �?��9رة و+fا:  



 

 	�!&� �'(+ 
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  m$3 ا���ر+'�.0�1'�ن 
 

 
 

   0j&ة ا���ر+'�.0�2'�ن 
  


j �� #0�5 p7/ل ھhه ا�v=�9$ !��9 أن 0�5# ا���ر+'� ا���Xر� }'�
W�ق 0�5# ا���ر+�ت،  �';

p7 0�5# ا���ر+�ت %77ا���ر+'� � �'�، ��� !�ل 2
V أن ��Iر�# ا�$�ع ��`&ة و�I�ة -	 23%، -	 

أ�� ���#0�$ �
0L&ة ا��9ر!�'#، -$(� أن ا,.
0'# ا����I# �� . �(�ل 
�ر!�'# ا�
7# ا�)&�'# �
$�طI'� �7'&ھ�
'���� �C(ا� �n!���ان، إذ 5(� أن 0�5# ا�h!� ?��ا �� �'� +$# وأر�< +$�ات -	 �(�ل 
�ر!3 ا���Xر;'�، 

  %.12 +$# 18ا�h!� ?��ا أ;n& �� ) ات(وو�
p 0�5# ا���ر+'�%. 28ا�)&�'# ;
7# أm$0'# ھ	 
 
  


'a ا�
7# ا�)&�'# �
$�طI'� �7'&ھ� و�$�?�C9X . ب(
  ا�v=�9$ ا��9)
I# ��+9)��ل ا��9�ل ا�
7�ي -	 
  


�9�ل ا�
7�ي، 2$��� !�اim ا�N/ب ��I ��أ�5 ھ� aC���(9+ل ��ى ا��hا ا����ر �k+ a!�I9ال �
��ر+'� 
aCWا� 	- #��(�:  

 

 

23% 

 

77% 



 

 ا��9�ل ا�
7�ي -	 
�ر!�'# ا�
7# ا�)&�'# �#7 5�6'# 
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 �0'�ن 3. �$�و�# ا���ر+'� �'� ا�
7# ا�)&�'# وا�
7# ا,م �)� �2م -aC ا�9)
'��ت
 
 


7�ي �)� �2م -aC ط/�aC  !��9 أن ا,.
0'# ا�)V�z �� ا���ر+'� !
(kون إ�V ا��9�ل ا�j ��3/ل ا��0'�ن 
 aC90�5 Z[X

'��ت إذ (9
9)�
�ن ا��9�ل ا�
7�ي ھ	 %. �75�! f �!h5(� أن 0�5# ا� Z��Iا�� 	25- .%


�&ورة� i'إ� c)
 .و�£�dرة -�ن ا+9)��ل ا��9�ل ا�
7�ي f !)$	 ����&ورة أن ا���رس !)(i0 ذ�O، وإ��5 ?� !
 

  �m2ول 

,�-�  ل ا�-��ل ا���Bي���B-� ��GH ا�+%�ة '�^ ا

  
 ا
�	��ع � ��� 

�����
 
 23 7 16  4-1 ا
��� ا
��ر���

5-9 12 2 14 

10-13 10 6 16 

14-17 9 9 18 

18.. 3 7 10 

 81 20 61 ا
�	��ع

 
  


�� زاد �2د +$�ات 0j&ة ; i57�ي، إذ 5(� أ
6& -)/ 2
V ا+9)��ل ا��9�ل ا�k! 0&ةL��9 أن �79'& ا�!

�zھ&ة� i���(9+ا Z? #'�&(7# ا�
 . ا���رس -	 
�ر!�'# ا�

  
 �m3ول 

V��
ب ا�-��ل ا���Bي ��ى ا�,�ر%�  أ
 

 ا��<%� ا���د 
Z9�ا�
� #��C��. 12 14,8 


'��ت،ا �X&ح(9� �C�'`�
 28,4 23 .و
�';c9
� V
2 	5�(� o(� 19,8 16 .ا,-]�ر 
 37,0 30 .وا��W&دات ا�D)0# ا�]
��ت �)$X� V&ح

 100,0 81 ا��(��ع



 

 	�!&� �'(+ 
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 Zm7�ي �� أ

�ن ا+9)��ل ا��9�ل ا��W! ��9رة+fء اZ� 	- �';ر�Xا���ر+'� ا�� |
!09'� �$� أن أ.
 O0#، وذ�(Dت ا���
و d&ح ا�]
��ت ا�D)0# .���0 �� !]�ن -	 % #0�$�37 �
d p7&ح �)$o(� V ا�]


��ت �m!�ة، وا��0| ا�5�n	 ا�hي !�-< ا���ر+'� ; V
2 a
�]�ن ا�I&اءة، -W	 ھhه ا,j'&ة !9)&ف ا��9)
 #0�$� Oو ذ� �C�'`�
و !]�ن .���0 أ6$�ء �]�ن % 28إ�V ا��9�ل ا�
7�ي، ھ� d&ح ا�9)
'��ت و 

#0
Nا� �)! }'� �)��# -	 -o(� aC ا���I!� ا�$��!# أو ا�D&-'# -'$�وب ا,+�9ذ �'� ا�
97'�، ا�I�ا�2، 
 �';c9أن ا� Vإ� #-�`b�� ،#7
��o(� #��(� ^m ا���I!�، و ��m^ ا� ،�!^m�� |��Nا� imا�! f V9�

220%
5�(� V	 �o( ا,-]�ر !)� �� أ�&ز دوا-< ا+9)��ل ا���رس �
�9�ل ا�
7�ي �#0�$  �َDَْI- ،
�';c

'�'& . ه 2
V أھ�'# �)o ا,-]�ر، !
(c إ�V ا��9�ل ا�
7�ي Z��2 ة&'j,0# ا

	 -	 ا��&c!و


9(�وز  f #0�$� ب/Nا���رس وا� �'� Z7# %15ا�9�ا�

�ن ا+9)��ل ا��W! �'+أن ا���ر 	$(! ��� ،

��9ث ���
7# ا��Cف ?�ر ا�b]�ن� aC5�(-�!ب و/Nا� >� Z9�ا�
 .ا�)&�'# �

 
 �m4ول 

'
  A%�ة ا�,�ر��V/ ��� ا�-��ل ا���Bي !  ����1 ا���B ا���"�� \��B أ>�%��؟  !
  

bي ا�-��ل أن ��ى ھ�Bا��  "
�   أ>�%��؟ \��B ا���"�� ا���B ����1 !  إ�
  
 1�C = 

 ا�,�,�ع

1-4 14 9 23 
5-9 8 6 14 

10-13 12 4 16 
14-17 10 8 18 

 ا�-�ر�<�� ا�+%�

�<��ات" 

18… 6 4 10 
 81 31 50 ا�,�,�ع

  

| ا���ر+'� ا�h!� ?��ا �� �'� +$# و.c- ،i'رة إ��dbا pI0+ ��;ون -]&ة ا+9)��ل 17إذن و�!k! #$+ 

 �!h5(� أن ا� �'�ا��9�ل ا�
7�ي -	 ا��D# ا��را+'#، و!&ون أن �i أ6&ا إ!(��'� 2
V ��9�ى �� -	 
 �� &n;18?��ا أi���(9+ن ا��-&! aC0
  . +$# أ.

 
  

 =v ا��9)
D9� #I�رات ا���ر+'� ��ل -�2
'# ا��9�ل ا�
7�ي ا�$�9 . ت
  


9)0'& �2 آرا=z5 ،#!&�� aC&ا � f�)� �'+ر��
7
I#، و�a �5ع �� p5�; #Iا���� #
��� أن ;Z ا,+�
 #'
��ل -�2 aC
/n�
 #-&(� i�/j �� �5�0� ���9W� &'j,ال اkن ا���; �I- ،��9رة+fا #'��DL�


0# ا�
7�!#ا��9�ل ا�
7�ي -	 ا��9Nرات ا��C� &!�N
 	- i$� دة�W9+fن ا�[�b�� Zط�ر . ر!3 وھbن ا,
2
V ��# -&`'# �)'$# ود�o أj&ى، �'VI0 ا��'�ان ھ� ا�ZD'W ا�hي  a[�
ا�$z&ي W[! f	 ا�#90 �

و?� ;�p5 ا�n�9/ت ��09!$# و�9$�2# و�m!# أ!�� 
0'� ��ى إدراك . a[9�5 إ�'a2�� i �� ا-9&`$�ه
  .;�� أp?�- �C5 �� ;�ن �NL� �' .�(?�9�رة ا���`�ع ?'� ا��را+#، و���+'i9ا���ر+

 |
و?� اp��I5 إ�W� �!k� V]&ة ا+9)��ل ا��9�ل ا�
7�ي داZj ا�ZDW، و�)�رض، �'{ إن أ.
و?� 
a . ا���Xر;'� أ;�وا 2
V `&ورة ا+i� ��� i���(9 �� إ!(��'�ت �2!�ة، �]� �< 
I$'� ھhا اf+9)��ل



L'� أ-]��C$� i��X9ف ا��h� >� ،aرھ: 
  

• �'97
  .إظ�Cر أوim ا�i��X9 وا9jf/ف �'� ا�
  .ر�� ا��9)
iN'��� a، و
�Z'C ا�9�ا�Z ا�WD	 �'� ا���رس وا����9رس •
•  ZC�!و 	3�ُ �$�ع �� ا,�� ا��)&-! a
ا+9)��ل ا��9�ل ا�
7�ي أ6$�ء 
�ر!3 �7# أZ()! #'0$m ا��9)


�ب2
'i ا;��9ب ا�
7# ا�(�!�ة Nا�� �� &n;أ i)���9+(| ا! f 9)��ل، إذ+fا ��� >� �[�.  



 

 ا��9�ل ا�
7�ي -	 
�ر!�'# ا�
7# ا�)&�'# �#7 5�6'# 
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 i57�ي وا092&ت أ
ا��/�� أن �)az ا���mfت، وإن ;�k� p5!�ة �W]&ة ا+9)��ل ا��9�ل ا�

�ع  a� �C5أ fإ ،�I
N� i$2 79$�ء+fا �[�! f7# ا�)&�'#، و
و+'
# ����2ة و�W'�ة �mا -	 
�ر!3 ا�


a ا�
7# ا�)&�'# ;
7# 5�6'#�/+9)��ل ا��W&ط �i أ$6(
أm$0'#، وإ��5 
I$'� ا+i���(9، وا9�f^ام �X&وط /�ء 
�C$'� �� #$'(� : ،ا��]��5ت دون .'&ھ� o(� 	- �I- i���(9+وا i$� ر�n;bو�2م ا ،i���(9+�� 	2�ا�

  .و�o(0 ا���9�!�ت دون أj&ى
��9��; aCW?ءت ��ا�m �I- 7�ي
 :	وأ�� ا�&ا-��ن f+9)��ل ا��9�ل ا�

  

�`'� ا�9)
'��ت ا,+�+'# j�ف �2م  • #��� 	- fإ ،�ا,-�Z ا+9)��ل ا�
7# ا�)&�'# �d�0&ة دون و+'

&jف ا�&Nا� aC-.  
� ;	 !�ZD ا��75س �7�ي !kدي  •I- ف�C7# ا�
�� ا,-�Z أن 
]�ن �7# ا�9�ا�Z -	 ا�ZDW ھ	 ا�


]�W!�ت وا,ھ�اف ا�9&��!#� <'I�

a -)�ل و(
 Vا�.  
  . ا�
7�ي m v=�95 <I�! f'�ة وذ�Z()� O ا��9)
f a !�0{ و- �C9)! f	 aC- ا��W&داتا��9�ل •

 
 ��� ،�!�7� i+��.و���و�# إ ،a
(9�
� V7# ا,و�
2
V `&ورة 
($| ا� <W9
;Z ھhه ا���mbت 

  .f+9)��ل ا�
7# ا,و�V �� أ`&ار 2
V ��9�ى اf;��9ب ا�
7�ي
  
  
5.  �I<�,رة ا�
,-�
WQ ا=-C b������%�<أ �B�\ ��"ا��� �Bإ�^ ط�%� ا�� 
  
  ا�v=�9$ ا��9)
N(���� #I'�ت ا�DLX'# و
�W'&ھ� و�$�?�C9X . أ
  

2
V ��9�ى ا�(3$ ;����9	 aC(!ز�
 17، و%43 ذ;&ا �$�0# 13: و�5�m 6/6'� ط���0 وط��0# و?� ;�ن 
 #0�$� Vn557أ.% 

  

  
 


0# 4. �0'�نN3 ا�$m  
  

�9�
cو!Z ھhه ا,�2اد أو إ�N2ؤھ� أي و��� أن ا�)'$# X2�ا='# و.'& ا �[�! /- ،�'0�5 Z'
��'# وا�)�د ?
���ب ا�N/ب V
2 ،#'0$m7# أ
�'{ ار
�Wع �2د ط���0ت ا�
7# ا�)&�'# ; �� #'�

�W'&ات 2.  

0#، و;�ن أ.
aC0 �� ا��f!�ت ا����9ة ا,�&!]'# �#0�$ Nت ا��'�$m pW
9j40و?� ا% aC
، و;

#7
; #!^'
)5bن 0�5# !6��9�ن ا�
n�! �''��N!0# إ

0# ا���Xر;'� %. 30 أو�V، و�� �)�ھa 5(� طNا� 	أ�� ��?
 #0�5 aC('�m ن�
n�!إ�5و5'�'�، و a6 5'� و-&��5 و;$�ا�N!&� �� ��9رة -'$��رون+fء اZ� 	-30 .%  



 

 	�!&� �'(+ 
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0# 0�.5'�نN
   ا���9�ى ا�
7�ي �
  

 a��9رة ھ+fء اZ� 	- �';ر�X0# ا��
Nا� |
ط/ب ا���9�ى ا��9�+� -	 ا�
7# ا�)&�'# وذ�O إذ 5(� أن أ.

�ن %33، و!
'aC ذوو ا���9�ى ا���90ئ �#0�$ #0�$�43% n�! �!hم ا��I9أ���ب ا���9�ى ا�� a6 ،

23 .% a''I99/ف �)�!'& ا�jf ا&z5 ،<'?�9دون ا� ،�I- #��(ه ا���9�!�ت ا�h9&�5 ھjرة -�5$� ?� ا�d£و�
&jآ Vإ� v��5&� �� �'$D9وا�. 

 

  
 


a ا�
7# ا�)&�'# 6. �0'�ن(
  ھ�ف ا�N/ب �� 
  

 #0�$� Oوذ� Zا�)&�'# ھ� ا�9�ا� a
(

0# ا���Xر;'� �� Nا� Zm ا��0'�ن أ2/ه، أن ھ�ف 	- ��و5/

a ... ، وذ�O إ�� ,X'(! aC5�ن -	 أوط�ن 2&�'#، أو ��!aC أ��?�ء، m'&ان أم أزواج37%(
و!&!�ون 

Z7# ا�9�ا�� .W'ا��ظ p
9�، وھhا !)$	 إ�� ���9)# ھfkء %27# ا,;�د!�'# ا��&
0# ا�5�n'# �$�0# و?� ا
�n'� -	 �(�ل ا�)/?�ت ا��و�'#، 
�ر!� ا,وط�ن �� aأوط�ن 2&�'#، أو ���092رھ 	- aC9+0# درا
Nا�


	 �)�ھ� ا��ظ'W# ا��!0
���+'#، ��� !�ل 2
V أaC5 إ�� ��ظW�ن -	 ... ا�)&�'#، أو ��Iر5# ا,د!�نc
 a6
و5(� -	 ا��&
0# .. زارة ا��Lرm'# �� أZm ���ر+# �2
aC -	 إ��ى ا��ول ا�)&�'#، أو ر�mل أ��2لو



 

 ا��9�ل ا�
7�ي -	 
�ر!�'# ا�
7# ا�)&�'# �#7 5�6'# 
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a ا�
7# %13ا�&ا�)# ا��ظ'W# ا��!$'# �#0�$ (
#0 ��
��ن، �� ���'^!� وإ�5و5'�'�، !&!�ون 
، وھa ط
�!&Xوا���!{ ا�$0�ي ا� ،a!&[آن ا�&Iا� 	5�(� aCW� #'�&(-... ا� 	ا�9)�> - �D?�!ا�� aC . ءت�m �?و

، وھfkء .���0 �� !]�5�ن ���-''� 
��)'� �I$�ات %7ا��ظ'W# ا2b/�'# -	 ا��&
0# ا,j'&ة �#0�$ 
  .أm$0'#، أرُ+
�ا ��^او�# �aC��C -	 وط� 2&�	 �)'�

 
  


a ا�
7# ا�)&�'# ;
7# 5�6'# و�$�?�C9X . ب(
 ا�v=�9$ ا��9)
I# ��+9)��ل ا��9�ل ا�
7�ي -	 
  

�'{ .  ��ء ھhا ا����ر ��kال 95)&ف �� i�/j ��ى ا+9)��ل ا�N/ب �
�9�ل ا�
7�ي��I آ6&�5 �� Oوذ�

'��ت، ھZ ھ	 ا�
7# ا�)&�'# (9
� aC- �2م �(� #
. أو ا�
7# ا,م، أم ھ�� �)�) ا�
7# ا��Cف(ا�
7# ا���9)�

	
��; #��m,ا p5�[-: 
  

  
 

  ا�
7# ا���9)�
# �)� �2م -aC ا�9)
'��ت .0�7'�ن 
  

 #0�$� �(� �'97
��ى ا�9)
'��ت، !$�و��ن �'� ا�b aC�C- 0#، 2$� �2م
Nا� |
ا��/�� �� j/ل ا��0'�ن أن أ.
9)�
�ن �aC97 ا,م ھ	 57%�! �!hأن 0�5# ا� �'�9)�
�ن ا�
7# ا�)&�'# �)� �2م 23%، -	 �! �!hأ�� 0�5# ا� ،

 	C- aC�C-20 .%!�9��� �CNور� v=�9$ه ا�hھ &'�W
 Zmو�� أ	

0# 9�5)'� ���(�ول ا�Nت ا��:  
 

  �m5ول 

�X/ ا���B ا�,<-�,�� "�� '�م !1I ا�-���,
ت E�� ي�Bا�,<-�ى ا��  

  
b,�-�
 = أ!1I ا�-���,
ت '
دة �
 أ���'  

 \$ھ,
 �B-  ا�م ا���"��
 ا�,�,�ع

 10 6 2 2 ا�,<-�ى ا�,%-�ئ
`�
�X 13 8 0 5 ا�,<-�ى ا�,-�E�� ي�Bا�,<-�ى ا�� 
 7 2 0 5 ا�,<-�ى ا�,-�Dم

 30 16 2 12 ا�,�,�ع
  



 

 	�!&� �'(+ 
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�� أن ط
0# ا���9�ى ا���90ئ �'� �CW! f�ن /7�!#، 5
�� j/ل ر�� ا�v=�9$ ���9�!�ت ا�N/ب ا�
 Z�(9�! ت��'
ا��0?'# 
��ول ا+9)��ل % 20
�Z�(9 ا�
7# ا,م، و% aC$�20 ا�
97'� �)�، و% 60ا�9)

�، -$(� أن �� 
)hر 2
'i ا�Z�(9�! aC$� aCW ا�
97'� �)� �$�0# أ�� ���#0�$ �
��9�ى ا. ا�)&�'#+�9��
. وf أ�� �$Z�(9�! aC ا�
7# ا,م ����ھ� -	 ا��kال%. 39، وا�?�0	 Z�(9�! ا�
7# ا�)&�'# �#0�$ 61%

9)�
�ن ا�
7# ا�)&�'# �#0�$ �! aCWا� aC'
�'� 5(� أن أ.
| ط
0# ا���9�ى ا���I9م إذا 
)hر 2 	-70% ،
 .�?�0	 �aC$ !$�وب �'� ا�
97'� �)�، وf أ�� �$aC أ!�� !�Z�(9 ا�
7# ا,م ����ھ� أ6$�ء ��!inوا
  

 
  

  5�ع ا��9�ل ا�
7�ي ا���n[� Z�(9&ة أ6$�ء ا�9)
a 8. �0'�ن
  

 &Nj �m�! f رة�dbا pI0+ ��;و i5, &0;0# أ�$� Z�)7�ي �'� ا�
و!&m< +0| ا+9)��ل ا��9�ل ا�

# و��ا!# أj&ى�5�ي، ,ن ا�I95fل�m �� ء�C95fا �(� &jآ Vم �7�ي إ��z5 �� a9!  ... f ا ا�$�عhو,ن ھ

 |
�5 �
3W$� �(� �'97 ا��رm#، وھhا !Vd��9 وط0')# ا�)'$# ا���رو+# ,ن ا���9�ى ا�
7�ي ,.�I

| إN9!
�
0# ھ� ا���9�ى ا���90ئ وا��9�+N0. ا��$� #
# أ?Z إ�V أن ھhا و+0| ا+9)��ل ا��9�ل ا�
7�ي داZj ا�(�


# وا��ة، �< ا���9ل ا�C95ك ا�I�ا�2 �m 	- �'!�7� �'��z5 vل د�/j �� �!��5 ا&Nj Z[X! ا�$�ع
�'97
��ى ا�b #!��$97'� �)�. ا�
� �5�I
وا��Iدرون 2
V ذ�O ھa أ���ب ا���9�ى . و�����9	 C-� !��9ج إ
Z'
? aم، و�2دھ�I9أو �5رة ا+9)��ل ا��9�ل. ا�� #
? Z!وc
 ا�
7�ي �jرج ا�(�
# إ�V أن ھhا ا�$�ع a9! f و

وھhا �� !k;�ه ا�(�ول ا�hي !&�� . ا+i���(9 .���0 -	 ا�DW�ل ا��را+'#، �Z -	 ا��Lرج و�'� ا,��?�ء
Z�(97�ي ا���
 .�'� ا���9�ى ا�
7�ي �
N/ب و5�ع ا��9�ل ا�

 
 �m6ول 


��C /Xع ا�-��ل ا���Bي E�� ي�Bا�,<-�ى ا�� 
  

  V�" ا�-��لb,�
رج ا��,b ا�-��ل داbA ا��,b ا�A ع ا�-��ل�,� ا�,
 10 0 2 8 ا�,%-�ئ
`� 13 1 2 10 ا�,-�

X�
E�� ي�Bا�,<-�ى ا�� 

 7 0 5 2 ا�,-�Dم
 30 1 8 21 ا�,�,�ع

 



 

 ا��9�ل ا�
7�ي -	 
�ر!�'# ا�
7# ا�)&�'# �#7 5�6'# 
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�� ;�ن ��9�ى ا���N| ��90=�، أو �Z�(9�! �� �0��. i5�- �N+�9� V9 ا��9�ل [- ،i'�5 إ�&dأ ��� #�/L;و

N�ر ��9�اه و��ر ��9]$� .  ا�(�Z، �)�م 
�]$i �� ا�
3W$� �'97 ا��رm#ا�
7�ي �'� ��
; i5أ �'� 	-

  .�� ا�
7# ا��Cف، ا+Z�(9 ا��9�ل داZj ا�(�Z وذ�O �/�092رات ا�9	 أd&�5 إ�'�C أ2/ه
  

 
  

  غ �]n&ة.ا��]��5ت ا�9	 �C'- Z�(9�! ت 9. �0'�ن
  


0# ا���Xر;'� !�'
�ن إ�V اNا� �D5 ا�2 �$�0# !09'� أن�Iا� #D�،  %50+9)��ل ا��9�ل ا�
7�ي -	 
 #7

0# !$�و��ن �'� �aC97 ا,م وا�Nا� Z()! ��� ،#!�7
و!�]� 
�W'& ا,�& إ�o(� #��(� V ا�I�ا�2 ا�

�$Z�(9�! aC ا��9�ل ا�
7�ي أ6$�ء ا�9�ا�Z وھhا راm< ��,+�س �)�م ا��Iرة % 30-	 �'� أن . ا��Cف
2#�َّ
V اf+�9&ار!# �����!
#0�5 . { ���
7# ا��9) a620 % �?اءة، و&Iأ6$�ء �]�ن ا� i5�
�(9�! #0
Nا� ��

  .!]�ن +0| ذ�o(� #��(� O ا��W&دات، أو ا�)�0رات ��j# ا���]�;# أو ا��&
�In��� #N0-# ا�)&�'#
  
  

  ا��-
WQ ا�,-���D "-�6رات ا�E$ب 	�ل !
'��� ا�-��ل ا���Bي !  ���1 ا���B ا���"��
  

!&W
 �(� Vإ� �$
� �)N'�ت اf+��9رة ا�N� #��L/ب ا�
7# ا�)&�'# ;
7# أm$0'#، و���و�# �$�?�C9X، و�
 a
(

D�را
aC �)� ط&ح +kال �9W�ح i�/j �� �'095 ��ى -�2
'# ا��9�ل ا�
7�ي أ6$�ء  #-&(� #
�&�


I&!�0 �راء ا���ر+'�. ا�
7# ا�)&�'# #C��X� aآراؤھ p5�; �I- .i�/L9+ھ� أنو�� !�]� ا aCأ?�ا� �� :  
#0 !�9)�
�ن ا��9�ل ا�
7�ي، -	 �D# ا�
7# ا�)&�'# �)� 
)hر ا�aC!�� aCW، و��j V9رج •
Nا� az(�


0#. ا�ZDW ا��را+	، ��� !�ل 2
V أن ھhه ا��zھ&ة ��m�دةNا� o(� �C��? 	9ا� #
n�,ث : "و�� ا��
أ
 ".but English is my first languageا�
7# ا�)&�'# 

  
#0 !�9)�
�ن ا��9�ل ا�
7�ي �Z[X واع، وا�$�D ا�(! f &j	 ��D5i ا •
N� . 	2�م أن ا��
و�)

a
 .����zھ&ة !^!� �� -&�# ا�W9+fدة �$�C أ6$�ء ا�9)
•  Z�)ي !]�ن �'� ا�h0# ھ� ا�
Nا� �'� >=�X7�ي ا�
 ).inter-sentential code switching(ا��9�ل ا�



 

 	�!&� �'(+ 
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�,�
A  
  

�را+# ا���W9'�# ���`�ع ا��9�ل ا�
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Abstract. This research presents an innovative methodology for teaching and studying classical 
Arabic poetry, with particular emphasis on its humorous elements. The study centers on analyzing 
the works of the Abbasid poet Abu al-Shamaqmaq, employing contemporary theories of humor in 
the examination of his poetic output. This approach, developed as part of my doctoral thesis,2 
integrates theoretical frameworks derived from psychology, philosophy, and sociology with the 
practical analysis of classical Arabic poems. The methodology offers a novel interdisciplinary 
perspective on understanding and interpreting medieval Arabic literary humor.  

This article is divided into two sections. The theoretical section provides a brief overview 
of selected theories of humor. The practical section applies these chosen theories to the poem, 
demonstrating how these theories manifest within it. 

 

Keywords: Humor, Abu al-Shamaqmaq’s poem, contemporary theories of humor, Superiority Theory, 
Incongruity Theory, Relief Theory, GTVH 
 
 
The theoretical section (theories of humor) 
 
Superiority Theory 
  
The theory expresses the feeling of enjoyment one experiences when recognizing 
weaknesses in others, and sometimes in oneself. People often target deficiencies, 
                                                           
1  E-mail: duaab89@gmail.com 


C(&ة2     � 	5�ّnن ا�&Iا� 	- 	)& ا�)0ّ�+ّXّا� 	ھ# -�[Wا� ،ZD� ا��'/ديّ \د�2ء ���ّn(درا+# 2'$'ّ#، :  ا��W'� :�W'� #(��m( #W'وظ ،
 ،�'�� 	
  . 2023د;9�راه ��ر�dد 2

 It is noteworthy that this approach was adopted by Ali Hussein, the doctoral advisor, in his 
article. For more details, see: Ali Ahmad Hussein, "The Fat Bride and The Foolish Messengers: 
Humorizing the Love Theme in An Early Islamic Poem", Humor 35 (2022). 
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weaknesses, and inherent flaws in others' personalities, making these shortcomings 
the subject of mockery and derision (Lintott 2016: 347; Nijholt 2015: 405; 
Pebesma 2017: 3). Superiority Theory is considered the earliest theory of humor. 
The concept of this theory first emerged in Plato’s (427 BCE – 347 BCE) 
account of Socrates (470 BCE – 399 BCE), who believed that recognizing 
weakness in another person is a source of amusement and a trigger for laughter. 
In this context, laughter is viewed as an attack on this weakness through the 
domination of the individual harboring it (Simões 2017: 26; Astolfi 2007: 18). 

Aristotle (384 BCE – 322 BCE) first elucidated the concept of this theory 
in his Poetics, where he observed that weakness is the source of humor, 
with laughter expressing a pleasurable feeling of superiority over another 
person who appears to us as foolish, ugly, or repulsive (Holoch 2012: 20; 
Safa & Ghonchehpour 2017: 53; Astolfi 2008: 288). 

Thomas Hobbes (1588-1679) was considered its founder. Hobbes viewed 
that the passion for laughter is nothing but a sudden glory arising from a sudden 
conception of some superiority in ourselves when compared to the weakness and 
folly of others, or to our own former failings (Morreall 1982: 244; Lippitt 1991: 
52-53; Pebesma 2017: 5). 

 
 

Incongruity Theory 
 
Many theorists affirm that the dominant theory of humor is the Incongruity Theory. 
The theory’s origins can be traced to the eighteenth century, followed by the 
subsequent emergence of the concept of humorous incongruity, which has been 
extensively examined within the analytical framework of joke studies during the 
latter part of the twentieth century and into the twenty-first century (Safa & 
Ghonchehpour 2017: 52; Simões 2017: 25; Nijholt 2018: 409). Proponents of 
this theory believe that contradiction is the essence of humor in the text. Humor 
manifests when contradictory dualities exist within the text, as a certain idea 
appears through the text and soon after turns out to be incorrect, thus creating a 
sudden change in the reader’s thoughts, which forms a contradiction that 
generates humor (Zhan 2012: 95; Saude 2018: 3; 9�ن
 .(83 :2019 أ!7

Some scholars believe that the father of this theory is the philosopher 
Immanuel Kant (1724-1804), while others see that its origin dates back to 
Aristotle’s time but it evolved through the efforts of other pioneering philosophers 
and researchers of this theory, such as Kant and Arthur Schopenhauer (1788-1860). 
The concept of the theory first appeared indirectly in some of Aristotle’s scattered 
comments when he defended the viewpoint that laughter occurs due to setting up 
an expectation at first and then experiencing the opposite of what was expected in 
the end. The greater the contrast between two contradictory things, the stronger 
becomes the probability of humor (Safa & Ghonchehpour 2017: 52). 
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Similarly, Schopenhauer posited that laughter is simply an expression of 
the sudden realization of the contradiction between the idea presented in a 
certain situation and a person’s thoughts that conflict with that idea (Morreall 
1982: 3, 16; Lippitt 1991: 17; Boyd 2004: 4; Twark 2007: 14). 

In this context, Henri Bergson (1859-1941), in his book Laughter, stated 
that laughter has both human and social meanings; therefore, he initially 
focused on human behavior, actions, and movements that cause laughter and 
can be described by means of verbal jokes. He also pointed out that there is 
nothing funny outside of what is purely human; a scene might be beautiful, 
might mean nothing, or might be ugly, but it is never funny unless it relates to 
what is human. This is because people laugh when they see an animal acting 
like a human or imitating a human. They might laugh at the sight of a hat, 
where what’s funny isn’t the piece of cloth itself but rather the shape of the 
person wearing it; it is the human element that is embodied in that amusing 
model (64-63 :1998 ر!�ض). 
 
 
Relief Theory 
 
The theory postulates that laughter stems from situations that force a person to 
experience uncomfortable feelings, and, consequently, laughter becomes the 
reaction through which a person is liberated from uncomfortable feelings, such 
as embarrassment and tension resulting from hostile and sometimes embarrassing 
situations (Antonovici 2015: 421).  

Philosopher Earl Shaftesbury (1671-1713) was one of the earliest supporters 
of this theory, and he expressed this in his book Sensus Communis, in which he 
included an essay about humor and addressed the definition of humor and the 
things that generate it (Anderson 2007: 6-7). Shaftesbury believed that humor 
should be taken as a mechanism for venting and liberation, whereby people find 
in it a refuge to achieve a kind of comfort and an escape from social criticism 
(Simões 2017: 6-7). This idea also emerged in Aristotle’s comments, who emphasized 
that the power of laughter lies in releasing nervous tension, although it wasn’t 
carefully developed until the nineteenth century. 

Sigmund Freud (1856-1939) stated that the function of humor is releasing 
tension and energy rather than providing stimuli that could be considered funny 
and entertaining (Simões 2017: 6-7). Freud believed that laughter occurs in 
situations where people typically experience negative emotions, such as fear, 
sadness, or anger, as the pleasure of humor arises from releasing energy that was 
connected to these painful feelings but has become excessive. He considered 
humor to be one of the alternative mechanisms that enable the transformation of 
socially forbidden (unacceptable) aggressive impulses into acceptable ones 
(Road 1998: 18; Krikmann 2006: 38). 
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The General Theory of Verbal Humour 
 
Researchers Victor Raskin and Salvator Attardo aimed to build the GTVH 
(General Theory of Verbal Humour) in 1991. They included six knowledge 
resources (six parameters or criteria) for verbal jokes, arranging them in a 
hierarchical model, and they examined jokes and texts in foreign languages (not 
Arabic) to demonstrate the criteria that formed humor in each of these texts 
(Krikmann 2006: 31; Saude 2018: 5,8). The main claim of the GTVH model is 
that jokes or texts are similar to each other along six knowledge resources such 
as language, narrative strategy, target, situation, contradiction, and logical mechanism. 
 
 
1. Script Opposition 

  
It aims to highlight the contradictions existing in human communication, thinking, 
or perception: when humorous speech is interpreted, it generates a number of 
contradictions that the recipient must resolve in their final interpretation (Ortega 
2013: 597; Krikmann 2006: 38). 
 
 
2. Logical Mechanism 

 
This source is considered the most problematic and controversial in the GTVH 
model. This is because the logical mechanism does not contribute to identifying 
humor in the text nor does it provide a definitive explanation for the contradiction 
that generates humor (Saude 2018: 10-11; Ortega 2013: 597; Hussein 2022: 
258; Hempelmann & Ruch 2005: 364). 
 
 
3. Situation 

  
By this source is meant the basic situation in which the joke occurs, or 
everything surrounding the humor, that is, the context that evokes and generates 
the framework in the humor discourse (Ortega 2013: 597). Originally, the 
situation refers to the remaining components of the text’s content or a diverse 
set of other characters, actions, and things. In other words, there is a collection 
of details (such as time, place, topics, or activities) that contribute to creating 
humor in the text (Safa & Ghonchehpour 2017: 53; Saude 2018: 10). 
 
 
4. Target 

  
It is the target of the joke, which refers to the person or stereotype that the joke 
targets. Many jokes can have more than one specific target, not just a single one 
(Binsted 1996: 18). 
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5. Narrative Strategy  
 
This source determines the image that the joke will take or the form of the 
narrative organization for its delivery. It also describes the style of humor 
employed in the text (Willibald, Attardo, Raskin 1993: 124; Krikmann 2006: 37). 
 
 
6. Language 
  
This refers to the actual verbal expression of the joke through which its content 
is conveyed. This source focuses on revealing the linguistic components of the 
text that contribute to creating humor, including phonetic (sound pronunciation), 
phonological, morphological, lexical, grammatical, and semantic components. 
Additionally, it highlights wordplay, emphasizes puns with similar words but 
different meanings, and the technique of repetition (Willibald, Attardo, Raskin 
1993: 124; Saude 2018: 9; Attardo 2017: 134; Al-Hajaj & Alabbad 2014: 156). 

 
 

Analytical section 
 
Abu al-Shamaqmaq 
 
The poet Marwan ibn Muhammad, who was nicknamed Abu al-Shamaqmaq 
(died 180-200 AH / 797-815 CE) because he was – apparently – "with a large 
nose, protruding cheeks, and an ugly appearance". He was of Khurasani origin, 
a client (mawla) of the Umayyad Caliph Marwan ibn Muhammad (caliphate 
years 127-132 AH / 744-750 CE). He was raised in Basra and came to Baghdad 
during the caliphate of al-Rashid (caliphate years 170-193 AH / 786-809 CE) or 
shortly before, and he became associated with the Barmakids and their officials 
 .(304 :2003 5�ر ا�ّ�!� ;121 :1959 .&�05ون ;35 :1997 ا�$ّّ(�ر)

Abu al-Shamqamaq was a powerful poet, representing the popular poetic 
trend in the Abbasid era. He was a satirist and the greatest poet who depicted 
the ordeal of misery in the Abbasid period. Therefore, the factors of poverty and 
deprivation drove him to frustration, annoyance, and a tendency towards 
mockery and sarcasm in his poetry (Papoutsakis 2017: 41;  ّ330 :2019 ا�)0'�ي; 
 He portrayed his bitter reality in his poetry with a delightful .(5573 :2021 ر-�2	ّ 
humorous style to express his poverty. What is most amusing is that he 
employed animal scenes to paint a picture of the poverty that had befallen him, 
wrapping it in an atmosphere of humor. An example of this is the amusing 
dialogic scene he created with a cat, reflecting the state of poverty in his home 
 The poem aims to highlight the human right to a dignified life .(332 :ا�)0'�يّ )
under a state that ensures prosperity for all citizens without discrimination. It seems 
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this was lacking in some periods of the Abbasid era, or at least this was the case 
for Abu al-Shamqamaq and those like him. This poem can be considered a message 
directed to the caliphs and authorities, urging them to pay attention to the people’s 
destiny and vital interests, away from selfishness. To a great extent, it reveals 
the depth of pain and suffering experienced by the poor classes, including 
humiliation, deprivation, misery, and extreme poverty ( ّي&D185 ,182 :2011 ا��). 

 
  ]"ـ�رَهْ "ا�WL'�، ا��I-'# [: ?�ل أ�� ا��I�Xّ> -	 ا�cWر وا�ّ�$ّ�ر

  
1.   ْ�Iَ�َو  ُp
ُْ?  َ�'�  َ&َW?َأ 	9'�  

  
  3ِ�ــــــــْ� mِ&ابِ ا�ّ�?'> وا�ـــــــLَّWــــــــــ�رَهْ   

2.   ْ�Iَ�َآھً/  ;�نَ  و  َ&'.  ٍ&Wَْ?  
  

  هْ jَ �ً0DL�ُ'ُ&هُ َ;n'َ& ا�ِ)��رَ   
  


ََ($�0ََّْ  ?�ْ  ا�cَWرَ  -cَرََى  .3 	9'�  
  

  h=�2اتٍ �$iُ ��ارِ اbَ��رَهْ   
  

  وَد�2َ ���ّ&�'Zِ ذ�ّ�نُ �'9	  .4
  

  �'َ� DI�َ�َ�ٍ# إ�V طَ'ّ�رَهْ   
  

��fً  ا�p'0ِ  -	 ا�ّ�$ّ�رُ  وأ?�م  .5َ  
  

  -�رَهْ  ا�m  ِp'0�ا5|ِ  -	 !ََ&ى َ��  
  

6.   ُo7ِ$ُْ!  َا�ّ&أس  ُi$�  ْ��ِ  ِّ�ةd ا��)ُ  
  

  وََ�&ارَهْ  أذًى -'iِ  و2َْ'�ٍ  ع  
  

7.   ُp
  ا�ّ&أ �5;3َ  رأ!iُ9ُ  ��ـّ� ?ُ
  

�&ارَهْ  ِ�ْ$iُ  ا�َ(ْ�فِ  -	 ;�'0ً�، سِ   َ  
  

8.   َO!ْ0ً&ا و�  َp5c-  ْ��ِ  ِ&'j �ّ$+  
  

  �ِ��رَهْ  ?َ�ُّ  2َْ'$�يَ  رَأْ
iُ  رٍ   
  

  �I�ُِ�	 وَ;ْ'�َ  �	 f  َ&0ْ�َ: ?�لَ   .9
  

  �ـَ$َ�رَهْ ��Wَْ? pٍ'0ٍ& َ;َ(ْ�ف ا�  
  

10.   ُp
  �mرٍ  �'pِ  إ�V راdً�ا ِ+&: ?
  


aِ'z2َ ُiُ ا�9َّ(�رَهْ   �  DِL�ٍُ| رَْ
  

ِ̂ل ا�)$]0�تُ  وَإذا  .11 7َْ
  د5َــ -	 
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12.  V�َ ْ̀ َcَ- 	ِ0
  وَأَ��بَ ا�ُ(��م َ;ْ
  


ٍ| وَ;
0ٍ# 2َ'ّ�رَهْ   ;َ �َ'ْ�  
  

 
The poem’s opening reveals the poet’s state of extreme poverty and misery. The 
poet exaggerates in describing his house, now empty of food – like flour sacks 
or pottery – and no longer visited by guests as it was before. The poet described 
his wretched condition with a sarcastic, humorous, and indirect style (self-
mockery). He highlighted the poor condition of the animals inhabiting his house 
more than discussing his own suffering. He portrayed mice and flies fleeing his 
home, seeking refuge and a better place to live. He dramatically depicted the cat 
that lived with him, which remained in the house for a year unable to catch mice 
or find food, until it became dejected, moving its head in bewilderment and 
depression from extreme hunger and from life’s bitterness. 

He tried to console the cat and boast about it, hoping it would stay, but the 
cat refused to endure and escaped seeking a more fertile place (Papoutsakis 

                                                           
3     a'اء 02ّ�+'ّ�ن،  إ�&اھ&(d ،ر�)ّّ$42ا�. 
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2017: 45). In this, he exaggerated in depicting the prevailing bitterness, his 
miserable state, and the intensity of his poverty in a way that exceeded reality, 
with the purpose of expressing his inner desire to find humor in his situation 
through a strange exaggeration. He continued his exaggeration by describing his 
dog suffering from mange due to extreme hunger, and the spider that became 
the house’s sole inhabitant, weaving its web over water vessels after visitors 
disappeared. This metaphorically referenced his intense poverty, echoing a 
hadith from Ali ibn Abi Talib warning that spider webs in a house attract 
poverty ( ّ	
  .322) :1983 ا���(

The humor analysis in this text is based on five knowledge resources from 
the General Theory of Verbal Humor (GTVH model), which are: Situation, 
Target, Contradiction, Language, and Narrative Strategy. This is as follows: 

First, Situation: A poet complaining about the severity of his poverty and 
suffering, calling on the animals living with him not to leave. He portrayed flies 
and mice fleeing his house, with only the spider and the cat remaining, the latter 
intending to leave. The poet then rushes to convince the cat not to depart. 

Second, Target: In the poem, there are two targets: a direct target and an 
indirect one. The direct objective centers on the poet Abu Al-Shamqamq himself, 
who considered himself a target to mock his own situation, hoping to win the 
Caliph’s sympathy and potentially beg for money from the ruling class – according 
to the poem’s context. 

The indirect target involves criticizing the wealthy class in the Abbasid 
era who were stingy with their money and showed no compassion for the poor. 
This is subtly indicated when the poet describes his miserable condition and the 
suffering experienced by the animal living with him. Through this, he condemns 
and reproaches the ruling class that leaves its subjects in a poor economic and social 
state, without extending a helping hand or spending from their abundant wealth. 

Third, Script Opposition: Two main dualities emerged in the poem: the 
animal-human duality and the reality-imagination duality. The animal-human 
duality is evident in the poet’s use of personification, where he gave the animal 
human characteristics and behaviors. For example, he invited the fly to visit his 
house and made the cat speak, repeatedly using the verb “to say” to demonstrate 
equality between himself and the talking animal. The poet also attributed human 
traits to the cat, such as describing him as “head-lowered” and “mature”, and even 
placed the cat in a higher position than humans by offering him consolation and 
repeatedly encouraging him to be patient. This was done to implore the cat not 
to leave him and to keep him company. 

The poet’s use of personification, in which he portrayed the cat as a 
human being who suffers, endures, and then ultimately loses patience, led to 
highlighting contradiction and provoking surprise and laughter. This is because 
he found in the cat a human-like situation or expression, which is both unreal 
and unfamiliar. According to Henri Bergson, one of the conditions of laughter is 
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that it occurs when a being begins to adopt human behavioral patterns; the animal 
becomes comical when it reminds us of something human (د�m 2004: 37;  ّ	2�-5805 :ر). 

Bergson addressed this in his book Laughter, finding that humor emerges 
when there is a proximity between the animal and human in humorous text. 
Attributing human characteristics or actions to an animal is a catalyst for 
laughter. Humans often laugh when they observe similarities between an animal 
and themselves, especially when the animal displays a human-like situation, 
expression, or behavior (د ;10 :1987 �'&.��ن�m: 37). 

In other words, humor emerged when the animal was elevated above the 
human; the cat held power over the human, placing the human in a lower 
position, as the cat appeared to be arrogant towards its caretaker. The humor 
also surfaced when the animal was given human characteristics, speaking, 
expressing anger, and threatening to leave due to the lack of food in the house. 
While an animal’s natural response to no food is to seek sustenance elsewhere, 
the comedic element lies in expressing its emotions and discontent before 
departing (&'0m 2022: 10). 

Additionally, the duality of reality and imagination emerged, with the 
poem blending the expected and unexpected. In the first two verses, the reader 
anticipates the poet depicting his poor house and lamenting his condition, but 
finds the opposite. Instead, the poet focused on the misfortunes of the animals 
inhabiting his house rather than dwelling on his own suffering or explicitly 
highlighting his poverty. He subtly revealed his poverty through various 
allusions, such as the line: “The cat resided in the house for a year \ Never 
seeing anything but barren corners”, which symbolizes the emptiness of the 
poet’s dwelling. Similarly, the image of spider webs covering water vessels 
serves as another indicator of extreme poverty. 

Moreover, the poet employed imagination and exaggeration as a comedic 
technique by depicting animals with human-like behaviors and expressions. The 
animals spoke like humans, and the poet showed them significant attention, 
focusing more on the cat’s suffering than his own. He even pleaded with the cat 
to remain in the house. Portraying these scenes represents an imaginative 
construct aimed at humorously and comically describing the poet’s misery and 
poverty in a manner that provokes laughter in the reader, as the situation is both 
unfamiliar and surprising.  

According to the previous analysis, the theory of superiority is evident in 
both dualities, particularly in the overall poem. The fundamental superiority is 
that of the animal over the human, manifested in the poet’s greater empathy for 
the cat than for himself. He is deeply preoccupied with the cat’s suffering, 
disregarding his own. The poet attributed human characteristics to the animal 
instead of treating it normally, with the purpose of presenting the cat at a 
superior level to the human (the poet). This deliberate elevation of the animal 
creates a satirical and humorous perspective that challenges traditional hierarchies. 
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From another perspective, we can consider the superiority demonstrated 
by the Abbasid authorities and wealthy class over the poor. As seen in the 
poem’s context, the poet addressed his poem as a message to the wealthy ruling 
class, including the Caliphs, calling for attention to the people’s dire situation, 
which they had callously ignored, appearing superior to their own people. 
Additionally, we observe a self-deprecating superiority where the poet places 
himself in a position lower than that of the animal, further emphasizing the 
social critique embedded in the poem. 

Furthermore, we can observe the theory of liberation or catharsis manifested 
in these two dualities. The cat’s anger and reaction can be seen as an insult and 
humiliation to the poet and his home, representing a form of sadistic amusement. In 
the ninth verse, the cat mockingly compares the poet’s dwelling to the interior 
of a minaret, expressing such dissatisfaction that he strongly refuses to endure 
the conditions he finds himself in. 

Fourth, Language: As demonstrated above, language served the comedic 
content by employing imagination and exaggeration as humor mechanisms 
through personifying animals and making them speak like humans. This is 
evident in the poet’s pleading with the cat to stay, urging patience, and focusing 
more on the cat’s suffering than his own. Depicting these scenes represents an 
imaginative construct aimed at humorously describing the poet’s miserable 
state, provoking laughter through unfamiliarity and surprise. It’s unexpected for 
someone to forget their own troubles and instead console an intruder, advising 
them to manage their affairs rather than addressing their own situation. 

Moreover, exaggeration emerged through the simile in the ninth verse, 
where the cat compared the poet’s house to the interior of a minaret. This 
comparison contains satire aimed at diminishing the poet’s status while elevating 
the cat’s superiority.4   

The poet alluded to his poverty through several rhetorical devices, such 
as: “The cat resided in the house for a year \ Never seeing anything but barren 
corners\ spider webs covering water vessels”. This implies extreme poverty, as 
mice typically appear where food exists, and their absence suggests complete 
destitution. These subtle linguistic hints effectively communicate the poet’s dire 
economic situation without directly stating it, creating a powerful and nuanced 
representation of his impoverished state. 

In addition, repetition dominated the poem: the verb "to say" was repeated 
four times to demonstrate equality between the poet and the talking animal. The 
word “house” appeared three times, indicating his impoverished state. Animals 
like “cat”, “mouse”, and “dog” were mentioned twice to elevate their status over 
the poet. The word “patience” was repeated twice, pleading with the cat not to 
leave the poet’s house.  

                                                           


$Xّ& وا�9ّ�ز!<، : ا,ردن(�ّ�'ّ� أ�� ا��(�، d)&اء ا�Zّzّ -	 ا�)D& ا�)0ّ�+ّ	 ا,وّل أ��� ا4    � &!&m 139، )2010دار. 
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Fifth, narrative strategy: the poet employed humor throughout the poem, 
primarily through the human-animal duality. He created a comedic scene by 
depicting the mice and fly fleeing from his house, showing their aversion. In the 
subsequent verses, he exaggerated by personifying the cat, attributing human 
characteristics like being “mature” and “gloomy”, and creating a dialogue where 
he pleads with the cat to stay. 

The humor peaks with the cat’s satirical comparison of the poet’s house 
to the interior of a minaret, which serves to mock the poet and elevate the cat’s 
status. This highlighted the absurd contrast between the expected and actual 
situation, emphasizing the poet’s poverty and the unconventional narrative.  

The comedic scene also appears in the final two verses, where the poet 
illustrates how his misery has driven away all of God’s creatures. Some fled 
willingly or reluctantly, leaving behind only the spider weaving its web over 
water vessels destined for ruin, and his dog suffering from mange. Who knows, 
they might eventually complain and request permission to depart (ن��n2 2022: 23). 
 
 
Conclusion 
 
By applying modern humor theories to classical Arabic poetry, we gain new 
insights into the literary techniques and social commentary of poets like Abu al-
Shamaqmaq. This approach offers a fresh and engaging way to teach classical 
Arabic literature, making it more accessible and relatable to contemporary 
students. By understanding the humor in these ancient poems, we create a 
bridge between past and present, allowing us to appreciate the timeless nature of 
human experiences and social critique. 

This analysis of Abu al-Shamaqmaq’s poetry demonstrates the enduring 
power of humor as a tool for social commentary and artistic expression. By 
applying modern theories to classical works, we gain a deeper appreciation for 
the complexity and relevance of Arabic literature across the ages. 
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�< ��m)�ت ��n'#، وأر�< و6/6�ن ;
&X2 >�

3 ا�9)
'a ا�)��	 ). 73: 2017أو���ن (ة ;
'# ��9ر!| ا��)
�'� و)� #N
�� �C('�m >�L


a'
  .و!&أ+�C وز!& ا�9&�'# وا�9)
-�ّ& �� ا�9&;'^ 2
V ا,.&اض ا,�$'# وا��'�+'# . و�Cd ا��9ر!3 ا�(��)	 �
7# ا�)&�'# 
Nّ�را

#'-�Inوا� #'L!ا�(�ا5| ا,د�'# وا��9ر ��'X- ��'d Z�X'� �I- . 	- �C7ّ# ا�)&�'ّ# وآدا�
-�I اa�? V$92 ا�
 ��9ر!3 ا�
7# ا�)&�'# وا,دب ا�)&�	 ا�]/+']	 وا���!{ �
N/ب 1926 -	 ا��Iس �$h 2ا�(��)# ا�)0&!#

  3.اb+/�	- ا�&ا.- �'0	 aC- ا�9&اث ا�)&�	

'# ا�)
�م ا19695bو-	 +$# ; ��` #'�/+b7# ا�)&�'# وا��را+�ت ا
��5'# -	  أ+a�? 3ِّ ا�

 ��` #'�/+bا�)&�'# ا #-�Inرا+# ا��� #

�DL و;�+' #7

Z أ�'|، و
�رّس -'i ا�)&�'# ; #(��m
  .أ?��م �9)�دة أj&ى

 h$� أ!�� ��أت 	C- ،ن ا�)&ب�[���� #
�'�W وz5&ا ��m�دھ� -	 �$IN# آھ #(��m 	- ��ّ1976أ 

�ر! Vإ`�-# إ� #-�Inوا� 	ا,دب ا�)&� Z�X
 vا�&� a!�I9� #0
N
� #'0$m7# 5�6'# أو أ
3 ا�
7# ا�)&�'# ;

!&0(��� �'Iد ا�$�ط�C'4.#ا�  
-	 ا��9)'$'�ت و�)� ا
�W?'�ت ا��/م، أ�p�0 ا�
7# ا�)&�'# 
�رّس -	 ?�a درا+�ت ا�X&ق 

 �< ا�9&;'^ 2
V ا,دب ا�)&�	 وا��9ر!� ا�)&�	 1995أو+� -	 ��m)# �� .�ر!�ن ا�hي أcX5 -	 �2م 

'�'# -	 �)o ا��DDL9ت ;��N| وا�Z'C�9� o!&�9 ا�9�ا�Z �< اb+/�	 وأدر(
 #
'+�; O�h; pm

�&(��� �'Iا�$�ط �''

^ا!� اfھ��9م . '#ا��]�ن ا��� ،�!&X(ن ا���دي وا�&Iا,ول �� ا� �I(ا� h$و�

�ر!3 ا�)&�'# j �� �(� �2/ل �X&وع  #��9Wا�(��)# ا�� p��
ا,;�د!�	 ��9ر!3 ا�
7# ا�)&�'# وأ

"#
C+ #!ن " ��ا�
�(! �!h0# ا�
N
� imّ�ون (ا��&j11: 2016أ��2رة وآ.(  
                                                           


2021I – 2020ا-9ُ9ِ� -	 ا�(��)# ا�)0&!ّ#، -	 ا�)�م ا��را+ّ	 2     � Vا��را+'# ا,و� aC9$+ 	- ب/N
| ، ���ر !9'� ا��(�ل �
#'5�6 #7

�D�ل 2
�Cd Vدة ��9ر!3 ا�
7# ا�)&�'# ;� p?�3 ا�W5 	- ا��ّ
 .ا,ول -	 ا�
7# ا�)&�'ّ# وا,دب ا�)&�	 أن !9)

     3 h$� �Cدرا+�ت ا�7# ا�)&�'# وآدا� a�? ^;&! ،رإ!/ن�� #(��m 	-1955#'�/+bا����رة ا�)&�'# ا V
2. 
     47
�'�Wاz5& ا���ا?< ا�b]9&وa�I� #'5 ا� #(��m ،�Cا�)&�'# وآدا� #. 



 

ا��ا?< وا�)�ا=>: 
�ر!3 ا�
7# ا�)&�'# -	 ا,;�د!�'� ا�)0&!#   
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 p'� #'
; 	- �'�

)09& ا�)&�'#، أ!ً��، �7# ا�9)
'- a	 �k+��ت 
cھ'Z ا��)
�'�، ;�)�C إ�2اد ا��)
1971
h$� 3+c (�'&ل  h$� Z�(!1981 و( �W'�1949
p�+c �2م (، ;
'# ا�9&�'# -	 ( 	�+�Iأ;�د!�'# ا� ،
1989
p�+c -	 ا�)�م (�?# ا�7&�'# -	 � ( #$+ p�+c
 ).82: 2010أ��رة  (2001و;
'# +L$'� ا�9	 

  
  


ت وا�<�%�
ت�"
�  ا�,�
ھW ا�-���,�� ���B ا���"�� "�V ا�4
  


Z أ�'| 2
V ا,دب ا�)&�	 ا�]/+']	  #(��mس و�I��� #!&0(ا�(��)# ا� 	- vا�0&ا� az(� ^;ّ&


�)&-# و!$Dّ| ا��9ر!3 2. "وا���!{� Z��; i0d و6ّ�# إھ��ل ،#n!ا��� #ّ'n�0ا� #ّ!&z$ا�(�ا5| ا� V


و
��9�ر ا��را+# ���d2018 :38" .( Z[Xدة " (ا�)�
'ّ# ا�I'0N9'ّ# أي إ�mدة ا�I&اءة وا���!{ وا�]#��9

'Z ا�(�ا5| ا�
f�� ،#!�7 �� ا�9&;'^ 2
V إ;��9ب �
 V
ر='�	 2
V ا���9�ى ا�
7�ي ا�W�?	، أي 2

7
  ).70: 2024أ��رة " (# ذا
�Cا�
 V
�'�W و�� .�ر!�ن ���?�ت 
��v �'� ا�V�DW وا�)��'# �< ا�2 ^';&9 �9(��m ّ�مI
 Z��Iو����

#n!�� #'�'
(
 Z=�+ام و�L9+ل ا/j �� #'�&(7# ا�
� 	
2
	 وا�9�ا��W9رس . ا�(�5| ا��! �W'� #(��m 	W-
إ`�-# إ�V ���ق " 	 �L&!(	 ا���ارس ا�)&�'#ا�$� ا�]/+']"ا�N/ب ا�)&ب ���?� �$DW/ �)$�ان 

#'+�I(# ا�)&�'# ا�C

�ر!3 . -	 ا� aّ9! ر!�ن�. �� #(��m 	-7# ا�)&�'# وا�$��"و
، "أ+�+'�ت ?�ا�2 ا�
: �Njب ا���دات -	 ا�]$'�p"، و���ق �)$�ان "?&اءة ا��NL�ط�ت -	 �(�ل ?�ا�2 ا�
7# ا�)&�'#"و

ا�
7# ا�)&�'# "، و"ا�(�ا5| ا�$z&!# وا�)�
'#: ث ���
C(# ا��0و!#ا���9"، و"ا��9
'Z ا�
7�ي وا�$��ي
#?�N$ون " (ا��]9��# وا��&j25: 2016أ��رة وآ.(  

أّ�� ���ر 
cھ'Z ا,;�د!�''� -	 ا�]
'ّ�ت ا�9	 
kھZّ ��9ر!3 ا�
7ّ# ا�)&�'ّ# -	 ا���ارس ا�)&�'ّ# أو 
2
V ا�
I| ا,وّل -	  �'

&��!ًّ� -	 ا�)0&!# -'�$� ا�Nّ/ب، ا���� �ًC'm�
ا�
7ّ# ا�)&�'ّ# وا,دب ا�)&�	، 


�ر!3 ا�
7ّ# ا�)&�'ّ#" . vد� V

�ر!3 ا�
7ّ# ا�)&�'ّ# ;
7# 5�6'# و!�2 �$9 	- �ٌ9L� ّ�ت'
�&v��5 ھhه ا�]

'a ا�
7ّ# ا�)&�'ّ# وا�9ّ)
'a ا�9ّ&��يّ (
  .)6: 2��2021�ز �dي " (


'�ت 
cھ'�C)C5 . Z ��9ر!3 ا�
7# ا�)&�'#ھ$�ك ا9j/-�ت �'� ا�(��)�ت وا�]
'ّ�ت -	 ; 	W-
 #-�In7# ا�)&�'# ا���]'# و�)&-# ا�
2
V إ
�Iن ا� �''
0I9ا��� �'�
ا��)
ّ�'� !)ّX< ا��$vC ا��را+	 ا��(


�Cف إ�V . ا�)&�'# وا+�L9ام ا��9ر!3 ا�b]9&و5	 #'I'0N
و!vC$� ��ّ�9 ا�9ّ�ر!3 ���?�ت z5&!# و
��; aC
2
Z'0+ V ا���nل !�رس . ر+'�إ�2اد ا�N/ب �)� �W'� 	- #'�&9
-	 ا�]
'# ا,;�د!�'# ا�)&�'# �

وھ� ���ر . ���ة ��2'�" ا��9ر!3 ���
7# ا�)&�'# ا,م"ا�N/ب ا�
7# ا�)&�'# �
�D�ل 2
�Cd Vدة 

0# ا�ّ&ا.0'� -	 ا�)�- Z	 �N?ع ا�9)
'a ا�)&�	 Nف ا��C9�!) 83: ��22002رة و��ري(. 

 
  

 !  "�ا�W و�<
رات ا���B ا���"����B ا�-ّ�ر�) 
  


�ر!3 . إنّ ا9j'�ر �7# ا��9ر!3 أ�& ���� ا,ھ�'# vرات و�&ا���� 	ا�7# ا��)��9ة - 	ھ �� �$D�- O�h�

'��C �$(�ح -	 ?�Nع ا�9)
'a ا�'C�دي �2!�ة(
 �'9
-��)�د ا�]0'& . ا�)&�'# ��j# أنّ ا�b]��5ت ا�9)
'�'# ا�9	 


7# ا�)&��� �'Iا�$�ط �� Z'=إ+&ا 	ا�)&ب(�'# --�''?&Xد ا��C'وا� �''$'N�
W(��2# ط0')'# �� ) ا�� &ّ-�!
ا��)
�'� ا�)&ب، إ�5�m V| ا��'�?�ت ذات ا��7^ى �L9+fام ا�
7#، ا,�& ا�hي !()
�C �7# 5�6'# و�'3 �#7 

#'0$mوأن !]�. أ ،^'W�9ب ���9�!�ت ��2'# �� ا�/Nأن !9�9ّ< ا� >ّ?�
 Vوھ� �� !�-)$� إ� aّ
(
 Vإ� 	ن ا��)
 ،i
�� ذا 	- V$(� 7# ا�)&�'# ذا
إ`�-# إ�V ا�I&ا�# ا�
7�!# ا�)z'�# �'� ا�)&�'# وا�)0&!# ا�9	 �� "ا�

#!&0(��� �'6��9�
� #0�$��� �� �� Vإ� ZC+7# ا�)&�'# أ
  ).20: 2017أو���ن " (ا��9W&ض أن 
()Z ا;��9ب ا�
����
 �
9L� 	�!و�]ّ� ا��ا?< ا,;�د .(
09& ا�
7# ا�)0&!# ھ	 ا�
7# ا���=�ة، إfّ -	 �� �5ر، -	 إذ 


�C9 ا��را+#�d 	9ت ا��'
f !(&ي ا��9ّ�ث ���)&�'ّ# -	 "�'{ . ا,?��م ا�)&�'# -	 أ.
| ا�(��)�ت وا�]



 

 ھ��# �� ��0رك 

 

72 

 Vإ� �C$� ن��m&9! 0&!ّ#؛(��� �C$2 09�ن[! Z� �C� 09�ن[! f ؛�C$2 ن��ّ
[9! Z� 3!�2ت و.&ف ا��9ر�?

'a ا��ظ�=� ). 30: 2016أ��رة وآj&ون " (�'3 ���)]3ا�)0&!ّ# و�
-��)0&!# ھ	 �7# ا�9ّ�ر!3 و


'^!# ھ	 �7# ا,���ث )5fب، وا/Nا� >� �C

�Dل �'� ا�(��)�ت وأ?����C وھ'��f7# ا� �C5وا,���ث، ;�� أ

�&ات اا�)���'#، ��b`�-# إ�V أنّ kوا�� #'�
ا�X&وط ا�&='�'# �/��95ب ا�
97'� ا�)0&!# وا,5(
'^!# �� "ا�)


�ا -	 ?�a ا�
7# ا�)&�'#)ّ+ �!hب ا�/Nا� �I- م^
  .)1: 2009أ�� .^ا�# " (�
(��)#، أّ�� ا�)&�'# -9


L'� ا���9�ى " �� <ّI�9! �� �0��. iّ5�- ،#'�&(7# ا�
وI! ���$2�م ا����`& ����9ر!3 ���

�m �2دة ا�D�اب، إذا ?
$� إنّ ���ر ا��9ر!3 وf �5'� ). "26: 2016أ��رة وآj&ون " (���
7# ا�)0&!#
!�ور ��ل ا��m&9# �� ا�$� ا�)&�ّ	، ?�!�� ;�ن أم ��!�n، إ�V �7# ا��Cف، وھ	 ا�)0&!ّ# ا���!n# و�'3 

  ).��d2018 :42دة " (ا�)]3

Cz& ا��را+�ت ا��'�ا5'# أنّ ا�N/ب، +�اء ;�5�ا !C�دا أو 2&��، !9&دّدون -	  ،Oذ� Vإ`�-# إ�

101: 2008���رd# (ث ���
7# ا�)&�'# ا���9 .( 	- p!&mت درا+# �'�ا5'# أ&Cا�)�!� " أنّ 2019و?� أظ
 V�DWص ���)&�'# ا��D5 اءة&? aC$[�! |'أ� Z
 #(��m 	- #'�&(7# ا�
�� ا�N/ب ا�h!� !�ر+�ن ا�


'�# و-	 -aC ا�
C(�ت ا�+ #'�&#7 2
)&�'# �aC$[� �ّ'm Z[X !�اCm�ن �)��# ���7# -	 ا���9ث �
#W
9Lون " (ا��&jة، ). 28: 2016أ��رة وآ^m�� ا��]9�ب "�)�0رة aC- V

&اه (!]�ن ا�2 ^';&9 ��

9
f #W ا��$N�ق ) ا�)'�Lا�� i
، وا;��9ب �)&-# n�� #ّ!&z5'ّ# �2 ا�)&�'ّ#، )�� 
��)i ا,ذن(���9�!�
  ).��d 2018 :42دة"(و9dّ�ن �'� ھhا و�'� �)&-# ا�)&�'ّ# �2
'ًّ� ���Cرا
�C ا�n/ث


�ا 2
aC0I� V ا,;�د!�ّ	 -	 2019- 2013إ`�-# �O�h -�نّ �D5 ا�Nّ/ب �'� ا��$�ات Dّ�
 
و���
7# ) ا�WX�ي(ا�9	 aّ9C! f ا�9ّ�ر!�I��� �C'- 3ر ا�]�-	 �(�5| ا��9ّ�ث "ا�
7ّ# ا�)&�'ّ# -	 ا�(��)�ت 

Zل وا�9ّ�ا��Dّ
/� #
  ).10: 2��2021�ز �dي "(ا�)&�'ّ# ا�)D&!ّ# ا���9)�
أنّ ا�N/ب ا�'C�د ا�C$! �!h�ن ���رات ا�c9ھ'z�! f Z�ن ) 2016(و!]�X ��{ ���� أ��رة 

2
W'; V'# إدارة �(&ى  aC0!ر�
 aّ9! fو Zل وا�9�ا��D
/� #
��fطّ/ع ا�]�-	 2
V ا�
7ّ# ا�)&�'ّ# ا���9)�
&;'^ �$Dّ| أ+�+� 2
V ا���Cرات �Vّ9 وإن ;�p5 ھhه ا��روس أ;�د!�'# -��9ّ . ا��روس ���
7ّ# ا�)&�'ّ#

 #!�7
  .)[���0+ - p'�d1995	d ،�ھ��	، ودو5'��9(ا�f�� #!��&9 �� ا���Cرات ا�

'^!ّ# -	 ا�]
'ّ�ت، )5b7ّ# ا

3 ا�9ّ)
'a ا�)��	، �� j/ل وI'6# ا�9��'�ت ��9ر!3 ا�)� � ِّ;k!و

bر ا�? #ّ!^'
)5b7ّ# ا

'a ا���ا`'< ا�9ّ&��!# ���(

�Iَّم 
��'# ;hCه -'�� 5.�]�ن2
V وm�ب  a� ،Z��I���� 
 #7ّ

�م وا�داب أنّ ا�(
� 	

I&!& ا��(َ�< ا��ط$	 اb+&ا=' �� &Cz! i'

�ر!3 ا�
7ّ# ا�)&�'ّ#، و2 �ّL!

�	 ا�
7ّ# ا�)&�'ّ# وذ��C� Oف 
cھ'Z ا�L&!('� ا�)&ب (� Z'ھc
 v&ا�� 	7# ا�9ّ�ر!3 -� 	ا�)0&!ّ# ھ

9
  .�ّ�ث ا�)0&!ّ#�
9ّ�ر!3 -	 �'�# 
 }'� V
�'�W و-	 ��m)# !� .�ر!�ن أ2 #(��m 	- #ّ'�&(ن 0�5# ا+9)��ل ا��[
 O�h� �-/jو

Z�(ت ا��dا,!�م ا��را+'# وور 	ات و-&�
kا����`&ات وا�$�وات وا�� o(� 	- م�L9�
 . �C
و!�9)�
ت �5��9�fا 	و- aC
f�Iو� aC6أ��� 	ة -h
 �)o ا��I9ر!&  -�/ �2 ا+- �C���(9	O�h;6 ا,+�

  .)2002أ��رة (وا��&ا+/ت وا��h;&ات 
 	)��5&� Z'(W
 Z�W3ّ"و�
[
!�)V �2د �� ا���ر+'� -	 �'�W و-	 ��& " ا�)&�'# ���)&�'#"و" 

#N'�0وا� #�'N0ا� V�DW7# ا�)&�'# ا�
أّ�� . -��$Dّ�ص ا�9	 
�رّس �]V�DW��� #��9. ا��0< إ�V ا+�L9ام ا�
ا��)��9ة -	 ا�]��9# وا��9ّ�ث -	 و+�=Z ) ا��)'�ر!ّ#( -	 ا��V�ّ�9- #Dّ ا��+VN ا�
7ّ# ا���]'ّ# ا��)��9ة

2
Z'0+ V ا���nل، و-	 �)o ا��ول ا��(�ورة Z'=إ+&ا 	2/م ا�)&�'ّ# -bي " (ا�d 11: 2��2021�ز .(

aّ ا�
7# ا(


Zn� VI ھhه ا���0درات ردود أ-)�ل +
Z0? �� #'0 ا�N/ب ا�'C�د ا�D9�! �!h)0�ن  #'�&(�

��9ّ�
�ن �D)��# و
'&ة ا��NLب ا�)&�	 ا�N0'�# وا���9�ى ا��0'! �!hب ا�)&ب أ!�� ا�/Nا� Z0? و��.  

                                                           

     5 #ّ!^'
)5b7# ا

�ر!3 ا� aّ
(

3 ا�9ّ)
'a ا�)��	 ?&ار �(
3 ا�9ّ)
'a ا�)��	 �cXن ا�I9&!& ا���ّ+< �
($# ا��و�'ّ# �m a''I9�دة )�
Z'=إ+&ا 	9&�'# -

�ر!� . -	 ا�]
'ّ�ت ا,;�د!�'ّ# � �� #�
 .2019. 5. �21&و
�;�ل ا�(

     6 ً�5�'�
'^!#أ)5b�� ن�[
 �? #
 . !��� ا,+�9ذ �
c� |��Nن !('| ���)&�'# ���&.a �� أنّ ا,+�



 

ا��ا?< وا�)�ا=>: 
�ر!3 ا�
7# ا�)&�'# -	 ا,;�د!�'� ا�)0&!#   
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 �$�
!� ا���"�� وا���V ا4DPا�  
  


�W9وت �5| ا��I&رات ا��را+'# -	 ا,دب ا�]/+']	 وا,دب ا���!{ �� �k+�# إ�V أj&ى . �� #(��m 	-
�.�ر!�ن �aّ9! /n ا�9&;'^ 2
V اI- }!3 . ,دب ا����j Zر�< �5وات 2&�'# �� أ�c- |'أ� Z
 #(��m 	- ��ّأ


9$�ول ا,دب ا�)&�	 ا���!{ �I- ة�� .-	 ا��$# ا�n��n# �� ا�
I| ا,وّل 
9$�ول ا,دب ا�)&�	 ا�]/+']	، ووا
  

 Zn� رات&I� 3!ر�
 aّ9! #'['+/[ا� #'�/+bإط�ر ا��را+�ت ا�)&�'# ا 	7"و-
" # ا�)&�'# ا�'C�د!#���I# إ�V ا�

�ر!3 ". �'� ا�]��9'� ا���I+'�: ا�I&آن وا�9�راة"و aّ9! #!&0(ا�(��)# ا� 	م: ا�ِ��راش"و-/+bد!# وا�C'ا� �'� "
 .)29: 2016أ��رة وآj&ون (ا�
7# ا�)&�'# وأj�ا
�C ا�)0&!# وا�را�'# "و
  

ھ$�ك ط/ب د;9�راه �� "�'#، أ��0 وz5&ا �hCه ا����?�ت ا�)�!�ة -	 ا��!� اb+/�	 وا��In-# ا�)&
 >+ّ�� Z[X� ن�
��(9! fوا��!�، و #-�Inا� 	ن -�DDL9� �'
�2 aC$[7# ا�)&�'#، و�
ا��DDL9'� -	 ا�

#!�7
�'{ ا�
7�!�ت وا���Cرات ا� �� �C�W5 #'�&(7# ا�
 ).32: 2016أ��رة وآj&ون " (�< ا�
 
 


XC ا���Bي�  �V�"�P ا���B ا�/$��/�� وا���B ا���: ا�
  


'a ا�V�DW -	 ا�(��)�ت ���092رھ� (9� O�ّ�9ورة ا�&` V

�C ا�2 }�0�d 	9ت ا�(��)�ت ا��'��
 �;k


Z أ�'| ا,;n& اھ����9 ���(�5| ا�
7�ي ". �7# ا��In-# ا�&-')# ا�9	 
(�< ا�)��a ا�)&�	" #(��m &09(
و


Iّ�م ���?'� -	 ھhا ا�7&ض،  }'� ،	+�'Iو" ا�)&�'# ا��)'�ر!#"ا�"#'
-	 ا��$9'� " ا�)&�'# ا�9�ا�

7# ا�)&�'# . ا�5�n'# وا�n��n# �� ا�
I| ا,وّل��� �C+ّر�
�'�W �< و+�=Z ا2b/م و #(��m Z��(9
 ��;

#��
Nرة ا�9)0'&!# ا���I��� �'�ّ
ا��(# ����D "و!)^و +0���]	 وd�ھ��	 . ا��)'�ر!ّ# ��Cف 
^و!� ا��9)
Vإ� #n!ا��� V�DW7# ا�)&�'# ا�
  ).145: 1999" ( `)� إ
�Iن ا,;�د!�''� ا�'C�د �
7# ا�)&�'# ا�)��'#ا�


�D'� ھhا  �D?و ،�C'I?7# ا�)&�'# و��

ّ# ��&ري ا�Iد وا�)&ب و��C'ا� �'�m&9ا�� #ّ
I� ا&z5و
ا�hي " درا+�ت ا��m&9# ا�)&�'#" �&v��5 2015ا��`<، ا-��m p�99)# �� .�ر!�ن -	 ا�)�م ا��را+	 

 Vف إ��C!"'-�
 #�m&9ا� Oذ� 	- ��� ،#�m&97# وا�

7# ا�)&�'# و
�C� &!�Nرات ا���� #I�(9ا��)&-# ا�� &

Z أ�'| ا-�99 7".�� ا�)&�'# إ�V ا�)0&!# أو ا�)]3 ��9]'� ا�N/ب �� ا�)�Z -	 ا��'�ان #(��m 	-و 

 v��5&�"#'�&(ص ا��D$ا� <'?�

�ر!| ��&ر!�"ا��را+# ا��)��9ة -	 
�&!& و Vف إ��C!7�!'� ، و� 
�C&ة !��ھ��ن -	 
��'� ا�$D�ص ا�)&�'# وX5&ھ� -	 إط�ر ��j# دور ا�$Xّ& وا���D وd&;�ت 

#'�/2bت ا��+kت ا��]��'# وا����'Cوا� #�m&9ا�.  
  
  


I>ت ا�-���,�� ا�,���� "-�ر�
>�f,ا���"�� !  ا� �Bت ا��$/;�  
  


(�ن ا�9	 pD�- ��`�ع 
�ر!3 ا�
�I� #7 أcX5ت وزارة ا�9&�'# وا�9)
'a اb+&ا='
'# ا�]n'& �� ا�
#'
و!�]� ا�I�ل إنَّ Z�2 v=�95 ھhه ا�
�)ن، إ`�-# إ�Z�2 V ا,Cm^ة . ا�(&�'# -	 ا�(��)�ت اb+&ا='


�ر!3 ا�
7# ا�)&�'# #�c�� V

X'& إ�V 2ّ�ة 2�ا�Z أ6َّ&ت و�� 
^ال 2 ،#
Dذات ا� #W
9Lا�� #'$Cا��:  

�ر!��C، ا�)��'# أم ا�V�DW، و�� !^ال أوfً، ا�$�Iش ا����9م ��ل أ!# �#7 Z�-,2&�'# �� ا 

�$��! Vش ���9ً�� إ��I$ا ا�hا�9&;'^ . ھ a2�! يh7�!# ھ� ا�
و�'3 اbط�ر ا,!�!���m	 �/زدواm'# ا�
#7
ا�D&ف وا�$�� "ذ�O أنّ . ا��)��& 2
V ا�
7# ا�)&�'# ا�V�DW -	 ا�9)
'Z� ،|��- a وأ!��ً �$'# ا�

'# ا�V�DW أ;n& ا+I9&ارا وا���z95 �� ا��79'&ات ا�)��'#، ا,�& ا�hي !()Z ا,و�V أ+ZC -	 ا�
7# ا�)&�
                                                           

     7 &z5ا�)&�'#"ا #�m&9درا+�ت ا� v��5&� " |I$ا� 	ر!�ن -�. �� #(��m >?�� V
2http://tinyurl.com/gmpebbw. 
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#!&0(��� �'6��9�
� #0�$��� Z?,ا V
2 ،aّ
�� .'& "وھ� �� Z(m ).  2002وا!0/ت " )-	 ا��9ر!3 وا�(9
 vا��$�ھ 	- V�DW7# ا�)&�'# ا�
�� ;0'& أن 
aّ9 إزا�# ا�9&;'^ 2
V ا� Vإ� �mّ&ا�� i-�(`ا��را+'# أو إ

  .)44: �2020$�ل " (�Z[X ;0'& -	 أ.
| ا�(��)�ت ا�)0&!#
5�6'�، !�اim ا���N| ا�(��)ّ	 ا�)&�ّ	، ا�hي !�9Lر درا+# ا�
7# ا�)&�'ّ# وآدا�C5 ،�C(� أورو�'� 


'�!ّ# -	 ا�z$� >� Z��(9��# ا��9
'/ت ا�D&-'ّ# ا�9	 -	 ا,I9ا�)&�'ّ# ا� #I!&N�2 ا� �'
; �
9L! f س�+
2
V ا�$�� وا2b&اب |ّD$! ة&'j,ه اhھ 	ا���ارس ا�)&�'ّ#، -��9&;'^ - 	ھ��9م ;�فٍ -�� Vz�
أّ�� . 

 #ّ!�5�n�9ا='ّ# وا��f9'� ا
�2
a و
(&�# +��hC� �'Iه ا�h$� #I!&N ا��& V
��dدة (ا���N| ا�'C�ديّ -']�ن 2
2018 :42.( 

  
9
I'� ا��)&-# ���I�ا�2 ا�$��!#وھ� �� !v9$ `)� ا�Z'D�9 -	 ا�I�ا�2 ا�$��!� �'��z$ا�)&�'# و�2م ا�9$�+| �'� ا� # .

�'��z$9&;# �'� ا�Xا�� a+ا�I�2 ا� #W=زا #��� 	N(
 &jآ Vم إ��z5 �� ت��
ND�
� #'
��mا�0&ا #�m&9أنّ ا� ��; .

َُ)� -DLd /X'� و�'3 �2م #7
أو���ن ( 
]�-)C$� k	 و�����9	، -�نّ ا�(D���ت ا�9	 !�ا�CCm ا�)&ب -	 ?�ا�2 ا�

2011 :100-104(. 
  

 �!hا� Oب ا�)&ب و,و��/N

�ر!��C -	 ا�(��)�ت ا�)0&!# 
�W5 |0�را ;0'&ا � aّ9! 	9نّ ا���دة ا��- i'
و2
 .)300: 2010أو���ن (وھhا !)^ز �� d)�ر ا�N/ب ا�)&ب ����0D'+ . #�&7�ن ��ر+'� �
7# ا�)&�'#

  
�'{ !]�ن �W'� #(��m ء�$n9+ا�(��)�ت و�� #'I� ّا���ارس ا�)&�'# -�ن 	(!&L� �'9$+ أول 	- /DW$� ��$ا� a'
(
 

� -	 ا��0{ و�]� أ!ً�� -	 ا��9ر!3-

9^م ���$vC ا�$��ي ا�)&�	I- 3'� 	. ا,ورو� 	7# -
و
]�ن -D�ل ?�ا�2 ا�
��ة و
0ّ9< ھ	 أ!�� ا�$vC ا�$��ي ا�7&�	 �� #n��n72: 2010أو���ن (ا��$# ا�(. 

  
n��6 �7ت
�، ا+�L9ام ط&!I# ا�I�ا�2 ا�
7�!# وا��m&9# -	 ا��9ر!3 ا�9	 
َُ)�ُّ �� أ?�م ط&ا=> 
�ر!3 ا�


'a ا�
7# ا�/
'$'# وا�'�5�5'#(
 Vإ� �C

aّ 6&وة �7�!# . ا,m$0'# وا�9	 m&!< أ�(9�

Iّ�م � #I!&Nه ا�hوھ
Cّ5أ ّfص ا,د�'#؛ إ�D$وا��)�رف وا� a'ھ�W���� وّده^

'a ا�
�CW��� #7 و+'
# ;0'&ة، و(
 V
2 ^;ّ&
 f �


&ا2	 ا�W&وق ا�W&د!# fو 	2��9mfا Z9�ا�
� . #(��)��� �C7# ا�)&�'# وآدا�
وأp906 درا+# ?�م �a�? �C ا�

ّ��ه -	 ��ا?� ا��'�ة ا�'��'#2018ا�)0&!# +$# (
 �� <'0N
.  ، أنّ ا�N/ب ا�'C�د !�)ون �(��# -	 

� 9.5%  -�نّ £�2006��Dء ����ب وزارة ا�9)
'a +$# " +��� "و��| درا+# أm&اھ� �&;^I- aC$� 
2
V إm&اء ��ار ���
7# ا�)&�'# �'
  .?�درون -)


'a ?�ا�2 ا�
7# ا�)&�'# -	 ا�(��)�ت ا���imّ إ�V ا�'C�د .'& ا���9]$'� (
 #I'I�إ`�-# إ�V أنّ 

���D� ^ّW	 ا����?�ت 2
V د�o(� v ا9jf"�� ا�
7# ا�)&�'#  a'
(
 ^ّ'�
�Dرات .'& ا��?'I# ا�9	 

و,نّ ا���ارس ا�'C�د!# 
�رّس ). 170: �2008�+
'��ن " (?�ا�2 ا�
7# ا�)&�'# -	 ا���ارس ا�'C�د!#
�CN'�0
�'� ?�ا�2ھ� و�
 aّ9! iّ5�- ،#'0$m7# أ
!0ّ9< ا�9)
'a ا�(��)	 "و95'(# �hCا، -)$��� . ا�
7# ا�)&�'# ;

 ا����`&!� !
(kون ;
�� أ�]� ذ�O إ�V ا+L9/ص 
�C��Xت �< ?�ا�2 ا�
vC5 #7 ا���ارس ا�'C�د!# -�نّ 
�'97
  .)80: 2012 أو���ن" (ا�)0&!#، �V9 وإن ;�p5 ھhه ا��C��X9ت 
o(� OC9$ ا�W�ارق ا��?'I# �'� ا�

���ر أو .'�ب  #ّ
? ��/5 #(mت ?'� ا��&ا�(��)��� #��Lرا�)�، و2$� -�� ��ا?< ا��!| ا�

)ّ� �7# ر+�'ّ# ا�
7# ا�)&�' �Cّ5أ a.ر �C$2 #) p�0أ� aّ6"#��j #5�[� ذات " h$�2018 .( a.&ا� V
(-

 h$� ،	��(ا� a'
f !^ال ا��`< �)'ً�ا �2 أن !]�ن �&`'ً�، -(�'< "، ��2013 
��C'mت �(
3 ا�9)
�WDا� o(� 	- ��$'� ،#'��2 #'-9&ا�
'^!# �I!&N# ا)5b7# ا
�ت ���)&�'# ��ا?< ا�(��)�ت ��m&9# إ�V ا�

 و.'�ب ا�
7# ا�)&�'# �2 ا��$�Dت ا�&+�'# ��k+��ت .)8: 2016أ��رة " (
]�ن ا���m&9ت +'�# mً�ا

0# اا�)&ب Nأ��م و��ل ا� �I=�2 Z[ّX

�ن 0�5# ;0'&ة �� ا�N/ب(ا�9)
'a ا�)��	 n�! �!hا���اد ) ا� Vإ�

NLا� 	7�!# -
ز ا�9&ا
0'ّ# ا� ّ̂ 
	ا�9)
'�'# وا��)
���ت ;�� !)��+kب ا���.  
 #7

&Z��[��� i9�m إ�V ا� p�
�'�W ا�hي  #(��m 	- �C7# ا�)&�'# وآدا�
و$n9�5	 ��a�? >? ا�
 az(7# ا�)&�'# و�
ا�)&�'# و;O�h ��?< ا�(��)# ا�)0&!# -	 ا��Iس ا�hي !�]� ا����ج إ�'d�0� i&ة ���



 

ا��ا?< وا�)�ا=>: 
�ر!3 ا�
7# ا�)&�'# -	 ا,;�د!�'� ا�)0&!#   
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&='�'# �a�I درا+�ت ا�X&ق ا,و+� أّ�� ا��WD# ا�. ا�&وا�� ا���m�دة -'�m&9� i# إ�V ا�
7# ا�)&�'#

7# ا�)&�'#��� a6 #!&0(7# ا�
��� ًfّ�م أوI
 	C- |I$ا� 	ر!�ن -�. �� #(��)�. 

 
 

���/�Iا� FQوا���ا �g
  ا�,�
  

 أنّ �k+��ت ا�9)
'a ا�)��	 ا�)0&ي 
)�5	 �� �I5 -	 ��رّ+	 20198
Cz& ا��I9ر!& ا�9	 X5&ت -	 
� ا�092fر ا����`&!� وأ��2ء ھ'�# ا��9ر!3 ا�)&ب -�نّ أ2
hjc5 ���$(- p5�; #0�5 V �)'. ا�
7# ا�)&�'#

 �W'� #(��m 	-%)3.9 ( ر!�ن�. �� #(��m 	-و%)�22011م ) 3 . #(��m 	- Zّ?ه ا�$�| أhن ھ�[
و
���رھa أ;n& -	 ���رات ا�cّ9ھ'Z ��9ر!3 ). 1%;/ھ�� أ?Zّ �� (��ر إ!/ن وا�(��)# ا�)0&!#  ZّI!و

 4,583 ���`ً&ا، �� �'$aC 4,665 درّس W-2011 -2012	 ا��$# ا�ّ�را+'ّ# . �'ّ# ;
7# 5�6'#ا�
7ّ# ا�)&
&ا 2&�'ّ� ���82`ً&ا !C�د!ّ� و ً̀ 50: 22018
	 ود�2س ( ���(.  


ّ�	 ا���`�ع !�I9Wون "(� �� &'n[ا��'�ان -�نّ ا� 	- #
و95'(# �
)W�ة ا��I=�# -	 ا�I�ى ا���(

�ب أو أ5ّ Nا�� Z'ھcّ9ا� Vإ��I- �ًّ'=^m ن�
وو-o(0� �I ا,���ث ا�9	 ). 8: 2��2021�ز �dي " (k� aCھَّ

� ا��را+'# -	 NLوا� vو`< ا�0&ا� 	ر;�ن -�X! f ي -�نّ ا����`&!� ا�)&ب�['+ #�z$� �C� p��?
#'
9
�hوا 2
V ا,.
| . ا�(��)�ت اb+&ا='
و�V9 ا��kھ
�ن ��9ر!3 ا�
7# ا�)&�'# -	 �)az ا�]
'�ت ?� 

 V

'a أ2ّ�ت �� دون ا+�X9رة �D9L'� 2&ب2(
 vد `�� �&ا��C! �!&`��� �!9 . ّأن Vإ`�-# إ�
" Z�(ا� V
.'�ب ا����`& ا�)&�	 !)$	 .'�ب أ+�س ا��DL9 و�����9	 L��-&!(�ن �� !]�5�ا ?�در!� 2

#'��2 #'$C�� ا ا��(�لhC�) " #2009أ�� .^ا�.( 
 
 

 �
�
�X ���ر أEل: ا���H,وا� Jhا��ا V�"  
  

0# -	 ا�(��)�ت ا�)��I$! #!&0�ن إ�V �(��92'� ر='�'9'�اN� : ن �� 2&ب�'$'N�
- #0
 �)aC�z 48ط


�ن ّn�! ،7# أم
 �� إ���m	 ا�h!� !�ر+�ن �
�D�ل 2
V ا�
I| ا�(��)	 I9!%9.3$�ن ا�
7# ا�)&�'# ;
ھ�اف أ;�د!�'#، �I6-'# أو وط
C! #0�د !9)
ّ��ن ا�)&�'# ;
7# أm$0'# ,.  �� ا�'C�د88.3% ا,ول ��Iر5# �ـ 

 #!^'
)5b7# ا

aC .��0ً� أ?�I� Zّر5# ���9�اھa -	 ا�'D�
2&ار وأ�� ا�C�) #)'C$'# و!]�ن ��9�ى 
و��| ا��)N'�ت ا�9	 و-ّ&
�C وزارة ا�9ّ&�'# وا�9ّ)
'a !09'ّ� أp�'� iّ5 ھ$�ك ���9)# ;�-'# ). 78: 2018

 ّZ; 	- #'�&(7# ا�

m�5 #+�'+ &!�N)# و
��!� .  �k+�#و�$C('ّ# �)�د �9)
ّ�	 ا� �[�! f i5�- ،	��9و���
 �'�ّ
38: 1993�'�ر )أھ�اف �^!�دة �2د ا��(9(.  


�]�aC دوا-< ا2��9m'# أو -]&!# . وھ$�ك أ�& آj& وھ� اf+9)�اد وا��ا-)'# ً/n� ب/Nا� o(0-
 V
2 ^;ّ&! &jا� o(0ا� �)7# ا�)&�'# و5
9)
aّ ا�� #'$C� ىأو د!$'# أو&jرة دون أ�C� . ّل إن�Iو!(�ر ا�

#Cm ّ7# �� أي

aّ ھhه ا�(9� <!�X

�ن �2دة 2
V أيّ 
X('< أو D�! f #'�&(أ?��م ا�7# ا� 	- �'
. ا���(

�ر!3 ا�
7# ا�)&�'# ^!^(
  .و.'�ب ا�X9('< وا�9&.'| !)09& �� أ�&ز ا�)�ا=> أ��م 

��&أ ا�)&�'# و!$o(� <N ا�]
��ت -I! aC�(0. 2/وة 2
V أaCّ5 �'��ا ���9�ى �7�ي وا
0
� �)� ھhا ا���9�ى! a� &jا� o(0�7!#. وا�
-�ذا و?< . و
�ر!�- aC	 9X� ZD-&ك !)09& أ�&ا �)�0 �

 V
ا�092ر �� ھa أ?Zّ ��9�ى -���I9ّ���ن ��9&رون و�� ا092& ھfkء -����90=�ن �� !]�5�ا ?�در!� 2

�I'> ھ�ف ا��9ر!3 ) #)'C80: 22018&ار وأ�� ا�(.  

                                                           


�ر!3 ا�
7#  ?&ار �(
3 ا�9ّ)
'a ا�)�–�(
3 ا�9ّ)
'a ا�)��	 ا�I9&!& ا���ّ+< 8      v0&ا�� a'
��ل ��`�ع 
m a''I�دة ا�9ّ) 	�

�ر!�  �� #�
 .24.9.2019ا�)&�'ّ# وا,دب ا�)&�	، �&و
�;�ل ا�(

 .http://www.sikkuy.org.il: أz5& ��?< �&;^ +']�ي9     
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9
W# �2 أ?��م ا�
�7ت ا,j&ى L� |'أ� Z
إنّ �� !()Z أ?��م ا�
7# ا�)&�'# -	 ا�(��)# ا�)0&!# و
 �C5�; Z� ،�I- #W
9L7�!# ا��

�Iن ا��9ر!3 -	 ا���Cرات ا�b #!�ا,و� 	N(
 f �C5����9 �< "�'3 أ



�Iن �'� ا�N/بbا,;�د!�'# �. .'�ب ا aC

�ن درا+��[! aC- 	��9ن �9�ازن و����I

7# ا�)&�'# دون إ
و
(�ر ا�dbرة ). 299: 2010أو���ن " (���Cرات ا�I&اءة وا�]��9# و-aC اf+��9ع وا���9ث ���
7# ا�)&�'#

2
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A HISTORY OF MOROCCAN ARABIC STUDIES 
 
 
 
 

Abstract. The first recorded studies on Moroccan Arabic date back to the late 19th century, as a 
consequence of the interest of the French administrators and Orientalists who were focused on 
Morocco’s political and economic importance to France. These first studies aimed to report 
grammatical descriptions and transcriptions of spoken varieties. Since its beginning, the 20th century 
brought a more extensive attentiveness in understanding the local language varieties of the colonised 
North Africa, which led to more systematic studies that described Moroccan Arabic phonetics and 
phonology, as well as comparative observations on the Maghrebi varieties. After World War II, 
European linguists introduced a modern approach in Moroccan dialectology and sociolinguistics, 
discovering relationships between different Moroccan Arabic varieties and documenting regional ones. 
The 21st century studies keep pace with the modern reality in the Moroccan society, revealing cultural, 
sociolinguistic, educational, and socio-political influences in the spoken Moroccan Arabic. 
 

Keywords: Moroccan Arabic, dialectology, language studies, modern studies, Morocco 
 
 
1. Introduction 
 
The present paper represents a non-exhaustive conspectus on some of the most 
significant studies concerning Moroccan Arabic throughout history, starting 
with the first simple linguistic discoveries from the 18th century, then reaching 
the most recent study trends that display a more complex and detailed 
perspective in academic publications. We will therefore observe the importance 
and purpose of studies on Moroccan Arabic in the last centuries. I have also 
approached the topic of the present study in my doctoral thesis entitled “The 
language of the sports supporters from Casablanca”. 

Due to the fact that the Arabic vernacular spoken among Moroccans had 
been given various names throughout history – most relevant being Dārija  or 
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el-maġribiyya –, in the present paper we will distinguish one name that 
encompasses all its aspects and phases, namely Moroccan Arabic. 
 
 
2. Early Studies 
 
In their contributions about the evolution and linguistic aspects of Moroccan 
Arabic, Heath (2020: 214) and Caubet (2008b: 274) mention that the first 
documentations pertaining to this variety date back to the 15th century and were 
written by Jewish deportees from Spain.  

Due to the Western colonizers’ interest in understanding and using the 
languages spoken in the conquered territories, Moroccan Arabic started being 
documented in order to be taught and learnt by the colonizers, especially 
motivated by the political and economic relevance that Morocco had for the 
European forces such as France and Spain. These initial studies aimed to report 
grammatical descriptions and transcriptions of spoken varieties. 

A relevant study from this era is entitled Rudiments of the Arabic-Vulgar 
of Morocco: With Numerous Exercices and Examples of Its Theory and 
Practice and was published in 1872 in Spanish and in 1900 in English by José 
Lerchundi, a Spanish Franciscan missionary Arabist. At that time, Morocco is 
referred to as part of The Moorish Empire and its inhabitants are called Moors. 
Lerchundi is among the first Arabists to emphasize the differences between the 
spoken and written language:  

 
European grammarians usually divide the Arabic Tongue into the Literary, and the Vulgar. 
Literary Arabic, called also “learned” “written” or “classical” is employed in writing; the Vulgar 
is the language spoken in the different moslem countries, but it is not written at anyrate by 
educated persons as it is a corruption, more or less perceptible, from “Literary” Arabic from 
whose rules it constantly wonders (Lerchundi 1900: VII). 

 
Lerchundi also unveils the colonial perception upon Arabic varieties in the 19th 
century, as he states:  
 

There are four principal Dialects of Arabic-Vulgar namely those of Arabic, Egypt, Syria 
and Barbary, and without any doubt soever the last-named is the one which breaks away 
the most from grammatical rules, particularly that form of it spoken in the Empire of 
Morocco that is to say the Dialect treated of in this work (Lerchundi 1900: VIII).  

 
These observations suggest that speaking an Arabic vernacular as a non-Arab 
implies prior knowledge of Standard Arabic grammar. 

Nonetheless, Lerchundi admits the challenging aspect and originality of 
his work:  
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Not without great difficulties, due to not having in Mission any Monk conversant with the 
Arabic tongue, to the lack of books for the purpose, (I do not know of any treatise, 
Spanish or foreign, upon the Arabic Vulgar of Morocco), and finally to the difficulty of 
finding any moor who would lend himself to teaching constant application to compile 
some few sheets for my private use (Lerchundi 1900: X). 

 
Auguste Mouliéras, a French missionary and anthropologist born in Algeria, 
acknowledges the ignorance regarding the Arabic from Morocco from the 
previous centuries. In his study published in 1895, entitled Le Maroc inconnu: 
étude géographique et sociologique. Exploration du Rif, he observes various 
regions and local tribes, underlining the linguistic complexity by stating that 
“knowing Arabic is like knowing at least twenty languages” (Mouliéras 1895: 3). 
 
 
3. 20th Century Studies 
 
Numerous studies from the 20th century continue the exploration of Moroccan 
Arabic focusing on semantics, morphology, and phonology. These trends lead to 
a more expansive documentation about local variations, commonly in contrast with 
the Standard Arabic norms and, following Ferguson’s (1959) definition of diglossia, 
the question of different varieties and languages pertaining to Moroccans’ speech 
has become an intriguing topic for international scholars. 

In his study about the linguistic history of Morocco, the Moroccan linguist 
and anthropologist Simon Lévy (1996) concludes that the multilinguistic social reality 
of Morocco is the antithesis of the une nation, une langue motto (Lévy 1996: 127). 
 
 
3.1. An Inconsistent Arabic Script 
 
A remarkable characteristic identified in the studies from previous centuries is 
the inconsistency of the Arabic script, which is not limited to certain periods. 
Although the authors claim that the Arabic language (along with its local 
varieties) is the subject of their researches from Morocco, some of them use the 
Maghribi script in their textbooks, transcriptions, and glossaries. 

The table below highlights the consonant varieties found in the aforementioned 
studies, distinguishing the Modern Standard Arabic version of Arabic script 
from the Maghribi: 
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Table 1 
Arabic Script Varieties Identified in Moroccan Arab ic Studies from the 19th and 20th Centuries 

 
Modern Standard Arabic Maghribi script Phoneme (Latin script) 

 f ڢ ف
 k ف ك
 q ڧ ق
 g ڨ ج

 
The Maghribi script is used especially by French scholars, as it had been 
observed in the following studies: Notices sur les caractères étrangers, anciens 
et modernes by the French Assyriologist Charles Fossey (1927), Textes arabes 
en parler des Chleuhs du Sous (Maroc): Transcription, traductions, glossaire 
by the French Arabist and Berberologist Edmond Destaing (1937), Der arabische 
Dialekt der Houwāra des Wād Sūs in Marokko by the Swiss Orientalist Albert 
Socin and German Linguist Hans Stumme (1894). 

Nonetheless, the Maghribi script is used by a Moroccan Professor in an 
Arabic-French dictionary published in 1923, which might suggest a preference 
of the French audience for the Maghribi script. The dictionary contains terms 
mostly specific to Morocco, Tunisia, and Algeria (Tedjini 1923: VI). A notable 
example refers to the term beaucoup which is listed in Moroccan Arabic as 
bzzāf or b-zzāf: “اڢ ّ̂ � ou اڢ ّ̂ ���” (Tedjini 1923: 18). 

Although the following studies pertain to the same era as the ones listed 
above, their Arabic texts had been written in the Modern Standard script: Hespéris: 
Archives Berbères et Bulletin de l’Institut des Hautes-Études Marocaines (1924), 
and Mélanges René Basset (1925) by the Moroccan High Studies Institute 
members from Paris. 

A different approach regarding Moroccan Arabic learning is notable in 
the conversation guide published by two German Arabists in 1912, where they 
had only used the Latin script for transcribing texts in the Moroccan Arabic 
from Casablanca, without using Arabic scripts at any extent (Vassel and 
Kampffmeyer 1912). 

 
 
4. Moroccan Arabic’s Status 
 
The representative researcher Catherine Miller follows the four main criteria 
used by linguists to determine whether a language or variety is either peripheral 
or minority. Firstly, the geographical criterion has a different applicability in 
Moroccan Arabic’s case, as it pertains to the “less central and more peripheral” 
class of the peripheral Arabic dialects. The second criterion is demographic, 
implying that the language of the majority could acquire the official status and 
be imposed to the minorities. Along with the conclusion that this criterion 
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cannot be universal (Miller 2011: 57), we can note that it does not apply to the 
linguistic situation in Morocco due to the lack of institutional recognition of the 
Moroccan Arabic as an official language. 

Nevertheless, the third and fourth criteria listed by Miller (2011: 58) could be 
applied in the evaluation of Moroccan Arabic. The third one is socio-economic 
and is used to distinguish language levels and styles according to the social 
class hierarchies.  

 
The uses of disadvantaged, even illiterate, social classes will be considered less prestigious, 
less valued than the uses of educated or bourgeois classes who would hold the norm. In 
multilingual countries, the distinction between social classes can be based on the use of 
different languages, while in more monolingual countries, it will mainly be what sociolinguists 
call sociolects.  

 
The fourth criterion is a political one, implying that the most powerful and/or 
central groups define the standard norms of a language (Miller 2011: 58). The 
Moroccan researcher Ahmed Ech-Charfi also concludes that “linguistic change 
in peripheral communities is caused not only by local attitudes, but also by 
attitudes of the dominant community” (Ech-Charfi n.d.: 26). 

Such an influential status has been attributed to the vernacular of Casablanca, 
according to several researchers’ observations (Hachimi 2018: 61-2). Jordi Aguadé 
further argues that the city of Casablanca has evolved after the colonization, which 
concomitantly led to the evolution of the Moroccan Arabic (Aguadé 2003: 301). 

Although the main subject of the present paper is Moroccan Arabic, we 
cannot overlook the influence of Amazigh in Morocco’s linguistic landscape. In 
his publication entitled The Arabic Language and National Identity: A Study in 
Ideology, Yasir Suleiman (2003) mentions the ideological antagonism between 
Amazigh and Arabic in Morocco:  

 
The Berber-speaking populations in Algeria and Morocco supported Arabic against 
French during the nationalist struggle for independence in the first half of the twentieth 
century. But the situation changed after independence. Berber-speakers started to assert 
their own identity through an increased emphasis on their language (Suleiman 2003: 11). 

 
Amazigh had been recognized as an official language in the current Constitution 
of Morocco adopted in 2011, which led to an increasing demand of institutional 
recognition of Darija. Politicians, intellectuals, and the civil society had been 
already encouraging this recognition before 2011, due to Darija’s usage all 
around the Moroccan media, from informal discussions to political debates, 
interviews with officials, broadcasts from the Parliament, etc. (Chatar-Moumni 
2015: 75-6). Unofficially, however, Darija is already the predominant Arabic 
variety in Moroccans’ everyday speech. 

In her study about the plurilingualism issues and challenges, the Moroccan 
researcher Asma Nifaoui (2020) simply lists the most relevant languages in Morocco 
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according to their status: “the group of official languages (standard Arabic and 
Amazigh), the group of mother tongues (Moroccan Arabic and Amazigh) and 
that of foreign languages, mainly French, English, and Spanish” (Nifaoui 2020: 6). 
The researcher Adil Moustaoui also notes that the empowerment of the Moroccan Arabic 
is based on “the appearance of a discourse that reasserts Moroccan Arabic as the national 
language, and through the expansion of its sphere of use” (Moustaoui 2018: 535). 

Even if Moroccans are constantly exposed to multiple languages and 
varieties, the mother tongue for many Moroccans remains the one which is used in 
familial environments and in which they claim to have a greater level of proficiency, 
according to survey responses from 2006 and 2012 (Benítez-Fernández, de Ruiter 
and Tamer 2012: 101-2). The individuality of the mother tongue, thus being 
different from standard Arabic, Amazigh, or other languages, is also observed 
by Caubet’s research in 1999, which involved the questionnaire responses of 
Baccalaureate graduates (Caubet 1999: 235). This tendency is thought to persist 
as a consequence of the “failure of arabicization” subsequent to the independence 
regained in 1956 (Benítez-Fernández, de Ruiter and Tamer 2012: 83).  

After analysing and comparing dialectology studies which illustrated 
collected data using maps, Catherine Taine-Cheikh (2012) concludes that, in the 
process of understanding and defining the language contact and status between 
Amazigh and Arabic in Morocco, historical events and continuity are more 
relevant than geographical delimitations (Taine-Cheikh 2012: 42). 

Miller (2011) attempts to define the norms and identify deviations in 
contemporary Moroccans’ speech, mentioning that the status and evolution of 
Moroccan Arabic are mostly influenced by its usage in urban areas and in 
youth’s speech, where it is generally exposed to language contact and code-
switching, especially involving French and other foreign terms that are popular 
in virtual environments such as social media (Miller 2011: 65). 

The status of Moroccan Arabic as an identity factor will be further 
discussed in section 6, dedicated to this issue. 
 
 
4.1. Diglossia and triglossia 

 
The Moroccan researcher Abderrahim Youssi reconsiders the definition of diglossia 
provided by Charles Ferguson (1959):  
 

Diglossia is a relatively stable language situation in which, in addition to the primary 
dialects of the language (which may include a standard or regional standards), there is a 
very divergent, highly codified (often grammatically more complex) superposed variety, 
the vehicle of a large and respected body of written literature, either of an earlier period or 
in another speech community, which is learned largely by formal education and is used 
for most written and formal spoken purposes but is not used by any sector of the 
community for ordinary conversation (Ferguson 1959: 336).  
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Youssi (2013) therefore indicates that the linguistic landscape of Morocco is 
more complex and exceeds the limitations of Ferguson’s concept, introducing 
the notion of triglossia, defined by the coexistence of the three linguistic levels: 
the high level – or formal, represented by the Classical or Modern Standard 
Arabic, which is inaccessible to most speakers –, the low level – referring to the 
Moroccan Arabic that is used in daily communication, especially in informal 
environments –, and the median variety – in addition to the linguistic landscapes 
observed by Ferguson (1959), the contemporary Moroccan speakers use a blend 
of linguistic elements from both Classical or Standard Arabic and Moroccan 
Arabic in media, intellectual discussions, and other interactions with speakers of 
various statuses. He further concludes that “this centuries-old situation of 
diglossia in bilingualism, then of triglossia in multilingualism in the modern era, 
has been able to create illusions regarding the real functions of language in both 
oral and written communication in general, and the transmission of knowledge 
and skills in particular” (Youssi 2013: 33-4). 

Aguadé (2012) emphasizes the linguistic authority which politicians must 
have and he condemns the lack of grammatical accuracy and prestige that he 
had noticed in the speech of Moroccan politicians, mentioning his forthright 
point of view in this regard:  

 
In my opinion, the problem here does not lie in the use of the classical language, but 
rather in that of the “wooden language” (whether in Arabic, dialect, French or Berber!) of 
the Maghreb political class, a class with which most of the population unfortunately 
cannot identify. Let us not forget that Egypt – an Arab country where the use of dialect in 
official speeches, magazines, books, plays, television series and films has been common 
for decades – has a political regime much less democratic and much more repressive than 
that of Morocco. And it is more than doubtful that the Iraqis recognized themselves in the 
dialectal language that the dictator Saddam Hussein and his entourage often used in their 
speeches… (Aguadé 2012: 370). 

 
 
5. Code-switching and Loanwords  

 
Poplack (1988) distinguishes loanwords from code-switching according to the 
frequency of the linguistic elements in question in everyday speech. Therefore, 
she suggests that a word or structure which is often embedded in a matrix 
language might become a loanword, as long as it is subjected to phonological and 
morphological integration in the matrix language (Poplack 1988: 28-9). Although 
such observations are relevant for standard languages, we can apply Poplack’s 
strategy on Moroccan Arabic corpora, despite the lack of its official standardization. 

One of the most common practices of code-switching occurring in 
Moroccans’ speech implies the embedding of French words into the Moroccan 
Arabic matrix. This phenomenon had been observed by various European and 
Moroccan researchers such as Hassan Takrour (2012), who observes the phonological 
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and morphosyntactic adaptation and order in such speech productions. His study 
proves that the mother tongue – Moroccan Arabic – predominantly represents 
the matrix language and leads the linguistic transformations of the French 
embedded terms, regardless the proficiency level that the speakers may have in 
French (Takrour 2012: 74). 

An additional noteworthy study assesses code-switching tendencies and 
patterns in Amazigh radio discourse. Based on both quantitative and qualitative 
analyses, the Moroccan authors conclude that the discourses produced by 
Amazigh bilinguals are bidirectional, implying that “both languages play the 
role of matrix language and embedded language in varying degrees” (Driouch 
and Elghazi 2023: 1323). 

Spanish language is another essential feature in the expansion of the 
Moroccan Arabic vocabulary. In this regard, a study published in 1987 by the 
Spanish researchers Laila Benyahia and Jordi Aguadé exposes instances of 
Spanish words which had been embedded in Moroccan Arabic and had been 
adapted to the latter’s rules and structures to such an extent that they have 
become loanwords (Benyahia and Aguadé 1987). 
 
 
6. Linguistic identity and beyond 
 
The emblematic French researcher Dominique Caubet (2017d) debates broadly 
the impact of the Moroccan Arabic usage for defining modern Moroccan 
identity. She starts her study with the following statement:  
 

Darija (Moroccan Arabic) has undergone drastic changes in practices in the Moroccan 
emerging civil society from the beginning of the century. Its status was influenced by the 
place it had taken in the Moroccan landscape. Voices claimed that Darija was a key 
element for the definition of a new Moroccan identity, Moroccanness (Caubet 2017d: 99). 

 
Artistic productions are often meant to expose honest traits pertaining to their 
authors, even from a sociolinguistic perspective. This aspect is exemplified by 
Moroccan rappers who have started expressing themselves “in their natural language, 
Darija, sometimes mixed with French or English” since the late 1990s. The progressive 
development of Darija led to an extraordinary act in 2006, when artists, 
intellectuals, and journalists were claiming for the first time that they were 
“proud of their mother tongue, Darija” (Caubet 2008: 113-7). After observing 
manners in which modern Moroccans write their own Arabic dialects, Aguadé (2006) 
emphasizes the distinctiveness of Moroccan Arabic, suggesting that it could be 
considered an independent language with its own linguistic system (Aguadé 2006). 

Another significant statement extracted from Caubet’s significant works 
is the following:  
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The general impression is that this use of Darija as a language name is fairly recent, but 
we haven’t been able to trace it exactly. In the old days, people used to refer to l-ɛarbiya 
dyal-na (“our Arabic”) or just l-ɛarbiya, when opposed to Berber or French; or l-lehja 
(“speech”, “parlance”), when opposed to l-foṣḥa (Classical Arabic). This reference to 
Darija has developed tremendously since the beginning of the century, together with a 
form of public recognition. Nowadays, it is used massively in Arabic – and in French as la 
darija (Caubet 2017d, 100). 

 
Furthermore, Moroccan Arabic has become more often referred to as Darija in 
linguistic studies, especially after the first decade of the 21st century. 

A remarkable observation regarding formal aspects and the “correct” use 
of Moroccan Arabic pertains to Dominique Caubet (2018), highlighting the 
speakers’ fluency in a language without norms:  

 
More than fifteen years of experience in writing Darija, in Latin or Arabic script, have led 
to a situation where most connected Moroccans have now acquired fluidity in reading and 
writing Darija, through collective national effort. Beyond the first amazement at the 
easiness of communication, the fluency came without too much effort and with it, the 
ability to create. There was also a feeling of freedom since there is no language planning, 
but the accessibility of the language also made it risky (Caubet 2018: 13). 

 
Additionally, Caubet argues that writing Darija in Arabic could be a political 
decision or even a statement, “because this is how your message will be 
conveyed to a maximum of people who are not really at ease reading Standard 
Arabic or French. Another reason, more political, is the idea of access to the 
people, in a post-‘Arab spring’ climate” (Caubet 2017: 120). 
 
 
7. 21st Century Studies 
 
A notable tendency from the first decade of the 21st century is the delimitation 
between local varieties of Moroccan Arabic, proven through phonetic and 
phonologic documentations from diverse areas. According to Caubet’s contribution 
to The Encyclopedia of Arabic Language and Linguistics, defining the koine 
reveals idiosyncratic implications, as it is presented to be spoken in the urban 
areas, but different from  
 

the pre-Hilàlian dialects such as the ones spoken in Fes, Old Rabat, Salé, or Tetouan. (…) 
Morocco has a very particular situation in that the dialect of the political capital, Rabat, is 
too peculiar (old pre-Hilàlian dialect of Andalusi families) to be adopted as a koine; the 
intellectual capital, Fes, offers the same situation, and although the dialects of these old 
cities are prestigious in a way, they are not adopted nationwide (Caubet 2008b: 273).  

 
In their comparative study about varieties from three Moroccan cities, the researchers 
Falchetta and Guerrero additionally state that the inter-urban vernacular does 
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not pertain to a certain origin, although it is spoken all around major cities 
(Falchetta and Guerrero 2023: 124). The Spanish researcher Christophe Pereira 
(2012) further observes the division of the North African dialects into sedentary 
pre-Hilàlian and Bedouin dialects (Pereira 2012: 955). 

Studies about Moroccan Arabic from the latest decades do not focus 
exclusively on modern subjects. Some scholars use complex perspectives and 
theories that have been developed until nowadays in order to scrutinize early 
studies. Such an approach belongs to the Spanish researcher Jairo Guerrero, 
who analyses a corpus published in 1800 under the title Grammatica linguae 
Mauro-arabicae. This grammar is authored by Franz von Dombay and it is the 
first systematic documentation of Moroccan Arabic, describing phonology, 
morphology, and syntax, thus being a foundational text in Arabic dialectology 
and it reveals cultural and linguistic interactions between Europeans and 
Moroccans (Guerrero 2015). 

Analyses elaborated on various spoken varieties performed by contemporary 
scholars – who are knowledgeable about much older research results – agree 
that the Arabic from Morocco has been highly influenced, throughout the past 
century, by “rural-to-urban migration and the urban areas’ growth in demographic, 
socio-economic and political weight” (Falchetta and Guerrero 2023: 123-4). 
Other studies observe closely certain pronunciation tendencies and patterns 
motivated by various sociolinguistic factors. Such an example is represented by 
Guererro’s research performed in 2019 and published in 2023, where he 
investigates the utterance of interdental fricatives in the north-eastern city of 
Berkane, which differs from one generation to another (Guerrero 2023). 

Many studies in the 21st century focus on varieties, trends, or specific 
characteristics observed in certain communities, either offline or online, or in 
the media. Nowadays scholars debate the status of the Moroccan Arabic and its 
occurrence in the speech of multilingual communities. In addition to the 
multilingual Moroccan speakers, it is worth mentioning the Moroccan youth 
exposed to multilingual content available on the internet – especially on social 
media – which motivates them to embed foreign linguistic elements into their 
speech, despite their limited proficiency in the languages in question. 

Linguistic practices on Moroccan radio stations inspired scholars such as 
Miller (2012) to observe their evolution throughout the first decade from the 
21st century. In her research about the multilingual radiophonic landscape, 
Miller suggests that media might reflect sociolinguistic changes which are 
constantly taking place in Morocco (Miller 2012: 14-15). In another study about 
linguistic practices in the Moroccan media in the second half of the 20th century, 
Miller (2012b) notes that during the 1950-1960 decade the Moroccan media 
aimed to contribute to the education of people by promoting speech productions 
in Classical Arabic, but during the 1990s the use of vernaculars in the media 
revealed a mixed-style tendency (Miller 2012b: 157-8).  
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An additional observation extracted from her study about the use of Darija in 
the first decade of the 21st century refers to Mexican soap operas that had been 
dubbed into Darija instead of Classical or Standard Arabic, which marked an important 
step to the popularity and recognition of Darija (Miller 2010). Other conclusions 
following observations upon the printed Moroccan press from 2009 and 2010 
show the prevalence of Standard Arabic in formal and objective sections, while 
Darija had been used in rather informal and entertaining contexts (Miller 2012c). 

The question of the impact upon language evolution based on media corpus 
analysis is also approached by Nizha Chatar-Moumni in her study published in 
2015. The author speculates that the usage of mixed styles and codes could 
contribute to the standardization of Moroccan Arabic (Chatar-Moumni 2015: 75). 

The expansion and valorisation of Moroccan Arabic has become conspicuous 
also in the online environment, from entertainment to social media interactions and 
content creation. The sociolinguist Atiqa Hachimi considers that the outstanding and 
increasing popularity of Moroccan Arabic pop songs on YouTube demonstrates 
an expanding interest in written and oral Darija, which also “raises new and 
important sociolinguistic questions” (Hachimi 2017: 244). Regarding the usage 
of Moroccan Arabic in online interaction, Hachimi further argues that its 
increasing popularity in online written contexts does not necessarily entail the 
users’ fidelity towards the exclusive usage of Moroccan Arabic (Hachimi 2017: 245). 

The worldwide phenomenon of “keyboard-to-screen communication or 
electronically mediated communication”, which emerged as a consequence of 
technology development and availability, led to formal adaptations of written 
Moroccan Arabic, “a language with no institutional status and no language planning”; 
thus, following Caubet’s definition, “the portmanteau word 3aransiya < 3arabiya + 
faransiya (“Arabic” + “French”) was the name given in the 80s to Darija-French 
code-switching; recently it was recovered by the young generations to name 
Darija written in Latin script, which was called e-darija around 2006” (Caubet 
2018: 3). Caubet further highlights script adaptations that are recurrent in 
written productions: 
 

Table 2 
Description of Arabic Characters Adapted to the Latin Script, 

Based on the Visual Similarities between Digits and Arabic Characters 
 

Arabic character 3aransiya Phoneme 
 ˁ 3 ع
 ḥ 7 ح
 q 9 ق

 
Due to the development of artificial intelligence in the latest decades, Moroccan 
Arabic – like most of the contemporary languages and varieties – has been subjected 
to computational linguistic processes, such as natural language processing, which 
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led to extensive discussions motivated especially by its lack of standardization. 
A relevant study for this topic had been published by two researchers from the 
Institute for Language and Information of the University of Düsseldorf who 
mention that the spontaneous code-switching structures also represent an important 
challenge in defining code-switching patterns (Samih and Maier 2016). Studies 
on artificial intelligence represent an ongoing trend, motivated especially by the 
development of computational linguistics and machine learning. 
 
 
7.1. Notes on Multilingualism 
 
The question of multilingualism and exposure to various languages and styles is 
extensively discussed in contemporary research publications. Moroccans’ responsiveness 
to external linguistic elements and their assimilation into Moroccan Arabic 
speeches is mostly common among young generations and motivated mainly by 
emigration and consistent online exposure to foreign content. This tendency goes 
beyond Arabic diglossia, triglossia, Amazigh, and French, embedding elements 
from other languages such as English, Italian, and Spanish. 

In their group study among the Moroccan ultras, the eminent researchers 
Catherine Miller, Dominique Caubet, and Karima Ziamari indicate that their 
style is rather “glocalized” – “both very localized and globalized” –, referring 
mostly to their behaviour and approach to the ultras phenomenon and fandom 
(Miller, Caubet and Ziamari 2023: 52). Notwithstanding, I believe that their 
aforementioned concept is valid also with regards to the languages used by the 
Moroccan ultras in their diversified demonstrations (Brandea 2021: 507-8). 
 
 
7.2. A Sociolinguistic Perspective on Free Speech 
 
During the latest decades, Moroccans have been broadly inspired by international 
events and trends they had learned about mostly by virtue of the media. The 
flourishing freedom of speech has not been limited to certain topics, as it has 
also influenced the linguistic productions, especially after the Arab Spring. 

The use and impact of Moroccan Arabic in artistic productions – mostly 
pertaining to underground subcultures – has been closely observed by Dominique 
Caubet throughout the past decades. In the beginning of her paper about the 
significance of Darija in new social and cultural movements, published in 2009, 
Caubet mentions the emergence of new music styles such as rap, rock, fusion, 
concomitantly with the departure from the North-African Raï music; thus, Darija 
had begun to be used by various young artists and protesters, contributing to its 
recognition in the civil society (Caubet 2009).  
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Analyses on Moroccan rap songs frequently unveil multilingual aspects 
and code-switching patterns or segments (Harrouchi 2015) but also disclose 
rappers’ authenticity based on their expression manners that may include 
elements which are specific to their place of origin (Schwartz 2019). 

Another ascending contemporary trend involves the linguistic and sociolinguistic 
analysis of chants and other expression manners of the sports supporters, frequently 
focusing on the ultras. In their article entitled “From emotion to politics: A 
sociolinguistic analysis of the Moroccan Ultras’ chants”, Miller, Caubet, and Ziamari 
debate the linguistic behaviour of the Moroccan ultras, focusing on code-switching, 
mixing, and affrication, then comparing them with more general youth language 
practices. In this particular case, Darija gains more recognition due to the popularity 
of the ultras’ chants, which are often meant to express “the voice of the people” 
(Miller, Caubet and Ziamari 2023). 
 
 
8. Conclusions 
 
A significant aspect in the evolution of Moroccan Arabic studies is the 
development of the Moroccan identity based on the language representation. 
Studies published before the second half of the 20th century reveal the 
uncertainty of the national identity through inconsistent documentation of the 
local Arabic varieties. As the language had been initially documented in either 
Maghribi or Arabic script, nowadays the Arabic script prevails, while native 
Moroccan Arabic speakers also use the standard Arabic script in their written 
expression, together with a modern adaptation of the Latin script.  

Moroccan Arabic studies have evolved throughout time to comply with 
the knowledge demand of their audience and to also reflect the changes and 
trends in the linguistic landscape of Morocco. These studies started from a 
basic, even rudimentary point, where simple observations upon the “Moors’ 
language” had been listed, continuing to complex debates and analyses applied 
on specific varieties and communities. 

Contemporary studies on Moroccan Arabic are not limited to the language 
on its own, but they often take into account its contact with other languages, 
revealing attentiveness to the preservation and definition of Moroccan identity 
whilst embracing external influences. 
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A KEY FOR TEACHING ARABIC’S DIGLOSSIA? 
 

 
 
 

Abstract. Mediation has emerged as the fourth mode of language activity within the Common 
European Framework of Reference for Languages (CEFR). This shift from the traditional focus on four 
skills to the recognition of four communication modes – reception, interaction, production and mediation – 
reflects an acknowledgment of the social dimension of language. As highlighted by Brian North and 
Enrica Piccardo, mediation takes “the dynamic nature of meaning to another level” (North and Piccardo 
2016: 5). Mediation encompasses three distinct types: mediating a text, mediating concepts and mediating 
communication. Alongside, we also have mediating strategies that align with the new treatment of the 
communicative language strategies within the context of communicative language activities (reception, 
production, interaction and mediation). Mediation engages with different aspects, such as participating 
in an oral discussion involving several languages or the strategic use of plurilingual and pluricultural 
repertoires. Further, it addresses contexts where linguistic, social or cultural mediation is necessary 
to enhance accessibility and mutual understanding. Given the inherently pluriglossic nature of Arabic, 
characterized by frequent alternation between language levels, this study explores how CEFR 
mediation descriptors can be relevant for Arabic language instruction. The study discusses the 
implications of our findings for enhancing Arabic teaching practices. 
 

Keywords: Mediation, CEFR, Arabic language teaching, TAFL 
 
 

An introduction to the mediation concept 
 

Mediation has its roots in the works of the Russian psychologist and social 
constructivist thinker Lev Semyonovich Vygotsky. In his view, human beings 
do not interact with the world directly but rather use mediating artifacts – tools and 
signs that are culturally developed and transmitted. His idea of social mediation 
involves the role of more knowledgeable others (parents, teachers, peers) in facilitating 
learning, this being related to his theory of the Zone of Proximal Development (ZPD). 
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In the Common European Framework of Reference (CEFR), we see mediation 
manifesting in the original 2001 CEFR document without a set of descriptors, 
but as a key communicative language activity alongside reception, production and 
interaction. As Iwona Janowska mentions, it was limited to linguistic mediation, 
associated with linguistic transcoding and thus mostly identified with translation. 
Since then, the concept expanded, and this is how Marisa Cavalli and Daniel 
Coste explain it in 2015: 

 
To mediate is, inter alia, to reformulate, to transcode, to alter linguistically and/or semiotically 
by rephrasing in the same language, by alternating languages, by switching from oral to 
written expression or vice versa, by changing genres, by combining text and other modes 
of representation, or by relying on the resources – both human and technical – present in 
the immediate environment. Mediation uses all available means and this is its attraction 
for language learning and the development of a range of discourse competences. (Coste 
and Cavalli 2015: 62-3) 
 

 
 

(Council of Europe, 2020: 34) 
 
This scheme appeared in the first public version of the CEFR, but we can find it 
in Companion Volume too. This visual representation illustrates the complexity 
of language competencies and stresses the importance of mediation. Interaction 
involves the co-construction of discourse by two or more participants and 
encompasses activities including oral interaction, written interaction and online 
interaction. Interaction, in essence, refers to the dynamic exchange between two 
or more individuals, where participants alternately assume the roles of language 
producers and receivers. Mediation, on the other hand, is a more complex concept 
that involves facilitating communication, understanding and sometimes learning. 
Mediation has three distinct dimensions. First, the informative dimension 
manifests itself when an individual mediates content for others, facilitating the 
transmission of knowledge or ideas. Second, the cognitive dimension emerges in 
collaborative mediation processes, where individuals engage in joint meaning-making 
and knowledge construction. Third, the social dimension becomes salient when 
mediation occurs between parties, highlighting the interpersonal and intercultural 
aspects of communication. The graphical representation of the processes is of 
paramount importance, particularly in the positioning of directional indicators. 
These indicators serve to illustrate the multifaceted nature of mediation, which 
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involves the reception of information, its subsequent transformation through 
mediative processes, and its ultimate production or transmission. The Arabic 
translation of this model reveals a significant discrepancy. Specifically, the Arabic 
version exhibits two unidirectional arrows, which fail to accurately represent the 
bidirectional and cyclical nature of the mediation process. 
 

 
 

(Council of Europe 2020b: 51) 
 
Mediation and Interaction cover in the CEFR the communicative language 
activities that Reception and Production could not. As presented in Brian 
North’s and Enrica Piccardo’s book Developing Illustrative Descriptors for 
Aspects of Mediation, there are four forms of mediation: linguistic, cultural, 
social and pedagogical. Linguistic mediation is a multifarious concept that 
encompasses various aspects of language use and communication. At its core, it 
involves the facilitation of understanding and the transfer of information 
between different linguistic contexts. It has interlinguistic and intralinguistic 
dimensions. As for the interlinguistic dimension, this aspect involves translation 
and interpretation between different languages and also includes transforming 
one kind of text into another. Intralinguistic dimension occurs within the same 
language and can take place in either the target language or the source language. 
For example, summarizing an L2 (second language) text in L2, or an L1 (first 
language) text in L1. The latter often focuses on both linguistic expression and 
information transfer.  

Linguistic mediation also encompasses the flexible use of multiple languages, 
particularly in multilingual settings. In a professional context, this can involve 
alternating between languages to facilitate communication. Lüdi (2014) described 
this flexible alternation meanwhile presenting a scenario where a client’s knowledge 
of a common international language is limited and a mediator might use a 
combination of different languages, gestures and even drawings to complete a 
transaction, such as purchasing a train ticket.  

As North and Piccardo mention, as soon as we take into consideration the 
cultural implication of words we begin to enter the realm of cultural mediation. 
“A process of linguistic mediation that tries to facilitate understanding is also 
unavoidably a process of cultural mediation” (North, Piccardo 2016: 9). Mediation 
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is fundamental to developing and enhancing cultural awareness. However, it 
also applies within a single language, intracultural mediation, with consideration 
of idiolects, sociolects, and of the links between styles and textual genres.  

Social mediation concerns language users who act as intermediaries 
between different interlocutors but is not limited to helping two or more persons 
to communicate. The learner/user can find himself in a situation that requires some 
form of mediation for the information to become accessible. With regard to pedagogic 
mediation, the main idea is that successful teaching is a form of mediation.  

Mediation presents the user/learner as a “social agent who creates bridges 
and helps to construct or convey meaning, sometimes within the same language, 
sometimes across modalities (e.g. from spoken to signed or vice versa, in cross-
modal communication) and sometimes from one language to another (cross-
linguistic mediation)” (Council of Europe 2020a: 90). According to the Companion 
Volume there are three categories of activities (mediating a text, mediating 
concepts and mediating communication) and two categories for the strategies 
(strategies to explain a new concept and strategies to simplify a text). 
 
 
Arabic language and mediation 
 
The unique linguistic landscape of Arabic is well-known, so an extensive 
introduction may be superfluous. Arabic encompasses a highly codified variety, 
which serves as the medium for a substantial and esteemed literary corpus and 
is predominantly employed in formal discourse. Concurrently we observe the 
presence of various dialects. This linguistic duality presents significant challenges 
to Arabic language pedagogy, perhaps constituting the most difficult obstacle in 
the field.  

A persistent dilemma in Arabic instruction revolves around the choice of 
language variety to teach, whether to focus on Modern Standard Arabic or to 
prioritize dialectal varieties. This question remains unresolved, which is 
understandable given the complexity of the linguistic situation. It is widely 
acknowledged that Modern Standard Arabic is not the native tongue of Arab 
populations; rather they acquire it in educational settings almost akin to learning 
a foreign language. The dialects conversely represent their mother tongue. 

For non-native speakers, communication with Arabic speakers can be 
fraught with difficulties. Moreover, even intra-Arab communication across regional 
boundaries can pose challenges. As scholars such as Angeles Vicente and Clive 
Holes have noted, the divergence between dialects intensified by geographical 
distances can be so pronounced that Modern Standard Arabic often emerges as 
the sole viable medium for mutual comprehension in such scenarios. 

The selection of which Arabic variety to teach foreign learners requires 
taking into consideration numerous social linguistic factors, including the 
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expectations of native Arabic speakers regarding foreigners’ language use and the 
social perceptions associated with different varieties. While these considerations 
are significant, delving into such polemics at this juncture would be neither 
productive nor pragmatic in addressing the core issue at hand. It is pertinent to 
note that there are three primary pedagogical approaches in Arabic language 
instruction: focusing exclusively on Modern Standard Arabic; initiating instruction 
with MSA before transitioning to a dialect or simultaneously teaching both MSA 
and the dialect. In my assessment the optimal approach involves instruction in both 
varieties. However, the crux of the matter lies in the practical implementation of 
this dual variety instructional model. In my PHD thesis, La pragmatique dans la 
didactique de l’arabe langue étrangère (Cojanu 2024), I conducted an extensive 
analysis of this aspect. The study encompassed a comprehensive review of literature, 
and an in-depth examination of Arabic language instructional materials utilized 
both within and outside the Arab world. It is evident that these materials draw 
inspiration from frameworks like CEFR (Common European Framework of 
Reference) or ACTFL (American Council on the Teaching of Foreign Languages) 
in numerous aspects. However, a clear and systematic implementation of CEFR 
principles is notably absent.    

An examination of the CEFR in relation to Arabic language instruction 
reveals compelling evidence that its implementation could yield significant benefits 
across various aspects of Arabic pedagogy, including assessment methodologies 
and communicative teaching approaches. However, the implementation process 
is complicated by the diglossic nature of Arabic, which presents a fundamental 
challenge in determining which linguistic variety should be aligned with 
CEFR’s descriptors. 

Mediation didn’t receive a lot of attention since its development in the 
CEFR. And, as the CEFR is not actually applied to Arabic instruction (for example, 
there are no teaching materials based on CEFR levels), we could not anticipate 
seeing any implementation of mediation practices for this language. However, 
given the linguistic situation of Arabic, it is very likely for a user/learner to find 
himself/herself in the position to mediate linguistically or culturally between 
Modern Standard Arabic and a dialect, to move back and forth with ease in 
order to achieve a communicative goal.  

Mediation can be conceptualized as a process that intersects with the 
traditional language skills of Reception, Production, and Interaction. In the 
context of Reception, mediation manifests itself as an intrapersonal cognitive 
process, whereby individuals internalize and transform information to facilitate 
comprehension, for example in self-directed study and information processing. 
Regarding Production, mediation takes on a transformative role. It involves 
the processes of reformulating and adapting information for an effective 
transmission to others. In the realm of Interaction, mediation can be observed in 
both unidirectional and bidirectional contexts. Unidirectional mediation occurs 



 

 EDUARD BOGDAN COJANU 

 

102 

when an individual interprets and explains information without immediate reciprocal 
communication. Bidirectional mediation, conversely, involves active engagement 
in interpersonal communication, where the mediator serves as an intermediary.  

What Arabs do in their daily life can be considered a form of translanguaging 
because it involves transferring information from one language to another. However, 
this is not purposeful but automatic, because they perceive it as being one system. 
This is true from an inside viewing of the linguistic situation but not necessarily 
from the outside. For this reason, mediation, as a form of translanguaging, can help 
the learner shift his/her attention from language (language entity as a static object) 
to resources. This will emphasize “the fact that there are no clear-cut boundaries 
between languages” (Canagarajah 2006, García 2009, Dendrinos 2012 apud 
Stathopoulou 2016: 763). It is not expected of the user to be an ideal speaker 
but to be a social actor actively participating in the intercultural communicative 
event. As Coste and Simon mention, the ability to mediate is “not conceived as 
the sum of abilities and competences in distinct languages but as one global but 
complex capacity” (Coste and Simon 2009: 174). 

From a pedagogical perspective “the implementation of a program replacing 
the tradition established by mainstream foreign language didactics and favoring 
mediation practices within the classroom would enable learners to make sense 
of multilingual linguistic landscape they live in” (cf. Gorter 2006). For the 
linguistic landscape of Arabic this means the presence of both varieties because 
translanguaging (dialect – MSA) is a real practice in the Arab world.  

When we take into consideration the assessment of one’s proficiency in 
Arabic, we find ourselves in a difficult position. If there is a growing interest in having 
multilingual teaching and learning, multilingual testing is very complicated for 
multiple but obvious reasons. Canagarajah (2006: 241) suggests that tests have 
to reflect the communication practices of specific communities “in relation to 
the repertoire of codes, discourses and genres that are conventional for that context”. 
An approach that would promote multilingualism in testing can present the 
languages as being part of the same system in the mind of the language user and 
would assess “learners’ ability to simultaneously draw on different linguistic 
and cultural resources from a variety of contexts in order to make meaning” 
(Stathopoulou 2016: 768). 
 
 
Mediating an Arabic text 
 
Mediating a text involves passing on to another person the content of a text to 
which they do not have access, often because of linguistic, cultural, semantic or 
technical barriers. The notion of mediating a text has also been further developed to 
include mediating a text for oneself (for example in taking notes during a 
lecture) or in expressing reactions to texts, particularly creative and literary ones. 
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The most important scales are Relaying specific information, Explaining data 
(e.g. in graphs, diagrams, charts, etc.), Processing text, Translating a written 
text, Note-taking (lectures, seminars, meetings, etc.) and Reactions to a creative 
text (including literature). 

Giving the diglossic context of Arabic, mediating texts in this language is 
inherently complex. Arabic speakers, as we have already mentioned, navigate 
between different levels of Arabic in a pluriglossic context, each level serving 
distinct functions in society. We can consider that we are dealing with intralingual 
mediation that characterizes the way native Arabic speakers use their language.  

The activity of relaying specific information involves extracting and 
conveying particular pieces of information. In Arabic, this might mean reading 
a text in MSA and relaying it orally in a dialect, a common practice among 
native speakers. Processing text is an even more complex endeavor because it 
requires comprehending the main points of a source text and transferring them 
to another text, often in a condensed form. The diglossic nature of Arabic adds 
an extra layer of complexity to this task.  

The phenomenon of code-switching is deeply ingrained in the linguistic 
repertoire of Arabic native speakers, to such an extent that the very concept of 
“Arabic native speaker” can be most accurately understood within this code-
switching paradigm. The linguistic reality for Arabic speakers is characterized 
by a complex interplay between their primary dialect, which serves as their mother 
tongue, and other varieties of Arabic, such as Classical Arabic, encountered for 
example in religious contexts, MSA in formal settings, but also other dialects. 
This sociolinguistic landscape raises pertinent questions regarding the feasibility 
and desirability of non-native speakers emulating such intricate linguistic practices. 
While a perfect replication of native-like code-switching may be beyond the 
reach of most learners, it is posited that Arabic language pedagogy should strive 
to approximate this linguistic reality as closely as possible.  

In this context, the concept of mediation emerges as a potentially impactful 
tool. It offers a framework for standardizing and explicitly teaching these complex 
linguistic practices, as well as providing a basis for their assessment. Through the 
implementation of mediation tasks, instructors can elucidate the sociocultural 
implications associated with the use of different Arabic varieties. This approach 
aims to equip learners with the necessary sociolinguistic competence to navigate 
the contextual appropriateness of various Arabic varieties, thereby mitigating 
the risk of miscommunication or misperception.  

If we take into consideration the descriptors of Processing text in speech 
or sign and Processing text in writing, from our point of view, expressed as well 
in La pragmatique dans la didactique de l’arabe langue étrangère (Cojanu 
2024), is also very useful when dealing with Arabic teaching/learning.  
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Processing text in speech or sign: 
A2 Can report (in language B) the main points made in simple TV or radio news items 

(in language A) reporting events, sports, accidents, etc., provided the topics 
concerned are familiar and the delivery is slow and clear.  

A1 Can convey (in Language B) simple, predictable information given in short, very 
simple signs and notices, posters and programmes (in Language A). 

 Processing text in writing: 
A2 Can list a series of bullet points (in Language B) the relevant information contained 

in short simple texts (in Language A), provided the texts concern concrete, familiar 
subjects and contain only simple everyday language.  

A1 Can, with the help of dictionary, convey (in language B) the meaning of simple 
phrases (in Language A) on familiar and everyday themes. 

Can copy out single words and short texts presented in standard printed format. (Council 
of Europe, 2020a:101) 

 
These descriptors, or the descriptors for Translating a written text in speech and 
in writing (it is noteworthy that this scale is the process of spontaneously giving an 
oral or written translation and is not related to the activity of professional translators 
or to their training), imply a very good access to text, a good comprehension of 
the text. These scales prove the importance of both varieties, MSA and dialects, 
from the beginning of learning/teaching this language continuum that we can 
call Arabic, as Giolfo, Lancioni and Salvaggio describe it and wonder about it:  
 

An infinitely variable Arabic, not only thanks to the linguistic phenomenon of code-
switching and code-mixing, but above all to that of code-shifting, which results in creation 
of hybrid forms, neither standard or dialectal. This, it goes without saying, poses a serious 
challenge for TAFL: can we teach a continuum? (Giolfo, Lancioni, Salvaggio 2023: 38).  

 
We wonder about the same problem, namely if a non-native speaker could be 
able to emulate this linguistic behavior, and it is clear that we are at a dead end. 
The linguistic situation is already complicated for Arabic L1 speakers, and there 
is no model for what native speaker proficiency is supposed to be, as Eisele 
himself suggests (Eisele 2006: 197). On her turn Rasha Soliman (2023) mentioned 
that most L1 speakers of Arabic are proficient in their own mother tongue dialect 
but they are also capable of producing MSA at variable levels of accuracy 
(Wahba 2006). “The average educated L1 speakers can also, to variable extents, 
comprehend the variation they hear from speakers of other dialects” (Soliman 2015 
in Soliman 2023: 72). Wahba (2023) also describes very well, in our opinion, 
the skills of an Arabic L1 speaker.  
 

He considers that the H (high) variety “represents the main source for six of eight skills of 
the educated native Arab, i.e., speaking and listening in one’s L (low) variety, reading and 
writing in the H variety (Active skills), and listening and speaking in the H variety (Dormant 
skill). The remaining two skills, reading and writing in the L variety, are, for educated Arab, 
influenced by H as well. Thus, the educated native speaker competence is mainly influenced 
by the literary one (H). However, it was noted that in the last few years, the reading and writing 
of the L variety became an active skill and the reading and writing in the H variety became a 
dormant skill under the influence of the various means of social media (Wahba, 2023:195).  
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There are studies directly connecting “frozen diglossia” (Myhill 2014) with the 
level of illiteracy in the Arab world (Shendy 2022:13). However, we also know 
that the ability to integrate knowledge acquired in both varieties can play a part 
in developing the reading fluency and shaping the overall reading experience of 
Arabic L1 speakers (Hashem 2022). This conclusion reached by Rabab Hashem 
is also very important and representative of the role that the ability to mediate 
between these varieties can have for non-native speakers. Therefore, if we 
consider mediation a tool that language users should be required to be equipped 
with in order to “enable them to be effective in filling communication gaps” 
(Stathopoulou 2016: 768), then it is the best tool for teaching/learning and 
assessing in the context of Arabic’s linguistic situation.   

The assessment of proficiency in diglossic languages, such as Arabic, 
presents significant challenges in the field of language pedagogy and evaluation. 
This complexity is particularly evident in the European context, where Arabic 
language instruction exhibits considerable heterogeneity across various educational 
institutions. The diversity in teaching methodologies, curriculum content, and 
instructional focus – ranging from exclusive emphasis on MSA to the inclusion 
of specific dialects, or even dialect-only approaches – creates substantial obstacles 
in establishing standardized assessment protocols. This lack of uniformity becomes 
particularly problematic in the context of inter-institutional student mobility 
programs, such as Erasmus. When students transition between universities, the 
disparate nature of the Arabic language curricula and the varying emphasis on 
different Arabic varieties complicate the process of accurately evaluating a 
student’s proficiency level and determining appropriate placement for continued 
language study. Furthermore, the significant discrepancies in the allocation of 
instructional hours for Arabic language courses across institutions complicate 
these assessment challenges. While this issue represents only one facet of the 
broader complexities in TAFL in Europe, it underscores the need for a more 
comprehensive and flexible approach to Arabic language assessment. In this 
context, the concept of mediation emerges as a potentially transformative framework. 
Mediation offers a promising avenue for addressing the challenges inherent in 
the diglossic nature of Arabic by providing a structured approach to navigating 
between MSA and various dialects.  

The integration of mediation into Arabic language assessment protocols 
could facilitate the development of more nuanced and comprehensive evaluation 
methodologies. By explicitly incorporating tasks that require students to mediate 
between different Arabic varieties, this approach has the potential to bridge the 
gap between MSA and dialectal proficiency. Moreover, it offers a framework for 
establishing clear guidelines and criteria for evaluating linguistic competence 
across the spectrum of Arabic varieties. 
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Final remarks 
 
While mediation as a linguistic concept is not inherently specific to Arabic, the 
unique sociolinguistic landscape of Arabic language renders it particularly apt 
for application in this context. The linguistic reality for Arabic L1 speakers is 
characterized by a de facto multilingual environment, necessitating the utilization of 
multiple varieties for diverse communicative functions. Notably, this linguistic 
multiplicity is often perceived by native speakers as a unified linguistic entity 
rather than discrete language varieties. Upon initial examination, there appears 
to be a significant congruence between the concept of mediation as applied to 
Arabic and the Integrated Approach to Arabic teaching and learning, pioneered 
by Munther Younes. Both paradigms emphasize the critical importance of bridging 
linguistic varieties within the Arabic language continuum. The mediation framework 
offers potential mechanisms for facilitating learner navigation between MSA 
and various dialects, while the Integrated Approach advocates for contextually 
appropriate instruction in multiple Arabic varieties, fostering learner awareness 
of the inherent variation of the language.  

Furthermore, both approaches share a common emphasis on developing 
sociolinguistic awareness and cultural competence. The Integrated Approach 
explicitly incorporates aspects of both formal and informal Arabic, elucidating 
the socio-pragmatic distinctions between MSA and dialectal usage. Similarly, 
cultural mediation forms a crucial component of both frameworks.  

A notable parallel lies in the conceptualization of linguistic variation 
within the learning process. Younes’ Integrated Approach posits that linguistic 
dissonance, rather than being problematic, is an integral part of the Arabic language 
learning journey. This perspective aligns, for example, with Stathopoulou’s citation 
of Bakhtin, which advocates for a pedagogical approach that embraces multiple 
linguistic voices within the classroom. As Stathopoulou (2016) notes, citing Busch’s 
interpretation of Bakhtin, this approach “means to recognize and appreciate all 
kinds of multimodal languaging practices as legitimate means of creating meaning 
and sense, to accept situations of not understanding and of limited control”, and 
to cultivate the ability to “regard one language through the eyes of another 
language” (Bakhtin 1981: 297 quoted in Busch 2011 by Stathopoulou 2016: 764).  

While the Integrated Approach offers valuable insights into Arabic language 
pedagogy, it lacks a standardized framework for addressing the complexities of 
Arabic diglossia. In contrast, the CEFR concept of Mediation, although not 
specifically developed for Arabic, presents a potentially robust platform for 
systematically addressing this linguistic phenomenon. The Integrated Approach, as 
the name suggests, is an approach for teaching/learning Arabic. What is also 
needed is a framework for this diglossic variation, and that is why Mediation 
work can be seen as complementary to the Integrated Approach. In this context 
of looking for a framework for the diglossic linguistic situation of Arabic, we 
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should also mention Annamaria Ventura’s diglossic switching model, a model 
based on the concept of diglossic switching and which can include all kinds of 
colloquial Arabic. Ventura also tries a mediating process between all the 
diastratic, diaphasic and diamesic variables of Arabic in order to create a 
template for the integration of diglossia into TAFL. 

In other words, Mediation can be conceptualized as an effective strategy 
for addressing linguistic dissonance in a structured manner. Teaching ressources 
that aim to integrate Modern Standard Arabic with dialectal Arabic must navigate 
this phenomenon. As analyzed in Cojanu (2024), textbooks like ‘Arabiyyat al-
Naas and Al-Kitaab tackle this issue directly. While these materials treat 
linguistic dissonance as a manageable challenge rather than a significant 
obstacle for learners, its impact cannot be disregarded. Linguistic dissonance, 
which manifests itself as confusion about the appropriate linguistic structure to 
use in specific contexts, may seem more theoretical than practical in its impact 
on students. However, it remains an essential aspect of engaging with the 
multifaceted linguistic reality of Arabic. To address this issue, we agree with 
Younes and we suggest that linguistic dissonance be reframed as an opportunity 
rather than a problem, but with a systematic framework that could be developed 
to provide learners with greater clarity. Specifically, collaboration among 
Arabic language educators and professionals to establish descriptors tailored to 
the unique pluriglossic situation of Arabic would be highly beneficial. Such a 
framework could standardize teaching approaches and offer clear guidelines for 
navigating the interplay between MSA and dialects, thereby enhancing both 
teaching efficacy and student comprehension. It is also worth noting that 
mediating may not mean integrating but finding the right balance between the 
teaching of Arabic varieties. While the integration efforts, especially coming 
from Munther Younes and his colleagues in ‘Arabiyyat al-Naas and Al-Batal 
and his colleagues in Al-Kitaab textbooks,2 are commendable, there are and 
there should be other methods too. According to our research (Cojanu 2024), 
aligning the CEFR descriptors with the pluriglossic reality of Arabic suggests 
that both MSA and dialectal Arabic should be given comparable attention at 
each proficiency level. An example of a method that has a similar approach is 
Andreas Hallberg’s Parallel Text-Based Approach (PTA), implemented at the 
University of Gothenburg. This model involves teaching MSA and dialectal 
Arabic in separate parallel courses, allowing for a more structured learning 
experience. It incorporates transcribed dialogues for dialectal instruction, which 
highlight sociolinguistic and pragmatic features, making linguistic features of 
dialectal Arabic more noticeable and discoverable (Hallberg 2022: 34). What is 
clear for us is that the necessity of a comprehensive framework tailored to the 

                                                           
2  While Munther Younes is the author of the Integrated Approach, Al-Kitaab textbooks also 
propose a method for integrating MSA with different dialects.  
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unique linguistic situation of Arabic is evident. CEFR’s mediation descriptors 
could play a pivotal role in establishing this framework by providing guidelines 
for navigating diglossia and thus a possibly clearer way for teaching both MSA 
and dialectal Arabic. 
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رات ا���B ا���"��.4I�  ! V�66+-,ت #�� ا�
��
�   �<-�ى ط$ب ا�
  

 #'CWX7�!# ا�

�5	 ��9�اھa -	 ا���Cرات ا� �'DDL9ب .'& ا��/N

�� ا����رس �
�9ر!3 �!
 :و�O�h أ+�0ب؛ أ�&زھ�. وا�]��9'#

  

��ت ا�9	 
kدي إ�n; V&ة ا�)$�!# �I�ا�2  )أ(NDت، وا���W!&(92&ا�'#، وا�bا im7#، و�'�ن ا,و
ا�

ا�p9X9، �< �2م 
�ا-& ا��ا-)'# �9)
aُّ ھhه ا�I�ا�2 ا��(&دة، وإھ��ل ا�$D�ص ا,�'
# ذات ا��)�5	 
#
  .ا�(�'


aC �'� ھ$�+# وإدارة و��+�ب و.'&ھ�، و
$�ع ر.�0
aC؛  )ب(�DDL

$�ع ا�N/ب وا9j/ف 
aC�(0- وت�W

)&�'# أ;n& �� .'&ه، و�)�aC !�رس ا�)&�'# ����CW �(�ل 
iDDL، و� |�� 

#'2��9mور!�`'#، و�7�!#، وا ،#!&Dو� ،#'(�+ �'� aC
  .ا�W&وق ا�W&د!# ��!aC، و
$�ع ذ;�ءا
0� ��'�ة ا��9]
a، -��9رس ا�
7# و;�C5c �7ُ#  )ج(
&
�2م 
$�!< ا,NX5# �9$�+| ا�(�ا5| ا���mا5'# ا�9	 


#'('0Nا���ا?� ا��'�!# ا� 	د -�mو �C� 3'� اث&.  
��# -	 ا���ارات وا�$�d�Iِّت وا����د�6ت وا��$�ظ&ات،  )د( َّ(Wر;# ا��Xا�� V
�2م 
X('< ا�N/ب 2

2
V ا,داء وا,NX5# ا���Cر!# a=�Iا� a!�Iَّ9و�2م �&ا�2ة ا�.  
ب 2
�C� Vرات ا�
7ُّ# ا�I&اء )ھـ( َّ/ُّN�2م ا�)$�!# ��9ر!| ا� aC
ة وا�]��9# واf+��9ع و
��'� ��Cرا

  . ا�]��9'َّ# وا�I&ا='َّ# و��Cرات ا�9َّ��ُّث واf+��9ع
: -  -	 �)o ا,�'�ن- اbھ��ل -	 ا�9)
'a وا��hا;&ة وا��Z0? �� #(��9 ا��)
a وا��9)
a واbدارة )و(

�(� Vإ� �'�! fو ،�')ا� Z[Xّ��� i

a ذ�O ا,+�9ذ ا�hي f !)� ���`&ا(���- aC�'?و i�/رف ط
 aCW7d ز^(!و ،i�/ط �� �!�')ا�� V
2 	$n! fو ،��'d aC
  !aC�ْ- ) 52- 51: 2019ا�W/ح (و��Cرا
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وا��9)
a ذ�O ا���N| ا�hي f !��9< درو+i، وf !��&ھ�، وإذا . -	 �2
'# ا�Z'C)9، وا�I-bر ا�
7�ي

�+�� im�2^5ف �2 ا����`&ة وا����`&، !�0ي ا&D$� i5�- ھ�&��# وا���ارات وا�$�d�Iت؛ -/ 

���# ا�9ّ&دي وا��'�ع– ِ�ْ� َ.ْ'& N! - aCِ�ُْ! – ٍّOdَ&ح +kاf، وf !&د �(�اب  	-  . f 	9دارة ا�bوا
	�'

&د و`'�ع �
��9�ى ا�9) Z��2 ن�[
���ب ا�(�ھ& وا��ْ���ن  V

'�ت 2[X��� a9Cْ

��9<، و. 

  
�C$� ى ��2#؛&j7# : وھ$�ك أ+�0ب أ

'^!# وا�
C(�ت ا�)��'# 2
V أداء ا���N| .'& ھ'�$# ا�)5bا


'� ا��CX�ر!� ا�h! �!h!)�ن -	 ;/�aC وإ�5/2
aC ;/�� ھ('$� .&!�0، و!I9X�ن أ��Wظ� I
ا���DL9، و

'�#؛ -h9!< و
X9$& �'� ا��0Xب و.'&ھa، و?
# ا������Iت ا�X)&!# وا��$�ظ&ات ا�9	 + p�'� |';ا&
و


]�ت ا��2�0'�، و2� 	�$
 �DLا�� p?�ر ا��D?ا�]�9ب، و �Cا��$�+0# وأھ� #'�'
�م 
�-'& ا���اد ا�9)

�$vC ا��را+	 �2 ا+�W'9ء ��`��2ت ا��I&ر�. 

 
 
5.V�66+-,ت #�� ا�
��
�
رات ا���B ا���"�� �E$ب ا�I� (أھ�اف ��ر�   
 

^(
!^ ا��Iرة 2
V ھ$�ك أھ�اف �)&-'# وو�mا5'# و��Cر!# ��9ر!I� 3&ر ��Cرات ا�
7# ا�)&�'#؛ أ�&زھ� 
ا��0I9+f	 (ا�9�ا�Z ا�W)�ل ���
7# ا�)&�'# ا�V�DW، وا;��9ب ��Cرات ا�
- #7	 �C'05�m ا�CWX	 وا�]��9	 

	m�95bوا( #'-�Inا��)&-# ا� ^!^(
 ). Wekke 2017:184(، و
N�!&ھ�، و
��ذا !)
a؟ �� !)
I� a&ر ا���Cرات؟ و�� !9)
a ھhا ا��I&ر؟ و: و�0'�ن 

O ا,ھ�اف !70$	 �)&-#

  :وھ�ك �'�ن ذ�O). 66- 51: 2014!�+� (و���ذا !)
a؟ و;'� !)
a؟ 
  


I� a&ر ا���Cرات؟  )أ((! ��)Z+&رة ): ا���رس ا���? V
!ْ)��9 5(�ح 
�ر!�C� 3رات ا�
7# ا�)&�'# 2
 i

I� a&ر ��Cرات ). Ali, H. 2020: 129(ا��)
a و��Cرا
i وا+9)�اده و
cھ'(� V
2 a6 و��


�I'> أھ�اف ا��I&ر ا�
7# ا�) �� i$ ِّ[�ُ
�Wت وا��DL=� ا�9	  ِّD2# �� ا���)�� V
&�'# أن !�9
 |[
&! fأ6$�ء ا�]/م أو ا�]��9#، و ��
�cن !]�ن ?�وة و�h9�! f�nى �7�!� و+
�;'� وأj/?'�؛ -/ !


�;'�ت �X'$#، أو أj/?'�ت .'& I=f#، وأن !�9
O ?�را ��2'� �� ا��In-# ا�
7�!# وا�9+ #!��&
 ،#�'�Dا� #-&(�

�D� iرا أ�'$� �()
وا��)&-'# وا��In-# ا�)��# ا�9	 
(hب ا�095ه ط/�i إ�'i، و

i$� ون&W$! fو ،i'
0
�ن 2I! }'�� ،i�/2/?# إ5��5'# ط'0# �< ط a'I! وأن.  
(�� !9)
a ھhا ا��I&ر؟  )ب(	I
 !�9I	 ھhا �)&-# 5�ع ا�N/ب ا�h!� !�ر+�ن �I&ر): ا���N| ا��9

 <��+ Zھk� V
2 ZD���Cرات ا�
7# ا�)&�'# �� �5�'# ا�)�& ا�^�$	؛ -aC�(0 ;0'& -	 ا���، 
?Z0 أن !
v��5&0��� <�9 ا�hي !�رس -'i ھhا ا��I&ر، ور��� !)�- Z	 �k+�# أو �VWX أو دا=&ة 

�2& +��
i ا�$�W'# وا��
�;'# ا��� Z[� ا����'#؛ إذ i9+درا Vإ`�-# إ� #'��[�'^ة �]��'# أو .'& 
i� . >`و 	- aC�! 9�اه�� �!��
 O�h;ء، وا�($3، و�;hط0')# ا� }'� �� |��Nوأ!��؛ -�ن 5�ع ا�

  .ا,+�
# واf+9&ا
'('�ت ا�9	 
$�+| ;Z ��9�ى

a ا���Cرات؟  )ج((� a
2
o(� V ): ا���9�ى ا�9)
'�	��)ذا !( ^;&ُ! Z؟ وھ�C� 	W9[!ا�2 و�Iا� a
(! Zھ

 Z؟ وھ�C9'I� Z�C!رات و�Cا�� V�+,ف ا�Cا� Z'0+ 	- �2ا�Iة ا��I2 |��Nا� 	NL
 V
!�&ص 2
"#?/Nا�" ،#NX5,�9ر اL
؟ !�9I	 ھhا أن !�
Z ا�9��ْ�ى ا�9)
'�	 ��� !�I> أھ�اف ا��I&ر، وأن 

وا��9ر!�0ت، وا��ا�0mت، وو+�=Z ا��9ر!3، وط&ا=> ا�a!�I9 ا��$�+0#؛ �I�9'> ا��]��5ت ا�&='�# 

��9�ى ا�9)
'�	 �� ا��)� a'Iا� 	

�)ھ�ت وا���Cرات؛ -'�9Lر ا�����ن ا�hي !(fرف وا�

#!�7
  .اb!(��'#، و!�aC -	 إ;��ب ا���Cرات ا�

a ا�N/ب �� أZm ا��9�fن؟ أم !)
��ن ): ا��Cف �� �2
'# ا�9)
'a(���ذا !)
a ھhا ا��I&ر؟  )د((! Zھ


�C� &!�Nرا
aC؟ Zmأ �� 



 

  �'DDL9ب ا�(��)�ت .'& ا��/N� #'�&(7# ا�

�ر!�C� 3رات ا�...  
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ا�9	 : ا��)&-'#: 3 ا�
7# ا�)&�'#، وا,ھ�اف ا��9I!#��L	 ھhا أن !��د ا��Cف ا�)�م �� 
�ر!

)��Z ا�)ZI ا�N/�	 �< ا��)�رف وا��)
���ت ا�(�!�ة، وا���mا5'# �X[
 : �?�� 	
(
ا�9	 


(�ه ا�)&�'# ا�V�DW، وا92^ازه ��C، وا���Cر!# |��N��9ع، : ا�+fا 	- |��Nأداء ا� >-&
ا�9	 
��� اf+��9ع، و!�9
w� Vدا�i، و!)&ف ;'� !�0أ ;/�i؟ وا�I&اءة، وا�]��9#، وا���9ث؛ -9&اه !


i و�02را
i؟ و;'� !]9| ;#��9 +
'�# ��j'# �� ا,�Njء؟ �m 	$0! �';؟ وV9؟ و�i'C$! �';و
9
W#؟Lا�� 	ا��)�5 �C'- Zn�9! أ ?&اءة&I! �';و 


a!�I ا���9�ى(;'� !)
a؟  )ھـ(  #I!&درة ): ط�Iا �)&-# ط&ا=> ا��9ر!3 ا�hھ 	�9I! إ;��ب ^!^(
 V
2
2
ّ	، وا+�L9ام ا��+�=� ا��9)�دة�W9ا� a'
وھُ$� ). Aqeela 2023: 48-53 (ا���Cرات ا�
7�!#؛ �Zn ا�9)

 <'I�
 Zmأ �� i0'��+وأ iI=ت ا��9ر!3 وط&ا�')'
!$70	 ا
�0ع �(��2# �� اmb&اءات ا��9)
Iّ# ��+9&ا
. ��2ت وإ�� �� j/ل ا,��2ل ا��W&دةأھ�اف ا��9ر!3، و
��!� ط&!I# ا�)�Z، إ�� �� j/ل ا��(�

�� +�اء V
2 a
وf +'�� : وأ!�� !70$	 
��!� ا+9&ا
'('# ا��9ر!3 و��?)Zّ; �� �C �� ا��)
a أو ا��9)
  ).Faryadi 2007: 1-13(أن ھ$�ك أ+��'| إ��ا2'# -	 
�ر!3 ا�)&�'# ��+�L9ام أ��ث ا�I9$'�ت 

  
7
# ا�)&�'# !$70	 أن !C'¢ ا��)
a ا��9)
�'�، و!n'& أذھ�aC5 ��� و�]	 !I�9ّ> ا��Cف �� 
�ر!�C� 3رات ا�


# ���`�ع ا��رسD9� #I��+ ت���
(� �� aC!�� . أو ،¢m�Wال ا��k���; ؛i+در Vق إ��X! �� Z; ح&N!و

> . ا�I�ل ا��6c�ر، أو ا�DI# ا��$�+0# ا�9	 
�?� ا�095fه(9
a6 !)&ض ا��)
a ا��)
���ت ا�(�!�ة ا�9	 


# ا�9�`'�'#، وا��9ر!�0ت ���`�ع ا�n�,أ-]�رھ�، وا+9)��ل ا |'
&
���`&ة، و!�&ص 2
�C9�ّ� V، و
،#n!ا��$�+0#، وا,+��'| ا���) Alhirtani 2020: 32-41( ت���

���ت ا��9)
a ا��)!�ة ����((� � ور�

2
V �5� ��'�؛ �X9;fف أوim ا�i0X وا9jf/ف #�!�Iو!. ا� ،v=�9$م وا��[�
� ا,L9�
 a6 ب/N0> ا�N

| �$aC إ��Iء ���`&ة أو إدارة N'- ؛�!&!&�

��ه �� �)�رف �m!�ة -	 وا?< ا��'�ة 
CWd �I'0N'� أو (
 ��

#��I� #��9; إ��...�5وة، او .#�!�Iت ا�(�!�ة وا����

p'0n ا��) V0'> ���2ة إ�N9أن ا� Od fو.  
  
  

رات ا���B ا���"��.6I� ر�D�  ! ��"ر�) !�وع ا�����  
  


'�� ���m �!&z5ا ��j'� �� أي 
0N'> أو ���ر+# وا?)'#؛ -�,��ات !70$	(
 �C

a -&وع ا�
h� #7ا(
 f أن 
� �Z[X �(&د �� دون أن !��رس -	 I- �j&وا� �!�Xس وا���Cر وا���C)ا�� �C$� a
f !)&ف ا��9)

�W&دة أو iIN5 إj&اج ا��&وف �� ��Lر�Cm، و�2م �&ا�2ة Cm&ھ� وھ���C إذا �mءت ھhه ا,��ات 

�#، و�� !)�C!&9 �� ��# وا92/ل، وأ���# وز!�دة، . �&;#0[
� #'-&D0$'# ا���� <
(9! ��'- i�W5 &�,وا

و;D9I! f O�h& -	 ا�$�� 2
V �)&-# ا���ا?< ا2b&ا�'# وا,�]�م ا�$��!#، . و�m�د و
D&ف، و.'&ھ�
(

���=Z، و+'N&ة �� �!�(

I�ا�2، و� &'n[
 �� Oذ� i'�9I! و�� �I! ��� و.'&ھ� ،#'IN$وا�� #'CIWا� Z



O ا���Cرة ا�
7�!# ا�9	 
)aD ا�
��ن�
 Zmأ �� a
(! Z� وق ا�$��؛h
وھhا �� دون Od ھ� . �I=�2 أ��م 
ا��95ء +�p ;/م ا�)&ب -	 "ا2b&اب ا��I'I	 ��V$( ا�$N> ���]/م �)&�� �0'$� ��0�ط�؛ -��$�� ھ�


i-&D �� إ2&اب و.'&ه) " 	$m ا�2 ). 1/43: 1952ا���Iن ��)&-# ����ل ا�)�0رات وا��[
وا�)0&ة 
 �Cظ�Wوأ� �C
��ت ا�
7�!# �� �5� و�&ف و�/.# f ��)&-# �02را/N�fد(وا 	5�m&)418.: ت.ا�.(  

إن ھhه ا��)�رف �� 
(�ي W5)� �D- ���D5 VN(! f |��N'�# �� ا�I&آن ا�]&!a أو ا���!{ 
,��nل، أو ا��]a، وf !��رس 
�I'0N وا?)'� !�i�/j �� >'N9 أن ا�X&!� أو ا�$D�ص ا�X)&!#، أو ا


# أو ��ارا، أو !
I	 0Nj# أو ?D'�ة، ��I� ق أو ا��]9�ب، 2$��� !(&ي�N$ا�� i�/; 	- ��$رس ا���!
#��I� ا أو&!&I
2
V �5� . أو !]9| ر+��# أو  �CIN5 ن�$��! f ا�2 �(&دة�Iن ا��zW�! ���&'n[-

jأ �)
 Z� ،�'���W'(` aءھ�X5ر;']�، وإ aC��
�X#، وأ+�- aءھ�N.  
 �2 #W
9L� #'5��

$z&!# ا�$��!#؛ -���
]# ا�� #'
��I ;�ن ا�)
��ء ?�!�� وا2'� ������ر+# ا�)�

#!&z$ا�2 ا��Iوا�'�& وا��9رج . ا� #��Cز وا���)!bا 	ا2&
و�O�h و`)p ا��D9L&ات ا�$��!# ا�9	 
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" ا�(�Z"ا���I!� ا��Xذة، ��Cف 
'�'& ا�$�� و
i0!&I �� ا��9)
�'�؛ ;ـ وا9�f)�د �2 ا����=Z ا�L/-'#، و

^�'�ي، و" ا��ا`�"�
^m�m	، و�">�
�#"m ��f$	، و" ا��W9ا�$��س، و" ا� &W(m 	�," Zا�$�ى و� &N?

و?� ;�ن ھhا 
�I'0N ��� أر�d إ�'i ا�(��� -	 . ��f آm&وم" ا�m&و�'#"��f ھ�Xم ا��D&ي، و" ا��Dى
���ب ر!�`# V
2
'i$� �!�(��� i -	 ھhه ا��� ا��0]&ة 2 i��I6ا�$��، وإ aّ
 ا�0D	، وذم إ+�Cب �)

�� :ا�$D�ص ا�DW'�# �� ا,��nل وا,d)�ر و.'&ھ��؛ !I�ل ا�(�
 

�ْI�ِ �ْ�ِو ،��َّْ
!i إ�V ا��َّ/�# �� -��� ا� 
i$� i0 إIِ� َّfَِْ�رِ َ�� !kَُدَِّْ? Z7Xَْ
� ا�$َّ��؛ -ََ/  ار ZCْmَ اْ�َ)�ام -ِ	 ِ;9َ�بٍ َ;iَ0َ9ُ، وأ�َّ
 �� ،i$� i'
� ھَُ� أرََدّ 2 َّ�2َ Zٌھhْ�َُو ،iِِ� Vَ�َْھَُ� أو � َّ�2َ ٌ#َ
7َXْ�َ �ُCَ- ؛Oِ�َوََ�� زَادَ 2َْ� ذ ،ُiَW�ََءٍ إنِْ و	ْdَََ�هُ، وXَ5َْإنِْ أ &ٍ(ْdِو

�دِق، وا�9َّْ)0'& َّD0َ& ا�Lَ�َّْ�ھ�، واXوا� Zَn�َ�ْا��0رعروا!# ا ) . �� )3/38: 1991ا�(�
 

 :و?� أ��ن ا�� ���ء ا�I&ط0	 �2 ا���DI ا��I'I	 �� و`< ا�$�� �'� ?�ل
 

 ?� و`)�ا �$�2# ا�$�� ���W ;/م ا�)&ب �� ا�
��، و�'�i95 �2 ا�79''&، -0
7�ا – ر��# الله 2
'aC –وإ5	 رأ!p ا�$��!'� 
 Vا إ��َCَ9ْ5أ�ُّ�ا، وا 	ا��7!# ا�9 Vإ� O-'�� �� ذ� 	ر ا�]�-�Iا� �C'- وزوا�)
aC�ُ، و َ̂ 
َْ! f �� ا��ُ َ̂ 
�ب ا�hي ا�7ََ9ْ�ا، إf أaC5 ا�9َْNا��

 �C))� ).64: 1979ا�I&ط0	 (أرادوه �$�C، -9�2ّ&ت ����]�C، ووھَ$�C'5�0� p، واpّN�5 �2 ر
0# اb?$�ع 
  

7
#، وو+'
# �C���9;f، �)'�ا �2 -
�f #W !�]� إھ��ل ا�$�� أو ا��� �� i5cd و�]�i95؛ -C� آ�# �9)
'a ا�
�C=��

�C و�hاھ| 2

�C و2�'-/j '�ن� 	ر�# . ?�ا�2ھ�، وا�9)�> - 
�ون أھّ�'ّ# ا���W وا��ُّj و?� أّ;� ا��

 i9��ّI� 	- #ّ'5��

�ون (-	 إ;��ب ا��
]# ا�j 748: 1984ا��.(  

�ر!�C� 3رات ا�
7# ا� 	- 	I'0N9ب ا��

(�ه إ�V ا,+fا aC�! #7
��� 	I
)&�'# -	 ر�� ا��9

 �'+&
�I'I'�، و!$70	 ا+9)��ل ا�$D�ص ا�9	 
&اV2 ا��9رج �� ا��C��# إ�V ا��C� #��(Dف  �Nر�
a
  .ا����c# ا�$��!# أو ا��2�Iة ا�D&-'# وا�0/.'# -	 ذھ� ا���N| ا��9)

W'; �ھ Z� ،ر ا��)�رف ا��(&دة�Cz9+أو ا #!&z$ت ا����
'# إj&اim ھhه ا��Cف �'3 ھ� ��W ا��)
�I- �C'I


O ا���Cرات و�'3 �
 Vإ� Oق؛ �'9)�ى ذ��N$ا�� i�/; أو |��َّN;��9# ا� 	ت أو ا��)�رف -���
 .ا��)

 
 
7. 
I-�,وأھ ،���Bرات ا��
I,ر�) ا���  ! ����

( ا��D��E ا�-/P��	و 
,��h b'
 ) أC,�ذج !
 

� a.&��� Z��[9� Z[X� aِّ

�Dر �2 ا��9] �'� #7
2
V ا,��ات وا��W&دات 
�Dر ا� Z�9X
 �C5أ �
�C�!ر�
 	- Vا ھ� ا,�5ْ| وا,و�hوا�9&ا;'|، وھ Z�)0&ة ا�9&��!# . وا�Lأ���ب ا� o(� و?� �2ب

 &'0(

�ر!3 ا�
7# �(^أة، ��'{ 
�Iم 2$��&ھ� و-&و�C2 �� �5� و�&ف و�/.# وD5�ص و?&اءة و
5 V
2 �C�(� �2 #
Dا� #[W$ْ� رات&I� �C5c;و ،#
DW$� 	- Z��[9ا� V
�ٍ� !���L ط�C9('0 ا��2 #'$0

 #'�fوا�$��!# وا�� #'-&Dوا� #'
�Dا� �C9�z5(أ 	در!�bھ�12076: 2023ا�(� ��- .(  
 	- V
)
وا�Z��[9 �'� -&وع ا�
7# و2$��&ھ� د!�ن ?�!hm i� aوره ا���ر�# -	 ا�9&اث ا�)&�	 

و?� دارت . ��I	، و.'&ھa �� ا�ُ)
��ء ا���+��W�k��''2ت أ2/م ا�)&�'# ا��Iا�V؛ ;��(���، وا��0&د، وا�ْ 
 f 	
; ��5 V

O ا�$D�ص و�� !9)
> ��C �� �7# و�&ف و�5� و�/.# ود�f# و.'&ھ� 2- 	- aC09;
 &D$2 7# أو

$i'- ZDW ا�$D�ص �2 ا�I�ا�2، وf ا�]��9# �2 ا�I&اءة؛ �'{ W� �[�! f&ع �� -&وع ا�

� fَدي دوره إk! وع وا�)$��&�� 2$��&ھ� أن&Wا� #َّ'I� >� ة وا�9َّ)�ون����� . #7ُّ
-���5ْbن !v9$ُْ ا�
 �ًNً�ا 9�ُ]�ِ�ً/ 9�ُ&ا��  ).21: 22000�ض (َ�ْ$p5�; ً#?�ُN أو �]�CW��� #��9 ُ;ّ/ً وا

 �CW��� ،#Nا?� �9&ا��� 	- a
(
 a6 و�� ،#

a ا�
7# أ�C5 و��ة �9]��(! �'�و2
V ا��)
a أن !&ا2	 

�ور ���i درا+�ت ا�
7# �� �5ٍ� و�&ف و�/.# ;/ ���9+] ��'D- ا&n5 أو �!&(d آ5'� أو&? �D5 /�(9�� ،�

�، !�;Z . و
)0'& و?&اءة و;��9# وإ�/ءI- ��$ة ا�&`��� #'����� p�'� �2ا�I2&اب و��# ا�bا #�/�-
�'�

a ا�I�ا�2 و��ه، �Z ھ	 ��m #�C'< ا��)(� Vا. أ�&ھ� إ� #�� 	- i�W5 &�,ء، وا/�b��9#، و+/�# ا[�

���I'I'� ھ�د-� hmا�� f . وإ2/ء �
]# ا�hا=I# ا,د�'#؛ إذ ا�
Z; #7ُّ وا /��[
 Z��[9ا ا�hأن !]�ن ھ �';c
 	70$! �[�
i$� ة�m&ة ا��&�nا� 	
k!0�ل، وIا� VI

'� �ND$)�، وإf ;�ن �0&ا 2
V ورق؛ �'[d /��[
.  



 

  �'DDL9ب ا�(��)�ت .'& ا��/N� #'�&(7# ا�

�ر!�C� 3رات ا�...  
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#7 2
V ھhا ا�$�� ��

�aC درا+# ا� aC9'ب وز!�دة دا-)/Nط ا��X5 �!(�
 	- Z��[9ة وا��� ا��

p'0n ا�aCW واf+9')�ب، و
��� �2م ا�)$�!# �W&ع  V
2 �2��
 ��; ،#7

a ا�(
 Vإ� aC?�dو aC9+���و

���ب �I'# ا,-&ع V
2 #7
  .�� -&وع ا�
'�(

$�'# ا�(�ا5| ا��)&-'# �)$��& ا�
7#، و 	- #7
�CI، وا+9')�ب ���&.a �� -�ا=� 
W&!< ا�

ا����=Z ا�
7�!# ا�9	 !(| 2
V ا��)
a أن !�ر+�W9+�� i�/N� �C`#؛ إن 
(^يء ا�
7# و
�C�'�I إ�V -&وع 
 ،#7
2
V وm ��W! im�ھ& ا� �C�'
(
و2$��& !��ث اW5]�;� و
�^!�I �'� ا��)�رف وا���Cرات -	 


Zn� �C ا�]�n� �[+��9� /��[9� /; �CW��� �C9('0�2 ط �Cm&L!و ،i=��2أ �'� ZDWا� �[�! f 	ا�� �=
 a
  ).�W52023 :920ل )وإ��5 ا�W9&!< �7&ض ا��را+# وا�(9


m V9d �� #7�ا�C05؛ -9&ى � a'
و�� 2'�ب ا�W9&!< -	 ا��9ر!3 ا�))^ �2 اf+��(9ل ا��
�C���(9+ون �2 ا^m�2 aC$[7#، و�
 �< و;O�h �2م ا�9)�دل -	 ا�Z��(9. ا��9)
�'� !)&-�ن أd'�ء �2 ا�

i
  .-&وع ا�
7# -	 ا�X&ح ���| �'�ل ا��)
a و�)�ر-i واھ����9

'�C� aرات ا�
7# ا�)&�'# -	 (
و!�]� 

�3 أ+�0ب ا��92ْfد 2
V ا�I!&N# ا�9]��
'# و�mواھ� -	 

 	

�Wوي (ا�j2016 :99 - 100:( 
  

a!�I �)�رف و�)
���ت و��Wھ'a -	 -&وع ا�
7#  )أ( Vدي إ�kَ! �C� #!�$(�2م ا� Zmو?�ا�2ھ� �� أ

: ا���W وا�Cz9+fر؛ �7&ض ا�Dُ�ُ�ل 2
V در�mت ��2'# -	 ا�09jfرات، ��� !�)� ��Cرات
  .ا�I&اءة، وا�]��9#، وا���9ث، واf+��9ع

9
W#، و�'��aC ا��9)�دة، واھ����9
aC ا����9!^ة؛ -D5 �C'W�ص  )ب(Lا�� �'�
���mت ا��9) �C
�&ا�2
� �C'-و ،&n$وا� &(Xا� �� #
  .�Xر;�ت -	 ا���ار وا��kال وا�(�اب و.'&ھ�أ�'


'# وا�D&-'# وا�$��!# وا��)(�'# وا���f'# وا��9او�'# ��  )ج(�D7# ا�
f !�]� اZDW�ْ �'� ��9�!�ت ا�
 	
; ��5 V
2 #7
5�m|، و��Cرا
�C اm�95b'# وا5�m �� #'��0I9+f| آj&؛ -���9]
a أو ا�]�
| !v9$ ا�

#'
��[
 #'
�2 	- .a6 و2$��&ھ�و�� �C2و&- a'
(
 �2 OW$! f �C

'a ا�
7# و��Cرا(
  .؛ -�ن 

�I'> ا�9�ازن �'� ��Cرات ا�
7# ا�)&�'#، و`��ن �2م ا�5f'�ز �)$D& أوَ �W&عٍ �7�ي 2
V  )د(


�ر!D$2 3& دون +�اه 	- aC90.أو ر �'�
���ب �I'# ا�)$��& وا�W&وع، �$�ء 2
V ھ�ى ا��).  

�]'� ���C� Z�(9را )ھـ( ،#W
9Lا�� #'

	 �� ���ر+�C9 -	 ا���ا?� ا�9�ا���[
 ��5 V
2 #7
ت ا�

  .ور�� ا�0L&ات ا�9)
'�'# ��ا?< ا��'�ة

)�'> ا+9')�ب ا��9)
a �(^='�ت ا���9�ى ا��را+	 ا�9	 
�0و ��2�09ة، و�)&-i9 ا��?'I# ���9�!�ت  )و(

�DL9رج ا��j �� رف�(���� iإ���� Vإ`�-# إ� ،#W
9L7# ا��
  .ا�

�ر!I� 3&ر ا���Cرات ا�
7�!# -	 -&وع ا�
7# ا�)&�'# �C('�m؛ -/  )ز( V
2 �'�=�Iر-< ��9�ى ا�

 Z()
!]�ن أ��ھa ��9]$� -	 -&ع أو D$2&، و
i$2 VWL أd'�ء -	 2$��& أو أ-&ع أj&ى، و
&�9�� a
(
 #��� 	- a
  .ا��)


aC ا��)&-'# و )ح(�m�� �C9'0

ا���Cر!# وا���mا5'#، وإ�)�دھ� �$�+�C90 أ5�اV9d �2 �� ا�N/ب، و
aC$2 Z
  .ا���w# وا��


�-'&ھ� ا��?p وا�(�C وا���ل -	 ا,+�
hة ا��)
�'�، وا�]9| ا��را+'#، وا�a!�I9 )ط(.  
��ن (&+228- 208: 2021(  
 
 
8.V�66+-,ت #�� ا�
��
�
رات ا���B ا���"�� �E$ب ا�I� ر�D,�  ��
   ا�-1��D ا�-/

  

	؛ إذ ھ� ا,�5َ| ھ$�ك ��m# إ�V أھ�'# و`< ا���[
2
V أ+�س  �C('�m #'�&(7# ا�
�C�� a!�I9رات ا�

و!�]� . �0N')# ا�
7# و+��
f�� ،�C �� ا�09jر ا���N| -	 ا�����ع و��ه، وا��I&وء و��ه، وھ]hا
 &j�-و 	ا�)&� &(Xوا� �!&Xوا���!{ ا�$0�ي ا� a!&[آن ا�&I�9رة �� ا�Lص ا���D$ا� V
ا��92fد 2



 

 �D2م �Cْ- �'2	 أ�� .&�'َّ# 

 

118 

�n$�09راتا�]/م ا��jfا #

���9 أ+� }'�� ،�n!��
'# و�&-'# و�5�!# و�)(�'# : ر ?�!�� و�� #
أ+�

# ا�
7�!#، و!ُ$V�ّ ا��3ّ ا�
7�يّ . ود�f'# و2&و`'# و�/.'#'Dداد ا��^
  . -D$��0�ص 

�'�p ا�09jfرات �� أZm ا��D�ل 2
V در�mت ��2'#، و�]$�C �� أZm ?'�س ��ى ا��9]� �� 
�C
و�� a6 !�&ص -	 . ، و
]�!� ا�DLX'# ا�)
�'#، و�'�ن ا��Iرة 2
V ا�9)0'& ا�
zW	 وا�]��9	ا�
7# و��Cرا


a!�I ا�N/ب 2
V ?'�س ا�N/?#، وو��ل ا�&+��#، و+/�# ا�$Nْ> وا�I�ا�2 وا�]��9#، و6&اء ا��W&دات.  
9�
�I> وھ$� !70$	 
c;'� أن 
V$0 ا�09jfرات ا�('�ة 2
V أُ+3 ��'�#، و��ا��Wت +
'�#؛  V


�ر!3 ا���Cرات أھ�ا-�C �� �06ت، و��ق، و��`�2'#، و+C��# -	 ا�0N9'> وا�9)0'&  #'
�2)�02  a!&[ا�
 و
79'� ا�9&;'^ 2
V ?'�س ا���Cرات وا�]�W!�ت ا�
f #!�7ُّ ?'�س ا��)
���ت .) -�� �)�ھ�12/21: 2022

�
� |��Nا� �W� �� �;c9�09ر ا�jfوا`< ا aّا+# وا��)�رف؛ -/ !]�ن ھ&; 	- �C(`رھ� وو�Cz9+ت وا���
(
#ّ!�7َُّ
 ):45-43: 2019أ�� X�2# (و�O�h !$70	 . اZ� #��mb !]�ن ھ�i ا�c9;� �� ا��9]� �� إ
�Iن ا���Cرات ا�

  
- �C-و`�ح ھ� }'� �� a!�I9ر ا��� 	7�ي، : ا�9$�!< -

# أھ�اف ا�a!�I9 ?'�س اf+9)�اد ا��m ��

ات أو f، و
D$'� ا�N/ب، وا��9''^ �'� ا��)�Wء وا��N+�9'� و�� إذا ;�p5 ��ى ا��C� |��Nر

aC ��رس ��، أو و��ة �)'$#، وا�09jfر ا�D'LX9	 ���9!� ��ا`< 'D�
وا,?�!�ء، و?'�س ��ى 

#!�7
 -�� 12/21: �022022 ا�]&!a . (ا��)� و��ا`< ا�I�ة ��!aC، وا�09jfر ��)&-# ا�]�W!# ا�
 ).151- 127: 2019إ+��Z'2 (و) �)�ھ�

- �C9I!&ط }'�
# ا9jf'�ر �� �9)�د، : ا��9''^ �'� أ5�اع ا�09jfرات �� �+c; �09رات ��`�2'#؛jك ا�$C-
��z# ا��)
a أ�Njء ا�N/ب أ6$�ء �2
'# ا��9ر!3، أو . وا�D�اب وا�cNL، وا�&�/� �'W
و!�]� أن 

 	- ZCا�� �وھ$�ك . 
i�'�D ا�D)| -	 إ�2ادها���m�دة -	 ا��5��9
aC ا����I# -	 و`< أ+�
# ھhا ا�$�
�C�'�D

# -	 إ�2ادھ�، �)#0 -	 C+ #'��I� �09راتjا . &�W!و Z

| �� ا��9)
a أن !]9| و!�N9
وھ	 

2
V ا�09jfرات، �i'- Zj�! Z ا,NX5# وا��ا�0mت وا���Xر!<. و!X&ح a!�I9ر ا��D9?�2م ا 	و!$70.  
 

�Cرات �)�د �� ا��)
�'� -	 ��m)�ت �2
�C� p و�� j/ل اfط/ع 2
V ��5ذج ا�09jرات �I&ر ا��
2
V -&وع ا�
7# و���L# ا�$��، و2
V أ+�
# ا9jf'�ر �� �9)�د ^;&
وZm أ+�
# ا9jf'�رات . 5(�ھ� 


�kال �2 إ2&اب ;
�# -	 D? #2�$D� Z�m'&ة؛ ;�2&اب � 	
c
وإذا ". ;�ن ���� ?�=ً��: "-	) ?�=��(
;&
 �C5�- ؛#'��I� #
2
V ھhا ا�$vC ا�hي aC�! f -	 إ;��ب ��Cرة، أو 
N�!&ھ�؛ �p5�;Zn ھ$�ك أ+� ^ :


# �0'ّ$ً� ا��0|) ظ�ّ (، أو )إنّ (أوْ ) ;�ن(أدk+ : Zْjْال �2�m Zّ; 	- م^
2
V ا�(�
# ا�
'#، و.'ّ& �� ! :
2
V إ2&اب ;
�#، أو ا+L9). ا��0��ّNن ��m�5ن( #
&اج وإذا �mء ا��)
p'0� aِّ أو �02رة؛ اْ?D9&ت ا,+�

&0j ل، أو ��90أ، أو�(W� أو ،i'إ�� ...���ف إ�) ھ�8/394: 2019زا!�ي�(� ��- (.  
  
  
9.V�66+-,ت #�� ا�
��
�
رات ا��E� �َّ��Bُّ$ب ا�I,ا� ��,�� bQ
�   و
  


$�'# ا�- �[�9	 ��Cرات ا�
7# ا�)&�'#؛ أ�&زھ�  Zmأ �� �C
 ):50-45: 2015ا�(0& (�6# أ��ر !(| �&ا�2
  

D$2 Z[X&ا �� ا��&ص 2        ) أ( �C5�;و �C9'ھ�c� #'2�9وا� V�DW92^از ���)&�'# ا�fس ا&. V


	?�d ة؛ ;�� ?�ل�� :2$��& �$�ء ا�C�!#، و���را �� ���ور ا��
     


 إذا اmmmmmmmm" nmmmmmmmm.�-A$دٌ ( ب)mmmmmmmm��,� و�
 

 ُFmmmmmmmmmmEُْCو Tٍmmmmmmmmmm�-+� �ُmmmmmmmmmm�# ٌن
mmmmmmmmmm�" 
 ) 	?�d2012 :431(  


'# �'� ��Cرات ا�
7# و-&و�C2،     )ب(��[

$�-�'#، !�C'- V7N -&ع 2
V ا�j&  �$�ء 2/?#  #?/2 f
  .�� دون �0&ر أو +0|



 

  �'DDL9ب ا�(��)�ت .'& ا��/N� #'�&(7# ا�

�ر!�C� 3رات ا�...  
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�f  )ج(�
]�ن  Z� ،ردود أ-)�ل �C

]�ن ?&ارا fرات ا�)��#، و&Iھ�'# ا��c� 	-�[دارة ا�(��)'# ا�bا 	و2

���2 ا,+�
hة و�$�ع ا�I&ار 2
V ا+9)��ل ا��$�+| �� ا�]9| وا�$D�ص وا9j'�ر ا,+�
hة  #'
�2

DL97# ا�)&�'# ا��
  ). D)Faryadi 2007: 1-20'� ا,ْ;�Wء ا�W'�! �!h�ن �
�k+�# ا�9)
'�'# و�

'# ا�9)
'�'#؛ -Z; �'0 آو5#  )د(�(
� �'W� 	�� &�َا��)��9ة أ vرة وا��$�ھ&I7''& ا�]9| ا��
إدراك أن 


)^!^ ا�(�ا5| اb!(��'#، و Zm, ؛vوا��$�ھ �NLرات وا�&Iا�� >mا&
ا��?�ف وأjُ&ى !
^م أن 
#'0
2
V ا�$�I=� و+� ا�W(�ات -	 ا�(�ا5| ا��.  

إدراك وا`)	 ا�0&ا�v وا��)
�'� ا��7!# �� ا���Cرات ا�
7�!#، وا���m&Lت ا�9)
'�'# ا�9	 V(�!  )ھـ(
 �CI'I�
 Vا���9ث–إ� &!�N

)^!^ اf+��9ع، و
��'� ا�I&اءة، و 	- .  


�]� ا��)
a ا�( )و( �2 �X[
'� �� ��`�i2 ا�hَّي !�ر+i، وإ����i ا�]�-	 ا��)&-# ا��D'�# ا�9	 
i'N(! f ء	Xا� �?�W- ؛i
�'=^m 9'�رjوا i

َّ| ذ�O إ�N2ْء ا�Nَّ��| ا��)�رف وا��)
���ت . ����=N9!و


# ���ا?� ا��'�ة، و
�DDLت ا���N|، ا��9�ا-V(�! �� >� #I إ�'i �� أھ�افDة ذات ا��'Wا��.  
;��ب ا���Cرات ا�
7�!# و
N�!& ا�Nّ��| ا��9)
a؛ -'�9رب ا���N| ا��9ر!| ا����9& ا�hي !�aC -	 إ )ز(

2
V ا���NL# وا�I�bء وا�]��9# ا��ظ'W'# وا��bا2'#.  

'Z ا�09jfرات )ح(I
-��N2ء ا�X� |��N&وZ; �2 -9&ة؛ ;�?��# . 
]n'� ا���Cم وا,NX5# ا���Cر!#، و

 	
��ار، أو ;X$� #��9�ر، أو ?&اءة �5 أ� - �X9[! i
أd'�ء �m!�ة، و!�C� �� �[�9رات  !()
إن ا,NX5# ا���Cر!# 
�aC -	 �$�ء ا���N| ا�X(�ع ا��اi�W5 �� <6 ا��kھZ ���ق ا�)�Z، . �2!�ة


�iI'I، �< ا���اء�# �'� ا,NX5# وا���Cم وا��9ر!�0ت �2 a=�Iا� vC$ا�� �C$2 ^)(! �-أھ�ا <I�
  . و

a، �< إ�N2ء ا�Nَ/ب ا�h79!# ا�&اm)#وإذا ;�p5 ھ$�ك أ+�
# -'$70	 ر��m&L�� �CNت ا� (9.  


# )ط(n�,اھ� وا�Xا� 	!�0ع - 	؛ ;i� #'�!ك ا��&!# ا,;�د&
  .إd&اك ا��)
a -	 و`< ا��$�Cج و

a وا��9)
a �)� )ي((�
� 	

]n'� ا��ورات ا��9ر!0'# وا�N9�!& ا�hا . p?�ا� 	- a
-C$�ك �� !)
a و!9)

i�W5 .#ا !)^ز ا�9$�'# ا����9ا�hدورهوھ Z'(W

N�!&ه و V

a ا�hي !$70	 ا��&ص 2(�
� .  
، وا9j'�ر )ا��)�ة ��$�+0# ا��2�Iة(
a!�I ا�$D�ص ا,�
'# �� d)& و��&ح و?D# وروا!# f ا�(�ھ^ة  )ك(


W]'&ھa ا�$�Iي #'�$
: X22013'&ي . (D5�ص 
X&ك ا�N/ب؛ aC���;b -&وع ا�
7# و��Cرا
�C، و
102 -103 ('I'0N
 f�n� a;ء ا��!� زھ'&. �وھ��C� ل�I!) : �!ء ا���C�1964 :374-375(. 

  
 ِqـ�mmmmmmmـ ِّ,�  اmmmmmmmhَِْ�أْ َ�Vْmmmmmmm�َ ^mmmmmmmَ�'َ  �ِ$َmmmmmmm َ= أَُ

  
 ِqmmmmmmm��ِ!ََْ�اءِ أmmmmmmm�  وVْmmmmmmm�ََ "ُِ�وِ	Vَmmmmmmm�ِ  mmmmmmm اْ�َْ

ضُ َ'ِ ُqmmmmmmmm�ْ	Vَ�mmmmmmmm أذَُْ\mmmmmmmmُ�هُ    ِّ�mmmmmmmm'َُأ Vْmmmmmmmm�ََو  
  

 ِqmmmmmmmmm�ِ�'َْأ nُmmmmmmmmm�ْ\ُ َُ�اهmmmmmmmmm�  !wmmmmmmmmmَنِْ ذََ\mmmmmmmmmْ�تُ ِ
  mmmmmmgِ  mmmmmِ! َِ�ي\ْxِmmmmmmِ" �ْmmmmmyَِأ ُqmmmmmmَ� zِ��ِmmmmm�َ�ْا Vِ,ْ  

  
 ِqmmmmmmmmmmm�ِ./َْ� َي
mmmmmmmmmmmَ��ْ�َ  mmmmmmmmmmmِ! َرَة
mmmmmmmmmmmyَ   إنَِّ ا4ِْ


نَ �mmmm�gِ�ُْـmmmmm<َ ^َ�mmmmgَ qَِ<ِ�ي  mmmm\َ ِْإن ُq�َْHmmmm�  وَاْ
  

 ِq�mmmmmmmmmgِ�ُْ� َن
mmmmmmmmm\َ ٍء ْmmmmmmmmmyَ ُّbmmmmmmmmm\ُ اxَmmmmmmmmmَّ%�ََ!  

دِ �mmmmmmََ�ى mmmmmm�َِ%�ْا  mmmmmmِ!  mmmmmmِ%�ِ%	َ Vَ�ْmmmmmm'َ nَmmmmmm�َْ�َ!  

  
 ِq�mmmmmmm�ِ
َhُأ ٍّ�mmmmmmmgُ Vْmmmmmmm�ِ  َmmmmmmmِ" 
mmmmmmm�ََو  ِ�
mmmmmmm	َ  

  mmmm�ْ\ُ bْmmmmَھ ِqـmmmmِ-َّ%�َ�َ  mmmmِ! ^mmmm�  mmmmَh Vْmmmm�ِ nُْ�مِ ُ��َ
  

 ِqmmmmmmmmm�ِّ-�
ِ" ُqmmmmmmmmm�ْ�ِ  ِ"اxَmmmmmmmmm'َ َل
mmmmmmmmmََأط ^mmmmmmmmmَّ-	َ  
   ُqmmmmmmmَ� ِم
mmmmmmmَCَ�ْا  mmmmmmmِ! ٍّ ,ِmmmmmmm�َ َّbmmmmmmm\ُ nُmmmmmmm%َْ%	َْأ  

  
 ِqmmmmmmm�ِC
�َ�َ Vْmmmmmmm�ِ ^mmmmmmmً��ْ�َ qِmmmmmmm�ِ! Vْmmmmmmm�َ َّbmmmmmmm\َُو  

   ُqmmmmmmmmmmmmُ�ِّP,َُ� رِي
mmmmmmmmmmmm/َ!َْوَأ  mmmmmmmmmmmmِّ�'َ Xُmmmmmmmmmmmm�Bَِ�  
  

 ِqmmmmmmmmmm�<ِ
َCُأ  mmmmmmmmmmِّCَأ  mmmmmmmmmmِ� bَmmmmmmmmmmَّ�+َُ� ^mmmmmmmmmmَّ-	َ  
   ُqmmmmmmَ� Xُmmmmmm�ِ%�َ�ْوَا ، mmmmmmِ%�َْh ُه
;َmmmmmm+َْ� 1َ�ْmmmmmmgَ =َ  

  
 ِqmmmmmmmmmmm�,ِ�َْ� nِmmmmmmmmmmm�َْ%�ْذَاكَ ا Vَـmmmmmmmmmmm\ِ
�  !wmmmmmmmmmmmَنَِّ َ

   ِqـmmmmmmِـ�\ِ
�َ bُmmmmmmPْ�ِ Vْmmmmmm�َ َْأو  َmmmmmmِ%�َْh bُmmmmmmPْ�ِ Vْmmmmmm�َ  
  

 ِqmmmmmmmmmmmm�ِ! يxِmmmmmmmmmmmmَّـ%ِ  وَا�mmmmmmmmmmmm�َْh ُ}َ.ـmmmmmmmmmmmm�َْ� ُالله  
   ِqmmmmmِ" ُح�mmmmmُ"َأ =َ Vْmmmmm�َ 
mmmmmَ� ِس
mmmmmَّا�� Vَ>َmmmmm	َْأ 
mmmmmَ�  

  
 ^mmmmmmmَّ��ََ� Vْmmmmmmm�َ 
mmmmmmmَ� ِqـmmmmmmm�ِّ��ََ� ^mmmmmmmَ�	َْأ 
mmmmmmm�ََو  

  
Iَ;ُmmmmmm	ِ�ُ� َْ�تmmmmmmaِ 
  mmmmmmَhْ� أmmmmmm�َ�ََْ) اللهُ َ'mmmmmm�ْـ�ً
  

 ِqmmmmmmmmmmm�ِْوHَ� َْ�تmmmmmmmmmmaِ 
  وَأَْ�mmmmmmmmmmَ�َ� اللهُ hـmmmmmmmmmm�َْـ%ً
  mmmmmm�َْ�َ=يَ أmmmmmmaَْ%ََ� وَْ>mmmmmmِ�ي !Iََ-;ْmmmmmm�ُ �َmmmmmm�ًِ�ا  

  
  !!ََ/Tَmmmmmmmmmm�ْ أَْ�-mmmmmmmmmmُـُ�هُ أمَْ َ\Tَmmmmmmmmmm�ْ أqِmmmmmmmmmm�ِ.Aُْ؟

   ٌJmmmmmmmmَ�َو qِmmmmmmmmِ"  mmmmmmmmyِِ�يَ �ِْ�َ�اmmmmmmmm\ِْرَ ذ
mmmmmmmmaََو  
  

 ِqmmmmmmmmmm�ِ��َْ� (َ�ْmmmmmmmmmmَ� ً�اmmmmmmmmmm�َْأ Tَmmmmmmmmmmَّ�/ََ� �ْmmmmmmmmmmَDَ�  
   ُqmmmmmmmmmmmm,ُُ-\َْأ nُmmmmmmmmmmmm�ْ\ُ 
ًP��ِmmmmmmmmmmmm	َ َأذََاع Vْmmmmmmmmmmmm,ََ!  

  
 ِqmmmmmmm�ِوْضِ �َْ�و َّ�mmmmmm1َ ا��>ِmmmmmmَC ُْ�تmmmmmm<ََو ^mmmmmmَّ-	َ  

   ُqmmmmmَ� ِالfَ ُّ>mmmmmا�  mmmmmِ! ْع َّ��َmmmmmَ�  ِ��mmmmm�
 رَُmmmmmَ�َ!  
  

 ِqmmmmmmmmmmm�ِ�Pَْ�َِ�ي وmmmmmmmmmmm�َْC ُqmmmmmmmmmmmُ.Eِ�َْ� َك
>َmmmmmmmmmmm'َ  
   َ� qِmmmmmmmm�ِ! Vْmmmmmmmm�َ bْ>َmmmmmmmmَ! nَ�َْHmmmmmmmm�  ْ/�mmmmmmmm�َ�ٌُ إذَِا َ

  
 ِqmmmmmmmmmm�ِر
�َ�َ Vْmmmmmmmmmm�ِ َّ=ِءَ إ
mmmmmmmmmm,َ�ْا Xِmmmmmmmmmmُ�Eَْ� =َ  

  



 

 �D2م �Cْ- �'2	 أ�� .&�'َّ# 
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!)&ف . !�9'^ ھhا ا�$� ا�X)&ي ���9�+� �'� ا�N�ل وا�DI&، و+C��# ا��W&دات، و�2م 
)I'� ا�9&ا;'|
ا���N| -	 ھhا ا�$� �)
���ت �2 ا�2�X& و�'�i9 وD2&ه، و!]�9| �)�رف �I6-'# و?'�� 
&��!# و��Cرات 

� aّ
)
'#، وأ5�اع ا,-)�ل ��`'# �7�!#؛ -'9)Wا� #'�+fا Zا�(� &d�0� &'. Z[X� i$) pُ0َْ0�، ) أطََ�لَ - أَْ
;�� . ، وا,+��ء ا������# وأ5�ا�C2، وا�(��ع وأ5�ا�C2) وَاْ+i�َْcُ - أdَِْ& (، وأْ�& ) !Zَّ'Lََُ -!7َِ'ُ| (و���ر#2 

عْ -ِ	 -  !َ� َ�ْ� 
ََ($fَ �ْ - Vَّ أَ�ُ�حُ �iِِ !َ� أَْ�َ�َ� ا�$َّ�سِ !َ� �َ (!)&ف �2دا �� ا,+��'|؛ ;��$�اء  َّ&�ََ
 -َ'َ� رَُ+��ِ	 
 ُiَ� ِالkَ ھpُ$ْ;ُ Zَْ ِ�ْ� ?َْ�مِ (، !)-ََ]ْ'َ� أَْ+9ـُُ&هُ أمَْ َ;ْ'َ� أiِ'ِWjُْ؟(، وا�CW9+fم )-hََّ0�ََا ُ;dَ ُّZْ	ءٍ (، وا���ح )ا��ُّ


َ (، وا��ْ�ح )ُ��َ+V -ِ	 9َّ0�َ�َـiِِ؟�
ََ($ِّ'ـiِ وََ�� أَْ V)! �';cّ9(، وا� ِi'ِW[َْ
�dَرَةَ -ِ	 َ�ْ)$َ�يَ  ِbْ)إنَِّ ا 	(، وا�9َّ�$ِّ pَ'َْ
َ-
�0ِ'0ِ	 -ِ	 ا0�َِْ)�دِ َ �َ'ْ)2َ 	ْCَّ$(، وا� ِi!ِر�)َ�َ �ْ�ِ َّfِا�َْ��ءَ إ |ُِ
Nَْ
 fَ .( ،ز�)وا�� #I'Iق �'� ا��&Wو!)&ف ا�

�
i . و!)&ف إ!�Iع ��& ا��0'; Oض ذ�&(! 	- aC�! ��� �0س�bوا`�# �)'�ة �2 ا�9)�'# وا #
C+ #7
�

��'� ��Cرات ا�
7# و
N�!&ھ�، و
hوّق ا�$� ا�X)&ي . aC=ن أداcX� #(mرا #!h7
و!)VN ا�N/ب 

 aC
  ).110- 101: 2023إ+��Z'2 (و
�ا�
aC، و!)N�ن أNX5# ووا�0mت 
N�ر ��Cرا
  
  

 WQ
  ا��-
  
-  #[

]�| -&وع ا�
7# و��ھ� ا�� f �C+�+ر أ&Iدات ا��&Wط���� أن ط&ا=> ا��9ر!3 و� a
(9�
� #!�7
ا�

  .ا��)
���ت ا�$z&!# ا��(&دة ا���L'# �� ا�0N9'> وا����ر+#
� إ�V �)�رف و�)
���ت -I- 3'در�# و�&ا5# و���ر+#، و� Vرات إ��Cن ا���I
  .!��9ج إ

�'� وا�]�
0'�، و -[9�
� #!�7

N/ب!6k& ار
]�ب ا,�Njء -	 ا��
]# ا�� #(mرا #!h7
 &'-�
 	70$! a6 ��.  
-  �C'إ� a�! أن 	70$! Z� ،ھ���f !]�ن 
a!�I ط/ب ��Cرات ا�
7# ا�)&�'# �� j/ل ا�09jfرات و

  .ا���Xر!< وا,NX5# وا��ا�0mت وا����I/ت
-  ،aCWي ا��I!و ،�'�
(9�
� #!�7
ِ̂!� ا+9)��ل D5�ص ا,d)�ر وا��DI وا��]�!�ت �� ا�n&وة ا� !

#�'�Dو!��� ا�9&ا;'| ا�.  
-  ،#0'

kدي ز!�دة أ�2اد ا�N/ب، وا9j'�ر ا�]9| ا�IW'&ة �)&-'�، و�2م 
�-& ا��ا-<، وط&ا=> ا�9)
'a ا�&

#!�7

�5	 ��9�ى ا���Cرات ا� V0'# إ�$m,7# ا
  .وا�6c9& ���)��'�ت وا�
- (Xوا� �!&Xوا���!{ ا� a!&[آن ا�&Iا� �� #�'DWص ا��D$9'�ر ا�jا aC�! �'DWا� &n$وا� 	ا�)�� &

�C

# ا�
7�!# وا��9]� �� ?�ا�2 ا�
7# وا;��9ب ��Cرا'Dز!�دة ا�� 	-.  
-  V

'# وا�]��9'#، وا��?�ف 2�Dا� �'�
!kدي ا��9ر!| 2
V ا���Cرات ا�
7�!# إ�ZI� V ��اھ| ا��9)

  .��اط� ا��)� ��)��(�C9، و��اط� ا�I�ة �9)^!^ھ�
hي !Iّ�م ?�ا�2 ا�$�� وا�D&ف وا�0/.# �)'�ا �2 ا���ار وا��$�?aC�ُْ! f #X ا+�L9ام ا,+
�ب ا� -

�ل َّ(W7�يّ ا�
  .وا�I&اءة وا�]��9# -	 إ;��ب ��Cرات ا�9�ا�Z ا�
  
  


ت�a��  
  

< �&ا�v ذات m�دة ��2'# 
)^ز  ْ̀ اb-�دة �� ا�I9$'# ا���!n# وا�h;�ء اN�f$�2	 و6�رة ا��)
���ت -	 و
.'& ا��DDL9'�، و
��'$�C ا��+�=� ا��&='# وا���)'#، وا�$D�ص ��Cرات ا�
7# ا�)&�'# �
N/ب 

#�'DW7�!#، و!��� �� ا�9&ا;'| ا�
 .ا�DW'�# ��� !^!� �� ا�n&وة ا�
 
 



 

  �'DDL9ب ا�(��)�ت .'& ا��/N� #'�&(7# ا�

�ر!�C� 3رات ا�...  
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J<ا�,�ا 
 
 

 
دار ا�]9| : ا��Iھ&ة. ���� 2
	 ا�$(�ر: ، 
�I'>ا��DL=�. 1371/1952. ا�� m$	، أ�� ا���n2 �9Wن

 .ط.ا��D&!#، د
�
�ون، �02 ا�&j 1984. ��ا�� .#��I35. ا���
 .ط.د. ا��ار ا��5�9'#: 

 ���� Z�Wر، أ��ا��z$� ھ&ة. ���ن ا�)&ب، .)ت.د(ا���Iط. دار ا��)�رف، د: ا�. 
��'�. أ�� X�2#، د ���j .1439/2017 . 7# ا�)&�'# و2$��&ھ�
ا���'Z ا��9ر!0	 -	 
�ر!�C� 3رات ا�

0'>: �
$�طI'� �7'&ھ�N9وا� #!&z$ا�&!�ض. ا� :^;&� #��L� 	�02 الله �� �02 ا�)^!^ ا��و� O
 ا��
 .1ا�
7# ا�)&�'#، ط

��'�. أ�� X�2#، د ���j" .ر ِّ&�� ."1441/2019 . �'Iط�$

'a ا�)&�'# �(
 v&ا�� 	7�ي -
ا�a!�I9 ا�
 .�1&;^ ا��
O �02 الله �� �02 ا�)^!^ ا��و�	 ���L# ا�
7# ا�)&�'#، ط:  ا�&!�ض.�7'&ھ�


�C�ّ. "2023. اbدر!�ّ	، ر�')#(

'a ا�
7ُّ# ا�)&�'# و(
 	- 	ّ

# ا��را+�ت ا�(��)'# ". ا���Zj ا�9]��)�
#
��X�0�ث ا�
 ).20(، ا�)�د �


�ظ'� ا�9]�رات ��$'َّ# �o(0 ا�$D�ص �9$�'# ا���Cرات . "2023. إ+��Z'2، +�رة �D2م ا��!� #ّ'
2�-

'# ا�9&�'#". ا�
7�!# وا9�f]�ر!# ��ى طZW ا�&و`#; #
 . 3�d �'2 #(��m، ا����< وا,ر�)�ن،�(

2
Zj�� V . "2019أ;9��& . إ+��k- &�+ ،Z'2اد a=�? v��5&� #ّ'
2�-"#7
�9$�'# ا�]�Wءة ا�
Z; " #!�7 ا�

'# ا�9&�'#[� �'

'# ا�9&�'# �(��)# �$	 +�!�". ��ى ط/ب ا��را+�ت ا�); #
)�. 

��� ،�'C

�ر!3 ا,دب ا�). "2020+0�90& . ا�0 #')C$�#'�&7ا�(��)�ت ا� 	- 	ر5# �'� : &��I� #+درا

# ا�داب �
�را+�ت ا�$�W'# وا�9&��!#، ا�)�د ا����<". �)o ا�(��)�ت ا�7&�'# وا�)&�'#)�. 

 .ط.دار ��در، د: د!�ان ��Cء ا��!� زُھ'&، �'&وت. �C� .1383/1964ء ا��!�، زھ'&
��,ول ا���9Lرة �� ;9| ا�(��� ا9j'�ر ا�a�I ا: ر+�=Z ا�(���. 1411/1991. �2&و �� ��&. ا�(�

 .1دار ا�('Z، ط: �'&وت. �02 ا��/م ���� ھ�رون: ا��bم 02'� الله �� �ّ��ن، 
�I'> وd&ح

(�رب ا�
7# ا�)&�'# -	 أور��. 1436/2015. ا�(0&، ��ر �� ��5& :a!�I
�&;^ : ا�&!�ض. 2&ض و

 .1&�'#، طا��
O �02 الله �� �02 ا�)^!^ ا��و�	 ���L# ا�
7# ا�)
 .�3]09# ا�5�L(	، ط: ا��Iھ&ة. دZ=f ا2b(�ز). ت.د. (ا�(&5�m	، �02 ا��Iھ&


�Wوي، -&!�j &#'[��� ،a+�I
� . #'
!�m2016" .#7

'a ا�(
 	- #'
2
�م : ا�(^ا=&". ا�I!&N# ا�9]�� #
)�
��َّ# ��L& ا��ادي، ا�)�د ا��9+< �'CXا� #(��m رات�X$� ،�C7# ا�)&�'# وآدا�
 .ا�


V. زا!�ي، ��'�'� ،ZC+ .2019" .#'�'

# إf�[dت ". ا�09jfرات ودورھ� -	 
�I'> ��0أ ا�)�دة ا�(9)�
 .، ا�)�د ا�3��L-	 ا�
7# وا,دب


�ر!3 ا�)&�'# �
$�طI'� �7'&ھ�. "2021. +&��ن، 02'& ���� 	- #'
ا���9�ى : ا�I!&N# ا�9]��

'# ا�)
�م ا- #'�/+b	 �m". وا��)�!'&; #
)�}��nا�)�د ا� ،#'W?�ا� �
�Wن ���� ا��N
 .�)# ا��

���ْ�?'َّ�ت، �k+�# ھ$�اوي، د. d .2012�?ّ	، أ َّXط. ا�. 
�'(+ ،a!&[ا�9&��يّ . "��2022رس . �02 ا� a!�I9ا� 	- #'
'D�9�09رات ا�jf". أھ�'ّ# ا 	�0ح -Dا�� #
)�

2
a ا�$3W و2
�م ا�9&�'# وا,رط�-�5'�، ا�)�د ا,ول. 
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Abstract. This paper aims to present the version of an unedited poem of ʿAbd ar-Raḥmān al-
Būṣīrī preserved in the Conti Rossini Archive at the Accademia Nazionale dei Lincei in Rome. 
The poem was composed on the occasion of the occupation of Libya by the Italian Army in 1911 
and its themes are war, occupation, resistance and ḥamāsah (lit. “valour”). The poem, which constitutes 
an important expression of Libyan Amāzīġ heritage, has no title and was most likely copied by 
Conti Rossini himself. The poem is written in classical Arabic and is composed of nineteen lines, 
each of which is divided into two hemistichs. The present work will focus on the linguistic and 
literary aspects of the poem and the description of its salient features, function and meaning.  

The literary text, such as the one presented in this article, represents a textual typology 
characterized by a high quality of both linguistic and cultural input. It allows us to appreciate the 
art of the poet and his contribution to the literary tradition, to understand the characteristics of the 
historical period taken into consideration and, more generally, the culture of a population. In 
addition, literary text, especially that written in classical Arabic, is a valuable tool for teaching the 
Arabic language itself; indeed, it is an authentic and real text, which leads the student to a personal 
re-elaboration of the contents and, consequently, to a greater production in terms of linguistic 
output. Thus, its use should be re-evaluated in teaching Arabic language in today’s Academia. 
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 ُ��َ ِّ�َD,ُ�ْا  
 

 ْ��َ ، �َ�ِ� ا0�ُْ�ِ�'&يِّْ `�عُ ھhََا اW�ْ�َ ،}ِ�َْ0�ُْ�ظَ#ٌ �ِ�ْ+aِ َ�ْ(ُ��2َِ# ;�ر�� ;�95	 Dَِ? ُّ�َ5'َ�ةِ 0ْ2َِ� ا�&َّ
.  -ِ	 رو��ِ-Accademia Nazionale dei Lincei	 Carlo Conti Rossini(  #َِ0َ9[ْ�َ(روّ+'$	 

 ِ
ِ� ِّ	��َN! ِbْ9ِ/لِ ا�ْf0َِ# ا+َ�َ$�ُِ� �َCَ0َ9;َ �َْ?ََ�ةِ ا0�ُْ�ِ�'&يِّ 2ُْ$َ�انٌ، و'DََIِ� 3َ'َْ� #َِ$+َ 	ِ- �'0'1911 #َِ$!��َ 	ِ- 
  .طََ&ا�ُ
3ُِ ا�
ِّ'0'َِّ#، وَھَِ	 -ِ	 �َ�بِ أدََبِ اI�ُ�َْ�وََ�ِ# وَاْ�َ�َ��َ+#ِ 
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ءًا ِ�َ� ا�$9َِّ�جِ ا,دََ  ْ̂ mُ ُّ�(َُ
 ��َ;َ ، ِّ	0'ِّ

9َُ&اثِ ا,ََ��ز!7	ِّ ا�ِْ� � َّ�Cِ�ُ ھًِ�ا�dََو ً#َI'ِ6ََ�ةُ و'DَI�ْهِ اhَِھ Zُ ِّ[Xَُ
 ِّ	�
 ِّ	��َN! ِbْ9ِ/لِ ا�ْfا َّ� ِ̀  ُ#َّ' ِ̀ �َ� ِbَْ�وََ�#ُ اI�ُ�ْ0'َ� وَا'ِ� �َC9ْdَ�2َ 	ِ9َّ9ِ/لِ ا��ْf0َِ# اIْ�ِِ� >ِ+ِيِّ اْ�َ�ا&(ْ ِّXإذِْ !ُْ�ِ]$ُ$َ� . وَا�

، �iَُ أَْ�َ)�دُهُ اْ,دََ�ِ'َّ#ُ وَ  ٍّ	0'ِ� ٍّ	ّ
� ِ�ْ� ذَاِ;َ&ةِ 
�mً�َ9ِ5 �َCُW'$Dَْ �9َُِ&اثٍ أدََ�	ٍّ َ�َ� ّ�ًCِ�ُ ءًا ْ̂ mُ Zُ ِّ[Xَُ
 �َCَّ5ِوَإ ،ُ#َّ'Lِ!ا�9َّ�ر
 َ�!&Xْ(ِ�ْنِ ا&َْI�َِْ�ا!َِ# ا� �ْ�ِ <ُِ
Nَ$َْ
  .�َِ�ا!َِ# ِ�0Iَِْ# إدَِارَةٍ �mَ!َ�ةٍ، 

 َCُWِّ�kَ�ُ ،ٌ#َّ'ِ=�َ6 �َCُ9'ِ-�َ? ،#ِ�َ'DَِWْ7َُِّ# ا�َْ)َ&�ِ'َِّ# ا�
ٌ� ِ�َ� اْ�َ)ُ&وضِ، وَھَِ	 ِ�ْ� �َْ�ِ& ُ;pَِ0ِ9 ا�DََIْ'�ةُ �ِ�� ِّ[�ََ9�ُ �
 Zِ�ِ�[َْا�) �ُْ
2ِ�Wَ9�ُ | �ُْ
2ِ�Wَ9�ُ | �ُْ
2ِ�Wَ9�ُ❊❊❊ �ُْ
2ِ�Wَ9�ُ  | �ُْ
2ِ�Wَ9�ُ | ْ�ُ
2ِ�Wَ9�ُ(�َCِ

ِْ�َ)#َ Xَ2ََ& �َْ'9ً�، : ، 2ََ�دُ أَْ�'َ�

 ِ�ْ!&َNْdَ �ْ�ِ �َُّ�َcَ9َ! pٍ'َْ� ُّZ;ُ . َّm&َ�ُ�ِْ�َ� ا	روّ+'$ 	أنَْ !َُ]�نَ ;�ر�� ;�95 �ِ (Conti Rossini Carlo)  �ََھ
�َCLِ�َْ$ِ� ََ�م? �َ? �ْ�َ.  

  
  

  ���
ر�� \�C-  روّ\)Carlo Conti Rossini( 
 

!ِ- #َِّ'��َN	 ِ-)Salerno (	 Carlo Conti Rossini ( �5&'��+(وُ�َِ� ا9�ْ�ُ�َْْ)ِ&بُ ;�ر�� ;�95	 روّ+'$	  ِbْا
ةً، ِ�ْ$�Cَ 1872 5ِ'َ��نَ 25 َّ�2ِ |َ�ِ�َ$�َ Zَ7َdَ ��َ;َ ،�ًّ'5�َ�َ �ًWَّظ�َ�ُ Zَ�ِ2ََرو��، و #ِ(َ�ِ�mَ 	ِ- ِ5�َُ�نI�ْا 	جَ -ِ َّ&Lََ
 ،

�9ِ/لِ bر!9&!�، وَذOَِ�َ ِ�ْ� �2َمِ ْfا #ِ�َ�[ُ�kُونِ ا5�َ�َ�ِْ'َِّ# -ِ	 ُ ُّX�2َمِ  1900ُ��!ُ& ا� �ِDََ9$ْ�ُ Vَّ9�َ 1903 ،
'�ِ+'َِّ# وَا5�َ�َ�ِْ'َِّ# -ِ	 طََ&ا�ُ
3ُِ ِ�ْ� آذَارَ وَاَ,َ�ِ  kُونِ ا��َّ ُّX
لِ، -ِ	 �2َمِ 1914'ُ� اْ�َ)�مُّ �ِ 
Xِِْ&!ِ� اْ,وََّ Vَّ9�َ 1915 .

ْ?�Dَِ9دِ  ِbْ5�َُ�نِ وَاI�َْ�َ(�لِ ا 	ى -ِ&َjُْأ |َ�ِ�َ$�َ Zَ7َdَ ��َ;َ . 	$'  Carlo Conti(أَْ�َ�ى ;�ر�� ;�95	 رُو+ِّ
Rossini ( اhً'�
ِْ
6ْ'��ِ'9ََّْ'ِ�، إذِْ أ0�َََْ�  ِbْا #َِ-�َIَّn7َُِّ# وَا�
�ZِIْ ا�َ 	ِ- ��ََّ'+ِfَ ،#َِّ'?&ََّXرَاَ+�تِ ا� اھ9َِِْ��ً�� َ;0ِ'ً&ا -ِ	 ا��ِّ

-ِ	 رو��، ) +��'$^ا(، أُْ+9َ�ذُ 
َ�ر!ِ� و�7َُ�َتِ اِ- #ِXََ0�َ�ْ	 Ignazio Guidi( #ِ(َ�ِ�mَ(�ِْ�ُْ+9َ�ذِ إِ°$َ�ز!� °�!�ي 
ً+� -ِ	 �2َمِ  
iَWَُ ُ�َ�رِّjََ�2َمِ . 1919و Vَّ9�َ |ِDِ$ْ�َ�ْا اhََھ 	ِ- َّZَ5�َ'َّ#، . 1949وَظN�َْI�ْوَا َ#َّ'Xَ0�َ�ْ97ََُّْ'ِ� ا
أَْ
Iََ� ا�

6َcَ9�ُ #َِّ'ِ��'6ًِّْ&ا أَْ!ً�� �ِ  ِbْرَاَ+�تِ ا ِّ�
!��N'َِّ# -ِ	 إِْ-&!iَّ'I، إذِْ ;C$ْ2َ |ََ9َ� وََ;�نَ ?ََ&ارُهُ �Cmُ 3ِ!&[َْ9ُِ�دِهِ �ِ ِbْا #َِ
�ْ�َ�ْ�
�َC$ْ�ِ ،ِاْ�َ)�!َ� ِ�َ� اْ,َْ�َ��ث:  

َ]�نِ -ِ	 إ6'��'�"-  ، -ِ	 �2َمِ )Studi su popolazioni dell’Etiopia" (دِرَاَ+�تٌ 2َِ� ا��ُّ
 .1913 و1910، وَھَِ	 َ�ْ(�ُ�2َ#ٌ ِ�َ� اْ,َْ�َ��ثِ، َ�َ�رَتْ �َْ'َ� 1914

 Principi di diritto consuetudinario" (0�ََ�دِئُ ا5�َI�ْ�نِ اْ�ُ)ْ&-ِ	ِّ اb!&!9&يِّ "- 
dell’Eritrea( ِ�2َم 	1916، َ�َ�رَ -ِ َ�'n��َ0
ِْ� ً# ً�ّCِ�ُ ً#َّ'L!َ�ر
Zُ دِرَاَ+#ً ?5�َُ�5'َّ#ً وَ ِّ[Xَُ! ٌوَھََ� ِ;9َ�ب ،. 

 Chrestomathia Arabica" (َ)َ&�ِ'َِّ# اْ�َ($ُ��'َِّ# وََ�ْ�َ&دٌ �9Lْ�ُ�َCََ�رَاتٌ ِ�ْ� Iُّ5ُ�شِ ا�
7َُِّ# ا�ْ "- 
Meridionalis Epigraphica edita et glossario instructa( ِ�2َم 	1931.2، َ�َ�رَ -ِ  

 	$' ِ��
7َُِّ# ا�َْ�َ�
ِّ'َِّ#، إذِْ أَ ) mَ)Conti Rossini Carloَ�َ< ;�ر�� ;�95	 رُو+ِّ� #ًَWِ
َ9Lْ�ُ ��ً�Dُُ5 ى&َmْ
نَ ا�ُْ�َ/َ�zَ�تِ �9َِ�6'ِ> ا�َْ�ا?ِِ< ا�9َّ�ر!Lِ	ِّ وَا��ِّ'�ِ+	ِّ آhََ5اكَ، و2َََ�دًا ِ�َ� ا�َْ�/ِ�ِ�  أ6��َْ�ًَ� وَدِرَاَ+�تٍ 2َ
'Cَْ�، َ;َ�� دَوَّ

 ِ9mْ ِbْا�َْ(َ�ا5ِِ| ا oِ(َْ� �ِ�َِّْ وَو	5�َ�5Iْا� aِ'z$َّْ97َْ&ا-'َِّ# وَا�)ُْوَا�0َْ'5�ََ�تِ ا� iِِ
�َ2َ #ِ(َ'ِ0َNِ� Oَِ�َوَذ ،#َِIَNْ$�ِْ
ِ� #َِّ'ِ-�Iَّn2ِ��َ'َِّ# وَا�
�ً�&ِ(َْ9�ْ�ُ �ً?&ِXَْ9�ْ�ُ #َِّ'DLَّْXا� #َِّ'�

ََ�ِ# ا�ِْ)ْDْ�َْا� �َ�ِ ،Oَِ�h;َ ،ِ>ِ��َّ$ا� ،#َِّ'W'ِا�َْ�ظ iِ ِّ��َC�َََِ�هِ . و
َ� Vَ�ِإ iِِ
وَ�ََ)َ� 2َْ�دَ

 َ(�َ |ََ
mَ ،�َ'��N!ِءًا إ ْ̂ mُ pْ�ََ0�َْأ 	ھِ$َ�كَ، وَا�9َِّ ِّ	�ْ
Z;ُ ُiَّ ا�َْ�َ�ادِ ا�nَِّ�'$َِ# ا�9َّ	 jَ �َC(َ�َmََ/لَ �Xََ5طiِِ ا�kَ�ُْ+َّ�ّ	 وَا�ِْ)
 ِ#َّ'DLَّْXا� iِِ9َ0َ9[ْ�َ �ْ�ِ . Vَ�ِإ ُ# َّ��Lَا� ُiُ9َ0َ9[ْ�َ pَْ!�ُِْأھ ،iِِ
ا�ِ9َّ	 Accademia Nazionale dei Lincei ((�ََ)َ� وَ-َ�

 hُ$ْ�ُ �َC'ِ- 1921.3َ;�نَ 2ُْ�ً�ا ِّ	�َّ+kَ�ُْا� iِِط�Xََ5 ِلَ َ��'َ&ة/َjِ �َC(َ�َmَ 	ِ9َّاْ�َ�6َ�=ِِ> ا� Vَ

a�َُُّ ھhَِهِ ا�َْ�ْ(ُ��2َ ُ#2َ 

�ْ.َ&ا-'َّ#ِ، و5ََُ��ٍٍ◌ ِ�َ� ا�NLْ�َُْ�طَ�تِ وَا�&َّ �Wْرِ ا��َ ُّDا� Vَ
2َ Oَِ�hَ;ََو ، ِّ	�ْ
قِ، وََ.ْ'ِ& ذOَِ�َ ِ�َ� ا�
VَIُّ اْ,6َََ&!َّ#ِ، إذِْ وَا�ِْ)


'َّ#ً ) pْ�َ�َ?)Paola Cagiano De Azevedo ��و5�m�; f� دى از!W'�و 'DِWَْ
 ً#+َ&َْCَ- �َCِ9+َ&َCَْWِ�.4  
  

                                                           


iِِ ا�ْ 2     �mَ�َ9ِ5 ِ>'�mَ Vَ

�'َِّ# �]�ر�� ;�95	 روّ+'$	 �ِْ£ِطْ/عِ 2َْ(ِ)Conti Rossini Carlo(&َz$ُْ! ، :Nallino 1949: 103-112. 
'&ةِ اْ�َ]�ِ�
َِ# �]�ر�� ;�95	 روّ+'$	 3      طْ/عِ 2َ
Vَ ا��ِّ ِ£ِْ�)Conti Rossini Carlo(&zَ$ُْ! ، :Ricci 1983. 
     4&zَ$ُْ! ،�!^�
� :Cagiano De Azevedo 2018. 
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ْ	َ,Vِ اْ�%��aِ�ُيِّ    َ'ْ%ُ� ا��َّ
  

�َ�ِ� ا0�ُْ��ِ ْ ِ� ْ�ِ� ?َ�ِ+aِ ْ�ِ� أَ�ِ	 اnْ2ُ �ِ�ْ aِ+ِ�َI�َْ��نِ، اْ�ُ�
Iََُّ| !ُْ)َ&فُ 5َ�ظaُِ ھhَِهِ اDَI�ْ'َ�ةِ �َِ)0ِْ� ا�&َّ '&يِّ اْ�ِ� ُ�َ��َّ

َِ# ِ�ْ$mَ�َC#َ ا,ََ��ز!jْ,ْ�ِ� . #َِّ'7َ�ِ&يِّ ا0�ُْ�ِ�'&يِّ ا7َ�َْ�اِ��	ِّ '0َ? Vَ�ِإ ُiُ0�َ5َ ُأََ��زِ!7'ٍَّ#، وَ!َُ)�د #ٍَ
!َْ$َ�ِ�رُ ِ�ْ� ?0َِ'

 َ2 pْzََ-��ةِ اْ�9/لِ اْ�ِ�ْ$Zَ0َْ? #َِIَN ظCُُ�رِ اbْ+/ما�9َِّ	 َ وَ��نِ طََ�الَ ُ��َّ ُّ&
ِ� #ِ+َ&َِّXا� �َCِ9 َ̀ 
Vَ ُ�َ)�رَ )Najem 

َ#ُ، َ.ْ&بَ طََ&ا�ُ
3ُِ -ِ	 زورا وi+�W5 Z0m، وَ-ِ	 mَ$ُ�بِ �^دا و+'$�و!�، ). 2004:25'0َI�ْهِ اhَِھ pَْ$[َ+َ

2َ
dِ Vََ��لِ إِْ-&!Cِ� pَْ-&ِ2ُ،iَّ'Iَ . وَادِي 9dّ	 وَ?N&ان �َCِ9َ$�َ'ْ5 �Cَ$ْ�ِ ،#ِ�َ;ِ��َ�ْتِ اfَ/َ 
pَِWَّ اْ�َ)�!َ� ِ�َ� ا��ُّjََو 
�!ِ� ). Najem 2004: 25-26(ا�^!&!�نَ وَاْ��َ��د!�نَ وَاْ��&ا�N�نَ  َّXِ�ھَ� ا�'!ْcَ9ِ� ُ#mَ�َC$ْ�ِ ُ#َ
'0َ? pَْ-&ِ2ُ

 َ; Oَِ�َاْ�َ)0َ�سِ، ذ 	َِ�وْ�َِ# �َ$ِ� �ِْ� ِّ̂ وْ�َِ#، اْ�ُ�ِ) 
ِ'ًّ� وُ?ُ�-iِmْ�َِ� aُCُ اW�َْ�طِِ�'ّ'َ� �Iِ'�دَةِ َ��ِ;aِ إِْ-&!dَ iَّ'Iَ&فِ ا��َّmَ َن�
 ، ِّ	mِ�َC$ْ ِّDزِْ!ِ&ي ْ�ِ� َ�$َ�دٍ اْ�ِ�ْ�'َِ&يِّ ا� �ِ�ْ �َ' ِّ[ُ
 dَ 454ْ)0َ�ن 4 -  ھِْ(&!ٍَّ# �398َ�دِ!Dُ$ْ�َ �ِ�ْ 3َْ�رِ ْ�ِ� �ُ

  .1062 أَْ!
�لَ 2 –1008 / ھِْ(&!َّ#ٍ 
 ھِْ(ِ&!ٍَّ#، اْ�ُ�َ�ا-ُِ> �ـَِ)�مِ 1258 ِ�ْ� ذِي اI�َْْ)َ�ةِ، -ِ	 �2َمِ 22وُ�َِ� ا0�ُْ�ِ�'&يُّ -ِ	 َ.َ�ا3�ِ، !َْ�مَ 

1842 َ
�Wَِ� اI�ُْْ&آنَ وََ ،aِ
ْ(ِ
ِْ� ُiَWَ?َْلُ إنَِّ أَ�َ�هُ أو�Iُ! ،iِِ=�َّIdَِرُوسَ ، وَھَُ� 6َ��ُِ{ ِ+9ٍَّ# ِ�ْ� أ 
VَّIَ 0�ََ�دِئَ اْ�َ)َ&�ِ'َِّ# وَا��ُّ
 Zَ7ََ9dْرَاَ+ِ#، ا ِّ�
ِ� �ً0َ
ِ&، َ+�-ََ& َ�َ< وَا�ِِ�هِ إVَ�ِ َ��!$َِ# طََ&ا�ُ
3ُِ طَ 2َ
dُ Vَ'�خِ Dْ2َِ&هِ، 2ُِ&فَ �iِِ=�;َhَِ ا0�ُ�َْ]ِّ َ#َّ'$! ا��ِّ

 ِZ�ِ�;َ �َ�ْ �َ َّ��َ�ُ ُiLَ'ْdَ َزَمfََا�9َِّ(�رَةِ، و 	9ََ�وَى، َ;�نَ -ِW�ْا #ِ(َmَوَُ�َ&ا #ِ(ََ��َN�ُ�ْروسِ وَا  ْ�ِ� VَWَNDْ�ُ -ِ	 ا��ُّ
تِ اْ�ُ)I�دِ،  #َ، ِ�ْ$Cَ� رِ=َ�َ+#ُ ِ+ِ(/َّ 
ََ�$aََّ اْ�َ�ظَ�=َِ� اْ�َ)��َّ ،�ِWْ�ِ�ْا &َ'n;َ ،�ِْھ ِّhدَّ ا���7ُdَ�-ً� �ِ�ْ?9ِ$َ�ءِ اْ�ُ]9ُِ|، َ;�نَ َ

جَ إVَ�ِ أنََّ 
ََ��Vَّ اI�ََْ��ءَ -ِ	 ا�$ََّ�اِ�	  ھِْ(&!َّ 1307وَ-ِ	 �2َمِ  
ََ�رَّ َّaُ6 ،#َِّ'2&َّْXرِ=َ�َ+#َ َ;0َ9َِ# اْ�َ�ْ�َ]َ�ِ# ا� Vَّ��ََ
 ،#ٍ
، وَھََ� -ِ	 َ�ْ$iِِ0Dِ، وََ;�5َ  ُّ	��َN!bْ9ِ/لُ ا�ْfا ،hٍِ=�َ$ْ2ِ ،ََ�ث�َ َّaُ6 ،Oَِ�h;َ #َِّ'�&ْ7َ�ْاو!َِ# ا َّ̂ iَ� pُْ َ�َ��عٍٍ◌ اْ,رَْ�َِ< وَا�

�dَ�َ� �َ�َ�ْ�َ/حَ َ�� . طَ'#َ0ٌِّ -ِ	 
C(ْ�َ 3ِ'+ِْcََِ� أَْ ِbْا �َC'ِ- َوَل��!��N'َِّ#، إذِْ َ ِbْا #ِ+َ�َ' وََ;�fَ�ْmَ ُiَ� pَْ5تٌ َ�َ< ا��ِّ
 ْ�ِ
Wُْ! aَْ� ُiَّ$[َِ� ،ََ�عNَ9+ْھَ . اhْ�َ�ْاْ,زَْھَِ& ا 	دَرَسَ -ِ ،&َِW َ| اْ�َ�$Wَِ	َّ وَ!Iَُ�لُ إC'ِ- }َ[َ�َ ،ُiَّ5َِ� َ+0َْ)#َ َ;�نَ َ;n'َ& ا��َّ

i9َْ$ُ ِ�ْ� اِْ?9ِ$َ�ءِ اْ�َ)�!ِ� ِ�َ� اْ�ُ]9ُِ| . أ2ََْ�امٍ  
aِ وَا�9َِّ(�رَةِ إذِْ َ�]َّْ(ِ
ِْ� �ً0َ

ُ�3َُ5 وَاiَ5�َ9+ْbِ طَ Vَ
دِ 2َ َ;�نَ َ;n'َ& ا�9ََّ&دُّ
 ِ#�َِّ'َI�ْا . Vَ�ِإ fً�َّ'�َ َاْ�َ)�!ُ� ِ�ْ� وََ;�ن iِ!ْ�ََ! Vَ
جَ 2َ َّ&Lََ

�'hًا، وَِْ
ِ# ا�9َّْ�ر!hْ�ُ 3ِ َ;�نَ  َّ�Cِ�ُِ� دِرَاَ+ِ# اْ�َ�ِ�!ِ{، ا05ََْ&ى

 ِZ�َْW�ْوَا aِ
9َّ#َ وَا�9ِّْ�)'َ� �2ًَ�� وC'ِ- OُXَْ! aَْ�ََ� �ِ . أھZَِْ اْ�ِ)ْ 
ََ� ا��َِّ� ُiَّ5َأ Vَّ9�َ #ِ�َ َّD9�ََََّ< �َِ�/َ�ِ# ا�
 6.ْ� َ�َ&ضٍ 
 &َXَ2َ 3َ�ِ�Lَ�ْا 	3ُِ، !َْ�مَ اْ�ُ(ُ�َ)ِ#، -ِ
ْ$mِ�َC	ُّ ا0�ْ�ِ�'&يُّ ا7َ�َْ�اِ��	ُّ -ِ	 َ��!$َِ# طََ&ا�ُ ِّDا� �ِ�َ�ْ 
ُُ�-َِّ	 0ْ2َُ� ا�&َّ

مِ، -ِ	 َ+$َِ#    1935.7  ھ(&!ٍَّ#، اْ�ُ�َ�ا-ِِ> �ِ
Xَ2َ >َ+ِ�َّ9َ& ِ�ْ� 5ِ'َ��نَ، -ِ	 َ+$َ#ِ 1354ِ�َ� اْ�ُ�َ�&َّ
iِ
�َWَّ�kَ�ُ �ْ�ِ : 

  
2َ
dَ Vَْ&حِ اْ�َ(ْ�ھَِ& اْ�َ�ْ]$ُ�نِ، -ِ	 2ُ
�مِ اC;ِ�َ- . ِ#.َ/َ0�َْ#ُ ا�
ُّ|ِّ اDُ�َ�ْ�نِ 2َ
mَ Vََ�اھِِ& ا�َْ�ْ]$ُ�نِ  −.  

َْ'ِ� -ِ	 رِ!َ�ضِ إَِ��مِ اْ�َ�َ&َ�ْ'ِ�، -ِ	 2ِْ
aِ اْ,ُُ��لِ  −َIَّnھَ#ُ ا� ْ̂ ةٍ، -ِ	 �2َمِ ط0َُِ< اْ�ِ]9َ�بُ ِ,َ . 5ُ لِ َ�&َّ   .2017وَّ

َِ� اْ�َ��!{ِ  −NَDْ�ُ 	ِ- ِّ	ِ?اْ�ِ)َ&ا #َِّ'ِW�ْحُ ا&ْdَ ،#َِّ!&َِ0�ْا &ِ'ْjَ }ِ!��َ �َِ
NَDْ�ُ 	ِ- ُ#َّ'; َّ̂    .اْ�َ(ْ�اھَُ& ا�
−  ٍ&)َ�رَرِ -ِ	 اْ�ُ�َ��َ;َ�ِ# �َْ'َ� اْ�َ)ْ'$ِ	ِّ وَاْ�ِ� َ �ِِ¢ وَا��ُّ    .90ْ�ََُ]&اتُ ا�²َّ
رَ  − '�طِ	ِّ ا��ُّ 7'ِ& �ِِ£َ��مِ ا��ُّ َّDاْ�َ(�ِ�ِ< ا� Vَ
 .رُ اْ�َ�ْ($ِ'َّ#ُ ِ�ْ� َ��!ِ{ jَْ'ِ& ا2َ #َِّ!&َِ0�ْ
 
 
  

                                                           

      5&zَ$ُْ! : 263-262: 2004ا�زَّاوي. 
      6&zَ$ُْ! ،�!^�
 . 214-213: 2004ا�زَّاوي : �
      7&zَ$ُْ! :215-213: 2004ي ا�زَّاو . 
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  Cَ*ُّ ا�6َِD�َْ�ةِ 
  
1  �ْ�َِ� �Cُ6ِر�ُ! �ِ�َ�ْ َّ&
  �dَ �َْ?   8ءَھَ� وَاللهُ ھَُ� اْ�َ�ارِثُ ❊❊❊اْ,رَْضُ �
2  ُi�ُ[ْ�ا-ِ{ُ  ❊❊❊وَ�ُِ�ْ]Cَ? iِ�ََِ& اْ�ِ)0َ�دَ وَُ   َ+�Iُ! �ًCَWوi�ُُِ ا07َ�ْ	ُّ ا�&َّ
3  �َ'0'� aَ�ِ2ََ�ا pَْدَوْ�َ#ً دَا� aْ;َ❊❊❊ ُ}�ِ�َّNو3َ�ِْ�َ ا� �َCُ9+َ�+َ aَ(ِْ$َ
َ-                    
ُ&ھَ� ُ�
�کٌ �ُْ&ھـَ#ً  4 ِّ��ُ! ��ً�َْ!❊❊❊ ُ}ِ�� ُ&ھَ� اI�َْ�يُّ ا��َّ    وََ.ً�ا !َُ)�ِّ
   �CِX'ْ(َِ� }ُ'(َِ! /ًCْmََّ اْ�َ)�=ِ{ُ ❊❊❊ ُ�Cَ?�ُIَ� وََ;hَا ا�$Wُّ�سُ ا�$hَِ��َّاتُ  5

ِ� !َْ�َ)V ا0�َْ�ِ�{ُ ❊❊❊إنَِّ ا0�ََْ&ا?َِ� إنِْ pَْ$mَ -ِ	 وَْ;ِ&ھَ�  6ِّz��ِ� iِِW9ْ�َ
َْ-   

Oَ'0$ُْ 2َْ� 02ٍَِ& رَاوَھَ� اْ�َ��رِثُ ❊❊❊رَاI�َ >ْmَِ�َ��تِ اْ�َ�ِ&!&يِّ ا�9َِّ	  7    

iُُ ا�َ)&وسُ ا0�َْ�ھِ{ُ ❊❊❊ �iَ� ZٌNََُ 7ْ9&ا-ِ'َ�اِ!Nَ�ْ�'َ� -ِ	 اْ�(ُ  8ِّ0َIُ! ٌََ�م?   
9  �َْIَ- �َ'
ْ(ُ
ِ́ اْ�َ]�رِثُ ❊❊❊!َ��'0َNjَ �َ'0�کِ �ِْ    آنَ اْ,وََانُ وَزَالَ $ْ2َ

   ـً�ا -َْ
X'(َِ9	 وَْ�'َ)'َ� ا2ِ�َ0�ْ{ُ ❊❊❊!َ��'0'َ� �ََ)َ{ ا�NِLَ'ُ| ا�mُ &َCْ�َْ$ـ  10

ُِ)n2َ ُiIَْ�=ِ{ُ ❊❊❊ وََ�� أدَْرَاكَ َ�� �َ)nُ�ا �mُ �َCَْ$ً�ا 11 aَْ� ِاْ�َ)َ&ْ�َ&م �ُ$ْmُ   
   وَ�ِِ]$Cَُّ�َّ !ُ�!ُ&ھُ�َّ َ�َ/وِثُ ❊❊❊�7ََِ&ا=ِِ| اْ�َ]ْ�5َْ'ِ� ِ�ْ&تُ z�َُ�ھًِ&ا  12
    رِ وc�َ �َCُ-�ْmََوَى ا,ُ+�دِ اْ�َ�ا2ِ{ُ ❊❊❊-َ�ْ�(�ُّ �ِْ/ْ-'َ�لِ َ�ْ&V2ً وَا�$ُّ��  13
14 Cَّ5�[ََ- ا�$ِّْ�ــــــــــــــــــــــ �َCُ2ِ{ُ ❊❊❊� أُُ+ُ� ا�0ُ&وجِ !َُ��ط� َّXا� iِ!ْ�ََ� 	�ِا    ــَ&انِ وَا�&َّ
َ�ا  15 َّDى ا�0ُ&وقَ َ�َ< اْ�َ)َ�اِ�ِ� وَا�&ََ
  2ِِ> 2ِ��ََ�اتٍ َ;Cَّ5َcُ�َّ 5ََ�ا-ِ{ُ ❊❊❊وَ
  � دmَ❊❊❊  َ� &ٌDُ$ْ2ُ ِ>ِ5 ُ}ِ=�َ0jَ ُi9ْ�ََّ5ََ�َ< ا�َ(َ�اِ�َ< �َْ)َ� َ�ْ$ٍ< �ِْ
َ�َ�ا 16
17  �َ$َC�ْا �َCَ� ََ�بN9+ْھَ� وَا�Dَ2َ pَْI�َََْ��ھَ� اْ�َ��ِ;{ُ ❊❊❊أ
   وَ�ََ�ا W�ََ�ھَ� وَارْ
18  �َCَ� َ�ً�ا�َ iِِ-/Lِِ� ��ً�ِIْ�ُ �َ!❊❊❊ ُ}ِ5��ََ� �ِ'�َ'�ْا 	ِ- Oََّ5ِاللهِ إ �َ
   
jُ�ا  19  Z!�5��ّ ا�nَّ��ِ{ُ  و;9�ري 2َ ❊❊❊إنَِّ ا�ُ�
ُ�كَ إذَِا 
0ََ�ھَ�ا أرََّ
  
  

 ُF���َّْ-ا�  
   

 pُ'َْ0�ْ2ا:  
ا-ِ{ُ    .أَْ-َ�َ� -ِ	 اI�َْْ�لِ : رَ-ََ{ ا�Iُ! : ُ�LَّْXَ�لُ . ر ف ث: ِ�َ� اْ,Z�َِْ . ا�Wْ�ُِ��ُ : اْ+Vَ$(ْ�َِ� Zٍ2ِ�َ- aُ: ا�&َّ

  
 pُ'َْ0�ْ3ا:  

 ُ}�ِ�َّNا� :Vَ$(ْ�َِ� Zٍ2ِ�َ- aُ+ْا : ُ�+ِ�َWْ3ُِ5 ا� pَْ̀ : طpَِn�َِ اْ�َ�ْ&أةَُ : !Iَُ�لُ . ط م ث: Zِ ِ�َ� اْ,َ�ْ . ا��َّ ��َ.  
  

 pُ'َْ0�ْ4ا:  
 ُ}ِ�� Iُ! : َ}َ0َ�لُ . ض ب ث: اْ+Zٍ2ِ�َ- aُ ِ�َ� اْ,Z�َِْ : ا��َّ ْ	ءِ : َ̀ َّX��ِ� pُnَْ0 َ̀  ،Oَِ�h;ََهُ، وhَjََوَأ iِ'ْ
2َ oََ0َ?


i�َْ، وَ (َْ
 ��َ'ِ- �ٍ)ِِ� OَِّW[َِ� iِ'ْ
2َ pَ�َْ0َ? إذَِا �ًn0 �Iُ! ُi$ْ�ِ : ُ}0ْلَ̀ ْ&بُ : ا��َّ   10.ا��َّ
�َC�َ&َdَََ�ةِ، و'DَI�َْ+�=ِِ& ا 	َّ�ءِ َ;َ�� -ِnا� Vَ
2َ
Vَ ?َ�-ِ'ِ# ا�9َّ�ءِ وَ�َ'2َ 3 ،pِ�� �رِبِ : رََ+C�ََ�، ا��َّ   .�oِِ��َI��ِ ا��َّ

  

                                                           

 .?َْ� �dَءَھَ� وَاللهُ -ِ'Cَ� اْ�َ�ارِثُ : ھhََا ا�NَّْXُ& َ�ْ]ُ��رٌ، !9�ََْ�جُ إVَ�ِ اْ�/حٍ، ھََ]hا8      
ْ)ِ&يِّ ) -ِ	(وَ�َْ� َ�hَْ-$َ� . اْ,Z�َِْ ھََ]hَا وَرَدَ -ِ	 9      ِّXاْ�َ�زْنُ ا� aُ'Iَ9�َْ! pِ'َْ0�ْا �َ�ِ. 
 .227: 1، 1961ا�&`	 : !ُْ$zَ&. وَرَدَتْ ھhَهِ ا��W&دة -	 د!�ان ا�X&!� ا�&`	. 162: 2، 1956اْ�ُ� َ�ْ$zُ�ر 10    
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 pُ'َْ0�ْ5ا:  
وَاْ�َ)�=ُِ{ -ِ	 ا�Xَّ	ءِ ھَُ� ا�hَِّي !iِ'ِ- hُjُْcَ �7َِْ'ِ& رِ-ٍْ> . أَْ-َ��َ : �2َثَ أيَْ : ا�Wْ�ُِ�ُ�، اْ+Iُ! ،Zٍ2ِ�َ- aَُ�لُ : اْ�َ)�=ِ{ُ 

 ِiِ��َْ? 	ِ- ��َ;َ ،ُِ�ُ�هWُْ!َو) : َ�!�ِ�ِWْ�ُ ِاْ,رَْض 	ا -ِ�َْn(َْ
 fََ11).و 	قَ !َ)'ُ� -ِ�I�ُ�ْا ُ�َW�َْ! fَ يhَِّا� �ُDِIَْ! ��ََّ�ُر 
بُ اْ�َ(ZِCْ وَ!َ)'ُ{ �iِ?�I�ُِ اْ�َ)�=ُِ{ اْ��ُ  ِّ&Lَ.  

  
 pُ'َْ0�ْ6ا:  
� َ+ِ�ُ)�ا : �ََ&ا?ِ�ُ  َّ�َ
َ- ،ُ#َ0َ
وا �َْ'ً/ وXَْ! aَْ�َُ)&وا �ِ�ْ�َ�ّ	 ا�hَِّي -ِ'iِ اْ�] ُّ&�َ �ٍ'ْmَ Vَ
2َ pْ�ََ0َ5 #ٍَ0
ْ;َ aُ+ْرُ�ََّ�� ھَُ� ا

 ْaُھ��ُ�َ0َ9+ْ�َ- ،aCِ'َْ
2َ
ُِ��ا أنََّ أھَْ
Cََ� ھُ$َ�كَ، -ََ)WَNُ�ا 2َ �C�َ�َ0ُ5Z'ِ? ،ِمkْ ُّXا� 	ِ- /ًَn�َ pَْ0َھhََ- ، : 	ِ$)َْ
 �َCِ
2َ
Vَ أھَْ
  12.إنَِّ �ََ&ا?َِ� اْ�َ&أةٌَ �oِ(َْ0ِ اْ�ُ�
�كِ : وَ?ِ'Z. �ََ&ا?ِ�ُ 
 ُ�
ِّْzأُ أَْ!ً��: ا�&َIُْ
 :Vَ
2َ >ُ�َ)ُْ! ،�ُ
َّْzا� :� َّXةِ وَا�&ََIَ0
ةِ وَا�0َّْz	 أظَْ/فٌ وَظُ
�فٌ وَھَُ� ا�Wُّْzُ& اIXْ�َ�ْ�قُ �ِْ

ِ̂�َِ# اْ�َ��-ِِ& �ِْ
Wََ&سِ وَا�Wُّْzِ& �ِْ£5َْ��نِ، !Iَُ�لُ  �iِِW9ْ : و5ََْ�ِ�هِ، إ�dَِرَةٌ إVَ�ِ ظِْ
ِ� اْ�]
0ََِ# �ََ&ا?ِ�، وَھَُ� �َِ�ْ$َ Vَ�ِإ V(َ+َ
�
ْzِِ� : َِِ�ه'ِ� iِِW9ْ�َ Vَ�ِإ V(َ+َ . /ًَn�َ ُب&َzُْ!َو) : iِِW9ْ�َ �ْ2َ }ِ�ِ�َ0�ْ�;َ ِiِWْ
zِِ� ( َْأي : Oَِ�hَ;ََو ،iِW
ْzِ� iِِW9ْ�َ Vَ�ِإ V(َ+َ

 �Cَ'َْ

ََ| ا�$َّْ]iِ�ِWَْ$ِ� َ#َ0، اِْ�Cَ� &ََWَ9َ�، أَ�ََّ| 2َmَ �ْ�َ �ََوَ!َُ]�نُ ھ iِ' ِ̀ &ُْ! fَ ��َ ُiُ0'Dُِ'َ- iِ'ِ$(َْ! fَ ��َ'ِ- Zُ َّj�ََ9َ! �ْ�َِ�
) &�22008 :1 :1436.(  

 ُ}�
pَِ��َ? : iِW اْ�َ)َ&بُ .  ا�hَّي !nُ'ُ&هُ وَ!iXُِ��َ5 ُi$ْ2َ �ُِّ9َWُُ : ا��0ِْzِِ� iِِW9ْ�َ Vَ
2َ }ِ�ِ�َ0�ْ�;َ) &�22008 ،1 :1436.(  
  

 pُ'َْ0�ْ7ا :  

iَُ اْ�َ�&!&يّ �iِِ9�َ�َI�َِ� /ًَNَ، وَھَُ� اْ+aٌ : اْ�َ��رِثُ (َmَ يhَِّيّ ا�&ِDَْ0�ْمٍ ا� Vرُ�ََّ�� ھَُ� اْ�َ��رِثُ ْ�ُ� ھَ�َّ ً�ّ�ْ�ُ /َِ� .  

  
 pُ'َْ0�ْ8ا:  

 ِZ�َْ,ْا �َ�ِ Zٍ2ِ�َ- aُ+ََْ�ى ا�$َّ�ِ+�ِ . ب ھـ ث: ا0�َْ�ھُِ{، ا� : ُi$ْ�َِو ،&ِXِْ0�ْ�ِ� 	ِIَ
  .اXِْ0�ُْ& وَُ�ْ�ُ� ا�
Iَِّ�ءِ : اnCُْ0�َْ#ُ : ا9�ُ�َْ
 ِiِ��َْIِ� �ُDِIَْ! ��ََّ�ُر) : ُiَ� ZٌNََ� �'ِ-اْ�ُ(7ْ&ا 	ِ- �َ'�ْ�َN!ِا(... 	
'��. �'
'��. َّ	��َN!bْا aَِ��(َ�ْا )0َ�طَ 15dُ 1564  - 8 

 	5�َّnَ�ةِ ). 1642َ;�5�نُ ا�'DَِI�ْا #َِ!�َCِ5 	ِ- ُi�َ+ْرَ ا�;ُhْ�َ�ْ9�ري ا['- Oَِ
  .أوَْ إiَّ5ُِ !ُِ&!ُ� ا�َْ�
  

 p'09ا� :  
�!ُ� اْ�ُ�)ْ : أيَْ . ك ر ث: اْ+Zٍ2ِ�َ- aُ ِ�َ� اْ,Z�َِْ : اْ�َ]�رِثُ  َّXا� ُiُnَّ5kَ�ُ ،pُِ$ : ُ#ُ6ِ0َ#ُ : اْ�َ]�ر'Dِ�ُ�َْ�ةُ، ا!� َّXا�$َّ�زِ�َ#ُ ا�.  

  
 pُ'َْ0�ْ10ا:  

	Xِ'(َِ9
ومٌ �hْ�َِفِ ا�$ُّ�نِ : -َْ ُ̂   .-ِْ)Zُ أَْ�ٍ&، َ�ْ(

�Iَ!ُ&هُ : وَْ�'َ)'�َ  : ُi�ُ ْ̂ mَ �ُ[ِ�ُْ!!َ)'َ�، و 	وَْ�'َِ)�ْ : �َِ]ْ!  
ِ# وَُ��ْ''Cَِ�: أيَْ . ب ع ث: اْ+Zٍ2ِ�َ- aُ ِ�َ� اْ,Z�َِْ : ا2ِ�َ0�ْ{ُ    .ُ�ْ$oُCِ اْ,ُ�َّ

  
 pُ'َْ0�ْ11ا:  

: Wْ�َُ&دُهُ . ُ�ُ)��َ#َ ا�Nَِّ&!ِ> وَو2ُُ�رَ
Wُ! : ِiِ'�ُ . وع ث: ِ�َ� اْ,Z�َِْ . أوََاdَ : ُ}2َِ�ا=ُِ�، !َُ&ادِ-n2َ : ُiَُ�=ُِ{، �ََ�ى ا�$َّ�ِ+�ِ 
  .وn2ََْ�ءُ 

 
  

                                                           

َ)َ&اء85: ؛ ھُ�د74: ؛ اْ,2ََْ&اف60: اIَ0�ََْ&ة11     ُّX36: ؛ اْ�َ)ْ$َ]0ُ�ت183: ؛ ا�. 
    12&zَ$ُْ! : 	514: 2، 1955ا��'�اa?&2427: ، ا�. 
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 pُ'َْ0�ْ12ا:  
  .ظ ھـ ر:  وَھَُ� اْ+Zٍ2ِ�َ- aُ، ِ�َ� اْ,Z�َِْ .5��َ�ًُِ�ا: z�َُ�ھًِ&ا
َ&-�ءَُ أوَْ اْ,dََْ&افُ : ا�X&-�، أيَْ : �ََ�ى ا�$َّ�ِ+�ِ : َ�/وِثُ  ُّXدُهُ . ا�&َWْ�ُ : ُثُ وَاْ�َ�َ/ث�َ
ا��'ُِّ� ا�Xَّ&!ُ� ِ,نََّ : اْ�ِ�ْ


Iَُْ&نُ �iِِ اْ,ُُ��رُ وَ
ُ : اْ,َْ�َ& !َُ/ثُ �iِِ وَ!ُْ)Dَُ|، أيَْ  �َُI(ْ) ر�ُz$ْ�َ �ُ�ْ187: 2، 1956ا( iِِ� ُذ�ُ
، وَھَُ� ا�hَّي !َ

z$ُْ! : ZَCَْ&(ل و ث : أَْ�
iُُ . ا�$َّ�سُ َC�ُ85: 1995ا�.(  

  
 pُ'َْ0�ْ13ا:  
  .اW�ََْ��ءُ : اْ�َ(�ُّ 


�كِ : �ََ�ى ا�$َّ�ِ+�ِ . اْ+Z2ِ�َ- aٍُ : اْ�َ�ا2ِ{ُ  ُ& ا��ُّ ِّ�(ََ9�ُ . ُiُ
و2ََُ&، : 2َُ{ ا�Vَ$(ْ�َِ� ،<ُ!&َِّNوَ : !Iَُ�لُ . وع ث: أَْ�

ُ�ُ;iُ وََ�َ��رُهُ، و2َِ{َ +ُ &َ َّ�(ََ
ٍ�، أiّ5َُ إذَِا َ;�نَ َ+�-ََ& َ+Wًَ&ا، ?َ�لَ .  ا�
aُCََّّ إ5َِّ� 5َُ)�ذُ �Oَِ ِ�ْ� : (و2ََْ� ا�0َّ$	ِّ ُ�َ��َّ

 ِ|َ
َI$ْ�ُ�ْا #َِ�w;ََو ،&َِW 
iُُ وIXَ�َََّ : أيَْ ). وn2ََْ�ءِ ا��َّ َّ�dِ ُiُ9) ر�ُz$ْ�َ �ُ�ْ202:2، 1956ا.(  
  

 pُ'َْ0�ْ14ا:  
 ُ}2ِ� َّXا� : ٍZ2ِ�َ- aُ+ْا . ُiُ
قُ : وَا�dِ�َ5 . ُ}(ََّXُ& ا,0jََْ�رِ : �ََ�ى ا�$َّ�ِ+�ِ . ش ع ث: أَْ� ُّ&َWَّ9وَا� ،ُiُ
َ
jََرُ ا,َْ�ِ& و�Xَِ95ْا

  ).160: 2، 1956اْ�ُ� َ�ْ$zُ�ر (
  

 pُ'َْ0�ْ15ا:  
َ�اِ�ِ&، َ;َ�� -ِ	 ?َْ��iِِ : ا�$6�َّWََّ�تُ ا��َّ�ِ�َ&اتُ، mَْ�<ُ : أيَْ : 5َ�ا-ِ{ُ  وَِ�ْ� dَ&ِّ ا�$6�َّWََّ�تِ -ِ	 :(nِ-�َ5َ#ٌ -ِ	 اْ�ُ)Iَِ� ا��َّ
 ِ�َI(ُ�ْا) ( ُ<َ
َW�ْ4: ا.(  

  
 pُ'َْ0�ْ16ا:  

ةَ �َْ)َ� زَوَالِ : أيَْ : mََ�َ< ا�َ(َ�اِ�َ< �َْ)َ� َ�ْ$ٍ< �ِْ
َ�َ�ا5ِ<ٍ  َّ�َI�ْا >َ�َmَ�َCِI'I�َْ
 �ْ�ِ Zِ'?اْ�َ)َ&ا .  
 ٌ&Dُ$ْ2ُ : َْ0َ�=ِ{ِ : أيLَ�ْطَ�ھٌِ& ِ�َ� ا |ٌ(ْdَ.  
 ُ}ِ=�َ0jَ : ٌ#َn'ِ0jَ >ُ�ْmَ : َْأي : ُiُ

�كِ و2َََ�   .ُ;dَ ُّZ&ٍّ أوَْ ُ�ْ$َ]ٌ& أوَْ ُ+�ءُ ا��ُّ

  
 pُ'َْ0�ْ17ا :  

�َ$َC�ْا �َCَ� ََ�بN9+ْھَ� وَا�Dَ2َ pَْI�َْأ :... َCِ� َّ&َIَ9+َْ�مُ اI�َ�ْا �  
Cِ� Vََ� ا�hَِّي !َْ�ُ]ُ{ -ِ'Cَ�: وَ�ََ�ا W�ََ�ھَ� وَارْ
ََ��ھَ� اْ�َ��ِ;ُ{، أيَْ  ِ̀    .طpَِ��َ ا,رَْضُ وَرَ

  
 pُ'َْ0�ْ18ا:  
 ُ}ِ5��َ : ُiَ� &ٌ;ِ�َ5 �َُCَ- ،iِِ$'�َِ! |ِmَ��ُِ� �َِ! aَْ� �ْ�َ.  

  
 pُ'َْ0�ْ19ا :  

 }ُِ��ّnا� Z!�5� ُ�
ُ�كِ َ�ْ�
ََ]ِ# إ!��N'�، وُ�َِ� -ِ	 ): Vittorio Emanuele III(و;9�ري �2ََّ &ُj11وَھَُ� آ 
، �َِ��!$َِ# اbِْ+َ]ْ$َ�ر!َِّ# -ِ	 Dْ�َِ&، وَدُ-َِ� -ِ'Cَ�، 1947 أَْ!
ُ�لَ 28، -ِ	 َ��!$َِ# ��5��	، وَ
ُ�-َِّ	 -ِ	 1869َ��رْسَ 

�2َ �َ'(0ْ+َ �َ(َْ� �'��N!إ Vَ�ِإ ُiُ5��َnْmُ �َ'2ُِأ َّaُ6 َل�ُ
 .2017ً�� �'ُْ�-ََ� -ِ	 إ!��N'� -ِ	 أَْ!
 

 َ#َ
�ْmُ َرَْ�^!َّ#ٌ، إذِْ َ��غ �َC'ِ- ،#ٍَW!&َظ #ٍَI!&َNِ�َ2ِ�َُّ&، وXَ��غَ ا�) : ُ}ِ��ّnا� Z!�5��ّ2َ 9َِ�ر!ِ� ) و;9�ري� �ٌ!��َ
 �َC'ِ-َو
َ�
iِِ، و�$ْ2ََِ�� 5َْ�ُ�ُ| ُ�ُ&و-Cََ� وَْ-َ> ِ�َ��بِ أَ�ْ 'Dَِ? #َِ��َ9;ِ ِZَّ�)ُ�ْ13َ(ِ� أوَْ اvِ

ِ	. 1911:  !َ]�نُ ا�$َّ�ْcَ! ��َ;ََو:  

  

                                                           

    13 ِZَّ�)ُبُ ا���� : |'
&
 V
�&ف �� �&وف ا,َ�(�!َّ# 2ََ�دٌ �i �� ا��ا�� إV�ِ ا,َْ�ِ� 2 Zّ[� i'- Zُ(َ)ُْ! ،ِبٌ ِ�َ� اْ�ِ�َ��ب&ْ َ̀
)ِ& -	 ا�)D&!� ا� ِّXا� 	م -�z$ا ا�hام ھ�L9+ع ا�d ،ص�j ّ	5��n(وا� 	ّ;�
�� .&z$ُ! : &�22008 :399. 
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  اْ�َ�ْ&فُ 
 ُ#َّ'�ِ?ْ  اI�ِْ'َ�#ُ ا�&َّ

) ُZ )اْ�ُ(�َّ  
 6 و
 20 ;ـ

ـ 400 
 6 و
 200 ر
 10 ي
 70 2ـ
 40 �ـ
 1 ا
 50 5ـ
 6 و
 10 !ـ
 30 ل
 1 ا
 30 �ـ
 500 6ـ
 1 ا
 30 �ـ
 500 ث

 ُّ	 ِّ
 1911 اْ�َ�ْ(��عُ اْ�ُ]
 

١٩١١ 
	 طََ&ا�ُْ
3َ ا7َ�ْْ&بِ  ِ̀ �َ? 

�َ�ِ� ا0�ُْ�ِ�'&ْ  ىّ 0ْ2َُ� ا�&َّ
 
  


تُ ا<َ
َ-�ِْ-�ْ=ْ  
  

 	ِ- �'0'ِ
ِ� ِّ	+�' 'َ� -ِ	 ا0�َْْ�ِ{ ا�
7َُّ�يِّ وَاْ,دََ�	ِّ وَاْ�َ�ا?ِِ< ا��ِّ ِّ�َ9Cْ�ُ�ْوَا �َ'n�ِ�َ0
ةً دَِ+َ�#ً �ِْ !َُ)�ُّ 5َ�ُّ اDَI�ْ'َ�ةِ، َ��دَّ
�'$hٍِ�َ، و2ََ
ْ'Cَِ- ،iَِ	 . وَا=Zِِ اI�َْْ&نِ اْ�ِ)Xْ&!�َ أَ ِ ُi�/َjِ pْ0ِ9;ُ يhَِّا� #َِّ'L!َِ�اثِ ا�9َّ�ر�
َْ&وي �َ$َ� َ�َ��رَ اْ,َْ �َCَّ5َأ ��َ;َ

،Zِ'�ِ�َWَّ9ا�َْ�^!ِ� ِ�َ� ا� aِCَْ- Vَ
2َ �َ5�ُ2ِ��َُ
#ً، وَأدََاةً W�ُِ'�ةً،  َّ�Cِ�ُ ًَ�دَةCdَ Zُ ِّ[Xَُ
 ،�َC$ْ�ِ َُ�اث� �َْ'3َ اI�َ�َْ�=ُِ> وَاْ,َْ
 ِ��َ َّ̂ 
Oَ ا0Iْ�ِ�َْ#َ ا�9َّ�ر!Lِ'َّ#َ ِ�َ� ا�ِْ
تْ  ْ̂ �، وَ�َِ]ِ�، ا2ِ�Xَ�َ�ُْ& وَاْ�َ)َ�اطُِ� ا�9َِّ	 َ�'ََّْIَ- . &ُِّ0(َُ
 ،#ٍ'�-DَI�ْ�َ'َ�ةُ، ِ�ْ� 5َ�

/ِ9�ْf0َ#ُ اIْ�ِ �َC9َْ0َّ0+َ 	ِ9َّ2َِ� اْ�ُ�َ)�5َ�ةِ ا� 	طَ -ِ&َLَ5ْي اhَِّا� |ِ(ْ َّXى، 2َْ� آَ��لِ ا�&َjُْأ #ٍ'�، وَِ�ْ� 5َ�ِ ِّ	��َN! ِbْلِ ا
 ِiِ�/َIِْ9+َِْ�هِ وَا
�9ِ/لِ اْ,mَْ$0َِ	ِّ ِ�ْ� أZِmَْ اِْ+9َِ)�دَةِ �َْfا َّ� ِ̀ 
ِ	ٌّ ِ�َ� ا�9َّْ�
'Zِ ا�hَِّي أmََْ&ْ!$َ�هُ . اْ�ِ]Wَ�حِ mَ ،ُiُّ
. وَھhََا ُ;

 َI�ْ�َ- ِ9ِ/ل��2َ=	ِّ اI�ُ�َْ�وِمِ �ِِ£ْ !$	ِّ ا��ُّ   .Dِ'َ�ةُ 
N��ِ� ،Oَِ�hَ;َ ،aُ�َِّ9ََّ��ِِ< ا��ِّ
ً&ا �cِنََّ  ِّ;hَ�ُ ،#َِّ'$! لِ ِ�َ� ا�DَI'َ�ةِ، !ََ(�ُ< ا�$َّ�ظaُِ �َْ'َ� ا�9َّْ)0'ِ& ا�Xَّْ)&يِّ وَاْ�َ)�طWَِِ# ا��ِّ ءِ ا,وََّ ْ̂ : -Wَِ	 اْ�ُ(

" َ��ْ َّ&

Xَّْ)ِ| ا�
ِّ'0	ِ- ِّ	 I�ُِ� iِِ���َِ5َ�وََ�ِ# ا�aِِ��َّz ا�7َ�ِْ�|ِ "�ِ اْ,رَْضُ �ِ� Zَ�ََ,ْوَا َ#َIِّnا� 	َNِ(ُْ'ِ� Oَِ�َذ ، . ��َ;َ
 ُI�ْاْ�!َ�تِ ا 	ََ��تِ اْ�َ�ارِدَةِ -ِ
َNDْ�ُ�ْا oِ(َْ� Vَ�ِرِةِ إ�dَbلِ ا/jِ �ْ�ِ اhََوَھ ، ِّ	$! ْ&آ5'َِّ#، 5ُ/ِ��ُ �ُ&وزَ ا�Nَّ��ِِ< ا��ِّ

�َC$ْ�ِ" : َ�!�ِ�ِWْ�ُ ِاْ,رَْض 	ا -ِ�َْn(َْ
 fََو) "&َz$ُْ! :3�ِ�Lَ�ْا p'َْ0�ْا(.  
 �ِ!� َّXا� iِِIُّ
(ََ
َ;َ�� !DِWُُ� ا0�ُْ�ِ�'&ىُّ -ِ	 ا�0ََْ'9َْ'ِ� ا�9َّ�ِ+ِ< وَاْ�َ)�dِِ&، ُ�َ)0ًِّ&ا 2َْ� �2َطiِِ9َWِ اْ�َ('dَ�َِّ# وَ

2َ
َْ'iِ، ُ�ْ&ِ+ً/ "!َ��'0'َ�"'�، ا�9َِّ	 رَاحَ !�LَُطCُ0َِ� ُ�$َ�د!ً� اِ!َّ�ھَ� �cِدََاةِ ا�$ِّ�اءِ �َِ�طَ$iِِ اْ,مُِّ �'0 ٌ̂ ، وََ;Cَّ5َcَ� ا��5ِْنٌ 2َ^!
 ٍ&'ْLَِ� �'0'� َِّإن �َCُ5��ُ�ْ�َ ٍء�mََوَر Zٍ�َََ�وََ�ِ# �َِ�ْ$ِ< . رَِ+��َ#َ أI�ُ�ْا Vَ
2َ �َ''0'ِّ
اCِ95َْ�كِ ا�zَّ��ِ�'َ� !َُ�{ُّ ا�$َّ�ظaُِ ا�

 aَْCَ?�ُI�ُ �َ!�+ِ�َW�ْوَا)&َz$ُْ! :3�ِ�Lَْا� p'َْ0�ْ). ا 	أَْ!ً�� -ِ �ٌ ِ̀ 2َ
Vَ اI�ُ�َْ�وََ�ِ# وَا >َ')Xَّْ9إنَِّ وَْ�َ� اْ�َ�ْ)َ&َ;ِ# وَا�
�دِسِ  � -ِ	 ا�0ََْ'9َْ'�ِ . اpِ'َْ0�ْ ا��َّ ا�َِ< Xَ2ََ&، 5ََ&ى: أَ�َّ .  ا�$َّ�ظoِ(َْ0ِ� �ُCِXَْ9�َْ! aَِ ا�zََّ�اھِِ& ا�0َّN')'َّ#ِ ا�Xَ2َ }َِ��َّnَ& وَا�&َّ
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 ُZ�ََ9�ْ�ُ�ْھَ� ا�$(ْ�َ ،}ِِ��َّnا� pِ'َْ0�ْا 	ِ- #ٍَّ'$�ْ ِ̀ 2َ
Vَ اْ�ُ)5��َnْ''َ�، و�dَ�ِ�َرَةٍ  	َ$nُْ! َْ2ُِ&، أن� َّXا� pُِWَ! aَْ� ،��َُّ�ُوَر : �َْIَ�
�نَ َ+�َ+Cَ5�ُzِW�َْ! �َCُ9َ�، وCَّ��ََ! aَْ�ََ� أََ�ٌ� �ُِ��ءٍ، �Zَْ، رُ�ََّ��، و2ََ
Vَ اْ,رmََِْ� أرََادَ، َ�&َّ 2َ
Vَ �'0'� دُولٌ َ�َ]C9ْ�ََ� وَ;َ 

  ).اp'َْ0�ْ اْ�َ��ديَ zَ$ُْ! : َ&Xَ2َ&(?ِ'�مَ اْ�ُ)5��َnْ''� �ِ�ر+�لِ mُ$ُ�دٍ �ِْ
9ِIَ�لِ َ�َ< ا�
ِّ'0'َ� آh5اك، 
 &ٍzََ5 #َِCmَِْ�ةُ، ِ�ْ� و'DَI�ْ9ِ/لِ ا�ْf0َِ# اIْ�ِِ� ِا�ُْ�َ)�رِض &ِ(ْ ِّXا� �َ�ِ �َCُ5�ْ;َ ،Oَِ�h;َ ٌ# َّ�Cِ�ُ ،ى&َjُْأ

،ُiَ� َِ�وِمI�ُ�ْ0'َ� وَا'ِ
ِ� ِّ	0َ$mَْ,ْ14ا ِّ	CَِW َّXءًا ِ�َ� ا�9َُّ&اثِ ا� ْ̂ mُ VَI0َْ! ، ، إنَِّ ھhََا ا�$َّْ�عَ اْ,دََ�ِ	َّ َّOdَ fََو  . ُiَّ5َوَاْ�َ�ا?ُِ<، أ
ِ# وَا�I�َُْ�وََ�ِ# ا�
ِّ'0'َِّ# اْ�َ�ْ]9�بِ، jَِ/لَ ھhَِهِ وَ�ِ  َ̀ 
Nَ�تِ ا��N!b'َِّ#، -َ�نَِّ ُ�ْ)dِ aََzْ)ِ& اْ�ُ�َ)�رَْ 0�ََِ| اLَ�ْْ�فِ ِ�َ� ا��ُّ

5ً� 2َ
�Dَُ? Vََ��تٍ 7ِ�َ'َ&ةٍ cَّ0Lَ�ُةٍَ -ِ  !ٍَّ#؛ وhََCِ�َا ا9َْW�َْ&ةِ، َ;�نَ -ِ	 ا,Zِ�َْ، !9ََُ�اوَلُ Wdَِ�ھً� أوَْ ُ�َ�وَّ 	 أََ��ِ;َ� ِ+&ِّ
 �ِِ=�DََI�ْهِ اhَِاءٌ َ;0'َ&ةٌ ِ�ْ� ھ َ̂ mََِْ�تْ أIُ- ،|َِ0 و2ََ
َْ'iِ -َ�نَِّ ?Dَ'َ�ةَ ا0�ُْ�ِ�'&ىِّ ). Abu Did 1980: 179(ا��َّ


َ�ر!Lِ'َّ#ً و7َُ�َ�!َّ#ً ;0'&ةٌ  ً#َّ'   .ھhَِهِ، !َ]�نُ �Cََ� ?ِ'َ�#ً وأھََ�ِّ
ةٍ طَ�!
ٍَ#، �hَِا وzََ5ًَ&ا ِ,نََّ  َّ��ُ hُ$ْ�ُ ُ#َّ'�

ُُ)�ھZَِ وmُُ�دُھَ� وَ?'Cُ9�ََ� اْ�ِ(ْ �َْIَ- ،�ً0ُ9;ُ pْ�َ'َْ� 	َِھ �َِ=�DََI�ْهِ اhَِھ 

 Accademia Nazionale) 5ََ&ى، ِ�َ� اaCِ�ُ�ِّْ ُ�َ�اَ�
َ#َ ا0�َْْ�ِ{ -ِ	 ھhَِهِ اْ�َ�ْ(ُ���2َتِ ا�W�ْ�َُْ�ظِ# -ِ	 َ�ْ]#َ0َ9ِ 
dei Lincei) ُر�ُn(ُ�ْإذِْ !ُْ�ِ]ُ� ا ،#َِّ'��N!bزَوَا!َ� َ+�=ِِ& ا�َْ�ْ]0َ9َ�تِ ا 	ِ- #َِ
�َCْ�ُ�ْرُ-ُ�فِ أوَْ ا Vَ
2َ #ِ(َِ��َI�ْا Oَ
ِْ
، أوَْ 

'َِّ# و5ََْ�ِ�ھَ� ِ̀ �َ� ِbْطَ�تِ ا,ََ��ز!7'َِّ# وَا�ُNLْ�َ�ْاْ�َ�^!ِ� ِ�َ� اْ�َ�6َ�=ِِ> وَا Vَ
2َ.  
 <َُّ
(ََ9َ! ��َ �ًN�ََ5ـ Zُِّn�َُي !ـhَِّا ا0�َْْ�ِ{ ا�hََھ 	مُ -ِ َّ�َI�ُ�ْيُّ ا&(ْ ِّXُّ ا�	7َُِّ# اْ�َ)َ&�'َِّ#، -َ��$َُّ� ا,دََ�ِ
�9َِْ�ر!3ِ ا�

 ُiَ9�ََ2ِِ& وَ�َ��ھ� َّXطَ ا��Xََ5 ،iِِ�/jِ �ْ�ِ ُر ِّ�َIُ5 ِْإذ ، ُ̂ �7ِِ$َ�هُ ا�Iَّnَ�-ِ	ِّ وَا�
7َُِّ�يِّ َّ'�ََ9َ! �ًّ' ِّDَ5 ِّ	ِ�ََا6ِْ&اءِ ا�9َُّ&اثِ ا,د 	ِ- 
�5�ُ2ِ��َُ 2َ
aِCَْ- Vَ ُ�ـْ(َ&!�تِ ا,َْ�َ�اثِ 
5َ� �ـُِ�ْ)Nَ'�تٍ 
Dَُِ� اْ�َ)�!َ� ِ�َ� اْ�ـَ(�ا5ِِ| ا�Iَّnَ�-'َِّ#، وَ ، إذِْ !ـَ�ـُ�ُّ ِّ	5��َ5ْbا

$َّ'(�ُ #ٍَ0Iْ�ِِ� #َِّ'2ِ��َِ9mَْ,وَا #َِّ'+�َ' ��نِ، وdَ #َِ-�َIَnِ�َْ)ٍ| َ��ا�9َّ�ر!L'َِّ# وَا��ِّ َّ̂ � . ٍ# ِ�َ� ا� ًDَّ5 ََّ�ن- ،Oَِ�َذ Vَ
2ِ/وََةً 2َ

Nَّ��ِِ| إ6َِْ&اءَ ِ� �ُ'ِ9ُ! �َُCَ- ،#ِ7َُّ
أدََ�ِ'ًّ�، وَاِ�ً�ا، َ�ْ]9ُ��ً� �ِ
Dَِ- #ٍَّ'�&َ2َ #ٍ7َُْ'َ�ٍ#، !َُ)�ُّ أدََاةً ?َ'َِّ�#ً -ِ	 
َْ�ر!3ِ ھhَِهِ ا�

ـُ�ْ)َ(َ�'َِّ# وَزِ!�دَةَ C�ََ�رَ
iِِ -ِ	 اI�َِْ&اءَةِ، وَ
ـَْ��'َ� اbْ+9َِ��عِ واbْ+9'َ)�بِ، وَ-aِCَْ اْ�ـَ�ْ)$Vَ اْ�َ)�مِّ ِ;iِِ9َ!�َW ا�ْ 
2َ
aِCَْ- Vَ اْ�ـَ�ْ)$Vَ اْ�ـَ�ْ&-	ِّ أوَْ اI'I�َ�ْ	ِّ وَاْ�ـَ�َ(�زِيِّ �ِ
Wْ�َُ&دَاتِ، -َ�ْ  ،Oَِ�hَ;ََو ،ُiِ9َ!�.َنِ و���ْ�َ
ِْ� �ْ2َ /ً

فِ 2َ
Vَ ا,dََْ]�لِ اn�َ �َC$ْ�ِ ،#َِّ'./َ0�ًَْ/، اْ�ِ($َ�سُ وَاfْ+9َِ)�رَةُ، وََ.ْ'ِ&ھِ� ِ�َ� اْ�َ�َ�ا`'ِ< وَاْ�َ�ظَ�=ِِ� ا�$َّْ�ِ�!َِّ#  ا�9َّْ)&ُّ
 ٍZ'
�َْ
 Vَ�ِدِهِ أوَْ َ�< َ�ْ(��2ٍَ#،  إ&َWْ�ُِ� ،|َِ��َّNدُ ا��Iَ! ،�ٍ!�mَ  Zٍ'�َ5َ�ٍّ أ 	ِ- Vَ�ِإ َّaُ6 ،  وََ+0ِْ& َ�َ)�5	 ا�$َّ�ِّ

ِ̂ اِْ�َ]�iِِ9'5 -ِ	 اْ�ِ]9َ��َِ# وَاْ�َ]/مِ، و2ََ
َْ'iِ، !َْ$7َِ0	 إ�2َِدَةُ ا�$zََِّ& -ِ	 اد�jَِْلِ اْ+9ِْ)َ��لِ ھhَِهِ ا�$Dُُّ�صِ  !^(َْ

 #ِ7َُّ

َْ�ر!3ِ ا� vِ�َِ�َ(�لِ �ََ&ا 	رَةٍ أوََْ+َ<، -ِ�Dُِ� ،�CِِW'ظ�َْ
  .اْ�َ)َ&�'َِّ# �ِ
$َّ�طIِِ'َ� �7َِْ'ِ&ھَ�وَ

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

                                                           

    14&zَ$ُْ! ،�!^�َ
ِْ� :Ahmida 2020. 
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#�!�Iا�)&�'# ا� #!&(Xص ا��D$ا� Z'
�
 : 	- #'�'

]�W!�ت ا�9)� 	I'0N
�5�ذج 

�ر!3 ا,دب  

 
 
 
 


'a ا,دب .ا�,�+*(
 !�)V ھhا ا��0{ إ�V ا�09jر 
D�ر ;�
&!� ;'&�&ات أور!]'�5	 ��ل ;�W!�ت ا��9]
�'� -	 ����ر 
��j 	�&(�7ت، ا�

'�'# ا�(
 	- #��(� Zn�! ����2 أو ا�داب ،&(Xا� a'
(

$�طI'� �7'& ا�)&�'#، -�� ا��)&وف أن � &(Xا� #

، -]n'& �� ا�$�طI'� �7'& ا�)&�'# !(�ون �)��# -	 -aC ا�X)& ا�)&�	، ...�I6-'# و���m'# و���5'# و
�ا�
'#: ,+�0ب �$9�#2

'Z 2$��&ه�

]�!� ا���9�!�ت ا����&ة و
��L� . V$09# ا�a!�I، و 	- 	I
ا��ر?# 
D�ر أور!]'�5	 �X[9+fف �)���ت ا��9

�C'
2 |

��!� �C9'2�5 و
�C� �CW'$Dف ا�79 a6 ھ� و��^'�&
 O-ت أ+�+'#. و�!�W; >أر� V
ا�]�W!# ا,��$'# : و!I�م ھhا ا�$��ذج 2
  .'# ا��9او�'# ا�9�ا�
'#ا�
7�!#، وا�]�W!# ا���+�2'#، وا�]�W!# ا��$IN'#، وا�]�W!# ا�0/.

�'
�2 a!�Iا� &(Xا� #'�'
(
��ل 

O ا�]�W!�ت إ�V إm&اءات -	 +'�ق  #!&z$ت ا��d�I$ا� Z!��
 Vف ا��0{ إ��C!  .
 &'D? ي&(d �5 V

'�ت، وھ� )�NI)#(وو?< ا9j'�ر�09jf �5ر ھhا ا�D9�ر 2�Wا�� 	9$�، أ2$
، !$�9	 ,?�م ا9j'�رات و�

[
� #n��nا� #'
�Wت ا��/[Xا�� o(� #-&(� V
2 �5�2��! ��� ،<'�2 Z'
�

�0# ا�)&5	، و!]D? ZW&ھ� و`< ا�D9�ر ��`< 

'# أm&!$�ھ� 2
V ط/ب �� Cm�ر!# رو+'� '
�

'�'# ا�$�، و-	 ھhا ا��'�ق +�ف 5)&ض �(�اول (
ا�9	 ?� 
$cX -	 +'�ق 


��د!# در+�ا ا�$� -)
'� -	 أ6$�ء دورة �9)
'a ا�
7# ا�)&�'fا ا�)�م اhھ �!&j ،ن ?���س�N
��� !)N	 . م- #2024	 ��m)# ا��

'�'# ا�
�7ت(

D9�ر و�mھ# و��Dا?'# -	 ���ر �. 

  

��	

'a :ا�/�,
ت ا�,.-(

'�'# ا,دب ا�a!�I، ا��9او�'# و
�ر!3 ا,دب ��z5 ،|5�m&!# ا����& و(
 ،|5�m�� #'�&(7# ا�

'a ا�(
 
	
 ا�
�7ت، 
�ر!�'# ا,دب ا�(�ھ

  
 

���D� 
 


'�'# ا�X)& ا�)&�	 �
$�طI'� �7'& ا�)&�'# �� ا���9!�ت ا��)�Iة ا�9	 
�اim ا����ر+'� -	 �(�ل (
 �ّ(َُ

��Cz �� اfھ��9م وا��0{ ا�]�-''�  hjc
 a� 	9ت ا�/[Xا�� �� �C5�- ،Oذ� a.5|، ور�m�� #'�&(ا� a'
(



'�'# ا,دب ا�)&�	 2
V �)'�ي(

'�'# .  ا�z$9'& وا����ر+#أو ا��$�+0'� -	 �(�ل (
و
)�د �)��# 
 #!&(Xص ا��D$ا� #��j ا,دب aC- i0
N9! �� Vإ� ،#��j a!�Iا� &(X��2#، وا� #WD� 	�&(ا,دب ا�

#7
إذ إن ا�X)& ا�)&�	، ��� !��
i �� ر��ز �I6-'# . ا��C� �� #�!�Iرات �9)�دة 
9(�وز �(&د إ
�Iن ا�

&�'^ ا��)�5	 ا���$'# و���m'# و�I=�2 Zn�! ،#!�7ً� أ��م  O- 	- #��(�ون �)! �!hا� �'�
;n'& �� ا��9)

   .وا+9')�ب ا��'�?�ت ا�0/.'#

                                                           
1  E-mail: m.hassanein@squ.edu.om 
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'�'# ا�$D�ص ا,د�'# �� 5&اه �� .
0# اf+9(��# ا�(^='# (
إن ا��/�� -	 +'�?�ت ;n'&ة -	 
&'n; �'!���)$V ا��Lص ���$�،  .'& د?'I# أو �$�+X9�$- ،#0)& أ�C5 ?��&ة �2 أداء ا�ةا�9	 
]�ن -	 أ

	-�Inوا� 	�fا�� i?�'+ 	- i�^$
 f أن ��!$� . أو &(X9�5 #z�
-	 ا���اD? ( Zj�رًا ��(و-	 ھhه ا�
وا,دوات ا�9	 !�]� أن !)0& ا��9)
�C� a ��?# �2 ا�$�، أو أن !�o(� &(X9 ا�(�ا5| ا�WL'# وا�#���7 

 .)$V ا��&-	-	 ا�$� ا�9	 
��9ج إ�V �)&-# د?'I# أ;n& �� �(&د ا��
 
  

z�%ا� ��/;�  
  


'�'# ا,دب ا�)&�	 -	 05�m'� ر='�'�، ا,ول(
 #'��[dإ ��[
 : #��j #7� أن �7# ا,دب 	��9�ر -!
9
� -'�C �2 ا��'�ق ا���c�ف �
7# ا92f'�د!#، L
 #I!&N� ا��'�ق 	- �C
ffود �C
داZj ا�
�C� ،#7 -��ءا

	5�nوا� : �C�$�! 	9رات ا��D9ا� 	دات !��9�ر -&Wً�ا �'� ا��!�m �Nر� 	2�9�

�'� وا�9	 (9�
ا,دب �

9(�وز ا�)/?# ا��$IN'# �'� ا�����+�ت وا��
��+�ت  a�95ج 2�ا�b) �0رm در�I94: �022016 ا� .(

2
'i ا�0$'# ا��V$(�� :#'�N آj&، -�ن ا�D� #'��[dbرھ� أن ا�$َّ� ا,د�	ِّ �i و�Cmن <
N! �� 
(Surface Structure)  وا #I'�(0$'# ا��)Deep Structure( �'� #?/(وا� ،#�fوا�� V$(أي ا�� ،

Vل ا,و�/j �� f5'# إ�nا� Vا�0$'9'� 2/?# �9/ز�# -�� ا�)�'& ا��&ور إ�.  
 ZI�
�I6 |5�m �� V-	 أ!ً��، و�hCا أ��0 �)&و-ً� -	 c9
و�� دون Od، -�ن �)��# ا,دب 

9
� �� �j, #7&ىا��W9'/ت ا�L"ا�
��5'�ت ا�I'0N9'# أن L
ا��ر "(��N'# وا,+
��'# �X&وط# �I6-'ًّ�، و
9
W# �'� ا��In-�ت، -�I ذھ| رو�&ت )261: 2016L� #'./09)�ر!# وا�+fرات ا�D9ن ا��[� Oوذ� ،

9
W#";��/ن إ�V أن L� #'./� #'IN$� ر��, �ًI-09�ن و[! #W
9L� ت�-�I6 �� �'�
، ذ�O ,ن ا,دب "ا��9]

��im�9� #$�'C� #�D� Z ذ�O ا��LX ا���I6 &WX-'ً� إ�V ا�)��a ا�z�اھ&ي ا�hي أو ا�0/.#  0& �2 �#7(


 �2 ،/ً�- #'
!)'� -'i، وا�hي f �� أن !�W&ه �� j/ل ا�b]�5'�ت ا�9)0'&!# ا���9�# -	 ا�
7# ا,�
 #-�I6 Z; 	- #��j ت��+ O
9�
  ).88: 2020ا�)X'&ي (;�ن أ�$'# ا,m$�س ا,د�'# 


hھ| �)o ا��Cm�9ت إ�V أن -aC ا,دب و�� -'��j �� i'# ا+9)�ر!# و� ،&j5| آ�m �
و�(�ز!# !)��9 2
V ا�]�Wءة ا�
7�!# -	 ا�
7# ا,م، أو 2
V ا�]�Wءة ا��(�ز!# -'�C، و�]� !�]� ا��9''^ �'� 

(9� i(� i

a ا�
7# ا,و�V ا��Iرات ا��)&-'# ا�9	 N$!�ي 2
'aC- �C ا�
7# ا��(�ز!# ا�9	 ھ	 ���2'# و!��

�0و  O�h7#، و�
9
O ا�� #��Lءة ا��W[5'#، و�'� ا��n7# ا�

�� ا�
7# ا�5�n'# "إ�V ا�(9� �CCm!�ا 	ا�9 Z;�Xا��

6
# �$�z=&ھ� ا�9	 
�C$��9 أd]�ل أj&ى �� ا6b&اء ا��9او�	، وھ	��� Zا��(� �0
&
 ،�C�C- 	- :
n9&ا`�ت ا�-f�� ZC)7�!#، وا�
  ). 239: 2018ز-&ي " (�I-'# ا��/=�#���دات ا�]�Wءة ا�



O ا���
��ت -�ن ا��0{ !&;^ 2
k+ Vا�'�، ھ�� V
2 ��ً'+c
  :و

'Z ا�$� ا�X)&ي ا�)&�	 ا�a!�I؟ - �
   �� ط0')# ا�D)���ت ا�9	 !�ا�CCm ا�$�طI�ن �7'& ا�)&�'# -	 ا+9')�ب و
 - Z'
�
 	- #��
Nت ا���!�W[ا� 	ر !&ا2�z$� <-ت و���(Dا� O

 �$D5 �';؟a!�Iي ا�&(Xو?&اءة ا�$� ا�  
 
 

z�%أھ�اف ا�  
  


�I'> ا��C-'� ا���9''� Vإ� #'n�0ه ا��ر?# ا�hف ھ�C
: 
  

N�!& إ+9&ا
'('�ت  - 	- aC�! ��� ،#'�&(ا� #!&(Xص ا��D$
̂!^ ا�aCW ا�('� � (
 	- aھ��! 	

�-'& إط�ر �2


'a ا�)&�'# �(


0	 ا��m�'9ت ا��9)
�'� -	 �(�ل  #��(- #'�'
(
  .�5�m| -	 ھhا ا��'�ق ا��In-	 ا�$7	

'a ا,دب ا�)&�	،  -(
ا�09jر 
D�ر ;�
&!� ;'&�&ات أور!]'�5	 ��ل ا�]�W!�ت ا�/ز�# �
�6��9'� -	 +'�ق 

&'D? ي&(d �5 Z'
�
  .�< ا�9&;'^ 2
V ا�X)& ا�a!�I، و
a!�I ھhه ا�]�W!�ت -	 +'�ق �2
	 �� j/ل 



 

 #�!�Iا�)&�'# ا� #!&(Xص ا��D$ا� Z'
�

�ر!3 ا,دب:  	- #'�'

]�W!�ت ا�9)� 	I'0N
�5�ذج   
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  -���b'��� ا��را�� و��-,J ا�,$	�9 وا�
  

 #(��m 	- ر+�ن�! ،#'�&(��� �'Iدارً+� رو+'� .'& �5ط �!&X2 �� ا��0{ !9]�ن 	�9< ا��را+# -)�

0# �� �2د �� ��m)�ت C�m�ر!# رو+'� . م2024- 2023ا��
�Nن ?���س j/ل ا�)�م ا��را+	 Nء ا�fkھ

��د!#، وھa �� ا�h;�ر وا�5bثfن ?���س -. ا�N
	 إط�ر �&v��5 ا�9)�ون 
a ا+�I9ا�aC إ���m V)# ا��

aC ا�9	 در+�ا -'�C ا�)&�'# . ا��و�	 -	 ��m)# ا��
�Nن ?���س�(��m Z0? �� #0
Nء ا�fkھ �$� �Iو�


�I أ�5hj -	 ا�092ر�5 ا���9�ى - ،O�h، و�	ط�ر ا,ور�bم، و-> �)�!'& ا�I9ا���9�ى ا�� 	7# 5�6'# -�
�ً�ا �9X&ً;� �'� ا�(�'< iW��� م�I9ا��.  

  
 


تا�-�6�
 ر ا���9ي وF>C �����9 ا�/.
  

 	�'+c9ا� �C��9; 	- 	5�'[!ات أور&�&'; �!&
إ�V ) 535- 208: 2008أور!]'�5	 " (ا����&"
hھ| ;�
 Vا��&ء إ� #m��"i
ا��$9�#2 -	 
cو!�Nj Zب ��، +�اء أ;�ن ھhا ا��NLب ���ً&ا أم �'$َ� ظ�ھً&ا، " ;�Wءا

i
f���� اج&L9+�9]� �� ا! V9� .�'� ^'�
 : أر�< ;�Wءات ھ	و
 
 -   #!�7
ھhه ا�]�Wءة 
I�م 2
aC- V و
�W'& ا�)$��& ا�$D'# وا��'�?'# ا,�
'# : ا�]�Wءة ا,��$'# ا�

 �C5�- اhC؛ و�#'X��Cوا�"�'I(9ط ا�&W� م�z5 " ،�[!إ i� �CWD! �� ��5 V

9&ا�� -'V9d i أ5�اع "2
9
� +(/ت ا�
7# ( ا��)(�'# أو ا�$��!# أو ا�$IN'# أو ا,+
��'#- ا��]��5تL� #-&(� أو ) أي

 ).284: 2008أور!]'�5	 "(ا�W'$D9'# أو ا���NL'# أي �)&-# ا�I�ا�2 ا�hC� #��Lا ا��NLب أو ذاك

���ت �jرm'# و�(��2# �)�رف و�)�I9ات ��ل ا��'�ق، : ا�]�Wءة ا���+�2'#   -(� a�! �ً0�و
�j Zn^ا5ً� ر

�C$� #2�$9� ت�'��� �C'
2 <
N!و :���

> ا��)N! �� أو ،#'`&Wا� a��29&ا`�ت، و-fا >�)
ت ا���I0#، و
#I09&ا`�ت ا���-fا i'

���ت 2 . #��2(� V
2 Z�9X9- ،#2�$9� ر�D� #
Dت ذات ا����
و
]�ن 

O ا��)

 a��(��� #I

> �Z(- Z2�W ا�I�ل، وا�D�رة ا��$0'# ���i، أو �� !Z2�- i'$0 (أو ��j#، و�)
���ت �9)(9! ��

�C ...)�ر ��ل i�W5 وا�j&!�ا�I�ل �� �I$
��ل a��2 ا�9(&�# ا�9	  #'�!�I

���ت �'�د!# أو (� ،

0ً)� �$�� ا��NLب. ا�]
��ت
2
�ن �W9ن ا����
 .وأj'ً&ا، ھ$�ك �)
���ت !(�< 2
'�C ا��9]
-   #'IN$ءة ا���W[���9 ��5(�ز 6/ث : ا�- ،	IN$ا�� Z'��9ء ا��$� V
-��ت �� 
I�م ھhه ا�]�Wءة ��ور m�ھ&ي 2

 	('0Nا� <N$ت ا���'
ا�ZDW وا���Z، (ا�)�
'�ت ھ	، ا�)�
'�ت ا�9	 
��;	 ا��$N> ا�D�ري، و�2

�، اf^5fق �� ا�X&ط ا�]�-	 إ�V ا�X&ط ا��&وريLا� #
2 �
 .، واff�9+fت ا�I'0N9'# ا�)�
'#)ا��

 -   #'
� m&ا!c9� 3+'3 ا�I�ا�2 ا���9د6'# و
��C'- Zj ا���0دئ ا�9	 C$+: ا�]�Wءة ا�0/.'# ا��9او�'# ا�9�ا�
5ً� ��
��ت ا�9�ا�Z ا���ي، و
Zn�9 -	 ا�I�ا�2 ا,ر�< ا�CX'&ة وھ	�'�2
'i أ <
N! �� �2ة : أو�?

#7'D�2ة ا�$�ع، ?��2ة ا�)/?#، ?��2ة ا��? ،a[ا�. 
 


()! �� ،a
9
� m�ا5| ا�9)L� 	N7
�C إط�رًا 
��9ز z5&!# ;'&�&ات أور!]'�5	 ��X��'# ا�]�W!�ت ا�9	 

0ُ&ز ا�$z&!# أھ�'# ا��'�ق ا�-�In	 �� j/ل ا�]�W!# ا���+�2'#، ا�9	 
ُ)^ز . �9]��/ً �9)
'a ا�X)& ا�)&�	


	، ��� . -aC ا��'�?�ت ا��In-'# و
�W'& ا�$D�ص'

N�!& ا�W9]'& ا�$�Iي وا��9 #'IN$ا�� #!�W[ا� a2�
 ��;

0# �� ا�Z��(9 �< ا�$D�ص �)�>Nإ`�-. !ُ�]� ا� �'��

�aC ا�]�W!# ا�0/.'# ا��9او�'# -	  ،Oذ� Vإ� #


a ا�
�7ت(
و!&;^ اbط�ر ا�$z&ي 2
V ا�0N9'> ا�)�
	 . ��Cرات ا�9�ا�Z ا�Wّ)�ل، وھ� 5�m| أ+�+	 -	 
#!&(Xص ا��D$ا� aC- Z'C�
 	- aC�! ��� ،ت�!�W[ه ا�hC� . #��(ّ- أداة #!&z$ا� �(ُ
�$�ءً 2
V ھhه ا��'^ات، 

(

'a ا�X)& ا�)&�	 �
$�طI'� �7'& ا�)&�'��9�#'� . 
 
 



 

 �'5��� 	
2 VWND� ���� 
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  Qء ا��,�ذج ا4>�ا
  �V ا��* إ�^ "�
  


�Iت ا�$z&!# إ�V �$�ء إm&ا=	 ���W ا�]�W!�ت ���I�5 �CWً� !0'� �2 ���&ات ا�$� N$ا�� O

 Z!��9�
. ا�$�ا9j'�ر ا�$�، و
��!Z ا�]�W!�ت إ�V �(��2# �� ا,+�
# ا��m��� ��5 : �� #In0$# ,�&!�، ھ��

،#W
9L9$�2# و�� &'!�(�� >�L! 7'&ھ�� �'Iط�$
  �hا ;�ن 2وOd f أن ا9j'�ر ا�$D�ص �9)
'�'# ا,دب �

0# ا�
7�ي ا��9�?<، ��'{ !]�ن ��Dر N9$�+| �< ��9�ى ا�
 &'!�(� V
ا9j'�ر ا�$� ا�X)&ي �$�ءً 2

ا، �Z'C�9 ا+i��('9 دون رُو2	 أن !]�ن ا�$� ?D'&ً . دا-)'# �95bج ا+9(���ت 
]X� �X]/ت وا?)'#
 	�'
(

> +'�ق L� #'وا,د� #'-�Inا� i9'(m&ل �)$�ه و���
)^!^ ا�$�Iش  >� ،#
!�Nص ا��D$ات ا��'I(



aCW��� #0 ?&اءً وا�$� Nوض �'� ا��W9ل ا�/j �� ، أي	ر+� -&!��ن (إ6&ا=f1997 :152.(  
 &'D? ي&(d �5 V
، !$�9	 ,?�م ا9j'�رات )#�NI)(وو?< ا9j'�ر�09jf �5ر ھhا ا�D9�ر 2


�0# ا�)&5	، و!]D? ZW&ھ� و`< ا�D9�ر ��`< [
� #n��nا� #'
�Wا�� 	ت، وھ�'
�Wا�� 	9$�، أ2$
و�

'�'# ا�$�، ?�ل(
�2'>، ��� !���5�2 2
o(� #-&(� V ا��X]/ت ا�9	 ?� 
$cX -	 +'�ق  Z'
�
: 

 
1     	$ُ
ِ=��ُ
   aَXَmُ      �$َ�      �ِ�        َ�    &ٍ[     ُa'Cَ�           َأَ.ّ&اءُ           ا�َ)&ادَةُ           أم  
2َ
َ'�C          ا�W&سُ     ا�9َّ	     َ;ّ&ت     2َ
َ'aC     ھَِ	     2    ُa'
       ا�Xَ'ُ�         َ;�,ََ+ِ�         ا�َ]
��حُ          -َ��     وَ?َ'ََّ�ھ       
َ��'aُCِ       �2دَت        2َ
َ'aC      إذِا      3 
َ&!aُ  �          ا�&ِّ       
          �Zٍ')�َ9ِ�  ُa'Cَ                 وَ?�=َِ�#ٌ               ?َ�ا=�C�ِِ        6َ/ثٌ        ِ��        
َ)�دى     4
5       pٌ'�َ;ُ        &ُ'.َ   �ِ[َ�َو         #ٍَWِ
&فِ          ُ�� ِّDنِ       ا��َ
;َ   َّZ2ُ       iِِ�     ُa!َ3      ا,د  
  

  A2(،4، (A1ا9j'& ا�$� ا�X)&ي �� d)& ا�W&و+'# ا�(�ھ
	 �$�ءً 2
V �)�!'& اbط�ر ا,ورو�	 �9)
a ا�
�7ت 

0# �� ا�9)&ف 2
V ا��W&دات Nا� �[ّ�ُ! ��� ،	
�'{ !a)(�� ^'�9 �7�ي وأ+
�ب �/.	 !)]��ن +��ت ا�X)& ا�(�ھ


I��� #I�ة وا�N0��#وا�9&ا;'| ا��(9 . ،#!&(Xر ا��Dا� Z'
�
 &02 &'�W9وا� aCWرات ا��C� &!�N
!���2 ا�$� -	 
̂ . و!ُ/=a ا���9�ى �� �'{ -aC ا�$D�ص ا��In-'# وا��9ر!L'# و
)�'> ا��9
'Z ا�$�Iي !̂ !�-& ا�$� -&�# �9)

)! ��� ،#2�)Xو+'# وا�&Wا� a'? #X?�$� ل/j �� اءة&Iرات ا���9ث وا��C� #7

(�< �'� ا� #
��[9� #'�'
(

i أداة (
#-�Inت ا,ر�< ا,+�+'#، �< . وا��!�W[��� #N0

N7	 ا�)$��& ا��& #
�0N9'> �5�ذج ا�]�W!�ت، وُ`)p �)�!'& وأ+�


0# و-> وا��Wت ا���9�ى ا���I9م �£ط�ر ا,ورو�	Nا+9(���ت ا� Z'
�
��أ ا�9)
'a!�I9� a +'�ق ��'� �2 ا�$� . 

W� �C)��'#وا�)D& ا'
 .�(�ھ
	، وp`&2ُ ا,+�
# d &02&ا=� و2ُ^زت �9�6'> اf+9(���ت ��9

  
  

 
Iت و�����
"
�-� >,J ا=
  

،�$

> -]&ة �m< اf+9(���ت ��I'# ا�9
I	 وأ-> 
�?)�ت ا��Iرئ .'& ا�)&�	 �(9
 و-]&ة ا,-> ھhه 5

$� أ��م �2د �� اf+9(���ت ا�9	 !�]� �2ھ� �$�+0# أو �/=�()
 #)#�'�� ( Z��I� 	- ،�$
� �� #mر��

                                                           

2
Z'0+ V ا���nل2      &z5: ا	�02 الله ���ط VWND� &�2" :#'�&(7'& ا�� �'Iط�$
، "أ+3 و�)�!'& ا9j'�ر ا�$D�ص ا,د�'# �
�02 . +'� ا���!�، د. وأ!��، د.  148 - 123م، ص ص 2016، �2م �C(�20 ا�
7# ا�)&�'#، ا�)�د  -�(
# ��m)# أ-&!I'� ا�)���'#


# "ا�$D�ص ا,د�'# ��C��CW وأ5�ا�C2 و�)�!'& ا9j'�رھ� وأھ�اف 
�ر!��C ��ى .'& ا�$�طI'� ���)&�'#: "ا�&�'a �02س)� ،
 .م2018، أ.�3N 36ا�)
�م ا�I� #!��&9$�، �2د 


'�ت: 	ا��Z�W ا��30     �Wحا��&dو <'I�
، ��ون 6 ا��Iھ&ة، ط –أ��� �d;&، و�02 ا��/م ھ�رون، دار ا��)�رف : ، 
22، 21
�ر!�، ص ص . 

     4#�m&
�02 ا�$��& ��n2ن �0'&، ط2�0# ا��(
3 ا,ورو�	، ���9)�ون �< وزارة : اbط�ر ا��&m)	 ا,ور�	 �9)
a ا�
�7ت، 

]# ا�)&�'# ا��)�د!#،����� a'
 .131- 130ص . م��m 2020)# أم ا�I&ى، ط ا�9)

     5&z5، ا	ا,د� �I$ا� 	- 	I
��ل z5&!# ا�9: 
  


&z5#�m&!# ا�0I9+fل، ��I5 #��I!#: رو�&ت ھ��| - ، :&X$
 .م1992-1 +�ر!#، ط-ر�2 �02 ا�(
'm Z�اد، دار ا���ار �

�m&9#، ط : ، 
&�m#ھ�m�! Z �5 -	 ھhا ا�ZDW؟ +
N# ا�(���2ت ا���W&ة: +��9	 -'� - � 	��I3 ا�
  .م2004، 1أ��� ا�X'�	، ا��(

$� ا,د�	: ھ�5^ رو�&ت !�وس -� �!�m Z!وc
 Zmأ �� ،	I

&���m#�m'# ا�9 ، :#�m&9
� 	��Iوع ا�&Xو، ا����$� �'dر -  ،&D�

  .م2004 1ط



 

 #�!�Iا�)&�'# ا� #!&(Xص ا��D$ا� Z'
�

�ر!3 ا,دب:  	- #'�'

]�W!�ت ا�9)� 	I'0N
�5�ذج   
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)� ;V$(�� ،O�h آ�m�! f ،&j -	 �'�ان ا�9
I	 ا,د�	 ھ$� إ��m# وا��ة 
��� ���Z� #�D ھ$�ك  f 	9ا�
أ-> أو �2د �� اf+9(���ت أو ا��W9'&ات ا�9	 
�Zj `�� أ-> ا�$� و�)$�ه و!��9
�C و!&�C�d وأj&ى 

}�05 f ��$- ،�C�d&! fو �C
�9�! f #'
إ�� ذات ... �2 أ�Njء �5�!# و
&;'0'# أو إ�/='# أو ��
	
'
. ��9�ى �)'�ري و?�ا�2ي، �Zj�! ��'- }�05 Z -	 �� وراء ا�
7# و���=Z اf+9')�ب وا�W9]'& ا��9

  .و�� V9�- ،a6 .'�ب اf+9(��# ھ� �aC� &dk دال 2
V �2م اf+9')�ب و5�ع ا�D)��# و��Dرھ�
  
  


ت ا��ا: أو="
�-� "ا�/.
ءة ا��<��� ا�����B"�� '�^ ا=
  

#0 �
�W&دات ا�7&!0#، و
�CW'$D، و
��!� ا�^�� 
Nا� aC- a''I9� #!�7
�'p7 أ+�
# ا�]�Wءة ا,��$'# ا�

�W&دات� 	�fا�� ZI7�!# وا��

'Z ا��dk&ات ا��
ُ�$pW ا+9(���ت . ا�$��ي ا���'N& -	 ا�$�، و


0# �$�ءً 2
V درm# ا��I� >� ،#��(DرN0�اا�')! a� �!hط�# و�2د ا��Lوا� #�'�Dت ا����mbو?ّ�م . 5# ا
#'���dو #?�� aC=0# و��9�!�ت أدا
Nا� &'[W

'Z أ��5ط �
 	- aC�
 .ا�(�ول �'��5ت 

  

 �Cع ا���6"� ا�/.
ءة وTa ا�<fال

ت

"


�-
�

ا=
  

�%
�


�,
ا�

ت 

"


�-
�

ا=
  �%

�

�,

 ا�
��

#
 �"


�
-�

ا=
ب 


�#
ت  


"

�-

�
ا=

 �
%>

C
�%

�

�,

ا�
 

$V ا��W&دات �� �)

&!a'C� ،a، .&اء(( 


)&ف ا��W&دات ا�7&!#0 
 .و.'& ا��X=)# -	 ا�$�

#'��2 4 10 6 20% 

�� 5�ع ا��W&دات -	 
 ا�$�


��!� +(Z ا��W&دات 
 .و�C2�5، و
�CW'$D ا�)�م

 Vإ� #N+�9�
#'��2 

8 8 4 40% 

�� ا�^�� ا�$��ي 
2
V ا�$� &N'ا��� 

 &N'ا�^�� ا��� �!��
) Zn�
 .)ا���`&ا���`	 أو 

#N+�9� 10 6 4 50% 

�� ا��dk&ات ا��ا�# 
2
V 5�ع ا�$� ا,د�	 

 i5�; ات&dk� V
ا�9)&ف 2
 �ً!&(d �Dً5) ،ا��زن Zn�

 .)ا��I-'#، ا�D�ر ا�0/.'#
#N+�9� 12 6 2 60% 

ا��ZI ا�
7�ي  ��

�W&دات� 

 	�fا��(�ل ا�� V
ا�9)&ف 2
ا�hي 
�ور -'i ا��W&دات 

 .)�Zn ا�Z'L، ا��&ب(
�9�#N+ 14 4 2 70% 

  
 #0�5 p5�; }'�
- #0	 aC- ا��W&دات ا�7&!0# -	 ا�$�، Nا�(�ول �2 �)��# ��ى ا� Z'
�
 �X;

 #�'�Dت ا����mb20ا .%Zn� #�=/� ت���m0# إ
Nا� o(� م�?" :a!&
a'C� : /� Z'j"، و"
�9&ك �0�ء: 
2
V ر�� ا��W&دات ����'�ق ا�X)&ي"2/��ت aC
�Z��I، ظC&ت إ���mت .'& -	 ا�. ، ��� !)]3 ?�ر

Zn� #0+�$�" :a!&
 :�?&
، ��� !)]3 ا�L95ب �)$�)(� V	 a=/� &'. "��دة I�f#: .&اء"، و"

0# �9)^!^ ا�]�Wءة ا��)(�'# . و`)� اfط/ع 2
V ا��W&دات ا�9&ا6'#Nا� #m�� Vإ� v=�9$ه ا�hھ &'X


�d �ٍ�
=< و-> �)�!'& ا���9�ى ا���I9م �£ط�ر و
N�!& إ+9&ا
')'�ت ��L9'� ا��5�(	 �� ا��'�ق، وھ� 
  .ا,ورو�	 �9)
a ا�
�7ت

%. Zn�!40 ا��kال ا�5�n	 �]�ن 
��!� 5�2'# ا��W&دات، و�
p7 0�5# اf+9(���ت ا��$�+#0 
 #�'DWدات ا�9&ا6'# وا�&Wا��9''^ �'� ا�� 	ت -�!��
 3[(
 �C5أ fإ ،#I�2 ا�$�0# ا���� �C$��
 a.ور


��توا,5�اع ا,j&ى، ���[

��$X!  . p'& إ�- �(` V	 ��Cرة ا�9)&ف 2
V ا���N< ا�
7�ي �



 

 �'5��� 	
2 VWND� ���� 
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7# ا�X)& ا�)&�	 ا�a!�I: "اf+9(���ت ا��$�+#0� 	�9$
 �C5, #�'D-ا6'# و&

&ا�C5, #'6 "، و"ا��W&دات 

�ب ا�]��9# ا�X)&ي"
)0& �2 ا�W&و+'#+c� &��$(ا� �
�'�ق ا�9&ا6	 ور�� aC- V
أ�� . ، ��� !�ل 2

+fاZn� #0+�$ا,��ان: "9(���ت .'& ا�� &;h! &2�Xن ا�, #n!��
��ت ��'N#"، و"; �C'- 0'# ,ن(d" ،
�$
� 	L!7�ي وا��9ر
��9 2
V �)�!'& ظ�ھ&!# �9(�ھ
# ا�)�> ا�(! �ً'�N+ /ً!وc
 3[(9-.  

2
V ا�$�، و�
p7 0�5# اf+9(���ت ا��$�+0 &N'ا�^�� ا�$��ي ا��� aCW� }��nال ا�kا�� <
(9! #

��!� ا�^�� �$�ءً 2
V ا��'�ق، �< -(�ات -	 %. 50 	- #0
Nى ا��� #N+�9� ءة�W; #)'9$ه ا�h3 ھ[(


#�!�Iا� #!&(Xص ا��D$ا� 	ة -�I(ت ا�^�$'# ا���?/(ا� aC- .#0+�$ت ا�����)9+fا p$��
ا���`	 ,ن : "
pC95ا6ً� ا��
��	;&ت،)ا���`	 وا`� �� ا+�L9ام أ-�(ل �Zn "، و"ا�2�X& !&وي أ "( &Cz! ��� ،

ا���`& ,ن ا�$� : "أ�� اf+9(���ت .'& ا��$�+m ��ًC- .Zn� #0'ً�ا �
�&د �$�ءً 2
V ا��9
'Z ا�
7�ي

�?)�ت"، و"!��9ث �2 أd'�ء -	 ا��?p ا����	 Vإ� &'X! �$ن ا�, Z0I9�5?� "ا��� aC- Vإ� &'X9- ،

#7'� V

�ب 
D�!&ي�0N')# ا��&د ا�X)&ي ا�a!�I، ا�hي !)2 �ً0��. ��9+c� 	`ا��� .  
 V

�Iم �$� اf+9(���ت 2
V ا��kال ا�&ا�< ا��9)
> ���9)&ف 2
V ا��dk&ات ا,د�'# �'��5ت دا�# 2

#0 !�9
]�ن m60%$3 ا�$�، إذ �
I(� aC- / p7�ل وا+9')�ب �$�2'# 
Nأن .��0'# ا� Vإ� &'X! ��� ،
Zn� ،#!&(X ا�Z[X ا��Lرm	 وا�I�ا-	 ;�Wءة m'�ة -	 
��!� ا�)$��& ا,د�'# ا���'^ة �
$D�ص ا�


��!�ت وا`�# -	 -aC %) 30(و�< ذ�O، -�ن 0�5# اf+9(���ت .'& ا��$�+0# . وا�D�ر ا�0/.'# 3[(


�Iم  <'I�9� #!رات `&ور�C� 	ر ا��(�ز!# وا�&��ز، وھ�Dا� Zn� ،<ا�(�ا5| ا,د�'# �)� Z'
�
و


��$p اf+9(���ت ا��$�+0#. ورو�	 �9)
a ا�
�7ت�
��ظ -	 ا���9�ى ا,د�	 `�� �)�!'& اbط�ر ا, :
"Zn� �� : #'-�? i'- ي؛ ,ن&(d �$ز!< ا�]/م، و��
ا�D�ر "، و) ;
')a'C�/aا�$� (d&ي، �� j/ل 

 Zn� #'./0ا�:#!&(X0')# ا�Nا� &Cz
 ،a'
و
)]3 ھhه اf+9(���ت و2'ً� ?�!ً� ���0$'# . ا�X'� ;�,+� ا�]

Nا� &Cأظ }'� ،#!&(Xر ا�0/.'# ا��Dا� o(و� #'-�Iوا� #'
[Xا�)$��& ا� V
0# ?�رة 2
V ا�9)&ف 2

�$
� #!&(Xا� #!�Cز �� ا�^(

$5�m ��" �2 aّ| آOd f ،&j أن اf+9(���ت .'& ا��$�+0# . ا�9	 

0# -	 ا�W9&!> �'� ا�$D�ص ا�X)&!# وا�$n&!#، و!- &Cz	 �Zn ھhه اf+9(���ت Nا� o(� ى�� #��(�

"

���ت �2 ا�W&سا�$� �5 (� i'- ن, 	�'
  ".ھhا ا�$� n5&ي ,ن -'i و�Wً� د?'Iً�"، و")
 #0�5 p7
� }'�ا -	 ا��kال ا�3��L ا��9)
> ����ZI ا�
7�ي �
�W&دات،  ً̂ 
0# أداءً ��'Nم ا��?

!)]3 ذ�O ?�رة m'�ة 2
V ر�� ا��W&دات ����(�fت ا��Zn� ،#'�f ا�W&و+'# %. 70اf+9(���ت ا��$�+#0 
ا��ZI ا���f	 !�ور ��ل ا�W&و+'# وا�h! i5, Z'L;& ا�W&س : "�&ب، ;�� -	 ا+9(���ت �Znوا�

�C-ا�&��ح"، و"وأو�� &;h� �`وا 	ا��&� ZI0# ". ا���$� #I'?ت ا+9(���ت .'& د&Cظ ،Oو�< ذ�
20%Zn� ،" :م/zا� 	$(! a'C� 0')# ,نN��� �0
&� ZIو"ا�� ،" �'Xذ;& ا� i'- ,ن 	2��9mا ZIا��


#و'0Iا��9''^ �'� ا��'�?�ت"ا� 	)� -` Vإ� &'X! �� ، . #0�5 ا أي ا+9(��#، ��� % 10;�� أن���I! a�
�ًI�(� �ً'�fد /ً'
�
 |
N9
  .!)]3 -(�ة -	 ا�Z2�W9 �< ا�$D�ص ا�9	 

  
  


�C
G : ^�' ت ا��ا��
"
�-�  "ا�/.
ءة ا�,���'��"ا=
  

- #0
N9(���ت ا�+f /ً'
�
2
aC �< ا��'�ق ا�
7�ي !�Iم ا�(�ول ا���9	 �W

$� ا,د�	 و� aC�CW� <
(9! ��'
�$
� 	-�Inوا� . #I0ا��� aC
#0 2
V اb-�دة �� ا-9&ا`�
Nس ?�رة ا��'I� #��Lا� #
و�p7'� �I ا,+�

 #W
9Lت �'� ا�)$��& ا���?/(
� aC�C- ى�� Vإ� #-�`b�� ،i
و�L^وaC5 ا��)&-	 ��ل �'�# ا�$� و�W&دا
 .�7&ض، وا��ffت ا���-# �o(0 ا�)�0رات�
$� ;���'�ق، ا

  



 

 #�!�Iا�)&�'# ا� #!&(Xص ا��D$ا� Z'
�

�ر!3 ا,دب:  	- #'�'

]�W!�ت ا�9)� 	I'0N
�5�ذج   
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�Cع  ا�/.
ءة وTa ا�<fال
"� ا���6"�


�
-�

ا
  

�%
�


��
 �"


�
-�

ا
  �%

�

��

 �
�#

 �"

�

-�
ا=

ب 

�#

ت  

"


�-
�

ا=
 �

%>
C

�%
�


�,
ا�

 

 ا�$� ��`�ع ��
i9?/20'�# و� 
 ا�2�X&؟

�!��
 وi9?/2 ا�$� ��`�ع 
#�'0� &2�Xا� 

#N+�9� 8 7 5 40% 

 	- ا���=�ة ا�$0&ة ��
 .&ض و�� ا�$�
a
 ا�$�؟ �� ا��9]

Z'
�
 �� وا�7&ض ا�$� 05&ة 
 ا��9]
a ;/م

#'��2 6 10 4 30% 

 ا��9�?< ا��'�ق ��
 ا�$�؟ �hCا

 -'Z'? i ا�hي ا��'�ق ا+9$�9ج
 ا�$�

#'��2 5 9 6 25% 

�� V$(� ا�)�0رات 
#'

�W'& ؟...ا� o(� Z�)ً�ا ��2'# ا�m 4 10 6 20% 

 �� ا��7^ى ��
 �$	 إ�V ا�dbرة

 aXm؟
Z'
�
 N+�9� 9 7 4 45%# وا��&m)	 ا�dbري ا�0)� 

  

��!�ت -	 ا+9')�ب ا��'�ق  &2�X0'�# ا�� i9?/29(��# ا��$�+0# ���`�ع ا�$� و+f�� #��Lا� v=�9$3 ا�[(


 |+�$� Z[X� ا+9(���ا �!h0# ا�
N0�5# ا� p7
� }'� !Cz& ذ��DًI5 O -	 ?�رة%. 40ا�)�م �
$D�ص ا�9&ا6'#، 
 #'
'
�'�ي ��C� &!�N9رات ا�I&اءة ا��9 &D$2 �ص، وھ�D$
� #'2��9mfوا #'-�Inا� #'W
Lا� aC- V
2 #0
Nا�

#��I9ا��$�+0#. ا�� #
n�,ا ��" : &(Xا� 	- >=�d وھ� ��`�ع ،Z'Lو+'# وو�� ا�&Wا�$� !��9ث �2 ا�
0� ��'�ة ا��0و
��9 2
V ا�Z'L -	 ا��&وب !9$�ول ا�$� �'�# ا�Z=�0I ا�)"، و"ا�)&�	 ا�a!�I ا��&(
&�'# ا�9	 

&Wا+9')�ب ". وا�� 	- �(` �2 pWX; #0+�$ت .'& ا�����)9+f2'ً�، و�]� ا�+�� ��ًC- 3[(
ھhه ا���mbت 
Zn� ،	ا���ن: "ا��'�ق ا,د� 	س -�$
��`�ع ا�$� ھ� ا�0N')# ,ن "، و"ا�$� !��9ث �2 ا��'�ة ا�'��'# �


$D�ص"ھ$�ك إ�dرات إ�V ا�z/م وا�
�ن� 	�N+ Z!وc
 Vإ� &'X! ��� ،.  

��!ً� ;0'ً&ا ���#0�$ �
N/ب، �'{ أظC&ت  Zn�! #!&(Xص ا��D$ا� 	ا�$0&ة وا�7&ض - Z'
�


 p5�; #0+�$ت ا�����mbأن 0�5# ا v=�9$% 30ا� 	ا��)�5 aC- 	- #0
Nا� #��(� Vإ� &'X! ��� ،�I-

| و2'ً� ا. ا���$'# و
��!� ا,ھ�اف ا�0/.'# �
$D�ص ا,د�'#N9
���Cرة -	 
��!� ا�$0&ة وا�7&ض 

#!&(Xا� �'��I90/.# وا�
ا�$0&ة 
)]3 ا�LW&، : "-�� ا���mbت ا��$�+0#. ��+�2'ً� !���9 ا�aCW ا�)�'> �
0
	 �� "، "وا�7&ض ھ� إظ�Cر ?�ة ا�X'� و-&+i -	 ��اCm# ا,�2اءI92^از ���9&اث ا�fا &Czُ! �$ا�

#0 2
V ا��I9ط ا��)�5	 ا���$'# ".j/ل و�� ا�X(�2# وا�W&س
Nا� o(� رة�? &Czُ
 ھhه ا���mbت 
 #-�Inا� 	س -&W��� #N0
و-aC ا,ھ�اف ا��9او�'# �Zn ا��I��� &LWرة ا���9I'# وا�X(�2#، و-aC ا�&�^!# ا��&

ا�7&ض "، "ا�$0&ة �^!$# وا�7&ض ھ� ا��I- �2 &'0(9ان d	ء �aC: "وھ$�ك إ���mت .'& �$�+0#. ا��0و!#
�ھI- 0')# وا�(��لNا���!{ �2 ا� � ." 	I'Iا�7&ض ا�� �!��
 	- #��(� �2 �X[
ھhه ا���mbت 

� �'� ا�$D�ص ا�9	 
Lا� Zn� ،#I'?ات .'& د&'�W
#0 2
�N+ &��$2 V'# أو 
Nا� ^[
�'{ ار ،�$
�
#('0Nن أو ا�^���� <
(9
0
	 وا�$D�ص ا�9	 Iا� &LW0& �2 ا�(
.  

 v=�9$ا� &'X

$D�ص إ�V أن �� Cm# أj&ى، � 	L!ءة ا+9$�9ج ا��'�ق ا��9ر�W[� #I
% 25ا��9)
#0 2
V ر�� ا�$D�ص ا,د�'# 
Nرة ا��? 	- �ًW(` 3[(! �� �وھ ،|+�$� Z[X� ا���)0# ا+9
Nا� �� �I-

�C'- تcX5 	92��9'# ا�mfوا #'L!ت ا��9ر�?�'���� . #-&(� |
N9! ص�D$
� 	L!ا��'�ق ا��9ر aC- إن
��اث و-c� #'2�+�� `��2ت�� 	و+'#، وھ&Wا� &D2و #'
0Iا��&وب ا� Zn� ،دة��� #'L!ر�
9&ات 

a!�Iا� 	ا,دب ا�)&� 	- #!^;&� . 	- �DًI5 	L!ا��'�ق ا��9ر �!��
 V
!)]3 ھhا ا�)(^ -	 ا��Iرة 2

�W9� #0'& ا�$D�ص �Z[X د?'>Nا� �Cm�9�! 	9ا� #'W
Lا��)&-# ا�. 



 

 �'5��� 	
2 VWND� ���� 
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  :إ���mت �$�+#0
ا �
I�ة وا��'N&ةا��'�ق ھ� D2& ا�W&و+" • ً̂ �'{ ;�p5 ا�Z'L ر� ،#'
0Iوا��&وب ا� #'."  
• "#2�)Xوا� &LWا� V
  ."ا�$� !)]3 -9&ة ازدھ�ر ا�X)& ا�(�ھ
	 ا�hي !&;^ 2
 

�'{ ار
pN0 ا�W&و+'# وا�I�ة  ،�$
� 	L!ا��'�ق ا��9ر �!��
 V
2 #0
Nرة ا��? V
ھhه ا���mbت 
�ل 2
0
'# -	 ا�)D& اIة ����&وب ا�&N'وا�� &LW9)0'& �2 ا�
�(�ھ
	، ا�hي ;�ن -'i ا�X)& +�# ر='�'# �

#2�)Xوا�. 
  

  :إ���mت .'& �$�+#0

��9ث ا�$D�ص �2 ا�W&و+'# ;C�ا!#" • }'� }!�� &D2 �ا��'�ق ھ."  
• "#!&�� #�'� 	- Z'j #I���� ���� |9;ُ ا�$� ر���".   
 


��!� اbط�ر ا�^�$ V

]�X ھhه اf+9(���ت �I5 �2 -	 ا��Iرة 2 #'L!ا��'�?�ت ا��9ر aC- أو 	
��!{ أو �'�# ��&!# !)]��C- 3ً ?��&اً . �
$D�ص ا,د�'# &D(� �$ا� �2
Z'0+ V ا���nل، ر�

#'L!ر�
 #'(�9)� a'?ة ��و!# و�'�
�'�ق ا�hي !)�2 &0 �.  
 v=�95 ت&Cأظ }'� ،Z�)ا�)�0رات أو �7^ى ا� &'�W9� #��Lءة ا��W[ا� 	د -���� ا�WL5ض /!


(�Z، ��� !�ل 2
V وm�د 
��!�ت % 20ن ا��9
'Z أ� |+�$� &'�W
 a!�I

�]$�ا ��  #0
Nا� �� �I-
#!&(Xص ا��D$ا� 	- Z�)7^ى ا�� aC- 	- 0'&ة; . V

X'& إ��I5 V -	 ا��Iرة 2 #�WL$ه ا�$�0# ا��hھ

a!�Iا� 	ءاً أ+�+'�ً �� ا,دب ا�)&�^m Z[X

. ا+9')�ب ا�z/ل ا�)�'I# ا�9	  �� #0
Nا� �[�
�W'& �02رة 
"a'
�'{ ?���ا إ�C5 "ا�X'� ;�,+� ا�] ،"i0
ر�N�ا ". 
)$	 أi5 ?�ي وd(�ع ر.a وm�د m&اح أو آfم -	 ?

�]� ا+9(��# . ا�i'0X9 �'� ا�X'� وا,+� ا�]
'I� a�ة ا�)^!�# وا�X(�2#، ر.a �� ?� !)�i'5 �� أ�a أو -�Iان
p5�; #0+�$� &'." :; i5أ 	$(
 a'
�]'aا�X'� ;�,+� ا�] i$[ا��� و� 	5'# ". 0'& -�n�0رة ا�(
أ�� ���#0�$ �

"aC'

)$	 أن ا�W&س : إذا 
��'aC �2دت 2
'p5�[- ،" :aC اf+9(���ت .'& �$�+0#"إذا 
��'aC �2دت 2
p;&ُ

)�د إ��C5�[� V �)� أن " ،"aC'

)$	 أن ا�W&س 
)�د إ�V أ�����C �)� : إذا 
��'aC �2دت 2



)$	 أن ا�W&س : إذا 
��'aC �2دت 2
'aC"، "�-�ء واfر
�0ط ا�I�ي ���W&+�نا��)&;#، وھ	 ر�^!# �

)�د ا��)&;# �)� ا�W&ار" ،"aC'

Czُ& ھhه ". 
)$	 أن ا�W&س 
)�د ,�����C: إذا 
��'aC �2دت 2

 &'�W
 a9! }'� ،#I'?و.'& د #'�N+ ات&'�W
;]0'& ا��� وا��]�# ��fً �� ا�I�ة " ا�X'�"ا���mbت 
)Xا�$�وا� 	ا��-�ء وا�&�^!# - 	5�(� Vت إ��W9�fدون ا 	-&� Z[X� س&W2�دة ا� &'�W
 a9! ��; ،#2�.  


'�W; Zءة �
"#'
0Iرات ا��db(�ة ا��)&-'# " �)&-# ا,+��ء واWا� &Cz
 #2�$9� v=�95 �2 �X[!
2
'�C ا�$� ^[

- #0	 aC- ا,�)�د ا��In-'# وا��9ر!L'# ا�9	 !&N0�5# ا. ��ى ا� p7
f+9(���ت ا��$�+#0 �


^ال 
]�I5 �2 �X -	 ا��2	 45% f �C5أ fإ ،�C
'
�
 a
، وھ	 ا�$�0# ا,2
V �'� ا�]�Wءات ا�9	 
#�!�Iا�)&�'# ا� Z=�0I��� <

Zn� p5�; #0. ا��In-	 ا��9)Nا� o(� �C��? 	9ت ا��$�+0# ا����mbا" : aXm �$�


# �)&و-# -	 ا�9&اث ا�)&�	'0? Vإ� &'X
 &[� ��	
0Iا�)�اء ا� Vرة إ��dإ 	و" ، وھ" 	$� Vرة إ��dbا
	
0Iء ا��)Cوا� &(Xا�)/?# �'� ا� &Cz
 aXm" �C?�'�� #'
0Iا,+��ء ا� �
0# ?�رة 2
V ر�Nا� &Cأظ }'� ،

	2��9mfوا 	L!ا ا��'�ق، . ا��9رhھ aC- 	- �(` �2 #0+�$ت .'& ا�����mbا o(� pWX; ،Oو�< ذ�
Zn�" :aھ &[� �� aXm �$�&2�X

> ���� 5�ع �� ا�Z'L"و"  أ��?�ء �(9
 aXm 	$� Vرة إ��dbا" ��� ،

0
'# وا�W9� #'2��9mf'& ا�$D�ص ا�9&اZ[X� #'6 د?'>Iا��)&-# ا� <'�(
 .!0&ز `&ورة 
  
 


P�
G : ^�' ت ا��ا��
"
�-�  "ا�/.
ءة ا�,���DE"ا=
  

 #0
N9(���ت ا�+f 	
'DW
 Z'
�
 a!�I
 Vإ� 	

�o(� <'I �]��5ت ا�]�Wءة !�)V ا�(�ول ا� 	- aC�و��ى 5(�
2
V ر�� ا,-]�ر �'� أm^اء ا�$�، وا+L9&اج ا��)
���ت ا���W'# �� ا�$�،  aC
ا��$IN'#، وا�9	 
Zn�9 -	 ?�را


�W'& ا�)/?�ت ا���$'# داZj ا�$� V

	 -	 ا�$�، وا�2 ^';&9I(ي وا���99< ا�&[Wا� Z�
 .وإدراك ا��9
  



 

 #�!�Iا�)&�'# ا� #!&(Xص ا��D$ا� Z'
�

�ر!3 ا,دب:  	- #'�'

]�W!�ت ا�9)� 	I'0N
�5�ذج   
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�ع C ا�/.
ءة وTa ا�<fال
"� ا���6"�


�
-�

ا
  

�%
�


��
 �"


�
-�

ا
  �%

�

��

 �
�#

 �"

�

-�
ا=

ب 

�#

ت  

"


�-
�

ا=
 �

%>
C

�%
�


�,
ا�

 

�� #?/2 p'0ا,ول ا� 
 ���5�n	؟

aC- #?/(ا,ول ا�0'9'� �'� ا� 
	5�nوا� 	ا�$� - 

#N+�9� 8 7 5 40% 

�� #�f�9راك د+fا 	- 
p'03؟ ا���Lا� 

&'�W
 V$(� �9راك+fا 	- 
p'03 ا���Lا� 

��2#' 6 9 5 30% 

 ا�W&س و�� ;'�
 ا�$�؟ -	

�!��
 Z�)دات ا�&Wو�� 
#'W��ا� 

#N+�9� 10 6 4 50% 

Zھ$�ك ھ �
&ا� 
	IN$� >��9

	؟ وI2 

Z'
�
 � -	 ا��$IN	 ا�9&ا�
 ا�$�

#'��2 7 8 5 35% 

 ا�W&س �'� ا�)/?# ��
a
 وا��9]

&'�W
 ا�W&س �'� ا�)/?# 
a
 ا�$� -	 وا��9]

#'��2 5 10 5 25% 

 

 �[�
 }'�
��!� ا�)/?# �'� ا�0'9'� ا,ول وا�5�n	؛  	- #0
Nا+9(���ت ا� p$!�040 % a!�I
 �� aC$�


0# ا�0N')# ا���ار!# . إ���mت �$�+#0 
)]m ��ًC- 3'ً�ا �
�'�ق ا�$D	 وا�9&ا�� ا�0/.	Nء ا�fkأدرك ھ
 Zn� ت���m��9 �� إ! ��; ،�$
�"Wل 5�ع ا��� fًؤ��
&س، �'$�� !&د ا�p'0 ا�5�n	 �I!م ا�p'0 ا,ول 

#2�)dو #!�? �C5c� �CW���"!0&ز "، و 	5�nس، وا�&Wل ط0')# ا���ا�p'0 ا,ول !X'& إ�V ا��7�ض 
#Cmا��
� �C

�C ا�9	 
kھ�W�". #0
Nا� o(� 9(���ت .'& ا��$�+0# �)��# ��ى+fا pWX; ،Z��Iا�� 	- 

 Zn� ،ا,�'�ت �'� #'IN$ا+9')�ب ا�)/?# ا�� 	ا�0'"- 	5�nا� p'0�2م، وا� Z[X� Z'Lا,ول !��9ث �2 ا� p
�I- �C���m �D!"ق ا�)�م�'���� �CNص دون ر��D$ا� >� �ً'�N+ /ً��(
 3[(! ��� ،.  

2
V ا�9&ا��، و?� أظC&ت i)=�95 أن  fدا �ًI'?ا د&ًD$2 3��Lا� p'0ا� 	�9راك -+fا Zn�!30 %
�

0# ?���ا إ���mت �$�+3[(! ��� ،#0 Nا� �� �I-ب�

��$p ا���mbت ا��$�+- �ً!� . #0	 aC- ھhا ا,+

Zn� #'./0ا� #-�`bأو ا o?�$9إدراك ا�" : #
اf+�9راك -	 ا�p'0 ا�3��L !�`� ا�W&ق �'� -&س ��ّ�
#W
�� &'. �C$[ى ?�!# و�&j�02ء ا��&ب و-&س أc�"�$ا� 	ت ا�0/.'# -f��9��� 	2و V
. ، �� !�ل 2

��mbى، ر;^ت ا&jأ #Cm و�� Zn� #'�N+ و!/تc
 V
اf+�9راك !)0& �2 
7''& "�ت .'& ا��$�+2 #0
�C
�? �� fً�� Z'Lن ا��� V

# -aC ا��'�ق ا�0/.	"-	 ا���� �� �'{ ا�2 ^';&9? Vإ� &'X! ��� ،.  

 aCWD5 &Cا�$�، إذ أظ 	س -&Wن أو��ف ا�cX� #0
Nأ!�� ا+9(���ت ا� p
?�رة %) 50(
�Wو
2
V ا+9')�ب ا��WDت ا�� 	- �(` �� &jا� �D$ا� V5�2 ��$'� ،&2�Xا� �C��? 	9د!# وا��)$�!# ا��


)$��& ا�X)&!#، و�� أ�&زھ� . ر�� ا,و��ف ����'�ق ا�0/.	� �ًI'�2 ��ًC- p�[2 #0+�$ت ا�����mb�-
2
V ا�C(�م"، "و�� ا�W&س ���I�ة وا��&#2" �C
، وأظC&ت ا���mbت .'& "
�'^ت ا�W&س ��Iر

و�pW ا�W&س ��C5c ھ�د=#، : "و�� ذ�O. د!# -	 إدراك ا�(�ھ& ا�X)&ي ��و��فا��$�+0# ���و
2
V ا�(��ل" �I- ا,و��ف ر;^ت."  

 �)5 }'�
	 -	 ا�$�، I(وا���99< ا� 	IN$ا�� �
cX� #0ن 
��!� ا�9&ا�Nردود ا� pW
9j35ا % �I-
�C
�
�

0# أظC&وا -Cً�� وا`�ً . �$aC -	 إدراك ا�5(�م ا,-]�ر وNا� o(� �!�;k� ،ي&(X��99< ا�$� ا�� �

 Vل إ��I95fا a6 ،�C92�)dو �C
2
V أن ا,�'�ت 
N9�ر �� ا+��W9ر �$	 aXm �2 ا�W&س إ�V و�� ?�
ا�$� !0ُ&ز 
N�رًا �� +kال �$	 "2
Z'0+ V ا���nل، أ�dر أ��ھa إ�V أن . ا���!{ �2 2�د
�C �)� ا��)&;#

�'$�� ?�ل ". ��fً إ�V ا���!{ �2 2�د
�C �)� ا��)&;#aXm �2 ا�W&س، إ�V و�I��� �CW�ة وا�X(�2#، و
&jآ" :�C92�)d ءً ���&از�C95س وا&Wر �2 ا���W9+f0ً� وا`ً�� ��-]�ر، ��ءًا �� ا'
&
2
V ". !09< ا�$� 


0# �2 إدراك ھhا ا���99<، �)09&!� أن ا�$� !I9W& إ�IN$� V'# وا`�#Nا� o(� ^)2 ،&j02ّ& . ا�(�5| ا�
ا�$� !I9W& إ�IN$� V'# ا,��اث ,ZI9$! i5 �� ا���!{ �2 ا�W&س إ�V و�� : "i��I� Oأ��ھa �2 ذ�

�'� ذ;& آj&" .ا�D&اع 	-" :i(��9
  ".!��ث 
X�!� �'� و�� ا�W&س وا�D&اع، ��� !�IWُ ا�$� 



 

 �'5��� 	
2 VWND� ���� 
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 }'��0!$ً� �
��ظً� -	 
�W'& ا�)/?# �'� ا�W&س وا��9]
a -	 ا�$�، 
 #0
N3 ا+9(���ت ا�[(
و

a!�I إ���mت �$�+0#% 25ا+�N9ع  �I- . ��&

�ffت ا�&�^!# ا�9	 � f�I(� ��ًC- ت���mbه اhت ھ&Cأظ

aھ���'{ !Czُ& ا��9]
a : "ا��9]
Zn� ،i+&W� a ?�ل أ ،#'
��[
ا�)/?# �'� ا�W&س وا��9]
a ھ	 2/?# 
i92�)dو i
�? Zn�
&د �'�ان ���$�0# ا�W&س ھ	 أ;n& �� �(: " وآj& أ�dر إ�V أن."-L&ه �i+&W ا�9	 


�Zn ا�I�ة وا�X(�2# ا�9	 !)�C$2 &0 -	 ا��)&;# 	C- ،a
[9�
ھhه ا�&دود 
)]3 ا+9')��ً� ���)�د ". �
�$
� #'
'n�9ا�&�^!# وا� . #'Wا�)/?# ا�)�ط aC- 	- �ًW(` &Czُ
�'$�� ?�م آj&ون ا+9(���ت .'& �$�+#0 

a
ا�)/?# �'� ا�W&س وا��9]
a ھ	 2/?# ���!�ة، �'{ "-�I ذ;& �)�aC أن . وا�&�^!# �'� ا�W&س وا��9]
��C$'� 	W�2ط �
a -	 ا��)&;# و�'�m p^ءًا �� ذا
i"أو أن ". �m�! f را�[9�
�Zn ". ا�W&س �(&د أداة �

#!&(Xص ا��D$
� #'-�Inوا� #'�W$إدراك ا,�)�د ا� 	- �DًI5 &Czُ
 .ھhه ا�&دود 
  
  



ت ا��ا�� '�^ : را"�"
�-� "ة ا�%$#�� ا�-�او��� ا�-�ا���aا�/.
ء"ا=
 

 #'

a''I ا�]�Wءة ا�0/.'# ا��9او�'# ا�9�ا� Vف إ��C
`�� ھhا ا���9�ى، أ�2د�5 �(��2# �� ا,+�
# ا�9	 
i
'
�
#0 2
V ا�Z��(9 �< ا�$� و
Nس ��ى ?�رة ا��'I� . Z'
�
 �C$� رات �9)�دة�C� ءة�W[ه ا�h���9 ھ



�W'& ا��)�5	  ،#'-�Inا� a'Iر ا�0/.'#ا��Dا� aC- ،#'$ا���... 
  

 ا�/.
ءة وTa ا�<fال

�"
��

6
 ا�

�ع
C

 

�"

�

-�
ا

  
�%

�

��

 �"

�

-�
ا

  �%
�


��
 �

�#
 �"


�
-�

ا=
ب 


�#
ت  


"

�-

�
ا=

 �
%>

C
�%

�

�,

ا�
 

 ا,�'�ت ھhه 
)]�i ا�hي ��
�2 a'? �''
 ا��9)
I# ا�(�ھ

Z'L��� 2#؟�)Xوا� 

Z'
�
 a'Iا� #'-�Inا� 
#'2��9mfوا #N0
 ���Z'L ا��&

#2�)Xوا� 	ا�$� -. 
#N+�9� 10 7 3 50% 

 وَ?َ'ََّ�ھ�' :?��aCW5 �� i ��ذا
��حُ  
َ&!aُ  -َ�� ا�&ِّ' 

&'�W
 ا���$'# ا��)�5	 
 ھhا -	 ا�0/.'# وا��ffت

&Nا��. 
#'��2 8 9 3 40% 

 :�i��I ا��DI! &2�X ��ذا
 ا�- p'0	 Z')�9�' 6/ث'

 ا�&ا�<؟

aC- ظ�W�,ر ا�Dا�0/.'# وا� 
#I
 N+�9� 7 10 3 35%# .ا�W&س ���� ا��9)

 -	 ا�X)&!# ا�D�رة ��
&فِ  َ;
َ�نِ ' ِّDا�  َّZ2ُ  ِiِ� 

 ُa!َ؟'ا,د 

Z'
�
 ا�X)&!# ا�D�رة 
 %30 3 11 6 ��2'# .ا�$� -	 
6c'&ھ� و��ى

 ��9�ى !
�L 2$�ان ا9j'�ر ا�$�؟ 2
V داf 2$�ا5ً� `<
 .ا,+�+	 و��`�i2 ا�$�

#N+�9� 9 8 3 45% 

 

'Z ا+�

a!�I إ���mت �$�+�$2 #0  V
2 #0
Nرة ا��? 	- ��[
 #��(Dأن 0�5# ا� &Cz! ،#0
N9(���ت ا�

�C�W5 #

Z[X� #0 ;0'& �'� اf+9(���ت ا��$�+0# و.'& . و�'�p -	 ا,+�Nا+9(���ت ا� p$!�0
 �I-
&'�W9وا� aCWا� 	ت ;0'&ة -�!��

�W'ً&ا I'�2ً� �. ا��$�+3[(! ��� ،#0  |
N9

D�ر ا�X)&!# ا,+�
# ا�9	 

 Zn� #'./0ا� 	أو ا��)�5"i��? �� aCW5 ذا�� :' ُa!&َ
��حُ -َ��  
َ�نِ '�� ا�D�رة ا�X)&!# -	 "و" 'وَ?َ'ََّ�ھ� ا�&ِّ;َ
&فِ iِِ� َّZ2ُ ا,دَ!aُ؟ ِّD0#"ا�
Nا� V
2 #��(� &n;أ p5�; ، . 	ا���40- 30�'{ أظC&ت ا�v=�9$ أن  % �I-



0# ?���ا إ���mت �$�+2 #0Nا� �� aC- 	- #ظ��
V ھhه ا,+�
#، ��� !X'& إ�V أن ھ$�ك �)��# �

�W'& �02رة . ا�0/.# ا�X)&!# ا��)�Iة |
2
Z'0+ V ا���nل، 2$��� طُ" ُa!&َ
��حُ -َ��  ، أ�mب "وَ?َ'ََّ�ھ� ا�&ِّ


c� |+�$� &'. Z[X� #0ن Nا� o�9&ك ��0| ا�(&وح"�)
 f س&Wا�" <
(9! �'�Dا� &'�W9ن ا��; ��$'� ،
  .'W'# ا��D9ق ا�&��ح ���W&س و�$)�C �� ا�9&اm< -	 ا��)&;#�]



 

 #�!�Iا�)&�'# ا� #!&(Xص ا��D$ا� Z'
�

�ر!3 ا,دب:  	- #'�'

]�W!�ت ا�9)� 	I'0N
�5�ذج   
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 Zn� ً�ا'I(
 Z?أ p5�; 	9ا� #
�� ا�hي 
)]�i ھhه ا,�'�ت a'? �2 ا�(�ھ
''� "أ�� ���#0�$ ��+�

p7 0�5# "ا��9)
Z'L��� #I وا�X(�2#؟� }'� ،#0
Nا+9(���ت ا� 	أ;0& - �ً$��
 v=�9$ت ا�&Cأظ �I- ،

��ا�	 اf+9(���ت ا��$�+0 %#0. #50
Nا� ��#2 : "2
Z'0+ V ا���nل، ?�ل أ�)X
ا � ً̂ ا�W&س 
�Zn ر�
#��N0
ا � ً̂ �'$�� ;�o(� p5 ". وا��(� -	 ا��)&;#، �'{ ;�ن ا�(�ھ
'�ن !�I+�ن ا�W&و+'# ���092رھ� ر�

 Zn� #'�N+ a'ھ�W�� <
(9
��� " ا�W&س �(&د �'�ان !&;i5�0 -	 ا��&وب"اf+9(���ت .'& ا��$�+#0 
!#'
  .)]�DًI5 3 -	 ا�aCW ا�)�'> �
&�^!# -	 ا�$D�ص ا�(�ھ

 �ًI'?ا د&ً'�W
 |
N9
ا��09!� �'� اf+9(���ت ا��$�+0# و.'& ا��$�+Cz! #0& ��`�ح -	 ا,+�
# ا�9	 
 Zn� ت��

D�ر ا�0/.'# أو ا�]�"Z')�9� ا�&ا�< و" 6/ث p'0ا� 	-" ُa!َا,د iِِ� َّZ2ُ ِف& ِّDنِ ا��َ
;َ ."#��� 	- 

 &'�W
"Z')�9� 6/ث" &C35، أظ % &'X! ��ً'�� ا&ً'�W
 aC�(� م�? }'�� ا+#0+�$� #��)9، I- #0
Nا� ��
�'{ ?�ل " ا�Z')�9"إ�V أن  ،#I'?ى .'& د&j,ت ا���mbا p5�; ��$'� ،س&Wا� V
2 #��j 0& �2 2/��ت(!

#0
Nا� o(�" :#��j 3�/� ي�
&
 p5�; س&Wأن ا� 	$(! Z')�9ا� ."p5�; ��; رة�Dا� V
 ا���mbت 2
 #!&(Xا�" ُa!َا,د iِِ� َّZ2ُ ِف& ِّDنِ ا��َ

�W'&ات .'& د?'I# ;ـ" َ; #0
Nم ا��? }'�ا�W&س "�Z[X� #$!�09 أ;0&، 

� ا�W&س ������ء وا��9Iل"���C5 أ+�د�&
  .، �'$�� ;�ن ا��W9'& ا,دق !X'& إ�V ا�D�رة ا�X)&!# ا�9	 
 p5�; �� 9(���ت ا��$�+0# �2دة+fا <
(9

�W'&ات �d�0&ة و�&!�#  |
N9! الk2$��� ;�ن ا�� &Cz


2
V ا�$�؟"2
Z'0+ V ا���nل، -	 +kال . ���a'I ا��In-'# أو ا�$D�ص ا��zھ&ة fا+9(�ب "`< 2$�ا5ً� دا ،
45��ا�	  % Zn� �$
�'{ ا?9&ح �)�aC 2$�و!� 
)]3 ا�a'I ا�&='�'# � ،|+�$� Z[X� #0
N2# "�� ا��)d


0# ;�5�ا ?�در!� 2
V ا+9')�ب ا�$�Iط ا�&='�'# �
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Abstract. This essay intends to shed light on the historical evolution of Arab Studies in Greece 
from the establishment of its modern state in the 1830s until the present. More specifically, the 
major driving forces behind the Greek educational and academic institutions’ re-discovery of the 
so-called ‘‘Orient’’ are discussed, reflecting the great orientalist traditions of Europe, in addition 
to domestic political considerations and regional geopolitical repercussions. Taking into account 
the relevant academic literature written in Greek and today’s respective university departments 
and courses, as well as the dominant approaches towards the teaching of Islam and the culture of 
the Arabs, this research addresses first the historical and intellectual peculiarities of Greek 
Orientalism and then analyzes the factors that have affected and continue to affect the content and 
orientations of Arab Studies in the Greek academia between the 20th and the 21st century. The 
essay concludes with an assessment of the continuities with past experiences and the most recent 
trends regarding the status of Arab Studies. 
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Introduction: Tracing the Trail of Arab Studies in the Modern Greek Academia 
 

As it is the case in other European nations, examining the status of Arab Studies 
in today’s Greece needs revisiting this academic field against their intellectual 
and historical backdrop, not least their orientalist underpinnings. Even before 
the inception of the modern Greek state, a – mostly literary – Greek Orientalism 
had been articulated among the Greek Orthodox clergy of the Arab (Ottoman) 
East, the Phanariots of Wallachia and Moldavia, and the Greek intelligentsia of 
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the West, although the neohellenist George Kehayioglou suggests that the origins of 
that tradition may be traced even earlier (1989: 65-67). After all, it was the 
11th century Byzantine scientist, Simeon Seth, who translated Ibn al-Muqaffa‘’s 
famous book of fables Kalīla wa Dimna from Arabic to Greek, renaming the 
two animal protagonists to ‘‘Stephanites’’ and ‘‘ Ichnelates’’ respectively, well before 
the Europeans’ discovery of the Arabian Nights (Bassoukos-Condylis 1997; Muhawi 
2005), not to mention John of Damascus (675-749 AD), who could be called the 
first non-Muslim ‘‘Islamologist’’ (Sahas 1972) and the 9th century Byzantine monk, 
Nikitas Vizantios, who seems to be the first non-Muslim scholar who has ever 
attempted to translate parts of the Quran (Grypeou 2010; Kondyli 2020: 254). 

However, as the orientalist pendulum was gradually shifting during the 
following centuries in favor of the West by virtue of its technological, commercial, 
political, and military advancements, it comes as no surprise that the first (complete) 
Greek translation of the Quran was conducted by the late 1760s through the 
intermediary of an Italian translation instead of the Arabic prototype (Kehayioglou 
1989: 68). In this regard, Alexander Kazamias attributed throughout his survey 
on an extensive body of Greek literary works a “borrowed construction” status 
to the Greek orientalist discourses between the late 18th – early 20th centuries, 
which had been in tandem with the great orientalist traditions of Europe of that 
time and the colonialist-imperialist schemes that engendered them (2022: 161). 
Nevertheless, several peculiarities pertinent to the Greek case distinguished the 
local orientalist tradition from its Western European context in various historical 
phases, such as the young kingdom’s irredentist dream of reviving the Byzantine 
Empire at the expense of the Ottoman lands, i.e. the concept of Megalē Idea 
(Great Idea) (Roukounas 1983: 299-315), the presence of a large Greek 
community in Egypt since the early 19th century, known in Greek as Egyptiōtes 
and in Arabic as Mutamaṣṣir īn, and their exodus that ensued almost a century 
and a half later due to their disaffection with Nasser’s reforms (Kitroeff 1989: 
12-16, 37; Soulogiannis 2010: 9-19), the Greek scholars’ preoccupation with 
medieval Graeco-Arab intellectual relations, notably the translation movement 
of bayt al-ḥikma, and, last but not least, the national historiography’s shift 
towards the concept of Hellenism’s continuity (Liakos 2001: 32-33) being 
confronted “from time immemorial” by a “nexus of Oriental enemies”, be they 
Persians, Arabs or Turks; these two last points remain relevant to date, judging 
by the bulk of the Greek Arabists’ academic production and the schools’ 
curricula ethnocentric imbuement with orientalist stereotypes. 

Definitely, the diaspora Greeks of Egypt contributed for almost a century 
(1870-1960) to the enrichment of Greek Orientalism in a literary and scholarly 
fashion alike (Michailidis 1966; Moussa 2015), no matter the fact that only a 
few intellectuals mastered Classical Arabic, given that its teaching had been 
virtually absent from the Greek community schools until the late 1940s, as a 
recent study aptly demonstrates (Adamantidou 2024: 26-43). Well-known 
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authors and poets, inter alia, Constantine Cavafy (1863-1933), Penelope Delta 
(1874-1941), Nikos Kazantzakis (1883-1957), and Stratis Tsirkas (1911-1980) are 
deeply affected by their presence in or travels to Egypt (Karampetsos 1984: 39, 45; 
Kazamias 2007: 99; Kazantzakis 1991: 21-22); Demetrios Gutas (1945-), perhaps 
the most well-known Greek Arabist of our age, was born in Cairo, while some 
of the most interesting historical treatises on modern Egypt written in Greek 
(Politis 1928; Radopoulos 1930), the first Greek-Arabic dictionaries and vice 
versa (Kamel and Thalassinos 1950; Pentakis 1885), in addition to a history of 
the Arab conquests (Nomikos 1927), were all works of the Egyptiōtes. At the 
same time, it should be stressed that Greece was the only European country that 
voted against the United Nations Resolution 181 for the Partition of Palestine 
on 29 November 1947, invoking the fate of the 100.000 Greeks residing in 
Egypt at that juncture, whereas it was the last EEC (European Economic 
Community) member to recognize the state of Israel de jure (Kourgiotis 2023: 
40-41). Yet, neither the Egyptiōtes’ knowledge of Arabic and their valuable 
first-hand experience from the largest Arab country and neighbor of Greece, nor 
the latter’s undisputedly pro-Arab stance for many decades were translated into 
an advanced level of Arab Studies in the country’s academia, except for a few 
essays and two scientific journals: Graeco-Arabica and the Journal of Oriental 
and African Studies, which were founded in the early 1980s, i.e. at the peak of 
Greek pro-Arabism. These two journals represent the Greek Orientalism’s main 
academic references at present, albeit the former is published intermittently, 
while the latter, which is published annually, cannot be considered exclusively 
arabist. It is noteworthy that among the founders of Graeco-Arabica, was also 
an Egyptiōt, the late Professor Vasilios Christidis (†2024).2  

Overall, the Arab Studies’ main deficiency in the Greek academia has 
historically concerned a lack of institutions rather than journals. As early as 
1909, the Greek lawyer and historian, Nikolaos Eleftheriadis, lamented the 
absence of Oriental Studies similar to those of Europe and his compatriots’ 
obsession with westernization which, in his view, contradicted Hellenism’s 
historical, geographical, and cultural proximity to what he called the ‘‘Orient’’ 
(Eleftheriadis 1909: 15-17). He was then followed by Evgenios Michaelidis 
(1895-1976) a prominent Egyptiōt and Greek arabist who filed a much-detailed 
report to the universities of Athens and Thessaloniki in 1933, urging them to 
introduce Arab Studies (Ziaka 2010a: 439-40). Several decades later, geopolitical 
developments in the broader region spurred Greek academic interest vis-à-vis 
the field of Area Studies, resulting to the emergence of Balkan, Slavic, and 
Oriental Studies (1998, University of Macedonia, Thessaloniki), Mediterranean 
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Studies (1999, University of the Aegean, Rhodes) and Turkish and Modern 
Asian Studies (2003, National and Kapodistrian University of Athens). Despite 
that growing trend towards the discovery of the non-European worlds, Greece 
has yet to develop a distinct university department, or an academic research 
center dedicated exclusively to the study of the Arab world, its languages, 
peoples, diverse cultures, and history. The greatest achievement of the, almost 
defunct today, Association of Greek and Arabic Studies that was established in 
Thessaloniki in 1980 has been the nonperiodic publication of Graeco-Arabica; 
still, the Association’s stated goal, in the words of its first president, Professor 
Nikolaos Konomis, of establishing a Research Center of Greek-Arabic Studies 
remains unfulfilled (Graeco-Arabica I 1982 :9). 

Finally, yet importantly, it should be noted that the first Arabists in the 
modern Greek academia were either professors of Byzantine and Classical 
Greek literature, like John Theophanes Papademetriou, who studied the Greek 
translations of Arabic manuscripts, or theologians, e.g. the Archbishop of 
Albania at present, Anastasios, and to a lesser extent historians. That explains 
their epistemological preoccupation either with the medieval translations of the 
ancient Greeks or with Islam and its encounters with Christianity. Arabists associated 
with the more modern disciplines of political science and/or international 
relations would not come to the forefront before the turn of the 21st century. 
Likewise, Arabic Studies were introduced for the first time as an academic 
major in 1994 at the Faculty of Philosophy of the National and Kapodistrian 
University of Athens;3 yet, it has not developed into a separate scientific branch 
since. In comparison to the rest of Europe, Greece seems to lag behind and 
faculties remain reluctant in granting Arab Studies the institutional autonomy 
they need to flourish. Notwithstanding that delay, some steps forward have been 
made during the last quarter of a century; apart from the rising numbers of 
publications about Islam, the Arabs, the Middle East, and the Arabic language, 
as of today, four faculties offer the study of the Arabic language as either a 
compulsory or optional course, thus breeding a new generation of local 
Arabists. Furthermore, a new undergraduate program of Islamic Studies within 
the Faculty of Theology – the first of its kind in the Greek academia – accepts 
students since 2016. In the sections that follow, I will present the factors which, 
in my view, affected the most and continue to affect the content and orientations 
of Arab Studies in Greece. 
 
 
 

                                                           
3  “Conference de l’EFA (Ecole Française d’Athènes) – E. Kondyli: The Arabic studies in 
Greece”, April 30, 2015, video, (42:56) https://www.youtube.com/watch?v=uux2lSL_22o&t= 
2776s&ab_channel=Ecolefran%C3%A7aised%27Ath%C3%A8nes (in Greek). 
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Τhe Centrality of the Medieval Graeco-Arab Relations;  
Ethnocentrism, Orientalism and Beyond 
 
If the study of the ancient Greek thought’s Arabic translations by the 18th century 
orientalists vindicated their “imaginary” vision of Europe as the legitimate heir to 
classical antiquity under the auspices of the, then prevalent in the West, current 
of Classicism (Mavroudi 2015: 28-50), for Greece per se it has represented the 
most popular subject of the local orientalists’ scholarly research, in fact, the 
raison d’être of Arab Studies in the nascent nation’s academia. Its scientific 
value aside, in the Greek case that preoccupation lies in national-ideological 
reasons as well, as soon as the new nation-state introduced a system of tertiary 
education for its population and produced its own intellectuals, who had been 
assigned with the task of narrating its history. What remains remarkable though, 
until nowadays, is the national narrative’s oscillation between viewing the Arabs as 
the – religiously driven – conquerors of the Byzantine East and appreciating 
their role as guardians and transmitters of the ancient Greek heritage. 

Depicting the Arabs as “enemies of Hellenism” makes sense within the 
still dominant, in the school curricula and the official historiography, dogma of 
“Helleno-Christian synthesis”, marking the Greek nation’s supposedly uninterrupted 
continuity from the ancient to Byzantine times up to the modern era (Soper and 
Fetzer 2018: 110-15; Zambeta 2000: 148-51). That concept in turn stemmed from 
the appropriation of the Byzantine period by the nationalistic historians Spyridon 
Zambelios (1815-1881) and Konstantinos Paparrigopoulos (1815-1891), who 
incorporated the Byzantine Empire, its achievements and endless wars in what 
could be called by the late 19th century ‘‘national history’’ (Kim 2023: 16; 
Zervas 2012: 104-105). The Byzantines’ military confrontation with the Islamic 
Caliphate constituted a significant part of both medieval empires’ history, but 
there were periods of peaceful exchange and cultural contacts too (Gutas 1998: 
17-24; Paparrigopoulos 1902: 256-79). In the meantime, the filling of that huge 
historiographic gap intersected with the internalization of the European 
orientalist discourses into the domestic narratives of Hellenism’s cultural 
superiority compared with the “underdeveloped Orientals” (Kazamias 2022). In 
that sense an almost axiomatic belief has been nourished in the country’s 
academia, history textbooks and public discourses in general: the Arabs owe to 
a large extent the evolution of their civilization to their study of Aristotle, 
Hippocrates, etc., while the West has been reconnected to its “original, Hellenic 
matrix” thus paving the way for its Renaissance and Enlightenment only by 
virtue of its discovery of Greek philosophy, medicine, and science through the 
translations of the Arabs (Koutsounaki 2022: 54-68; Mavroudi 2019: 281).  

As far as the academic institutions and literature are concerned, we may 
assume that their emphasis on the medieval Graeco-Arab intellectual contacts 
benefited Greek scholarly Orientalism since the last quarter of the 20th century, 
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even at the expense of other fields of the – still embryonic – Arab Studies. Apart 
from its undisputed scientific significance, the Greek Arabists’ preoccupation 
with the Arabic translations of their ancestors’ heritage seems to pay lip service 
to national-ideological imperatives in the same wavelength with the school 
curricula. Under that prism, it is easy to understand Professor Gregory Ziakas’ 
latent comment on the negligence of what should have constituted the country’s 
Arab Studies’ outmost priority:  

 
despite the direct interest that the incorporation of the Greek and Aristotelian thought in 
the Arab-Islamic tradition represents for our own (i.e. the Greek) intellectual tradition, 
relevant studies are missing from the Greek bibliography, with the exceptions of the work 
of Demetrios Gutas and Ilias Giannakis who have written in English (Ziakas 2007: 12) 

 
The Egyptiōt Gutas, indeed, is considered among the “founding fathers” of the 
Graeco-Arabic Studies in today’s Greek academia. Upon the completion of his 
doctoral thesis in the 1970s on the Arabic translations of the ancient Greek 
philosophers, i.e. the Graeco-Arabic Gnomologia, he would be soon recognized 
as one of the most prolific researchers of Graeco-Arab intellectual relations and 
Arab-Byzantine mutual perceptions, along with the late Professor Irfan Shahid 
(†2016), Daniel J. Sahas, Nadia El Cheick and others; his seminal Greek 
Thought, Arabic Culture has been translated in several languages, among them 
Greek, Arabic, Turkish, and Japanese4 and remains to this day perhaps the most 
classical work of reference in the study of the Abbasid translation movement. 
Notwithstanding his Greek origin and impact on the next generations of Greek 
Arabists, Gutas was affiliated, both as student and tutor, with Yale University, 
not Greek academia. It was the Professor of Religious Studies at the Aristotle 
University of Thessaloniki, Faculty of Theology, and among the founding 
members of Graeco-Arabica, Gregory Ziakas, who introduced the Greek public 
to the Arabic translation movement via the first treatise of its kind written in 
Greek, Greek Letters and Aristotle in the Arab Tradition; his study was first 
published in 1980 and was based on a series of lectures organized by the 
Aristotle University of Thessaloniki, Faculty of Philosophy, in 1978-79 marking 
the 2.300th anniversary of the great philosopher’s demise in 322 B.C. (Ziakas 
2007: 11). Seen from such a political-ideological perspective, Ziakas’ choice to 
commemorate ‘‘al-mu‘allim al-awwal’’ (the first master), through the lens of 
his Arab disciples reflected, among other things, the aura of the exceptional 
diplomatic, economic, and cultural ties of that age between Greece and most 
Arab countries.   

                                                           
4  “Conference de l’EFA (Ecole Française d’Athènes) – E. Kondyli: The Arabic studies in 
Greece”, April 30, 2015, video, (22:22) https://www.youtube.com/watch?v=uux2lSL_22o&t=2 
776s&ab_channel=Ecolefran%C3%A7aised%27Ath%C3%A8nes (in Greek). 
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Ziakas’ work has been republished many times since and should be 
considered a turning point for the Greek academia and its nascent Arab Studies. 
Even though in the 2007 edition of his – by now classical – study he asserted 
that there was still a gap in the Greek literature in the study of Graeco-Arab 
intellectual relations, the progress made during the previous decades cannot be 
underestimated. With published articles in Greek, Arabic, English, German and 
French, and over twelve volumes since 1982, Graeco-Arabica remains at the 
forefront of the local arabist academic production concerning Graeco-Arab 
relations throughout history, although the bulk of the journal’s topics are related 
to the study of the premodern era, ergo confirming its continuous centrality for 
the Greek Orientalism. In the words of its senior editor, Professor Christidis, the 
purpose and aims of Graeco-Arabica were outlined as follows: 

 
The cultural interrelations between Greece and the Arabo-Islamic world have been numerous 
and diverse. The urgent need to evaluate data from various disciplines leads us to the 
publication of a special periodical which provides the necessary forum for articles on 
Greek-Arabic topics (Graeco-Arabica I 1982).  

 
The ideological drive behind certain state policies of that period should not be 
downplayed at this point. The fact that the first volumes of Graeco-Arabica 
have been partially funded by the Ministry of Culture, in addition to the National 
Research Foundation of Greece, speaks volumes for the staunch pro-Arab 
policies of Prime Minister Andreas Papandreou (Kourgiotis 2023: 46-48); in 
other words, the Greek pro-Arabism of the 1980s contributed to the cultivation 
of that sense of “indebtment” to the Arabs for saving our heritage from oblivion 
in the academic and educational discourses.  

The Journal of Oriental and African Studies (JOAS) is the second 
international academic journal of its kind in Greece. Having published its first 
volume in 1989 and being issued annually, the geographic and thematic span of 
JOAS is more diverse as compared to that of Graeco-Arabica, yet at least 
twenty of its articles examine Graeco-Arab relations of several periods, again 
with a preference shown by the researchers towards the Byzantine and Islamic 
medieval eras.5  

Professors who were assigned teaching positions in the Greek universities 
throughout the 1990s and the early 2000s would make new inroads into the 
country’s Arab Studies, in spite of the Graeco-Arab intellectual relations’ continuous 
dominance. Helen Kondyli (or Condylis, as she is more often mentioned), an 
Arabist from the Catholic University of Louvain (PhD, 1989) and Maria Mavroudi, 
a Harvard Byzantinist (PhD, 1998), moved towards the opposite direction of Gutas 
and Ziakas and shed light on the Byzantines’ translation of Arabic manuscripts 

                                                           
5  The contents of the journal’s volumes since 1989 can be retrieved from its website 
https://joastudies.wordpress.com/contents/. 
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into Greek (Mavroudi 2019: 285-89). Nonetheless, Mavroudi’s contribution to 
Greek Arabic Studies has been mostly literary, since she has never taught in a 
Greek university6 (she remains a Berkeley affiliate), whereas Kondyli had been 
teaching the major of Arabic Studies at the University of Athens since its 
introduction in 1994 until her retirement almost thirty years later. Her overall 
contribution includes several studies, inter alia, her seminal Ιntroduction to the 
Arabic Literature, that was first published in 1991 and which covers all the 
literary history of the Arabs since the Jāhiliyya, Arabic Civilization (2008) and 
a Greek translation of Adonis’ al-Muṭābaqāt wa-l-Awā’il  (2019), as well. On 
the other hand, Elias Giannakis, an arabist from Oxford (PhD, 1992) specialized 
on the Arab translations of Greek manuscripts; while all his publications are in 
English, he has been teaching the major of Graeco-Arabic Studies (7th-15th century) 
since its introduction in 2000 in the Department of History and Archeology, 
University of Ioannina.7 Theodora Zampaki, Giannakis’ former doctoral student, 
followed in his footsteps and published the monograph Alexander the Great: 
His Image in the Early Arabic Historiography (2006) and an essay focusing on 
the translations of Abu Nasr al-Farabi, Hellenic Letters in the Arabic Literature 
(2022). The contribution of the Professor of Philosophy, Konstantinos Romanos 
(1947-), should be mentioned in the same context; although not an arabist in the 
strict sense of the term, Romanos too exalted the Arabs’ contribution to the 
survival of the Greek civilization thanks to their appropriation of the classical 
thought, as he asserts in his study Hellenistic Islam (2001).  

The names of two academics of non-Greek origin, who earned their PhD 
from the Aristotle University of Thessaloniki (1989 and 2007, respectively) and 
contributed in the local Arab Studies from the discipline of medieval history, 
deserve to be mentioned: Hasan Badawi, an Egyptian, and former Assistant 
Professor (now retired) of Arab-Islamic history in the Department of History 
and Archeology, Aristotle University, who compared the Byzantine with the 
Arab model of administration in Egypt after the 7th century conquest8 and Marco 
Miotto, an Italian, who is a faculty member at present in the Democritus University 
of Thrace, Department of History and Ethnology, and whose work focuses on 
the Arab conquest of Byzantine Syria and the Fatimid-Byzantine relations 
(10th – 11th centuries).9 Last but not least, Giannis Sakkas, who teaches Modern 
Mediterranean and Middle Eastern History since 2001 in the Department of 

                                                           
6  Mavroudi’s bio can be retrieved from Berkeley University’s website https://history.berkel 
ey.edu/maria-mavroudi.  
7  Giannakis bio can be retrieved from the university’s website http://users.uoi.gr/gramisar/ 
prosopiko/giannakis/index_en.htm.  
8  Badawi’s dissertation can be retrieved in Greek from the National Archive of PhD Theses 
https://www.didaktorika.gr/eadd/handle/10442/1149?locale=en.  
9   Miotto’s bio can be retrieved from the university’s website https://www.he.duth.gr/en/ 
staff/marco-miotto.  
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Mediterranean Studies, University of the Aegean, was the first Greek academic 
who focused on the modern and contemporary history of the Arabs, thus filling 
a gap in the Greek bibliography (Sakkas 2002: 11-14). As it will be discussed in 
the following section, the challenges posed by the dramatic events in the 
Eastern Mediterranean neighborhood of Greece in the turn of the 21st century 
would gradually pivot Arab Studies away from their traditional emphasis on 
Graeco-Arabic medieval contacts towards other more “modern” domains. 
 
 
The Arab Spring and Its Ramifications for the Greek Academia 
 
More than a decade after the eruption of the so-called Arab Spring revolts that 
led in some cases to democratic change and political destabilization, e.g. Tunisia 
and Egypt and even civil war followed by severe humanitarian and refugee 
crises as were the cases of Libya, Syria, and Yemen (Bayat 2017: 18; Rogan 2017: 
483-512), Arab Studies in the Greek universities seem to have been enhanced 
both in the scope of their subjects and in the number of students attending them, 
regardless of the continuous lack of a relevant department and/or academic 
program. Progress has been witnessed first and foremost in the expansion of the 
academic teaching of the Arabic language throughout the last two decades and the 
emergence of the first modern “Orientalist”, if the term could be still applicable, 
Greek think tank, the Center of Mediterranean, Middle Eastern and Islamic 
Studies (CEMMIS).10 Hence, it is strongly suggested that there exists a direct 
link between regional geopolitics and the orientations of domestic academia.    

Time and again, Greece has been dubbed the Middle East’s “getaway to 
Europe” (Drozdiak 2016; European Commission 2015). Recent crises tend to 
vindicate that characterization, given that Greece received an unprecedented 
inflow of Arab refugees escaping turmoil and sectarian strife in their countries. 
It is worth mentioning that in 2016 alone, Syrians constituted 46% and Iraqis 
15% of the total number of refugees who arrived in the country (Ministry of 
Education 2017).11 Apart from their accommodation mainly in northern and 
central Greece, the Aegean islands and Crete, the government has undertaken 
the task of providing education to their children either in reception classes or in 
mainstream schools in close proximity to their area of residence (Foulidi et al. 
2019: 3-5; Palaiologou et al. 2018: 4-22; Vergou 2019). As it is argued in this 
section, new realities on the ground gave an impetus to the academic teaching 
of the Arabic language, mainly for two reasons: first, the realization in the 
Greek media and public discourses that the Middle East is not as far as it was 
                                                           
10  https://cemmis.edu.gr/index.php/en/  
11  Relevant data can be retrieved from the Ministry’s website https://www.minedu.gov.gr/ 
publications/docs2017/16_06_17_Epistimoniki_Epitropi_Prosfygon_YPPETH_Apotimisi_Protas
eis_2016_2017_Final.pdf. 
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perceived to be, and second, the need to properly educate Greek social 
scientists, educators, and even police and coast guard officers so as to cope with 
the growing numbers of Arabic-speaking refugees. 

Recent trends concerning the status of Arabic language in the Greek 
academia seem to comply with the new geopolitical and humanitarian challenges. 
Suffice it to say that during the first decade of the 21st century Modern Standard 
Arabic (MSA) has been taught only in two departments, i.e. Balkan Slavic and 
Oriental Studies12 (University of Macedonia, Thessaloniki) and Mediterranean 
Studies13 (University of the Aegean, Rhodes), whereas in the aftermath of the 
Arab Spring the total number of university departments teaching MSA 
increased to four; these include the new program of Islamic Studies within the 
Department of Theology14  (Aristotle University of Thessaloniki) and the 
Department of Language and Intercultural Studies15 (University of Thessaly, 
Volos) founded in 2016 and 2019 respectively. According to their latest study 
guides, Mediterranean and Islamic Studies offer eight semesters of MSA to 
students (Arabic I to VIII), the students of Language and Intercultural Studies 
may attend up to five semesters (Arabic I to V), while those of Balkan, Slavic 
and Oriental Studies four academic semesters (Arabic I to IV). Also, the 
increasing number of students attending Arabic classes support this section’s 
research hypothesis. The data provided by the Department of Balkan Slavic and 
Oriental Studies, where Arabic is not a mandatory course, is quite illuminating 
in this regard. While during the 2000s hardly 10% of the registered students 
chose Arabic, by the late 2010s that percentage skyrocketed to around 25%, 
reaching its apogee in the academic year 2021-22 (37%).16  The students’ 
preference for Arabic over other optional courses keeps at pace with the 
repercussions of the Arab Spring, as most students usually suggest when asked 
why they chose Arabic.17 At the postgraduate level Hellenic Open University, in 
fact Greece’s only public virtual university, operates since 2017 an English-
speaking Master’s Program titled Language Education for Refugees and 
Migrants. As its name suggests, that program was especially designed to meet 
the needs of educators in Greece who have encountered for the last ten years 
hundreds of refugee children mostly of Arabic origin; the program’s module 
Introduction to the Arabic Language and Culture remains indispensable to the 
tutors’ special training, while its importance has been affirmed anew in view of 

                                                           
12  https://www.uom.gr/en/bso#undefined1.  
13  https://dms.aegean.gr/en/.  
14  https://theo.auth.gr/en/eisagogiki_mousoulmanikon_spoudon_eng/.  
15  https://gdia.uth.gr/en/undergraduate-studies/.  
16  Special thanks to the department’s secretary and more specifically, Mrs. Anna Soulioti for 
providing me with all the relevant data. 
17  The students’ opinions on the matter have been collected and evaluated at the beginning of every 
academic year since 2015-16, when I was assigned to teach Modern Standard Arabic in that department. 



 

 Arab Studies in the Greek Academia… 

 

157 

the dramatic developments in Palestine, Lebanon and Syria as these lines are 
being written. In the module’s general description special reference is made to 
“the recent socio-political conditions that hold in Greece and Europe” that 
“challenge educators to become acquainted with aspects of the Arabic language 
and culture’’ and ‘‘appreciate its complexities”.18 

Meanwhile, the study material for learning Arabic, that was virtually non-
existent or largely outdated during the 20th century, consisting mainly of the 
works of a few Egyptiōts (Petroxeilos 1927), has been remarkably improved 
during the last quarter of a century and readjusted to the new needs of the Greek 
public. A Greek-educated Egyptian professor, who was then teaching Arabic in 
the Department of Balkan, Slavic, and Oriental Studies and is now a VU-
Amsterdam affiliate based at Holland, published the first Arabic textbook for 
Greeks (Ellethy 2006). After six years the first grammar was published 
(Kourgiotis 2012) by another professor, this time Greek, who currently teaches 
Arabic language, Middle Eastern history, and politics in the same department as 
his Egyptian predecessor back in the 2000s. As of today, that book remains an 
essential part of teaching Arabic in all the university departments mentioned 
above, while the fact that it was republished in 2018 speaks volumes for the 
language’s reception by Greek students and non-students alike. Interestingly 
enough, in the 2012 edition the author pinpoints the necessity of such a book by 
invoking the critical juncture of the Arab Spring and its timely coincidence with 
the Greek debt crisis of 2009; parallels, indeed, can be drawn between the two 
crises (Tsibiridou and Bartsidis 2016: 35-41), while their ramifications 
intersected in multiple ways. If the Greek social scientists and educators needed 
Arabic to communicate with the rising numbers of refugees from the war-torn 
Middle East, highly educated engineers and doctors from poverty-stricken 
Greece were surging, among other destinations, into the rich Arab nations of the 
Gulf in search for better payment and working conditions (Labrianidis and 
Pratsinakis 2016: 10-18). 

Parallel to the Arabic language’s academic development, the emergence 
of CEMMIS as a research group under the aegis of the Department of Political 
Science and International Relations of the University of Peloponnese constitutes 
a great leap forward for the study of the Middle East in the Greek academia. 
Quoting the words of its founders ‘‘the initial team of scholars and researchers 
embarked on an ambitious plan to initiate an academic dialogue on the Middle 
East and the Mediterranean’’ and since 2008 it “transformed itself into a Centre 
for Mediterranean, Middle Eastern and Islamic Studies (CEMMIS), broadening 
its interests to include Muslim societies and communities in South Asia, Africa 
and Europe”.19 As was the case with Arabic language, the establishment of such 

                                                           
18  https://www.eap.gr/en/language-education-for-refugees-and-immigrants/topics/#l60.  
19  https://cemmis.edu.gr/index.php/en/about-us/about-cemmis.  
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a specialized think tank definitely illustrates the way geopolitical challenges 
emanating from the Arab Spring and the reorientations of the Greek academia 
are closely associated. Nevertheless, as it becomes obvious from the Center’s 
numerous reports and analyses which are published regularly, its scope far 
exceeds the boundaries of the Arab countries, while on no account its scholars 
could be described as Arabists in the classical sense of the term, nor do they 
intend to do so; their academic profiles are those of international relations 
specialists focusing on various Middle Eastern topics.20 In that fashion, if 
Graeco-Arabica claims to be an heir to classical Greek orientalists, like Sahas 
or Gutas, CEMMIS presents as its academic “forefather” the well-known 
political scientist and historian of the modern Middle East, P.J. Vatikiotis 
(1928-1997). Not surprisingly, CEMMIS too refers to a “great disappointment” 
concerning the status of Middle Eastern Studies in Greece and speaks of the gap 
that the Center aspires to fill. 
 
 
Islamic Studies in the Absence of Arab Studies 
 
Although Greece has yet to establish her own department of Arab Studies, 
Islamic Studies do exist within the framework of the Faculty of Theology in the 
Aristotle University of Thessaloniki and their first students were enrolled in the 
academic year 2016-17. In that case too, the inception of the new undergraduate 
program has been dictated by an interplay of domestic policies and geopolitical 
realities, with its designers and supporters portraying it as a question of national 
interest. The general secretary for religious affairs, George Kalantzis stated in 
this regard: “although as a country we have an indigenous Muslim minority and 
we are Europe’s border with the Muslim world, we still do not have an Islamic 
studies program” (Ekathimerini.com 2016). Indeed, what sets Islamic Studies in 
Greece apart from similar programs across Europe is that they are not only 
poised to produce a new generation of local experts on Islam, i.e. islamologists, 
but rather to offer adequate theological training to Greek Muslims who wish to 
be appointed as imams in the state schools of the Muslim minority 
(Koukoumakas 2016). According to the program’s webpage, its graduates have: 
 

the necessary scientific training and inner culture to deepen their study of Islamic 
theology and tradition, as well as the religious phenomenon and its relationship with 
society, politics and culture. In addition, they meet all the necessary requirements to teach 
Islam in public schools in Thrace, to work in various scientific, cultural and social 
organisations and in public or private enterprises.21 

                                                           
20  All the center’s affiliates’ bio can be retrieved from CEMMIS website https://cemmis.edu.gr 
/index.php/en/about-us/team.  
21  https://theo.auth.gr/en/eisagogiki_mousoulmanikon_spoudon_eng/.  
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Islam has been from the very beginning an integral part of modern Greece. 
Muslims constituted the largest religious group after Christians in the newly 
independent state, whose irredentist ambitions between the 19th and 20th centuries, 
locally known as Megalē Idea, entailed the Greek kingdom’s territorial and 
demographic enlargement, leading to the inclusion of the former Ottoman 
subjects many of whom being Muslims (Katsikas 2013: 47-49). Institutionally 
speaking, the Muslims of Greece were internationally recognized as a protected 
minority “enjoying religious and educational autonomy” for the first time in 
1881 by the Convention of the Constantinople and a number of successive 
treaties, i.e. the Convention of Athens in the aftermath of the Balkan Wars on 
November 1913, and the Treaty of Sèvres signed on August 1920 (Tsitselikis 
2007: 363; Ziaka 2013: 126-27). Even though the percentage of the country’s 
Muslims shrank from 7 to 2 percent as a result of the compulsory exchange of 
populations between Greece and the newly founded Republic of Turkey 
following Greek defeat in the Greek-Turkish War (1919-22), the minority status 
of those exempted from the exchange was enhanced under the terms of the 
Lausanne Treaty in 1923. Their population comprised Turks, Slavophone 
Pomaks and Roma (Gypsies) residing in the region of West Thrace in eastern 
Greece; in view of their diverse ethnolinguistic profile, back then it was agreed 
by the signatory states to regard them collectively as “Muslim minority” 
(Tsitselikis 2004: 406). It is worth mentioning that, by the time Kemal Atatürk 
abolished the Šarī‘a, Greece had already incorporated it in its national legislation 
and constitution in accordance with the Lausanne Treaty. Thus, to this day, Greece 
is the only EU member to apply the Šarī‘a regardless of European court rulings 
against it on discrimination grounds (Berger 2020: 116-127). In a sense, while 
the Greek state boasts about its legal pluralism, in fact it imposes on its Muslim 
citizens what the expert on the institutional aspects of Greek Islam – professor 
Tsitselikis calls “neo-millet”, i.e. “a system which keeps alive pre-modern legal 
divisions based on religion and inserts them into the larger framework of 
modern citizenship” (Tsitselikis 2007: 355).  

For several decades, however, the academic study of Islam had been 
inconsistent with its official status as a Greek state religion. Apart from a few 
theologians from the universities of Athens and Thessaloniki, like Anastasios 
Giannoulatos, Archbishop of Albania at present, and the – now retired – Gregory 
Ziakas, who had systematically studied Islam since the 1970s and attempted via 
their teaching and treatises to address anti-Islamic prejudices emanating from a 
decades-old “Turcophobia” intertwined with the ethnoreligious dogma of 
“Helleno-Christian synthesis” (Grigoriadis 2015: 67-75; Ziaka 2010a: 444-45), 
the Greek academic institutions as a whole were rather indifferent at best 
towards the faith of an important segment of the country’s citizens. In the 
meantime, Islamic demographics in Greece started to change since the 1990s 
and the 2000s and so did the interest of the Greek academics on Islam, giving 
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way to a much more interdisciplinary approach; to mention but a few, these 
include professors of religious studies, like the expert on Shia Islam and 
Ibadism, Angeliki Ziaka (the daughter of Gregory Ziakas mentioned above), 
professors of law and legal history, e.g. the aforementioned Konstantinos 
Tsitselikis, who illuminated the legal dimensions of the Muslim minority 
regarding the Šarī‘a, anthropologists, who conducted rich ethnographic 
fieldwork in Muslim environments both inside and outside Greece, like 
Gerasimos Makris and Fotini Tsibiridou, in tandem with political scientists, 
such as the scientific advisor and founder of CEMMIS, Sotiris Roussos, who 
has combined the discipline of international relations with the study of Islam 
and authored many interesting studies on Political Islam, among them Why 
Islamists Go Green? Manos Karagiannis. Consisting mostly of economic 
immigrants from Asia (mainly Pakistan and Bangladesh) and Africa at first, 
Muslim presence in Greece was augmented during the last decade by the flows 
of refugees to Europe, mainly Arabs, Persians and Afghans. In order to 
differentiate between the Muslim Greek citizens of the Lausanne Treaty and 
these new-comers, Greek scholars tend to call them “new Islam” as compared to 
the “old Islam” of the minority. Still, “new Islam” is neither institutionalized 
nor does enjoy the rights and the autonomy of the “old Islam”, notably with 
respect to the jurisdiction of the Šarī‘a (Hatziprokopiou and Evergeti 2014: 604-606; 
Ziaka 2010b: 263-294).  

It is against this background that the senate of the Aristotle University of 
Thessaloniki voted in early 2014 in favor of establishing for the first time in the 
Greek academia, Islamic Studies within the Faculty of Theology. As it had been 
expected, a part of the Greek Orthodox clergy and the most conservative 
academics and politicians belonging to the right of the political spectrum, 
vehemently opposed the initiative from the outset by staging public rallies and 
even appealed to the Council of State, the country’s supreme administrative 
court, questioning its constitutionality, despite the fact that the Archbishop of 
Athens and all Greece, Ieronymos, gave its consent (Tzimas 2017). The 
arguments of the Islamic Studies’ critics, the fiercest among them being the then 
Metropolitan of Thessaloniki, Anthimos, revolved around the “incompatibility” 
of teaching Islam and Orthodoxy together within the same faculty, the creation 
of a “breeding ground for Islamic extremism” and the “hidden agendas” of 
Erdoğan’s Turkish Islamism, echoing well-known islamophobic clichés of the 
Greek public discourse during the last quarter of a century (Sakellariou 2017: 
515-20; Sakellariou 2021).  

The supporters of Islamic Studies on the other hand, defended their 
decision on scientific and national grounds alike. The program’s “chief architects”, 
Professor Chrysostomos Stamoulis, then president of the Department of Theology, 
and Angeliki Ziaka, undertook the task of informing the public and addressing 
misconceptions surrounding the project. The promotion of interfaith dialogue 
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between Christianity and Islam (both “old” and “new”), which almost ten years 
ago had reached approximately 5% of the country’s overall population,22 has 
been mentioned several times in interviews and public interventions (Paratiritis 
tis Thrakis 2016). Additionally, political arguments have been expressed, invoking 
the need to keep extremist views at bay through the supervision of the future 
Greek imams’ theological training, i.e. what the general secretary for religious 
affairs has described as “checking fundamentalism through knowledge” (Lakasas 
2016), or even the national necessity to curtail Turkey’s influence on the religious 
instruction of the Greek madrasas’ teaching personnel (Fotopoulos 2016). Such 
arguments, apparently tried to reverse in their favor the ultranationalist and 
islamophobic rhetoric of Islamic Studies’ critics. After all, it should be remembered 
that before the inauguration of the program, the Greek imams were either – 
inadequately – trained as teachers and not theologians in the State Special 
Pedagogical Academy of Thessaloniki (EPATH) that was founded in 1969, or 
they received their theological training from Turkey or the Arab countries, like 
Egypt and Saudi Arabia (Ziaka 2009: 141-178). Therefore, Islamic Studies in 
the Aristotle University of Thessaloniki could truly fill that existing gap, even 
though, Ziaka has made it clear that on no account does the specific academic 
program intend to “compete in any way with Islamic universities of Muslim 
majority countries on a confessional level” (Ziaka and Koukounaras 2021: 174) 
or “replace the Qur’anic schools, but rather contribute in a more scientific and 
broader understanding of the Islamic worlds and civilizations” (Paratiritis tis 
Thrakis 2016).        

Regarding the program’s content, it is carefully designed to keep the 
balance between endowing the future imams with all the theological 
requirements they need to undertake their teaching assignments and providing 
all students (Muslims and non-Muslims alike) with an interdisciplinary 
approach towards the study of Islam, according to the study guide.23 In the same 
fashion, the inclusion of Arabic language courses in every semester does not 
only intend to pave the way for the students’ immersion in the scientific 
disciplines of Islamic theology, e.g. Tafsīr, whose attendance demand a decent 
understanding of Classical Arabic terminology, but also train them in Modern 
Standard Arabic, reaching a level equivalent to B2. Besides, “the learning of the 
relevant languages (with emphasis on Arabic and Persian)”24  is explicitly 
referred among the program’s goals. The program’s professor of Arabic language 
and history, Evina Dimitriadou-Badawi, who kindly shared her experience from 
the class, clarified that the use of examples from the Quran, the Hadith or 
traditional Islamic historiography throughout the language acquisition process, 

                                                           
22  https://www.pewresearch.org/religion/2011/01/27/table-muslim-population-by-country/.  
23  https://qa.auth.gr/en/x/studyguide/600000173/current/.  
24  https://theo.auth.gr/en/eisagogiki_mousoulmanikon_spoudon_eng/.  
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generally keeps a pace with more secular themes related to contemporary 
Middle Eastern politics, especially in the advanced levels (Arabic VI-VIII).25 
Consequently, the program’s contribution in teaching the Arabic language at an 
academic level should be highlighted, remedying to some extent the country’s 
institutional deficit with regard to Arab Studies. 
 
 
Conclusion 
 
The article illustrated the breakthroughs in the development of Arab Studies in 
the Greek academia, along with the impediments to their growth and 
materialization. Definitely, there are no easy answers to the question why an 
autonomous university department of Arab Studies has yet to be established, 
considering the main obstacles at play at several historical junctures throughout 
the period under examination: the reassessment of priorities and an emphasis on 
the study of the West, notably for political and ideological reasons, at the 
expense of the non-European worlds, the lack of state funding and initiatives, 
the traditionally negative attitudes towards Islam and consequently the Arabs, 
stemming from the “Hellenization” of the Byzantine history and/or the memory 
of Ottoman rule in the national consciousness, as well as a belief that the 
academic discipline of Arab Studies is sufficiently served within the existing 
departments of Mediterranean and Balkan, Slavic and Oriental Studies, in 
tandem with the program of Islamic Studies.  

As our research has demonstrated, both orientalism and – the closely 
associated with it – Arab Studies in the Greek academia, have been more 
developed in literary terms, i.e. studies, treatises and literature, rather than 
institutional, i.e. in the form of research centers and university departments. The 
few bright exceptions, which saw the light of the day from the early 1980s 
onwards, like the Association of Greek and Arab Studies (1980), CEMMIS 
(2008) and, of course, the undergraduate program of Islamic Studies (2016), 
prove that rule. Nonetheless, in the absence of a specialized academic program 
or center of Arabic Studies, the above-mentioned initiatives constitute an 
important leap forward, whether through the publishing of essays on the 
Graeco-Arab medieval relations and contemporary Arab and Middle Eastern 
affairs or the preparation of local experts on Islam, those academic endeavors 
combinedly enhance the status of Arab Studies. This is particularly true for 
Islamic Studies’ constructive role in advancing the academic study of the 
Arabic language. 

Furthermore, in accordance with the essay’s findings, the status and 
orientations of Arab Studies in the Greek academia at present have been and 

                                                           
25  Interview with Evina Dimitriadou-Badawi, 14 December 2024. 
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remain susceptible at various degrees to two parameters: historical ties to the 
Arab lands and peoples, and domestic and regional politics. In regard to the 
first, Greek Orientalism owes much to the Egyptiōtes whose experiences, 
knowledge and initiatives throughout most of the 20th century served as a 
stepping stone for introducing the Greek public and academia into the study of 
Egypt, Islam, and the Arabs; meanwhile, the Greek orientalists’ “rediscovery” 
of the Graeco-Arab early intellectual contacts, notably the Abbasids’ translation 
movement, not only redeemed the – erstwhile negative – public perceptions of 
the Arabs vis-à-vis Hellenism, especially in the national historiography and the 
school textbooks, but also represents the most prolific field of the domestic 
arabist literary production. As for the second, even if the academic footprint of 
the Greek pro-Arab policies until the late 1980s has been rather mediocre, that 
was not the case with the ramifications of the Arab Spring, as the relevant data 
from the Arabic classes of the Department of Balkan, Slavic and Oriental 
Studies have demonstrated. The same applies to the country’s Islamic Studies, 
when questions of national interest in relation to the status of Islam in Greece 
were called upon by the program’s founders. New political calculations 
corresponding to the changing geopolitical facts in Greece’s Arab and Middle 
Eastern neighborhoods, would hopefully give the green light for the inception 
of Arab Studies in the country’s academia.    
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�'�W، ، أط&و�"وظ'W'ّ# ا�
7ّ# -	 روا!# -�ط�# ���ّ�� W5ّ�ع"2      #(��m ،&'9�m�� #2019. 
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)��9 2
'�C �'$�� و!��X!ر و�N9!( " ،3���1987 :17 .( ي ?�مhھ� إ�&از ا��ور ا� Oف �� ذ��Cو;�ن ا�

�N'$''� ا�j&!� ا�I0+ �!h�ه، وا�h!� ��2&وه، -	 ا���Wظ 2
V اbرث W5| ا,د��ء ا��m Vع، إ��W5 i�


�N'$	، و-	 اfر
�Iء ا�$W	 �hCا اbرث، �� j/ل ا����ھ�# ا�DLX'ّ# ا���9'^ةWا� 	-�Inا�.  

# �� �)� و���&� ،Vا,و� #
� ا,د��ء ا�I0+ �!hّ�ا �W5ع إ�V �(�ل ا�DI#، وا�h!� !$�9�ن إ�V ا��&

2
Z'0+ V ا���nل f ا��D&: "ا�$]0#، وا�9	 ا+�9&ت �V9 أوا+� ا��9'$�ت #
�: أ�&ز ;�9ب ا�DI# -	 ھhه ا��&
� VWND� ،ن��
�$� إ�&اھ'a، ���وح ��Wي، 5('| +�+�ن، -&ج + ،	0'0� Z'ري، أ;&م أ�� إ��j a'
&ار، +

�$ّ�، ����د 02ّ�+	، إ�'�س 2�ض، ?'0;&; &D	V�'2 ، ����5	 وآj&ون) " 20: �1987��3.(  

# ا,د�'# ا,و�V �)� ا�$]0#، -���9ت �� أوا+� ا��9'$�ت �
# ا�5�n'#، ا�9	 

p ھhه ا��&�أ�� ا��&


�)'$�ت ا�I&ن ا���`	، -�Cd �Iت ;��9ً� آj&!� ا��5�ا إ V9��� أ�&ز ا�V�" : �'��DI ا�&Z'2 ا,ولو
�ًI��+ aذ;&�5ھ �!h�2ا ا� #
���'�، m�5	 : -	 ھhه ا��& ���2
	 ط�W5 ���� ،iع، 
�-'> -'ّ�ض، أ ��ّ��

 �'W2 ،ر!�ض �'�س ،�$C� �'��ظ�ھ&، �D2م j�ري، +
��ن �5ط�ر، i'05 ا�a+�I، ز;	 درو!�، 
  ).a��+) " 3���1987 :21، وآj&ون

	9��I� 	- V(+ا���9'^، أ 	ا,د� i2و&X� �C5ا�092ر أ V
 ھhه إ�V إ�&از �W5 #7ّ�ع ا,د�'ّ# 2
i�W5 ح&N! يhال ا�k؟: وا��in��, ع�W5 ا ا�(�5| �� أدبh9&ت ھj7#؟ ���ذا ا
   ���ذا ا�

 	- ،�2ً�0
 aC6ذ;& أ��� V
2 	
w+ �!hد ا��I$آراء ا� #(mا&� |)! ،<ال ا����k�2 ا�� #��m£و�
أ�Z إ�V اf+9$�9ج ا�hي و�
p إ�'i، وھ� أن ���� �W5ع 
�'^ �2 .'&ه �� ا�]�9ب ��n	 ھhا، �]	 

#7
��� ،Z'=إ+&ا 	- #'$'N�
Wا� #'

�N'$''�، أ�$�ء ا,?Wھ�. ا� i���: وا��kال ا�hي +��99�ر �9��I	 ھhه 
 ���9!� آراء �� ھ� ا�hي !�'^ أدب �W5ع �2 .'&ه �� ا,د��ء؟ و�� ھ	 ��'^ات ��W5 #7ع ا,د�'#؟ و+��cأ


�a2 ا9j'�ري  |

�ا إ�'i �� ��'^ات hC� #��jا ا�]���

)&`�ا ,دب �W5ع، �0'$ً� ��  �!hد ا��I$ا�
  .���`�ع ��W5 #7ع ;��دة �9��I	 ھhه

 a+ا�Iا�0/د، !(� ا� 	- 	$'N�
W5'# ��دب ا��nا,د�'# ا� #
�إن ا��099< �£�95ج ا,د�	، -	 ا��&
2
V ��9�ى ا�����ن و2
V ��9�ى ا�Z[Xا��9X&;# -	 ھhا ا�95bج ، . 

  
p5�[- #
�
�d #'2)0$� ) 1: أ�� ا�����'� ا�9	 دارت 2
'�D? az(� �C ھhه ا��& 	- �''2�'Xدور ) 2دور ا�

 i0(X� إزاء �� !��ث i9�&. 	- 	$'N�
W3ا� ( �!hأرض ا��ط� و�'� ا� V
2 	I� �� �'� �=�[ا� 	$'N�
Wا��9^ق ا�
2
V �'< أر`i ) 4/?# ا,��!# �'� Idّ	 ھhا ا�dُ |(Xّ&دوا، و�� a6 ا�) |(Xإ.�اء ا� 	5'ّ# ��2# -�'CD5+'�+# ا� (

 �C� �0ط
ر�� ا,��اث ا�)���'# ) 7
��Z6 ا�)&ب -	 إ+&ا='aC0(d �!��? >� Z -	 ا��$�-	 وا��9Xت ) 6ا,رض واfر

�N'$	 -	 ا��L'��ت Wا��ا?< ا� V

0'�ت ا�X)| ) 8و
6c'&ھ� 2+ #!&(
 	$'N�
Wاء ا��ط� ) 9ا�&I- V�5'�ز إ�f10ا (

 #'��I9ا� #��jدي و�C'ا� #'DLd11 ( i��وھ� �Inد وا��(�9< )  12?��!� ا��&Wا� V
2 �C)=�95و #��N013ا� (

0'�ت �(�9)$) 14
D�!& ا��(�9< اb+&ا='
	 �D&ا�2
i ا��9)�دة + #!&(
 �) 3���1987 21- 22.(  

 
�V9 �2م و!)�د ا��0�{ ����د �02+	 ا� �C���، وھ� �1976�ا`'< ا�9	 
���رت ا�DI# ا�DI'&ة 


$�و��ا �)o ھhه ا���ا`'< و �!hا�]�9ب ا� ��c; ع�W5 |
، وا���ا`'< ا�9	 ذ;&ھ� "ا���
'�Wت"!h;& ا�]�

Z�d p9X ا�)�=
# و�)��5ة ا�/�m'�، – ا5)]�س ا��Z;�X ا�$��)# �2 ا�D&اع ا�)&�	: ھ	 ،	
 اb+&ا='

" ا,�'
#"ا�9	 وردت -	 �(��2# " ا��X&دون"!+�02 &;h	 D?# " ا���
'�"ھhا و
�p 2$�ان 
ا�9	 X5&ت -	 �(
# ا�(�!� �2م " ذ;&!�ت mf¢"، و!h;&، أ!ً��، ?�W$�1975 #Dع، وا�9	 ��رت �2م 

ا�0X9{ ����ط� وا,رض، و��ل ھhا " ��
'�"؛ ��Dدرة ا,را`	 و)199: �021998+	  (1965
	+�02 &;h! ا���`�ع #D? "ا��$�!�ن <Wj " #2��)� ��` ،i=ا&I� ع�W5 �C��? 	9ا�"#
، �2م "ا,�'

ا�7&�#، إd]��'# ا�C�!# ا�hا
'#، وا��9^ق ا�$�W	؛ ��`�ع " ��
'�"؛ )200: �021998+	  (1975
، -	 ھhا ا��0ب، وا�9	 X5&ت -	 �(
# ا�(�!� "�'$$� 0j^ و�
�"ا��]a ا�)�]&ي، وھ� !�W5 #D? &;hع 

 NI5# ا��9�ل ا,و�V، وھ� !�(Z -	 ھhا ا���`�ع �$�Wع ?D# –1967؛ �&ب �^!&ان )203.: م. ن(
؛ )204.: م. ن" (ا,�'
#"، و?� ورد
� -	 �(���m14" #2(�# ر?a "و?D# " ����د أ��� وا�j&ون"

ا�9	 X5&ت -	 �(
# ا�(�!�، �2م " ود!#"أ��اء �&ب أ;9��&، وذ;& -	 إط�ر ھhا ا���`�ع ?�W5 #Dع 



 


د ��ّ
ع وا��
	ز ا���وي �
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W'ّ# ا�Dّ&اع ا�)&�ّ	 )205ص. م. ن (1976j V
2 Z'=إ+&ا 	د!ّ# -�C'؛ ا�)/?�ت ا�)&�'ّ# ا�– 
 #!�'
I9دة ا��'Iا� Vة إ�&z$؛ ا�	
 DLd'# ا���9Lر وا�)�/ء، و!9)&ض �W5ع إ�V ھhا ا���`�ع –اb+&ا='

 #2��)� 	W- ،#D? �� &n;أ 	-"#
�'�ر"!�Iم ?D# " ا,�'" #
X$! #D& ?" ا�(�!�"، و-	 �(
"	N(9�2م " ا��� 	2# 1971-��)� 	-و ،"#
؛ ا��$'� إ�V )201.: م. ن" (ا��I!"�=�Lم ?D# " ا,�'

2
V ا��&وب، و!X'& -	 ھhا ا��(�ل إ��W5 #D? Vع  #�I$ر"ا��/م وا�cn��� hj,(��2# " ا� 	ا��اردة -
"#
�'# و�&اع ا,m'�ل،  ا��!�، ا���9)<، ا���I9'� ا��0–؛ ��ا`'< ��2# 211(: �021998+	 " (ا,�'

. ن (�21965م " ا�(�!�"ا�9	 X5&ت -	 �(
# " �h;&ات mf¢"و!)&ض -	 ھhه ا���ا`'< ?�W5 #Dع 
�� �(��Wj " #2> ا��$�!�ن"؛ ��`�ع ا��&أة وا,+&ة، و!�رد -	 ھhا ا���`�ع ?�W5 #Dع )212.: م
"#
(��2"�)
�# ا,وfد"، و!�'� ?�W5 #Dع )214.:  م. ن" (ا,�'� �� ، #"#
.: م. ن" (ا,�'

الله أVN2 "؛ و!$C	 �D&اع ا,m'�ل و��ا`'< ا��'�ة ا�&!W'#، و!$�ه -	 ھhا ا��(�ل إ��W5 #D? Vع )215
hj2# " والله أ��)� ��"#
  ).215.: م. ن" (ا,�'

	+�02 &Cّ�ع، ;�� أظW5 �C'- |9; 	9ّا���ا`'< ا� >'�m ّ،)216 -113.: م. ن (وا�(�!& ذ;&ه أن 	ھ 

�Xرك �W5ع -	 �)���C9) �< ا��(!� �� ا,د��ء، -	 �(�ل ا�DّI# ا�DI'&ة، و-	 �(�ل ا�&وا!#، �h �2م ��ا`< 

  .�21975م " ا,�'
#"، -	 �/د�5، و?� أ��ر �W5ع �(��i92 ا�DDI'ّ# ا,و�V 1976، و�V9 �2م 1965
	$'N�
Wدب ا��� i�'�I
 i!�

�N'$	 إ: أ�� �d)�ن �/ص -Wا,دب ا� a'�I
 �[�! �'2&- V�

0
�ر -	 دو�# إ+&ا='Z: ر='�'�

��'# . ا�W&ع ا�hي - ��5	 �L'��ت ا�/�m'�، وا�W&ع ا�hي 
N�ر و �[�!
وھhان ا�W&�2ن !9)
�Iن �Z�c وا��، ھ� ا����ر . أدب ا,?
'# ا�I��'#: أدب ا�/�m'�، وا�5�n	: ا,ول

��`& d)| ��^ق و�W&ق !��N أن !(�9< 2
V أر`i ا�9	 ،	$'N�
W؛ أ�� ا�i� �(
 a� "ت�W'
" ا���
p5�[- ،i'2&W� ،	$'N�
Wا,دب ا� 	أن : ا��&;^!# - ZN0ا ا�hت ھfو��� ،#�^(��� 	$'N�
Wا� ZN0ر ا��(d


a، ا�i'`��� i?�D9 و��ا`'< أj&ى؛ و�Z�W ھhه z��� )�رهd ،�!ا��(�9< ا�(� 	- i��('9+ا a9!

�N'$	" ا���
'�Wت"Wدت ھ�!# ا,دب ا���
  ). 7 :1978בלס (، -	 ا,دب ا�)&�	 وا���ا`'< 


< ��W5 iع، -	 ��ا!# N`ي اhا� 	ت ا��ور ا,د��Cd 	9ا��0{، ا� �'? #'L!9&ة ا��9رWه ا�hوھ

i9 ا��bاI! ،#'2�ل �C$2 �/ص�، ھ	 -9&ة 1973، وأ;9��& 1967إنّ ا�9W&ة ا���9ّ�ة �'� �^!&ان : ر

،V$. 9&اتWا� &n;أ �� p5�; �C$[� ،�'0�5 ،ة&'D? 	�&(ا,دب ا� 	9&ات إ�6رة �/ھ��9م -Wا� &n;و�� أ 
و�I�9! a> ذ�O ,ن ا�D&اع ا�pWX; �C5, �[� ،�C'- �!^;&� �5�[� Z9 �$� ����2 ;��/ �� . ا��)��&

  ).9 :1978בלס (ا�9(�رب، ھhا ا�)��a ا�hي ;�ن �V9 ا�ن، �7
�I أ��م ا��Iرئ و�9�ا`)� -	 z5&ه 
'n�
�N'$'�ن، �� ��� ر��
iُ �� آراء ا��0Wا,د��ء ا� �Cو��$
� ا����I'�، !09'� أن ا���ا`'< ا�9	 

 ،aC$'� #;&9Xو� Z� ،دة��� p5�; ،&!�I
 Z?أ V
أوا+� ا��9'$�ت -2�Dً�ا، و�V9 أوا+� ا��0)'$�ت، 2
 �2 i
��'{ f !�]� أن X5'& إ�V أن ھhا ا,د!| ا��Xب، -	 �'$�W5 ���� ،iع، ?� 
�'^ �����ن ;���9


�n! ��� ،�''$'N'& ا��kال �� �m!�، إذا ;�ن �W5ع ?� ا9d&ك �< .'&ه �� ا,د��ء .'&ه �Wا,د��ء ا� �

�N'$''� �����ا`'< وWت"ا��W'
  ، -��0ذا 
�'^ aC$2، �� ��ا!# ط&!iI ا,د�'#، و�V9 ا�'�م؟"ا���


�N'$'�ن -	 ;���9
aC، وو�mتُ أنWا,د��ء ا� �Cو��$

��ا`'< ا�9	 � pُ`&(
 ا���ا`'< �)��� 
i'- 	9��` �mأ 	$

aC$'� �0!&I، أZI95 إ�V ا,+
�ب ا�hي 
�'^ ��W5 iع �2 .'&ه �� ا,د��ء، 2 #;&9X� .

 V9�
�N'$'#، �� أوا+� ا��9'$�ت وWا� #DIر ا��N
 Z�
# ا�5�n'# �� �&ا�و��5 ��95ث �2 ا��&

# ا�9	 
�'^ت �N9�ر ا�Z[X ا,� : د�	ا��9)'$�ت �� ا�I&ن ا���`	، ھhه ا��&

  
 ،�5�Cdو �'��DIرا، -9^ا!� �2د ا��N9� �'9&ة ��ا أد�Wه ا�hھ 	�5 -�CX- #DI
� �0Dj اث ;�ن ا��$�خ��وھ]hا �< 
��رع ا,

#'�
# ا����I# ;��&وا!# وا���&�9
�3 ��ا!�
�C -	 ا��&
 p5�; ة�!�m #'DD? �2و,ول �&ة، أ5�ا . 	- �'��DIو�� أ�&ز ا�
�!h�2 ا� /�- ،#
���'�، m�5	 ظ�ھ&، �D2م :  ذ;&�5ھ�I��+ aھhه ا��& ���2
	 ط�W5 ���� ،iع، 
�-'> -'�ض، أ ����

 a��+ �'W2 ،ر!�ض �'�س ،�ّ$C� �'��  ). 21: �1987��3 (وآj&ون ... j�ري، +
��ن �5ط�ر، i'05 ا�a+�I، ز;	 درو!�، 
 

#
�
]��9# ا�DDI'# -	 ھhه ا��&� 	$Wا���9�ى ا� 	س -��
 : وا`� أm i5&ى 
�Iم �
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#، ;�� 5(� أن ا�DI# ا�DI'&ة ا
hLت �2ة أd]�ل، �$�C ا�D�رة �
��+� -	 ھhه ا��&� ���I
 �)$- Z[Xا� }'�أ�� �� 

	 و
'�ر ا��2	a6 ، 5(� ا��I9م -	 �$�ء ا���ث jا���5���ج ا�ّ�ا ،�C25�اc� #'(?0'# ا��ا(Xا��]�!# ا� �C$� ،#Wn[ا�� #'�
Iا�

�� أن �)az ا���DI'� ط&?�ا أ��اب ا�9(&!| و+0& أ.�ار ا�DLX'�ت، و.'�ب ا��/5 ��; ،#'��NLة وا�$�7# ا�&d�0
 aCDD? 	-) 3���1987 :22 .(  

 
 #!&n;,9&;� �'� اX� ن�; #
��� أنّ ا�9(�!� ;�ن 2
V ��9�ى ا�Z[X، ,نّ ا�����ن -	 ھhه ا��&/5



O ا���ا`'< ا� ،�0!&I

$�ول 3W5 ا���ا`'<،  �C- ،�$��9; �� #I�9	 أوm^ھ� ���c� 3ر�)# X2& ا���
 �2�`��) 3���1987 :21 -22.(  

 #
�
�N'$''�، -	 ھhه ا��&W9&ك �'� ;9ّ��$� ا�Xا�� a+�Iا� 	ھ p5�; #DIا� 	09'� أن ا�����'� -!
#
� : ا����I9#، و�� أ�&ز ا��/�� ا�)��# �
DI# -	 ھhه ا��&

 
fا Vل إ��I95fوا ،�DIا� az(� 	- �`ا��ا 	2��9mfر ا�0)� ا�N
9
� ا���ارس، L� &02 	5��5bوا 	��I9^ام ا��

-	 ا�I9$'# و
(�!� -	 ا�Z[X، إزا�# ا�9&ھZ ا��&دي واf?9&اب �� ا�9)0'& ا��]�n وا�X)&ي، 
a'(N ا��ا?)'# ���&�^ 
م واf+9)�رة، ظC�ر �2د ;0'& �� ا�]�9ب ا��0Xب، +'�دة ا���ر+# ا��ا?)'# وا��ا?)'# ا9df&ا;'#، d> ا�N&!> أ��

 #)`�5 #'
�� #'$'N�
- #'�
'# را?'#، d> ا�N&!> أ��م ��&�� #'$'N�
  ).22: �1987��3 (روا!# -
  
  


ع ا�د"�ّ�ّ.C �B� V� ا�-�اث >7ء  
  


�N'$'# ا���
'#؛ Wا� #DIر ا��N
 �� #
�
�ب ا�]��9#، -	 ھhه ا��&+c� #'2�$ا� #
I$ا� V
2 �';c
 �m�!

# ا���
�N'$'# ا���
'#، -�� ا�hي �'^ �W5ع و���� �W5ع أ�� رواد ھhه ا��&Wا���'&ة ا,د�'# ا� 	- #��I9

 �2
V ��9�ى ا�����ن؟ وھ$� N9�5'< أن 5&� �[! a� ب، إن�
�2 .'&ه �� ا�]�9ب، 2
V ��9�ى ا,+
  .أ+
�ب �W5ع ا,د�	 ���9&اث، -��9&اث �W5 �$2ع m^ء �2�ي �� �i97 ا,د�'#

���ھID� #0��# و
(&�# 6&!# ;�ن ���� �W5ع ?� أر+V : ";'� !$)]3 ا�9&اث -	 ��W5 #7ع ا,د�'#
 i
�� �� ;�9ب ا�DI# 2$��5 أن !$�-�i -	 ر!�د, <�! f ،	$'N�
Wا��&د ا� 	ا�2 �9'$# ���ر+# ��رزة -�?

Oذ� 	ر+# . -�� 	ا�9&اث"ھ 	[�إذن، ھ� را=� -	 ). 309: 2016طi " (أو �� i'��5 ا����+'# ا�9&ا6'#" 

�، و"�]	 ا�9&اث"NDا ا��hC� د�DIأ?�ل : "�� ھ� ا��"	[�
i ھhا " ?�"أو " +&د"وf أ?�ل " ��! ���


��ت ا,j&ى 
��Z ظ/ل ا��]9�ب NDا�� #'I� أن �'�
� �� ظ/ل ا�I�ل ا��
W�ظ �� ا,دب، -	 NDا��
i$� ا���ون . i'[��2
i ا��W5 &n[! ،#'DDIع �� ��)� Z; V
و-	 ;i��D5 �� &'n، ا���ز2 #2


��روث� i'- &'D! ا�� i(� ZD! "�';��و;cن ا���روث -	 ;Z ھhه ا�$D�ص ". ��]'�"f " ا���روث 
i�W5 |
2
# وھ� �� !�&;�C و�'3 ا�]��Wا� #'D$ت ا��'DLX��� a[�9! �� �ق �'� . ھ� ھ&Wا���روث "وا�

�';��  ). 309: 2016طi " (ھ� ا�W&ق �'� ا�]�
| وا��]9�ب ����0�" ا���روث ��]'�"و�'� " 

�W'& طi�W$� i، أن وأ V

)$	 " ا���روث ��;'�"+N9'< أن أ�'ّ� -	 ھhا ا��'�ق، ز!�دة 2

 �0D'� |
2
V أن �W5ع "��رو�6 ��]'�"2&ض ا���روث ;�� ھ�، ��ون 
�Zj �� ا�]� Z'ا د�hوھ ،
!()Z ا���روث ��`&ا ;�� ھ� -	 ا��ا?<، ��ون 
D&ف �$i، -��9&اث ھ� �&ّ;| أ+�س -	 ��W5 #7ع 

  .#، وھ� �&;| ��ZI9 �2 .'&ه �� ا��&ّ;�0ت ا�
7�!#ا,د�'

�W5 �Cع، ;�� ��دھ� طi؟ ���9$<n�! 	9ه ا���ر+# ا�hأر;�ن ھ 	و�� ھ : 

  
�'9!^;&� �'9�=�? V

# ا�)��# 
I�م ھhه ا���ر+# 2Dا��� 	1: و- . #
ا��]	 �]Z أدوا
i و�� !
�> �i �� �7# أ�'

��ود ا,دب ا�0(X	d�0 .&ة و�$I��#وا+N9&ادات و
�ا2'�ت و��ارات �" W2�!#"و Vإ� i�&I! يhّا,�& ا� . �z! V9�
 &X$ا� Vإ� i(-د Z0? ه&!&�
. 2... ا��Iرئ أن ا�]�
| -	 �)X$! �� o&ه n; �C9)! f'&ا -	 
i09[! �� |!hC أو 

/jا�)��# وأ aھ�'��I

aC ا,�
'# ا���روث �]Z ��د
i �� ���ر+�ت ا�$�س ا�'��'# ا������# �^��aC5 و�]�aC5، و�'?
#
'jوا�� �C$� #

�ر . ا,�'[��Wل ا��)� 	- }��� Z[� �C
  ).310 - 309: 2016طi (وI'6# ��د?# .$'# ���د



 


د ��ّ
ع وا��
	ز ا���وي �
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�';��;�� أ+��ه " �05�m pُ`&2 أد�'� !�W5 i� ^'�9ع �2 .'&ه �� ا,د��ء، وھ� 
�ظ'� ا�9&اث، ا�9&اث 
ل ���ر ا�9ّ&اث -	 ��W5 #7ع ا,د�'#، -	 �7# طi، وھhا ا�9�ظ'� !I�م 2
V ر;$'�، ;�� ��د طi، ا,و

، وا�5�n	 ھ� ا�9&اث ا���دي ا�hي !)]3 �'�ة "ا��]	"DLd'ّ�ت i��D5 و��ارا
aC ا�'��'ّ#، وھ� 
   .ا�$�س ا��I'I'# ا��W5 aC$2 |9[! �!hع

 &Cz! �';"و	ا��] "iده ط����W9ل ���Z'��W9 ا��?'I# ا�7D&ى �$C. 1: -	 أدب �W5ع، ���| �� fا �
#7
�� +�اء. 2. وا�]0&ى، و;cن �W5ع !D�ر ��� V

�N'$'# ا����X'# -	 ا���ار وا��&د 2Wا� #)C
��� #�(N� #7
. ا�

ا�)�> f ا�I(9'� ا��9]
� -	 . 3. وا�W9�ق ا�$�2	) ا�&!�دة ا��9ر!L'# ب) أ: وھ� !�c� ^!��9&!� -	 ھhا ا��(�ل
�'LX9ا�)&ض. 4. ا� 	ق -�Dا��)�!. 5. ا� #!&L7# وا���ا?� ا��
  ). 311- 310: 2016طi (# -	 ا�

ا��]	، أي ;'� !$)]3 -	 ا�
7ّ#، وا�ن !ZI9$ إ�V ا���روث ;�� ";�ن �� +0> و�d, �W]�ل ظC�ر 
 Vإ� i21": 6'��ت"!$)]3 ��د!�، و?� وز . #N0nا�� 	ات ھhن ا��[
 ��$'�
� ا�hات m �'� أة&)� ZI$9ا�9$�!< وا�
��$'� &jا� �
mو ،#N0وا�(�را��� a
zق �� ا��N! f ر�? V
2 &jا ا�h0# . 2.  !]�ن ھI�� �!رc9ا�^��ن وا�

#'$'N�
Wا� #'

�ر!� ا,? �� #��j .3 .�'-ا�(7&ا : a� يhا� 	W!&ا� �CX7# وا��
9�6'> 2
V ��9�ى ا�
ا��)	 �
i9وأ��� i��أ� �IW! .4 .�ً��5ن أ�bا >� Z��(9ا� 	- #'W!&ا� �'��I9دات وا��(ا� Z')�
 	- /mور i
 �'� أ+&

i�&;و i
I� 	- ��  ). 313-312: 2016طi ) (ا�a!�I وا�(�!�(
�Dرع ا,m'�ل . 5. ��ر
i و?&!i9 و-/
ا�9	 �C'- 3[($! ا���روث، ;�� !&اھ� طf ،i �� �� ا�dbرة إ�V " ا�n'��ت"و�)� أن أوm^تُ 
 i9��I� 	- iط i�
�N'$	 -	`ا����+'ّ# ا�9&ا�W5 ����`#'6ع را=� "أ�& ط&Wه، �� " ا��&د ا��';c
، وھ	 

 #W'�� 	- تf�I�

��د"j/ل X5&ه �fھ�، ھ$�"ا^m6/6# أ��ر، أو V
 ا�I95fل �� ا��را+# - 2 ، :1
2
Z[d V �&اm)�ت  	
c
ا�)'$'# ا�9	 
��9�ر -	 إ��ار وا�� !�Dره ھhا ا�2�X& أو ذاك ا,د!|، وا�9	 

'5c9� #'`&2درا+# ط��'# و Vا�]9|، إ� 	اء وا�]�9ب-&(X]�0ر ا�� 	وع ا,د�&Xا�� Z; Z�X
 # .2 - 
 ا�9&;'^ 2
V �� - 3. اb-�دة �� ا��را+# ا,د�'# ا���Iر�C'- ��� #5 �� ط�?# ;0&ى 2
V ا�0'�ن وا�9�`'�


  ). 313: 2016ط2�d Z; i� ^'�9! |) i& أو ;�

	 -	 ھhا ا��'�ق، ��o(� �II ا��7c
!# ا�9	 ر�V إ�'�C طi -	 و�$�ء 2
'i -�5$	 أرى �9��I	 ھhه 


D5 �� hL9�ص �W5ع ��دة ��0{ ��`�ع ا�
7# ا�9	 
�'^ ��W5 �Cع، وf أ+N9'< أن  #��Iه ا��hC- ،i9��I�
 �2 i9��I� 	- iط �CI
: �W5 �$2ع، �'{ ?�ل" ا����+'# ا�9&ا6'#"أ.ZW ا�$0�ءة ا�9	 
�I> ذا
�C ا�9	 أط


	 !�م، أراه ?&!�0، �9]9| -"c'+ ،أدب و�� 2$�ي 	- #DI9'& وا��;9�راة �2 �7# ا��mت ا�����'i أط&و
وf �� �� ا�dbرة أن أول �� X5&ت ھhه ا��- ،#��I	 ��W'# ). 310: 2016طi " (ھhا ا�]�
| ا���9'^


��د"f"ا 	;�9ب ا�0)� ا�&ا�< ���و��ت +'�'�='# �< )م12/2/2010(، - 	ورھ� -�� Z0? 	$(! ��� ،

�N'$	 وا�)&�	،Wه ا�$0�ءة)م2016( �2م ا,دب ا�hھ V
وأ092& أ5$	 . ، أي أ�I2 &� �? i5 �� ا�^�� 2


I| ا�5�n	، وا�9	 �mءت 
�p 2$�ان � 	9�وظ'W'# ا�
7# -	 روا!# -�ط�# "��C�(� pII -	 أط&و

I| ا���n{2019، وا�9	 أm'^ت -	 أ!
�ل "����� �W5ع� 	n�� 	- ،	-ھ� <'I�
 V
  .، و��I ��6&تُ 2

  
  

T�-+� ّ�ر�����Eّ-ا� b	ا�,�   
  

9
� �2 �2د �� ا��0�n'� -	 �(�ل ا,دب، ��'{ !a�I ا�9W&ة �� ?'�م L� a'�I
 	+�02 }��0
;�ن �

# اI9+f&ار )م1976(ا��و�# و�V9 �2م �&� p7
� V9�، إ�3�j V �&ا��C9(N? ،Z ا�DI# -	 ا�0/د 

) م1956(�&ب +'$�ء . ب). م1956(و�V9 ا�)�وان ا�n/6	 ) مh$�)1948 ?'�م ا��و�# . أ: واN5f/ق

# ا��XI9 ا�D9?fدي �&� V9�
# ا��XI9 ا�D9?fدي -	 إ+&ا='Z . ج). م1965(و�) م1965(�� �&

�&ب �^!&ان  V9��&ب أ;9��& ) م1967(�� �&ب �^!&ان . د). م1967(و V9��� . ه). م1973(و
  ). 115- 114: �021998+	 ) (م1976آذار (و�V9 !�م ا,رض ) م1973(أ;9��& 

 &'0; �C� ه ا��$�ات، و;�نhھ 	- p(?و 	اث ا�9��!�N$� �m> -	 ھhا ا�a'�I9 ا�hي !�9$� إ�V ا,

# ا��XI9 ا�D9?fدي، و�&ب �^!&ان، ا�C95ء �ا,6& 2
V و2	 ا�]�9ب ��j#، وا�$�س #��2، ;�&



 

 إ!�د ا���ج 
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ھhه ا,��اث و�< ��ا-9I	 ا�#��9 �< �02+	 -	 
6c'& ... ا��]a ا�)�]&ي، �&ب أ;9��&، و!�م ا,رض 
 #'L!ا��9ر Z�2
V و2	 ا�]�9ب، إf أN9�5 f �$5'< ا�ZDW �'� ا��&ا�Z ا�^�$'# �hCه ا,��اث، -���&ا

# 5�2'# -	 ا�]#��9 I5 Vدي إ�k
 V9�09
�ر -'�C درm# �� ا��2	، و
 V9�
| ��ة ز�$'# أط�ل N9


#
�&� a��(� �!��9� #'-�; &'. ة +$9'� ��ة�� �mأ O�h� ،#'2ا��b6&ا اk� ي !�0وhا���ث ا� V9� �m!�ة، و
 aCW5 V9�- ،i
0? �� Z; #)'95 �ھ Z� ،i
0? ��2 �(NI$� �6��-	 ا��2	 �)�> ;�&ب �^!&ان، ھ� �'3 
ھhا ا���ث 2
'$� أن 5)�د إ�i?�'+ V ا��9ر!L	 ا�hي !�0> ا���ث ��$�ات ;	 aCW5 ا�$9'(# ا�hC� #I2�Dه 

  ".#ا�$]�"ا��&ب ا�9	 +��ھ� ا�)&ب 

p وأ5��
#، -	 أن ھhه ا�9W&ة �
��!� +$�ات ھhه ا��& 	- i(� pW
9j، وإن ا	�02+ >� <W
� أ

V

# أ2�&� Vة -$'ّ� إ�&'DIا� #DIا� �C'- pI

# �m!�ة ار�&� �C
 : -	 ط'�
  


��ل -	 
N�ره �)� �2م  #NI5 �Cd ة&'DIا� #DIرة أ2/ه )م1967(و�]� ���ر ا��;hا�� Zت ا�)�ا�hjأ }'� ،
d/9ول���c� fأو 	ا�]�9ب .  p�Cأ� ،#�
�&ب �^!&ان ظ&و-� �m!�ة � �(� #I�;�� أ-&زت ا,��اث ا��'�+'# ا��9/

 �C9
(m ،ة&'DIا� #DIة ����ر ا�^'�� #?/N5ا 	ه ا���9!�ت -hھ pو+�ھ� ،aC(�9)� Z0I9ن و���'[� <
(9
���ا`'< 
  ). 152: �021998+	 (,دب ا�)&�	 #��2 
NL� إ�V ا,��م �NL�ات 9��6# را+Z9�9� #L �]�5# �&��?# -	 ا

 

# ا,د�'# ا��9ر!L'# ا�9	 �Cdت ا�W5 #?/N5ع ا,د�'#، و?� �
��!� ط0')# ا��& Zmأوردت �� +0> �� أ �I�
 i9��9[� ع وا�9^م�W5 i09; يhا,ول ا� 	ا�$�ع ا,د� �C5, ،ة&'DIا� #DIا� V
��أ ?���، �O�h ر;^ت 2


# أد�'�، ). م2015(�2م " -�ط�#"و�V �)I�د، �V9 ;��9# روا!i9 ا,�و?� ;�ن �W5ع !$�9	 إ�V ھhه ا��&
 	- p
)
 ،�'$- �CI0+ �� Z; �2 #��I9ا,د�'# ا�� #
��، ��)$V أن ��'^ات ھhه ا��&I- �'L!ر�
و�'3 

��ا �2 ا�9'�ر ا��ا?)	 وا+9)�5�ا ���&��ز : "?�W5 �Dع�dأ �I- ،ع�W5 ���� ل�nأ�� ا�]�9ب ا��ا?)'�ن أ�
�� " �m14(�# ر?a "و!��ق �02+	 أ+
�ب �W5ع -	 ?D9� ." #D�!& أھ�ال ا��&ب وا��9Xت وا�X9&د

 #2��)�"#
!�ظ� ا�]�
| ���� �W5ع -	 ھhه ا��DI، ا�&��ز ا��WX-# و!D�ر 
n�" : Z'9I/" ا,�'
��ان، و�� m$�د ا��-�ع اb+&ا='
	 ��ط�Wل، وا�(n{ ا��]�+# ;��9/ل، وا,��2ل ا�X0)# ا��XI)&ة ��

 |
  ). 152: �021998+	 " (ا�0){ �)� ا���ت" ��
'�"j/ل ھhه ا���Xھ� ا��n'&ة، !n'& ا�]�
 #
�&� ،#DI��9# ا�; 	- #��I9� #
�&� Vإ� 	ع ;�ن !$�9�W5 أن 	�02+ �';c
 Vإ� #-�`b��

 &!�D9ة وا�&d�0وا�� #!&!&I9ا� �� #DIا� �C'- رت&�

�.&ا-	"�Wا�&�^"ا� Vإ� p
I95ا�9)0'& ، وا 	- #!
 #!�. 	- #z�2
V ا+�L9ام �W5ع �
7# ا�)��'# -	 �i97 ا,د�'#، وأ�5 أرى أن ھhه ا��/ �;k! i5�- ؛	ا,د�

�C� ^'�

)09& ر;$� أ+�+'� �� �&ّ;�0ت ��W5 #7ع ا�9	  �C5, ،#'ع : "ا,ھ��W5 ���� |
;O�h، وظ� ا�]�
Zn� iDD? 	- #'��2 &'��(
�#، أي !I^ع d�ار�]� !� أوfد: "��Wأ�$�ء ( ا�� �! a[ار��d <
�ُ9�

  ".ا,�'
#"�� �(��2# " �� ھ$�"، وذ�O ;�� ورد -	 ?Dّ# )232: �021998+	 )" (ا�^ا5'#

D$'� �02 ا����� طi ��ر، a!�$. <ّ0N!3 >� ،#!&Dا�� #DIر ا��N
 ا�hي ا��92ه -	 ��ا;#0 

 	2�! a!�$. �2م؛ و,ن Z[X� i
0I! i5أ a.ت، ر�zW�9ا� o(� #DIا� V
2 #��I9� #!&Dا�� #DIأن ا�
 �2 &jc9ا�� 	

�N'$'# ا���
'#، -�I �2ل -	 +$�ات ا�9W&ات ا�^�$'# ��� !/=a و`< 
N�ر أد�$� ا���Wا�

Z� - 2.  ا�9'�ر ا�9)
'�	- 1: ا�DI# ا�)&�'#، و�$�ء 2
'i، ھ� !��د 6/6# أ5�اع �� ا�DI#، أو 6/ث �&ا
i'-&9وا� #'

# ا�n��n#: "و!�'� .$�!a. ر ا�W$	 ا�9'�- 3. 
'�ر ا��9�
# ا�DI# ا�W$'#- إن ا��&� ا�9	 -  �&


# ا�9	 
�& -'�C ا�DI# ا�)&�'# -	 �ا��9ت �Z'0? V9 ا��&ب ا�)���'# ا�5�n'# -	 ا�DI# ا��D&!# ھ	 ا��&
2
V ا�DI# -. إ+&ا='h$� Z ا��0)'$�ت و�V9 أ!��$� ھhه �
&N'+ �I- #'5�nوا� V�9ن ا,و�
�	 أ�� ا��&

  ).a!�$.1995: 195 " (ا���L'$�ت وا��9'$�ت
�'9
�&� Vإ� a'�I9ا� �وإذا أرد�5 ا�a�I5 �!��9 ��'&ة ا�DI# 2$��5 إ�V : "و�]� ����0! 3

�'9
�&� :�'W�,ا!# ا�� Vا��9'$�ت إ� ����3 " (ا,و�h$� V ا�$]#0 �V9 أوا+� ا��9'$�ت، وا�5�n'# �� أوا+

(�ھ�). 17 :2010fا #'�  : ت ا,د�'# -'�'� ���3أ�� �� �5

                                                           

     3&z5ر، �02 ا�����: ا�� . ،&D� 	- #n!ر ا�ّ&وا!# ا�)&�'ّ# ا����ّN
 .1983، دار ا��)�رف، ا��Iھ&ة، 1870- 1938



 


د ��ّ
ع وا��
	ز ا���وي �
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2
V –وإذا 
N&?$� إ�V ?�'# ا�Z[X 5(� �2دا c� fس �i �� ا��ار+'� !&ون إ�V أن ا�DI# ا�)&�'#  aC�/; |��$!و 
 �$9D?–	ھ ،v6/6# �$�ھ �'� p�
�.&ا-'#"�$vC ا�)'� ا�&ا='# . 1:  راو�Wا�]��9# ا��'$��='#" ا� Vأ?&ب إ� 	2. وھ .

أو �� !��V �9'�ر ا��2	، ��'{ 
�0D ا�]��9# ?&!0# �� ا�]��9# / ا���5���ج/ -�2
'# ا�hا;&ة/ �$vC ا�)'� ا��0ط$'#
#!&(X9'�. 3. ا�'
2�Wا� �'� a=!(�< و!�ا 	0!&I
 	=�$6 vC$� : #ّ'DDI�0 ا�]��9# ا�D
" ;��mًf"ا�)'� وا�hا;&ة، ��'{ 

  ). 20-19: �2010��3 (أو إ�mً�95 �� ا�
�7ت وا,��ات 
 

إن �)I! �$��9; az)�ن `�� ا�5�L# ا,و�V، وإن 
(�وز
o(� �C ا��DI إ�V ا�5�n'#، وأ?I : Z�لو���3 !

�)iW ا����I# �� ا�0&ھ�ن 2
V ��# ادi=�2، ;�� �&ح  aو� ،#n��n�5� ا� Z'
I20: �2010��3 (�� ا� .(

 ،vھ�$�
� a'�I9ا ا�hإذا ا�5��92 ھ ،}��nا� vC$د `�� ا���m�� ع�W5 أن �I92وأ�5 أ |

�i� >9 ھhا ا�]� ���
�� m&أة -	 ا�9(&!|، و-	 ا��-�ء إ�V �5�ذim ا��Lص ا�hي 
�'^ �i، دون �$�زع، ھhا ا�$��ذج ا�hي 
 	- #
2�Wت ا��'DLXى ا���
�N'$	، وا�hي Z(m ا�
7# إWا�9&اث ا� >� ،i9!&? 	- #'[7# ا���
د�v ا�

2
V اbط/ق #'
   .ا�DI#، إن �a !]� أ;n&ھ� -�2

N�ر ا�I!#DI�م ��� Z�
'a'�I9� Z 6/6	 ��&اj � :1 . �(� ة&d�0� ا�&و���5'#، ��أت #
�ا��&

��ا!# ا��ا?)'#، و?� ��أت �Z[X وا`� . 2. 
I&!�0) م1960(، وا+�9&ت إ��C5 V!# �2م )م1948(ا�$]#0 

# �< ا�&و���5'#)م1967- 1960(�
)'�ن �� �'� jءت ��9ا�m #
� ، وإن 
]� ا��ا?)'# -	 ھhه ا��&

�'{ ا�9^ج -'�C ا�aC ا2��9mf	 ���aC ا��'�+	 ،�C� #�-�$3. و� . ،�Cظ��(

# ا+�9&ار ا��ا?)'# و�&�
 o-و�# ور�Iد وا����Dاء ا���9ي وا��mأ Zّظ 	ا�&�^!# - Vوا`� إ� Z'� >� #'(?ا��ا pL+&
 �C'-و

�&ب �^!&ان �2م  �')ُ� ��'+ f ،#�!^Cم1967(ا�) ( Z'
j2009: 60 - 61 .( ��9!أن و a'�I9ا ا�hھ ��
ھ$�ك ?�+�� �9X&;� �'� ا��0�n'�، وھ� ا�092ر أوا+� ا��9'$�ت، و�����9!� �)� ھ^!�# �&ب �^!&ان 

1967 ،#
�
�N'$'#، وأن 
'�ر ا��ا?)'# ;�ن +�=�ا -	 ھhه ا��&Wا� #DI;��9# ا� 	ة -�!�m #
�، ��ا!# ��&
  .�< �� ��iI �� ر�^!# �'^ت ;���9ت �)o ا,د��ء


# ا,و�V �� �2م !��د .$�
# a!�1948 ا��&�&� �C'��!ا�9]�!�"، و" �'� #DIا� p
، و-'�C و�

i���(� ��9 �)�، و?� ا
�a ط��)�C ���&و���5'# a� يhا� a=�7وا���`& ا� >NI5ي اhا� 	5'# . ا���`�nا� #
�وا��&

'��Lا� #!�C5 �� �0أ! #'
$�ت و��ا!# ا��9'$�ت �� ا�I&ن -	 ا���ار ا�N9� ،a!�$. i'��! ��; ،|(D�ر ا�DI# ا���
 #
����| .$�!a، و?� ا
��p ����ا?)'# ا�W$'# ا�9	 
&او�p �'� ا�9)
'�'# " ا�$C�ض"ا���`	، وھ	 �&


# . وا�i'-&9، وا+�9&ت ��C5 V9!# ا��9'$�ت�&�� a!�$. �C'��! #n��nا� #
�
< "ا�09
�ر"وا��&N� �� 	وھ ،
ا�hي ;�ن " ا�!�!���m	"�ور ��in، و-'�C ا+�N9ع ا�9'�ر ا��ا?)	 ا��0)'$�ت و�V9 أوا+� ا��9)'$�ت، ز�� �

 	$Wا���9�ى ا� V
  ). a!�$.1995: 229  - 230 (+�=ً�ا أن !�W? <I^ة 2 #'2�5
 |��� #n��nا� #
�2
V أن �W5ع !$�9	 إ�V ا�9'�ر ا��ا?)	 ا9df&ا;	، ;(^ء �� ا��& Z'
j �;k!و


(�هو�� ;�9ب: "1967
i�'�I، أي �� �)� �2م fا اhھ 	- #DIع، :  ا��W5 ���� ،a'إ�&اھ �$� ،	0'0� Z'إ�
iط 	
��'�، i'05 ا�a+�I و���� 2 ���
'V�'2) " Z ����5	، أj2009 :65 .(  

 ،�CWD! 	9ث ا�/nر ا��N9ا� Z�
# �� �&ا�&� Z; 	- #'ھ�ت ا,د��)
fض ا&(� Z'
j م�I!

(�ھfه اhھ V0�9�ن إ�$! �!hر ا��ا?)'# و!)�د أ+��ء ا,د��ء ا��'
 	
n�� ��c; ع�W5 &;ت، وھ� ?� ذ�

ا9df&ا;'#، و�]$�W5 &;h! iع �&ة أj&ى، -	 �)&ض ط&�i �9'�ر ا�&�^!# ا�hي أhj �)�ا أد�'� -	 

�C�/j �� �(90 �2 ا��d�0&ة : "D5�ص �2د �� ا�]�9ب #'
5�2'# �
DI# ا��� #
I5 �� �� f ن�[-



# أر?V -	 ا,+�&� Vإ� ،#!&!&I9رات وا��N

(�و�� �< �� ط&أ ��  p5�;و ،	$Wب و��9�ى ا,داء ا��
��ب و��ب، . وا�9W5ح 2
V ا,دب ا�7&�	، و�'3 ا�)&�	 -��| Z; �� |C
وھ]hا أhjت ا���ا#6 

 : وھ� !�'�". -p���c ا,دب ا���
	 أ!��
  


(�ه ا,د�	، fا اhC� ���? &'ا�� 	- aC9��` #'

(�ه ا�&�^ي��I و�m -&!> �� ;�9ب ا�DI# ا���f. ا 	ز; |
و�� ھfkء، ا�]�
درو!�، ا�hي ;�ن أ;V��. �� &n -	 ا�&�^!#، �V9 أن ا��Iرئ �'�N& أ�'�n; �5'&ة إ�V إ�2دة ?&اءة ?n;, iDD& �� �&ة؛ 
 V
2 	D(9�! ن�; i5أ #m�5، ��ر�'��� ا��7�ض أ �
2
	 طi، ا�hي ���� -	 اb-&اط -	 ا�&�^!#، و� ���� |
و;O�h ا�]�

أ�� ا�]�
| ���� �W5ع، -�I ��2 إ�V ا�&�^ -	 . �Iرئ، ��j# �)� أن ط&أ ��!i0X! �� i ا��9�ل �� ا��ا?)'# إ�V ا�&�^!#ا�
�� -	 ?iDD أ!��  
'Z (أ+
��i$[� ،i ;�ن أ;n& ا�92اi'I��+ �� f درو!� وطi، وھ� �� !Cz& وا̀j2009 :67 -68 .(  
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# ا�
N�ر -	 أ+
�ب ا�]��9# ا�DDI'#و�� 
�Iم !k;� أن �W5ع ;�ن m^ءا �� ا��& �� i
n� ��� ،�'L!ر�
  .�(�!�ة 
 �$2 #n��nوا� ،o(0ا� a�I
 �$2 ،#'5�nا� #
�
> -	 �C5!# ا��&N5ي اhع ا��W5 م، أن�I
وا`� ��� 
 #
�&� Z[X! ا��9'$�ت �
a'�I ا�o(0 ا�j&، و�]� ا�)��Z ا��9X&ك -	 ھhه ا��I9'��ت أن �� �)� أوا+

V
2 #��I9� ة�!�m Vإ� 	وھ� !$�9 ،#n��nا� #
� ;Z ا��&ا�Z ا����I#؛ و�&ز �X5 Zmطi ا,د�	 -	 ا��&

# ا�9	 أhj ا�9'�ر �
# ا�V$(�� ،�C5����� #n��n ا��95fء �9'�ر ا��ا?)'# ا9df&ا;'#، ھhه ا��&�ا��&

"	m���!�!ة 5�2'# ���9�ى ا,��2ل ا,د�'#" ا�^W? ث�� : �)�ا -$'� �m!�ا أ
  

W5 ���� O�h; ا�9'�ر Vإ� 	�9$! |
و�W5ع !�Zn �5�ذج ا�]�
| ا�I&وي ا�hي . ، �� ?&!# �'�m p"ا�!�!���m	"�ع ;�
#'$Wا� Z=�+�ا� V9X� i9!و&? V
2 �;k! . V
و-	 ;n'& �� ا,�'�ن، ھhا ا�b&ار 2
V ا���
'# وا�I&و!# !$)]2 3

	0
+ Z[X� 	$Wا�(�5| ا� .'

| و!0&ز ذ�j �� O/ل ا�
C(# ا�I&و!# ا����; �C'- i'ھ��! f 	9ا� #'��DLة ا��!�Xا� #

]9| إc9� f;'� ھhه ا�)/?# ا���'�# �'� ا��Iص وا�I&!# وا,رض a� #DIن ا�c;و &(X! رئ�Iأن ا� V9� ،&j. آ 	و-

 �C'� ).o(�) a!�$.1995 :192 ا,�'�ن !o(� aC- |(D ا,��Wظ ا�9	 
$�- &D	 �m p'� #!&? و`�ا
  
  

��Dا� ���Iوا� �Bا����  
  

طi (ا�hي !�9)'� ��+�=�C'��! ،#'$- Z طi أدوات 
)�!�'# " ا�!�!���m	"أوا-> 2
V أن �W5ع !�9$	 �
9'�ر 
2016: 325  - 329 ( i9��+ة، و�� ا?��9م ا�&اوي �0$'# ا�$� �0{ ر&d�0ا�� i9'(?ا�$� �� وا �
L


 i9!و&? 	- |
9
� �< �� +0> �� أن إ.&اق ا�]�jأ 	و�]$$ ،#'m���!�!ا ا�]/م ا�hم، ھ�CW� &'. i
()!
��'� إذا ;�p5 ا�
7# و+'
# أد�'#، و�]$0I� &'. i�ل إذا ;�p5 ا�
7# ھ�-� ��� ذا
i، ھ	 ھ�ف !�&ص 
 �0D

�6'> ا�9&اث ا�hj -	 ا�6�5fر، و-	 ا�NI5fع �2 ا,m'�ل ا�(�!�ة، وھ$�  V
2 i�/j �� |
ا�]�

9��� #I7# ا�$�ط
&اث، 
�0D ا�
7# ھ	 ا�9&اث ا�hي !Z��9 ا�]�
| ��kو�'# ا�
7# و�2ء ا�9&اث، 
�0D ا�
�izW �� ا�$�'�ن، -�(�9< ��ون أ+�+i ا��In-	 وا2��9mf	 وا�D9?fدي وا�9&ا6	، ھ� �(�9< ��ون ھ�!#، 
 p5�; ي إذا&���� a[- ،&jذات ا� 	وب -h!و i
��ون �2> -	 ا��9ر!� و-	 ا�(7&ا-'�، +&�2ن �� +'�IW ذا

  !�)&�'# -	 ا�0/د ��Cدة ����'�ع وا�5f/ل وا�hو��ن -	 ھ�!# ا,;n&!# ا���;�#؟ھ�!# ا,?
'# ا
 : !I�ل طi -	 ھhا ا�ّ�'�ق

 

�� !)$	 ا�0X9{ �����?� ا�&ا-Z; �� o ���وfت n� &';h9ا�9�6'> وا� 	رض !)$c9��- 9�ى ا�����ن�� V
أ�� 2


< وا�X9&!� واjb/ءIا� .f���- V$(ا ھ� ا��hدا=&ة وإذا ;�ن ھ 	ي -&!�I
�# أ�)� �� ا��)$V وھ	 
�ور -	 ظ$	 و
�Z0 ا��&ة �'� ا,m'�ل ا�/�I# وھhي ا,رض ��ر ;�N+ Z ا,رض وط$� . ا�C�!# وا��I0ء >NI5أر`'#، إذا ا #!�Cوا�

!�Cا� p2�`و�2 و&X� #) i300: 2016ط .(  
 

 i
��2
V إ���ر ا�9&اث إ�V ا�$� ا,د�	، ��Wظ� وھhا ا��C9!� ا�hي ا+X9)&ه �W5ع �9&اi6، و�
97$� ا�9&ا6'#، و

�N'$'# -	 ا�0/د، ��5< �� 02َِ& ا��9ر!� ا5��5b	 ا�hي ?&أه �W5ع m'�ا، وھhا ا�� Wا� #'
?�� #'��Iا� #!�Cا� V
2


�p 2$�ان ،&;h'- ،|��7��� �9اء?fا Vب إ��

�ون -	 ا�ZDW ا���n{ وا�)X&!�، !��9ث Z'� �2 ا��7j : 	-
 :  ���< أ��ا ��f?�9اء ���- |��7	 d)�ره وز!i و�5
i9 و+�=& أ��ا�i و2�ا=�ه، �� !
	أن ا��7
�ب

 
وا��0| -	 ذ�O أن ا�$3W أ��ا 
)�I9 ا�]��ل -	 �� .
�C0 وا�I5دت إ�'i، إ�� �$z&ه ���]��ل ��� و-& 2$�ھ� �� 
)i�'z أو 

��7� �i �� أن اI5'�دھ� �'3 �7
| ط0')	 إ5ّ�� ھ� �]��ل ا��7
 ��� p
�|، -�ذا .��O�h� pN وا
�C� ZDّ ا�I92دًا -��95

�ون د(h� >'�mاھ| ا���7| و
i� pCّ0X وذ�O ھ� اf?�9اء j 147 :.ت. ا�� .(  

  
  


ع ا�د"��.C �B� ت
%\ّ�� V� ��/�,ا� �Bا��  
  
  

-	 إذن، -�ن 
���W5 Oع �
i9)C ا���
'# ھ� m^ء �� ا�!�!���m'� ا�9	 �C� ��k!، وھhه ا�
7# ا��7&?# 

�j �� iI'I/ل ا,دب، 2
V ا�092ر أi5 أد!| �
9^م،  Zmا,د!| �� أ �C9)! i

'�C9 ھ	 ھ�ف ��� ذا��



 


د ��ّ
ع وا��
	ز ا���وي �
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 �� Z; �� �
L9ا� 	- ،i'إ� V(�! يhوع ا�79''& ا�&X� �� ء^); �C!دk! #'2��9mا #W'ى ��دب وظ&!

�Iم ا��(�9< �5� ا�a'I ا�9	 !&اھ� �W5ع أ+�س ا��(�9< ا�(�!� #;&� <'(!.  

�{ -	 أد�iو�� Z; �?�9�
��اره : "ا�
�W5 �$2 #7ع  	- /I� أھ�'# أ!�� وإن ;�ن |
و�
7# ا�]�
 �C('�)- ،وا�9&اث 	0(Xا� Znا�� V
�'# ا�)��'# و2/Wا� #)C
��9 2
V ا�(! i
�C'0X
5(�ه -	 +&ده و


i �0&ا#2�'DLdو i6�� #��j 	- ظ��
# -'�� و
Cz& أھ�'# ا�
7. )786 -  785: 2 ج3���2012 (" 

�ظ'� ا�9&اث وا�
7# ا�)��'# -	 D5�ص �W5ع ��j# �)$��& ا,د O�h;ه، و�$I+ب.  

 i9+درا 	- ،Z��; ع، 2$� ر!�ض�W5 أدب 	7ّ�ي -
) Cz!) Z��;2017 :73& ھhا ا�ZIn -	 ا�092fر ا�
��9'�ز، و��  �إن ا�&وا!# Z�2 �7�ي: "، و!I�ل"روا!# ا�
�W$�"#7ع، �'{ !)09& ا�&وا!# " -�ط�#"��ل روا!# 

 #7
�'� 2�5	 أن �m'< 2$��& ا�&وا!#، دون ا+n9$�ء، 
&+a و
�LX و
j �� V$0/ل ا� �!�)� 	
c5
�C9N+روا!# ". و��ا 	- i!رأ ZI$! Z��;ط�#"و�-" &Cz! }'�� ،}�0ا ا�hC� #?/2 i� يhا ا�&أي ا�hھ ،

 : # �� ��ا!I! �C- ،�C9�لا�9�ا-> �'� رأ!i و�'� 
N�ر ھhا ا��0{ ا�hي !&ا-> ��'&ة �W5ع ا,د�'
  

Oذ� V
2 i� �CX! <ا���� 	DDI7# ,ن ر�'�ه ا�

&+'� ا� V
2 Z�(! ع�W5 ل إن�I5 �'� �!�)� 	
c5 �� . �!�)أ�� ا�

�N'$'# إ��ن Wا� #!&Iا� ^'�
�'# ا�I&و!# ا�9	 /Wر ا��Dدات وا�9)��'& وا�&W�
� Z=�Cا� �Xا ا��hوھ �'n[9ا ا�hھ �C-

! i$'(� ز�� ���د �!&X(ن ا�&Iا,ول �� ا� �D$ا� Vد إ��() Z��;2017 :74 .(  
 


#، ھ	 أن [X9ا�� 	n�� #)'95 �'ع، و��W5 #7� V
2 Z��; a[�إن 2/?# ا�9�ا-> ا�9	 ادp'2 وm�دھ� �'� 
�'{ ا���v �'� ا�)��'# وا�V�DW، و��ر�mت ��W9و
# �'� ا��� وا�(^ر، ���|  �� ،#!�7
�/�� �W5ع ا�

�، إ`�-# �L9+fام ا�9&اث ;(^ء �� �0$�ه ا���?� وط0')# I- ا���ار 	ا��&د، و�'3 - 	- ،�CXا��
 	- �$��I
 ��
; >W
ا�
7�ي، ھhه ا��/�� ;�m�� p5�دة -	 ?iDD ا,و�V، و�]� �$��ب ھhه ا��/�� !&

ا��I�(9# و�� �)�ھ� �� أ��2ل أد�'#، وھhه ا��/�� " -�ط�#"��'&ة �W5ع ا,د�'#، و?� �
� ذرو
i -	 روا!# 
  .وا��h)9رة -	 أ+�س ا�0$'# ا�
7�!# ا�$2�W'# ھ	 m�ھ& ا��9'^ ا�
7�ي �hCا ا,د!|

  
  

J<ا�,�ا 
 
 
  

���
�ون، �02 ا�ّ&j ت.د. ا�� .#��ّIا�� ، a)(أ!ّ�م ا�)&ب وا� 	0& -L�9ب ا�)0& ود!�ان ا���90أ وا�;
  .�D&. وا�0&�&

iر ا�ّ&وا!# ا�)&�'ّ#. 1983. ��ر، �02 ا����� ط�ّN
 ،&D� 	- #n!ھ&ة. 1938 - 1870 ا����Iدار : ا�
  . ا��)�رف

|'0�
�N'$ّ	 ا���!{. 3��� .1986، Wا� 	ا,دب ا�)&�ّ 	ت -f�I� Vا,و� #
�ا��0N)# : ا�$ّ��&ة. ا�ّ&
  .ا�p'� #ّ'0(Xّ ا��Dّا?#

|'0� ،3��� .1987 .�'m���N5ة أ&'DIا� #ّ'

�N'$'ّ# ا���Wا�)&�'ّ# ا� #DّI0'ّ#، ا�: ، ا�$ّ��&ةا�(Xّ0)# ا�N�
  .�2�Wd&و7دار ا��X&ق 

|'0� ،3��� .1994 .#!�I5 تf�I� ،#n��nا� #
�دا=&ة ا��In-# ا�)&�'# وا��(
3 ا�X)0	 : ا�$��&ة. ا�&

�In-# وا�W$�ن�.  

|'0� ،3��� .2010 .�I5ا�ّ&ا�)# درا+�ت و #
�  .دار ا�$�Cّ#: ا�$ّ��&ة. ا�ّ&
|'0�
�N'$'# ا�DI'&ة -	 إ+&ا='j Z/ل �D5 ?&ن،أm���N5'� ا�DI# ا�. 3��� .2012، W1ج )&�'# ا� .

  .دار ا�W]&: دار ا��Cى، ��2ن: ;W& ?&ع
|'0�
�N'$'ّ# ا�DI'&ة -	 إ+&ا='j Z/ل �D5 ?&ن. 3��� .2012 Wا�)&�'ّ# ا� #DّIا� �'m���N52ج، أ .

  .دار ا�W]&: دار ا��Cى، ��2ن: ;W& ?&ع
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PHONETIC ADAPTATION OF ARABIC LOANWORDS  
IN THE DOBRUJAN TATAR 
 

 
 
 

Abstract. As indicated by the title, this study deals with the phonetic adaptation of the Arabic 
loanwords in the Dobrujan Tatar. This Turkic variety possesses a large number of Arabic lexical 
borrowings due to the fact that Arabic is the language of the Quran, a language of high prestige 
for Muslims. Arabic, as a donor language, is closely related to the spread of the Islamic religion 
among the Turkic populations. Several phonological processes in Dobrujan Tatar apply with 
regard to the adaptation of lexical borrowings from Arabic. 
 

Keywords: Tatar, Arabic, Dobruja, loanwoard, phonetic adaptation 

 
 

1. Sources of data 
 
The lexical data for my study were taken from several semi-structured interviews 
with the Dobrujan Tatars I met in the cities of Constanța and Medgidia. I observed 
that many words they used in the conversations were Arabic loanwords, and 
they could not avoid lexical borrowings from Arabic. In order to identify Arabic 
loanwords, I also consulted dictionaries such as Dobruca Kırımtatar Aǧzı Sözlüǧü 
(Saim Osman Karahan, 2011) and books written in Dobrujan Tatar, such as Kaniye 
(Kerim 1984). A valuable tool was A Dictionary of Modern Written Arabic 
(Arabic-English) (Hans Wehr, 1979). The phonological adaptation of Arabic names 
was the subject of one previous study written by George Grigore and Sevghin 
Omer – “Phonetic Changes in the Arabic Islamic Names of Dobrudjan Tatars” (2009). 
 
 

                                                           
1  E-mail: leyla17@gmail.com 
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2. The language and its speakers 
 
Dobrujan Tatar is spoken by the Sunni Muslim2  Tatar minority living in 
Dobruja, a historical province located in southeastern Romania. Tatar belongs 
to the Turkic languages, which are included by Robbeets (2020: 31) into the 
Transeurasian3 languages, “a group of geographically adjacent and structurally 
homogenous languages across Eurasia that consists of five uncontroversial 
families: the Turkic, Mongolic, Tungusic, Koreanic, and Japonic languages”. 
The Transeurasian term complements the traditional term “Altaic” that is used 
for the unity of Turkic, Mongolic, and Tungusic languages (Robbeets 2020: 31). 
Rybatzki (2020: 27) divides the Turkic languages into Common Turkic, 
Bulgharic (represented by Chuvash), and Arghu Turkic (represented by Khalaj). 
Common Turkic includes the following subgroups:  
 
- Southern / Southwestern, Oghuz group (Turkish, Gagavuz, Azeri, Turkmen, 

Afshar, Salar of Qinghai and Xinjiang) 
-  Western, Kipchak group: Kumyk, Tatar, Karaim, Noghay 
-  Central group: Kazakh, Karakalpak, Kurgyz 
-  Eastern or Southeastern, Karluk group: Uzbek, Uyghur, with their dialects 
- Northern or Northeastern Siberian group: Yakut, Tuva, Khakas, Shor, Chulym, Oirot, 

Western Yughur of Gansu, Fuyu Kyrgyz of Heilongjiang (Rybatzki 2020: 27). 
 
Johanson (2020: 108) divides modern Turkic languages into six branches based 
on genealogical affiliations and typological characteristics:  
 
- the Southern or Oghuz branch 
- the Northwestern or Kipchak branch 
- the Southeastern or Karluk branch 
- the Northeastern or Siberian branch 
- the Oghur branch represented by Chuvash 
- the Arghu branch represented by Khalaj (Johanson 2020: 108).  
 
Johanson (2020: 108) includes Tatar and Noghay into the Kipchak group: Tatar 
belongs to the Volga-Ural subbranch, and Noghay belongs to the Aralo-Caspian 
subbranch.  

                                                           
2  Islam was spread among the Tatar nomads of Dobruja when a Bektashi mystic from Bukhara, 
Sarı Saltuk, arrived in this territory in 1261 with approximately 40 clans of Yörük Turcomans 
(Williams 2001: 203). 
3  Gustaf John Ramstedt is considered the founder of Transeurasian linguistics. He proposed a 
linguistic framework for Transeurasian comparison from the perspective of regular sound correspondences 
and morphological cognates (Robbeets 2020: 310). 
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There are two varieties of Dobrujan Tatar: Crimean Tatar and Noghay 
Tatar. The two dialects are agglutinative languages and share the same vowel 
and consonant system, the same vowel harmony rules, the same morphological 
features (with a few exceptions), and the same syntactic rules. They also share 
the same Arabic, Persian, Russian, and Romanian loanwords. Some Arabic and 
Persian lexical borrowings came to Tatar via Turkish (Grigore and Omer 2009: 50).  

This study will not distinguish between the two varieties because the 
differences are irrelevant to my approach. 

Dobrujan Tatar is spoken by the Tatar minority, which is formed from the 
Crimean Tatars and Noghays, who account together for 18,156 people, according 
to the 2021 census.  

The Turkic Kipchak tribes dominated Dobruja from 1064: the Kipchak 
element in this territory increased following the Mongol conquest of the Desht-i 
Kipchak plains to the north-east of Dobruja; thousands of Turkic nomads fled 
the army of Batu Khan (Williams 2001: 203). As Williams (2001: 203) notes, 
“by the mid 1200s the Golden Horde had extended its way over the Kipchak 
Dobruja and, as in the Pontic steppes proper, the Mongol elite quickly became 
Turkified and Islamicized in Dobruja and came to be known as Tatars”. In the 
thirteenth-fourteenth centuries, the ancestors of the European Tatars lived in 
vast territories located north of the Black Sea, from the Mouths of the Danube 
to the Urals. Initially, these territories formed a geographical and linguistic 
continuum, despite the existence, in this area, of a multitude of separate Tatar 
states resulting from the disintegration of the Golden Horde Empire, namely the 
Great Horde, the Khanate of Kazan, the Khanate of Astrakhan, the Khanate of 
Kasımov, the Great and Small Noghay Hordes (Oberländer-Târnoveanu and 
Adam 2005: 28). The loss of autonomy in the eighteenth-nineteenth centuries 
led to a strong enclavisation of the Tatar populations and a numerical reduction; 
the modern period was marked by huge displacements of the Tatar populations 
around the Black Sea, often followed by the degradation of their social 
structures (Oberländer-Târnoveanu and Adam 2005: 28). 

Nowadays, in Romania, specifically in Dobruja, there are two groups of 
Tatars: the Crimean Tatars and the Noghays. Sultans Beyazıt “Yıldırım” (The 
Thunderbolt), 1389-1402, and Mehmed I, 1413-1421, colonized Dobruja with 
Noghay Tatars from the Budjak (Williams 2001: 204). A few hundred years 
later, Noghays migrated from the Black Sea steppes: “the Dobruja Noghays 
came from Crimea but partly consists of West Ukrainian and Bessarabic 
Noghays, who fled to the Ottoman territory at the end of the eighteenth and the 
beginning of the nineteenth century” (Johanson 2021: 69). The Tatar migration 
to Dobruja accelerated with the fall of Tatar power in Crimea in 1783 and the 
Tatars’ presence became so dense that Dobruja was known throughout the Balkans 
as Küçük Tatarstan – Little Tatary (Williams 2001: 205). They were known as 
the Qabail Tatars, “to differentiate them from the mass wave of Tatar emigrants 
who arrived in Dobruja following the Crimean War” (Williams 2001: 205).  
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For almost 500 years, Dobruja was part of the Ottoman Empire. In July 1878, 
the Treaty of Berlin decided that this territory, along with the Danube Delta and 
the Serpents’ Island, would be part of Romania (Oberländer-Târnoveanu and 
Adam 2005: 38), so the Dobrujan Tatars became Romanian citizens. 
 
 
3. Contact with Arabic 
 
Dobrujan Tatar possesses a large number of Arabic loanwords. According to 
Haspelmath (2009: 36), “loanword or lexical borrowing is here defined as a word 
that at some point in the history of a language entered its lexicon as a result of 
borrowing (or transfer, or copying)”. Haspelmath (2009: 36) also underlines 
that “…the term borrowing is based on a strange metaphor (after all, the donor 
language does not expect to receive its words back), so a term like transfer or 
transference would be preferable”. Most of the loanwords came through religion. 
Contact with Arabic began with the Islamization of the Turkic populations. 
Kaye (1997: 190) underlines that Arabic  
 

is in wide use throughout the Muslim world as a second language and as a learned, liturgical 
language. Indeed, among Orthodox Muslims, Arabic is the language of the angels, and the 
language par excellence in the world since Allah himself is believed to have revealed his 
Holy Book, the Qur’an, in the Arabic language.  

 
According to Poppe (1965: 171), “Arabic words and grammatical forms penetrated 
into Turkic after the tenth century, when Islam was beginning to spread among 
some Turkic peoples”. First, Arabic words entered the Turkic languages of the 
Turkmen group (i.e., Turkish, Azerbaidjan Turkic, and Turkmenian) and those 
spoken in Turkestan, and then, they were carried to the Tatars and other Turkic 
peoples (Poppe 1965: 171). On the other hand, Persian served as an intermediary 
for Arabic loans. In Turkic languages, Johanson (2021: 207) notes that words of 
Arabic origin are taken from Persian and, therefore, most of them are not the 
result of direct exposure to Arabic. There are many Arabic-Persian loans in all 
Turkic languages of the Islamic cultural sphere, which represent abstract concepts 
and concrete phenomena in Islamic societies (Johanson 2021: 206). As Johanson 
(2021: 206) mentions, Arabic-Persian loans play an important role in the SW 
and NW branches. Such lexical borrowings had a great influence on literary 
Ottoman Turkish and became dominant in the fifteenth-nineteenth centuries; 
large parts of the native vocabulary were ousted, including Old Ottoman words 
(Johanson 2021: 206).  
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4. Phonetic adaptation of loanwords 
 
Loanwords from Arabic are adapted to Dobrujan Tatar. Weinreich (1968: 14) 
underlines that “the problem of phonic interference concerns the manner in 
which a speaker perceives and reproduces the sounds of one language, which 
might be designated secondary, in terms of another, to be called primary”. 
Arabic loanwords undergo changes to make them fit into the Dobrujan Tatar. 
Some vowels are changed in order to follow the Tatar harmony rules. Whereas 
Dobrujan Tatar has no vowel length distinction, Arabic identifies vowels as 
either short or long. When adapted to the Tatar spoken in Dobruja, Arabic long 
vowels are shortened. Arabic consonant clusters are broken up through 
epenthetic vowels. The stops /b/ and /d/ are changed to their voiceless pairs. The 
voiced pharyngeal fricative /ʻ/, the voiceless pharyngeal fricative /ḥ/, the voiced 
laryngeal stop /’/, and the voiceless laryngeal fricative /h/, which do not exist in 
native Tatar words, drop. 
 
 
4.1. Arabic and Dobrujan Tatar phonology 
 
I first present the vowel and consonant systems of the two languages to explain 
the phonetic adaptation of Arabic lexical borrowings. 
 
 
4.1.1. Arabic vowel and consonant system 
 
In my study, I used Roman letters for transcribing the Arabic loanwords. 
Transliteration symbols are used for spelling Arabic lexical items. According to 
Grigore and Omer (2009: 52), the Arabic consonant system is represented as: 
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4.1.2. Dobrujan Tatar vowel and consonant system 
 
I used as a reference the alphabet used in the Tatar language textbooks from Dobruja 
(Ziyaeddin and Ahmet Naci 2015: 78) in order to write the Arabic loanwords.  

The Dobrujan Tatar consonants are represented as:  
 

Table 2 

 

B
i-l

ab
ia

l 

D
en

ti-
al

ve
ol

ar
 

P
al

at
o-

al
ve

ol
ar

 

Ve
la

r 

U
vu

la
r 

Voiceless 
stops/affricates p t ç k q 

Voiced 
stops/affricates b d c g  

Voiceless 
fricatives/sibilants  s ș   

Voiced 
fricatives/sibilants  z j   

Nasals m m  ñ  
Laterals  l    
Rhotics  r    
Semivowels w  y   

 
The common consonants in Arabic and Dobrujan Tatar are /b/, /t/, /d/, /k/, /s/, /z/, /c/, 
/ș/, /m/, /n/, /l/, /r/. But word-initial l- and r- are not found in native Turkic words 
(Johanson 2021: 235). As Grigore and Omer (2009: 54) mention, “the remaining 
consonants in Arabic that are not to be found in Tatar, they will either disappear, or 
they will be equated to Tatar consonants sharing the most common features”.  

Vowel harmony is one of the main characteristics of the Turkic languages, 
including Dobrujan Tatar. Depending on the place of articulation, the vowels 
are divided into two groups: back (/a/, /ı/, /o/, /u/) and front (/e/, /i/, /ǐ/, /ö/, /ü/). 
These two groups are subdivided into rounded (/o/, /u/, /ö/, /ü/) and unrounded 
(/a/,/e/, /i/, /ı/, /ǐ/). If the first vowel in a word is back (alt-mış “six-ty”, doq-san 
“ninety”), all the following vowels are back and vice versa (i-ki “two”, yet-miş 
“seventy”). Also, if the first vowel is rounded, all the following vowels are 
rounded and vice versa. Some loans are not adapted to vowel harmony: insān 
“human” � insān “human”, kitap “book” � kitāb “book”. 

Dobrujan Tatar does not possess long vowels. In terms of length distinction 
of the vowels, Proto-Turkic had a system of threefold quantity: long, half long, 
and short; long vowels became short through a gradual and protracted process 
(Johanson 2021: 331). 
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Table 3 
Front Back 

Unrounded Rounded Unrounded Rounded 
i ü ı u 
e ö a o 
ǐ    

 
 
4.2. Consonants 
 
4.2.1. Arabic consonant dropping 
 
Some Arabic consonants disappear due to the phonetic adaptation to Dobrujan 
Tatar. According to Grigore and Omer (2009: 54) these consonants are the pairs 
of pharyngeal fricatives and uvular fricative: 
 
a. the voiced pharyngeal fricative /ʻ/: 
 

acele “to rush”, “to hurry” �ʻaǧila “to hurry”, “to rush”  
aile “family” �ʻā’ila  “family” 
alem “world” �ʻālam “world” 
aqaret “piece of landed property that yields 
a revenue” 

�ʻaqārāt “immovable property”, 
“immovables” 

sanat “art” �ṣan̒ a “work, fabrication/ art” 
zayǐp “weak” � ḍaʻīf  “weak” 

 
b. the voiceless pharyngeal fricative /ḥ/: 
 

azır “ready”, “prepared” �ḥāḍir  “presentˮ, “ready”, “prepared” 
maraba “hello”, “hi” �marḥaban “welcome”, “hello” 
marebe “war” �muḥāraba “struggle”, “fight”, “battle” 
raat “comfortable” �rāḥat “rest”, “repose”, “recreation”, “leisure” 
saba “morning” �ṣabāḥ “morning” 
zamet “toil”, “labor”, “trouble”, “effort”, 
“torment” 

�zaḥmat “crush”, “jam” 

aqq “justice”, “rightness” �ḥaqq “truthˮ, “correctness”, “rightness” 
 
c. the voiced laryngeal stop /’ /: 
 

bina “building” � binā’ “building”, “construction” 

pal “fortune tellingˮ  
� fa’l  “good omen”, “favorable auspice” 
(qara’a l-fa’l “to tell fortunes, to predict the future”) 

payda “benefit”, “utility” � fā’ida “benefit”, “utility ˮ 
seda “voice” � ṣadan “echo” 

zekâ “cleverness”, “intelligence” 
� ḏakā’  “brightness”, “intelligence”, “mental 
acuteness” 
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d. the voiceless laryngeal fricative /h/ is subject of syncopation in Arabic loanwords: 
 

muacır “migrant” � muhāğir “emigrantˮ  
müendis “engineer” � muhandis “architect”, “engineer” 

 
 
4.2.2. Arabic consonant shift 
 
Some Arabic consonants change when the loanword is adapted to Tatar. 
 
a. Final devoicing of the stops /b/ and /d/ 
 
-/p/ � /b/: 
 

qalp “heart” � qalb “heart” 

mektep “school” 
� maktab “officeˮ, ˮ bureauˮ, ˮ schoolˮ , 
“elementary school” 

sebep “reason”, “cause” � sabab “reasonˮ, “cause” 
sayıp “owner” � ṣāḥib “companion”, “owner” 
șarap “wine” � şarāb “beverage”, “drink”, “wine” 
zapt “taking by force”, “conquering” � ḍabṭ “capture”, “arresting” 

 
-/t/ � /d/: 
 

adet “piece” � ʻadad “number” 
tükyan “shop”, “store” � dukkān “bench”, “store”, “shop” 

 
b. The Arabic voiceless labio-dental fricative /f/ 
 
The Arabic voiceless labio-dental fricative /f/ realizes as the voiceless bilabial 
stop /p/ in Tatar (Grigore and Omer 2009: 55): 
 

palan “so-and-so” 
� fulān “(substituting for an unnamed or 
unspecified person or thing) so-and-soˮ 

parq “difference”, “distinction” 
� farq “separationˮ, “division”, 
“differentiation”, “distinction” 

petwa “formal legal opinion” � fatwā “formal legal opinion” 
pǐkǐr “idea” � fikr “thinking”, “reflection”, “thought”, “idea” 
sıpra “dining table” � sufra “dining table” 
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c. The interdental fricatives 
 
The inter-dental fricative /ḏ/ shifts to dental fricative /z/ in Tatar /(Grigore – Omer 
2009: 56): 
 

müezzin “person who makes the call to 
prayer” 

� mu’aḏḏin “muezzinˮ , “announcer of the 
hour of prayer” 

zaten “besides” 
� ḏāt “being, essence; self, person”, ḏātan 
“personally” bi-ḏ-ḏāt “none other than…, … of 
all things, … of all people” 

zewk “taste” � ḏawq “gustatory senseˮ, ˮ taste” 

zikir “mention” 
� ḏikr “recollectionˮ , “remembrance”, 
“naming”, “mention(ing)” 

 
d. The emphatic consonants /ṣ/, /ṭ/, /ẓ/ 
 
The emphatic consonants /ṣ/, /ṭ/, /ẓ/ lose their pharyngeal features, and they are 
assimilated to the Tatar consonants /s/, /t/, /z/ (Grigore and Omer 2009: 56): 
 
/s/ � /ṣ/ 
 

pırsat “opportunity”, “chance” � furṣa “opportunityˮ , “chance” 
maqsat “aim”, “purpose” � maqṣid “destinationˮ , “intention”, “purpose” 

masum “innocent” 
� ma̒ ṣūm “inviolable”, “infallible”, “sinless”, 
“impeccable” 

 
/t/ � /ṭ/ 
 

sultan “sultan” 
� sulṭān “sultan”, “muslim sovereign”, 
“authority”, “sovereignty”   

talebe “pupil”  
� ṭālib pl ṭalaba “seekerˮ , “pursuer”, 
“student”, “scholar” 

 
/z/ � /ẓ/ 
 
 

zann “opinion” � ẓann “opinion”, “assumption” 
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4.3. Vowels 
 
4.3.1. The long vowels 
 
All Arabic long vowels /a/, /i/, /u/ become short in Tatar (Grigore and Omer 2009: 57): 
 
- /a/: 
 

aywan “animal”, “beast” � ḥayawān “animal”, “beast” 
dünya “world” � dunyā “worldˮ, “earth” 

idare “administration”, “management” 
� ’idāra “directionˮ , “management”, 
“administration” 

imam “imam”, “prayer leader” � ’imām “imam”, “prayer leader” 
mal “goods”, “property” � māl “property”, “possessions”, “wealth” 
mana “meaning”, “sense” � ma̒ nā “sense”, “meaning”, “signification” 

tamam “done”, “finished” 
� tamām “completeness”, “wholness”, 
“perfection”, “perfect” 

zalǐm “despot”, “tyrant”              � ẓālim “unjust”, “unfair”, “tyrant”, “oppressor” 
 
- /i/: 
 

kelime “word” � kalima “wordˮ, “speech” 

manevi “spiritual”, “moral” 
� ma̒ nawī “relating to the sense”, 
“significative”, “ideal” 

teklif “offer”, “proposal” 
� taklīf “burdening”, “commissioning”, 
“taxation”, pl. “duties”, “taxes” 

teslim “delivery” � taslīm “handing over”, “surrender”, “delivery” 
 
- /u/:  
 

mecbur “forced”, “compelled”   � maǧbūr “forced”, “compelled” 
mewcut “available”, “existing” � mawǧūd “found”, “available”, “existing” 

 
 
4.3.2. The short vowels 
 
a. The Arabic short vowels in a consonant environment 
 
In Arabic, the consonant environment affects the pronunciation of the three 
vowels /a/, /i/, /u/, and this phenomenon is found in Tatar; /a/ does not change 
when placed near emphatic or very back consonants (Grigore and Omer 2009: 57): 
 

tatil “holiday”, “vacation” 
� taʻṭīl “hindering”, “obstruction”, 
“interruption”; ̒ uṭla (same root) “leisure”, 
“holidays” 
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/i/ becomes /ı/: 
 

ısrar “insistence” � ’i ṣrār “persistenceˮ, “insistence” 
vasıta “means” � wasīṭa “means” 

 
b. Imāla 
 
According to Grigore and Omer (2009: 58), in a consonant environment, the 
vowel /a/ is subject to an imāla phenomenon (imāla means inclination and it 
refers to /a/-raising) and it becomes /e/ in Tatar: 
 

asker “soldier” 
� ʻaskar “armyˮ , “troops”;ʻaskariyy 
“militaryˮ, “armyˮ , “soldier” 

memleket “country”, “homelandˮ � mamlakat “kingdomˮ  
mesele “issueˮ  � mas’ala “question”, “issue” 

meslek “jobˮ, “professionˮ 
� maslak “wayˮ, “course of actionˮ, 
“procedure”; maslakiyy “professionalˮ, 
“vocational” 

niyet “intentionˮ  �  niyyat “intention” 

tecrübe “experienceˮ, “knowledgeˮ 
� taǧriba “trialˮ, “testˮ , “experimentˮ, 
“experienceˮ, “practice” 

 
c. The epenthetic vowel /ı/ 
 
Syllable final clusters which are formed from two consonants, the second one 
being /r/, are not accepted in Tatar (Grigore and Omer 2009: 60). In the Arabic 
loanwords, the vowel /ı/ or /ǐ/ is inserted between the two consonants, according 
to vowel harmony: 
 

aqıl “mindˮ, “reasonˮ � ʻaql “senseˮ, “reasonˮ, “mind” 
pǐtǐr “alms given at the end of Ramazan” � fiṭr “fast breaking” 

 
 
Conclusions 
 
In this study, I have presented the phonetic adaptation of Arabic loanwords in 
Dobrujan Tatar. As a donor language, Arabic has exerted a great influence on 
Dobrujan Tatar. As grammatical category, most of the lexical borrowings are 
nouns. The phoneme inventories of the two languages are not similar, so the 
loanwords are not taken over in a form identical to that of the source language. 
They undergo phonetic modifications due to the integration to the Dobrujan 
Tatar phonetic system. This Turkic variety lacks the Arabic phonemes such as 
the voiced pharyngeal fricative /ʻ/, the voiced laryngeal stop /’/, the voiceless 
pharyngeal fricative /ḥ/, and the voiceless laryngeal fricative /h/. The Arabic 
phoneme /f/ shifts to /p/ in any position. Arabic /b/ and /d/ consonants are 
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replaced by their voiceless pairs /p/ and /t/. The inter-dental fricative /ḏ/ shifts to 
dental fricative /z/ in Dobrujan Tatar, while the emphatic consonants /ṣ/, /ṭ/, /ẓ/ 
lose their pharyngeal features, being assimilated to the Tatar consonants /s/, /t/, 
/z/. On the other hand, the long vowels become short in Dobrujan Tatar. In a 
consonant environment, the vowel /a/ is subject to an imāla phenomenon, and it 
becomes /e/ in Tatar. The vowel /ı/ or /ǐ/ is inserted between the two consonants 
in Arabic loanwords.  
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The field in which Bogdan Cojanu’s work develops – Arabic language teaching – 
is a long-standing concern for Arabists who also carry out teaching activity, more 
so since, as the author emphasizes, the diglossic and, at times, multilingual 
situation in the Arab world can set up as many obstacles in the acquisition of 
this linguistic code. Bogdan Cojanu’s work is, therefore, an attempt to answer – 
through a scholarly and informed problematization of the subject – an essential 
question for the Arabic teacher and their students. How does one teach Arabic 
better? How can one better acquire the language? Which teaching methods 
should we use or better said which are most useful? And finally, what kind of 
Arabic? What kind of Arabic are we learning? No doubt, Bogdan Cojanu’s 
demonstration is valid for the acquisition of any language other than the mother 
tongue, but especially for linguistic contexts similar to the one configured in the 
Arab space marked by a pronounced dialectal diversity complemented by the 
existence of a literary register that does not fulfill the condition of mother 
tongue of Arabs, but is nevertheless the language of culture of the space and a 
common inter-Arab communication code. 

The author situates the analysis from the onset in the context of current 
trends in teaching by stating in the Introduction that the major objective of 
the dominant teaching methods is the competence to use the language in 
communication, with an emphasis on linguistic theory which places the 
individual in his or her dimension as a social actor. After setting out the theories 
developed throughout the history of language teaching, from the classical 
grammaire-traduction method to the direct-communicative method, the author 
seems to opt for a third method, the integrative or integrating method, which 
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involves both linguistic and educational objectives (i.e. the integration of a 
cultural system through language). 

Mettre en contact is the essence of direct teaching – communication, 
especially in its oral dimension, seems to be the method that meets with the 
agreement of most didacticians. For literary Arabic – the mother tongue of no 
one, as we emphasized earlier – the situation is doubly complex, as the author also 
points out; thus, direct teaching methods would imply, in the case of literary 
Arabic, a shift from the acquisition of grammatical theories and the mechanisms 
of language functioning to the acquisition of communication skills. In light of 
what has been said, the comparative approach to which the author resorts, subjecting 
to a detailed analysis the content, implicitly and the teaching method, of textbooks 
for learning literary Arabic, intended for 1) Arabs (i.e. native speakers of various 
dialects of Arabic) and 2) non-Arabs who wish to acquire literary Arabic is all 
the more relevant, but also necessary. As we are dealing with the learning of a 
second language for both Arabs and non-Arabs, the comparative method proposed 
by the author is well chosen, although it may seem audacious to some specialists. 

How do we measure acquired language knowledge? Another extremely 
difficult question in the case of literary Arabic is whether to refer exclusively to 
the direct method of acquisition, which presupposes communication, contact, 
interaction, intercomprehension with native speakers. At this point, the author 
raises the possibility of applying the Common Frame of Reference adopted in 
2001 by the Council of Europe, which emphasizes the integrative perspective of 
language teaching, alongside the concrete social dimension of language knowledge, 
which involves the use of a language in a specific domain: La compétence 
communicative langagière est divisée en trois composantes principales: la 
compétence linguistique, la compétence sociolinguistique et la competence 
pragmatique (p. 29). The author's analysis of the types of Arabic that coexist 
and function on different socio-pragmatic levels is therefore extremely necessary, 
attempting with the help of hypotheses developed by prestigious researchers 
(I would cite only the names of Kees Versteegh and Clive Holes) to identify the 
usefulness of acquiring one or the other from the communicative perspective of 
didactics to which, incidentally, the Common European Framework also refers 
(pp. 32-43). Each time, for each problematized aspect, the author proposes a 
solution or comes to a personal conclusion, which gives the work a pragmatic 
dimension and the research undertaken a finality. 

Chapters II and III of the paper bring originality to the fore. The second 
chapter, Analyse des manuels pour les arabes et pour les étragers, proposes a 
comparative, mirror-image analysis of the textbooks used for teaching and 
learning the literary Arabic language in Arab countries (here, as a case study, 
the author used Egypt and Tunisia, two countries with which the Bucharest 
School of Arabic Studies has close ties) and in the non-Arab world, starting 
from a pertinent premise: If Arab students initially learn literary Arabic as a 
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foreign language, could we benefit from their teaching system and use their 
strategies in teaching Arabic to non-Arab speakers? 

The differences noted and analyzed by Bogdan Cojanu between the two 
types of teaching approach are significant, translating in fact also into an 
ideological vision of the Arabic language. Thus, the presence or absence of the 
option for the vocalized text, for the introduction of religious or ancient texts, 
for the insertion in the textbooks of texts by certain authors and the exclusion of 
others, for dialectal information or its silence are all directions in the conception 
of the teaching process. We note once again the balanced tone and analytical 
spirit developed in dealing with the delicate aspects of the work’s problematic. 
Probably the most striking difference between the two types of textbooks analyzed, 
those for Arabs and those for non-Arabs respectively, is the introduction of 
references to dialectal variations of Arabic; thus, while in Egyptian and Tunisian 
textbooks this aspect is overlooked (perhaps because it is common knowledge 
among Arab students), in those for non-Arabs we find a non-unitary approach, 
from the introduction in the texts to the rejection of this option altogether. 

Chapter III, L'implémentation du Cadre européen commun de référence 
pour la langue arabe constitutes in my opinion the most productive part of the 
work. The systematization of the information in the corpus and the attempt to 
subject it to the filters instituted by the Common European Frame of Reference 
is conducted with great diligence, but also with caution, the author taking the 
necessary safeguards of one who proposes a new interpretation grid, as Bogdan 
Cojanu does. The main problem identified in the attempt to apply the Common 
European Framework’s principles of assessment and didactic framing is the 
diglossic situation of the Arabic-speaking area and the strict division of roles 
between the two language varieties, which makes it extremely difficult both to 
establish learning objectives and to assess their attainment. In this context, the 
integrated solution proposed by Arabists Manuela Giolfo and Federico Salvaggio is 
discussed by the author, together with the models proposed by John Eisele and 
Rasha Soliman (p.181-187). Without totally disagreeing with the integrated 
learning model proposed by Giolfo & Salvaggio, which involves learning 
literary Arabic together with dialectal elements and dividing the areas of use of 
each, the author believes that the solution would be for literary Arabic and 
dialectal Arabic to be learned simultaneously but in parallel, as proposed at the 
end of the 19th century by the Christian missionary in Lebanon, Cornelius Van 
Dyck (p. 229). Analyzing in detail the skills acquired through the learning of literary 
Arabic and its dialectal varieties, Bogdan Cojanu believes that establishing a 
common learning framework is only possible for the literary variety of Arabic, 
which is the only one capable of covering all aspects specific to the learning and 
teaching of a foreign language. The best results in learning Arabic can be 
achieved by treating Arabic as an autonomous language, without taking into 
account its diglossic nature. Students should be made aware of the linguistic 
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situation from the outset; they should be exposed to the dialect from the 
beginning, but separately, in parallel with the learning of literary Arabic. This is 
the conclusion reached by Bogdan Cojanu at the end of a rigorous study, 
strongly supported by the works that make up the bibliography, in short une 
nouvelle approche intégrée (p.228). We hope that the proposed method will 
prove successful and be verified in practice.   
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